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Abstract 

 

Regardless of the existence of a music didactics, in music 

teaching adaptations are distinguished that show the 

relationship of this specific didactics with its predecessor, 

general didactics. This fosters the quality of the class 

during the comprehensive training of the musician. The 

attention to the theoretical references from this branch of 

knowledge, with a generalizing view towards different 

disciplines present in the training of the musician for 

professional purposes, led to the realization of this work 

whose objective is: to recapitulate on the presence of the 

components of the didactic triad and its interaction in the 

teaching-learning process in academic music teaching. 

Basically, a synthesis of different ideas about the didactic 

concept is presented, which show its enrichment from 

pedagogical practice and a set of theoretical references is 

enunciated that led to the visibility of the didactic triad, 

applied in various teaching disciplines musical. 

 

 

 

General didactics, Objective, Content, Teaching-

learning method 

Resumen 

 

Independientemente de la existencia de una didáctica de la 

música, en la enseñanza musical se distinguen 

adecuaciones que evidencian la relación de esta didáctica 

específica con su predecesora, la didáctica general. Ello 

propicia la calidad de la clase durante la formación integral 

del músico. La atención a los referentes teóricos desde esta 

rama del saber, con una mirada generalizadora hacia 

diferentes disciplinas presentes en la formación del 

músico con fines profesionistas propició la realización de 

este trabajo que tiene por objetivo: recapitular sobre la 

presencia de los componentes de la triada didáctica y su 

interacción en el proceso de enseñanza-aprendizaje en la 

enseñanza musical académica. En lo fundamental, se 

presenta una síntesis de diferentes ideas sobre el concepto 

didáctica, que muestran su enriquecimiento a partir de la 

práctica pedagógica y se enuncia un conjunto de referentes 

teóricos que propiciaron la visibilidad de la triada 

didáctica, aplicada en diversas disciplinas de la enseñanza 

musical. 

 

Didáctica general, Objetivo, Contenido, Método de 

enseñanza-aprendizaje
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Introduction 

 

The different times and cultures that frame social 

development have had their impact on didactics, 

which led to it being recognized from different 

latitudes as the art of teaching, methodology to 

teach and instruct, science of the direction of the 

teaching-learning process, theory general 

teaching, methodology or technique, among 

others. 

 

In the history of Didactics, the 

theologian, philosopher and pedagogue Juan 

Amos Comenius (1592-1670) is recorded as the 

founder of the theory of teaching by instituting it 

as a universal method where the teaching 

method is distinguished as the main axis. His 

contributions constitute the foundation and 

promotion of the school organization, as well as 

the support of the teaching methods for the 

sciences, the arts and the letters. As requirements 

he stated the provision of books and instruments, 

the need for the understanding and use of 

adequate sources, an organizational structure of 

the disciplines, and the use of examples that 

support the rules of the pedagogical process. 

 

The didactic conception of it is supported 

by nature. He defends the ideas of teaching to 

think, and teaching everyone all things, which is 

evidenced by his work Didactica Magna, which 

saw the light for the first time in 1630 and which 

to this day opens a space for reflection on these 

issues. In its pages there are various theses that 

constitute a foundation for the development of 

teaching (Comenio, 2014), such as:  
 

The art of teaching requires nothing more than 

an ingenious arrangement of time, objects, and 

method. (p. 87) 

 

The teaching of art (given the model, material 

and tools) requires three conditions: 1. Fair 

use. 2. Wise direction. 3. Frequent exercise. 

That is, where and how each requirement is to 

be used for the disciple to learn; and while they 

are used, he must be directed so that he does 

not make a mistake in the operation and 

correct him if he did. And finally, that he does 

not stop erring and correcting his error until he 

comes to act with certainty and ease without 

any error. (p. 152) 

 

What is to be done must be learned by doing. 

(p.152) 

 

 

 

The purpose and object of the common school 

is that all youth between the ages of six and 

twelve (or thirteen), be instructed in 

everything whose usefulness encompasses the 

entire life. (p. 204) 

 

Exercises should begin with the rudiments, not 

the serious work. (p. 153) 

 

His theory constitutes the genesis of 

Didactics as a branch of knowledge that is based 

on pedagogical work, cultural heritage and 

social, scientific and technological development. 

 

Although the term "didactics" is familiar 

to teachers, the idea or conception that we have 

about it is very varied. Proof of this is observed 

in the literature where it is classified as: science, 

technology, methodology, theory, art, among 

others (Fuentes, 2000; Ginoris, 2009; Verona, 

2015). Álvarez de Zayas (1999), in his book The 

school in life. Didactics, expresses: 
 

The science that studies the teaching-

educational process is called didactics, that is, 

while Pedagogy studies all kinds of formative 

process in its different manifestations, 

didactics attends only to the most systemic, 

organized and efficient process, which is 

carried out on theoretical foundations and by 

specialized professional staff: teachers. 

Consequently, didactics is a branch of 

pedagogy. (p. 14) 

 

In this conception, it specifies the science 

character of didactics, its theoretical support, 

object of study and the presence of some of the 

protagonists who dynamize the process. 

 

If we accept that all science results from 

the intellectual elaboration and practice of men, 

which is a synthesis of their knowledge about the 

world and that it arises from the joint and 

creative activity of individuals in society 

(Fuentes, 2009), then didactics is a living 

science, which has been enriched and developed 

in teaching practice and that the daily and 

personalized performance of teachers and 

students causes its improvement in accordance 

with the context in which the process takes 

place. 
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Being a branch of Pedagogical Sciences, 

didactics shares its laws. The first, the school in 

life, enunciates the interdependence between the 

object of education and society. In their 

interaction, both undergo transformations: 

society when receiving solutions to the problems 

attributed to the school, and the latter, due to the 

impact of scientific-technical development when 

adapting and taking proactive attitudes that 

allow it to be inserted effectively in society. 

 

The second, the relationship between 

teaching and education; represents the internal 

interaction of the process and is manifested in 

the way in which the objective, the content, the 

method, the means, the organizational forms, the 

evaluation, the teacher, the student and the group 

are articulated, taking into account the personal 

example, values, norms of coexistence, respect, 

care for the environment, as educational 

elements not always explicitly stated in the 

programs of the disciplines. 

 

It is precisely this law that motivates the 

analysis of one of the most controversial aspects 

in publications on didactics: its object. Students 

of the subject declare a historical sequence of 

their object of study that is shown as: teaching, 

learning, teaching and learning processes, the 

educational process, the teaching-learning 

process, or the curriculum (Abreu, Rhea, 

Arciniegas , & Rosero, 2018). Such diversity 

manifests the dynamic interaction between 

society and the school, its evolution according to 

the context, culture and the theoretical 

references that underpin each position.  

 

We identify the object of study of 

didactics, in the teaching-learning process as a 

unique process that dialectically relates both in 

an educational context interacting with other 

social phenomena, which is based on the 

articulation of its internal components to 

respond to the social dynamics. From this 

position, and according to the teacher-researcher 

Roa (2014) we observe that, in the teachers' 

referents, in addition to the theory established for 

the exercise of their profession, traditions, 

customs, experiences and the cultural range of 

the environment in which it has developed on 

which "it builds its own perceptions, its 

worldviews, factors that configure its personal 

and professional identity" (p.178). 

 

 

 

The realization of the dialectical 

relationship manifested in the teaching-learning 

process, in the field of action of a specific 

discipline, allows to base the idea of the 

existence of special didactics from practice. In 

this regard, the researchers Herrero and Valdés 

(2020) argue that General Didactics offers the 

teacher the theoretical foundations to guide and 

make their educational practice more efficient, 

while the special disciplines are at a level of 

development from which they provide 

distinctive elements from their own experience, 

but they should not neglect their relationship 

with Pedagogical Sciences and General 

Didactics "because you can run the risk of losing 

the general theoretical foundations of the 

teaching-learning process" (p. 10). From that 

position they emphasize: 
 

Finally, it can be affirmed without a doubt that 

General Didactics continues to be the 

theoretical base from which Special Didactics 

are nourished, and although it is necessary to 

approach the qualities and procedures of a 

discipline, Pedagogical Sciences and 

Didactics will always be in a position to 

facilitate the theoretical and methodological 

support to achieve this approach. (p. 11) 

 

With what has been said so far, we can 

start a reflection on the behavior of the 

components of the teaching-learning process 

that make up the didactic triad in music, based 

on a theoretical conception from the general 

didactics in which they are identified as 

components of the process from teaching-

learning to the objective, the content, the 

methods, the means, the organizational forms, 

the evaluation, the teacher, the student and the 

group. 

  

The didactic triad in music 

 

The relationship between these components is 

manifested, fundamentally, during the 

preparation and development of the class. In this 

regard, we would like to emphasize that, 

although there are different didactic or 

methodological models and strategies that 

indicate the aspects to take into account during 

the preparation and implementation of the 

teaching activity, we are of the opinion that there 

are no unique recipes for the preparation of the 

given class that, for this, it is necessary to bear 

in mind the particularities of the protagonists of 

the process, including the teachers, the students 

and the group. 
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From the systematization of the 

theoretical references, a consensus is perceived 

regarding the didactic triad, known by various 

authors as the relationship of three of the 

categories of didactics that become components 

of the teaching-learning process: the objective, 

the content and the method. 

 

The objective constitutes the guiding 

category as it is the guiding element of the 

process. For its formulation, it will be taken into 

account that it will depend on the student and 

that they must be understandable, measurable, 

and achievable. These are a logical derivation of 

the objectives declared in the professional 

model, which indicates that all disciplines 

respond to an explicit general objective in the 

study plan of the career, which is materialized in 

the class according to the requirements and 

characteristics specific to the subject in question. 

 

For example, a particularity in the 

teaching of music is its individualized nature in 

some subjects, this presupposes that, when 

formulating the objective of the topic, it will be 

taken into account that students learn in different 

ways and with different rhythms, which alerts on 

the materialization of the didactic principle of 

affordability. That is, regardless of whether the 

ability to be achieved will be in correspondence 

with the level achieved, its statement will 

envision the necessary dosage of activities for 

each student in correspondence with the speed of 

learning, the development of skills, the attitude 

towards exercise and knowledge acquired. 

 

However, in other subjects, such as 

chamber music or choral singing, the principle 

of collectivism in learning is emphasized, so that 

the conditions are created for the organized and 

active exercise of the students. The collective 

work becomes the driving force behind the zone 

of proximal development of each student, so that 

potential progress is achieved that gives way to 

other more complex activities, as noted by the 

researcher Verona (2015), in her study on the 

didactics of chamber music, who considers the 

group as the fundamental cell and estimates that 

the degree of satisfaction of the objectives will 

depend on its stability and cohesion. "The 

Chamber Music teacher must master certain 

group dynamics, which facilitate the 

development of the group" (p. 38). 

 

 

 

There is a systemic relationship between 

the objective, the content and the teaching-

learning method (hereinafter method); At the 

top, the objective is placed as a guiding element 

that conditions the content and predicts the 

method; what is evidenced from the correct 

formulation of the objective. For example, the 

teacher-researcher Sarango (2015) states among 

the objectives of the study of Solfeggio the 

“mentally determine the height of the notes in a 

piece of music that is being read for the first 

time…” (p.29) and as it can be observed it is 

enunciates what to teach-learn «determine the 

height of the notes» and envisions a way (the 

how) to do it «sight reading». 

 

In summary, to elaborate the objective 

we must observe the thematic axis expressed in 

the training objective declared in the study plan, 

the role of the subject in the student's training, 

the level at which it is, the interaction with other 

disciplines, the characteristics of the student and 

the context in which the process takes place, as 

well as the theoretical references that support it. 

 

The objective specifies the content to be 

taught-learned. This covers, first of all, the 

knowledge system, say facts, theories, laws and 

concepts. When studying a musical work, the 

student must characterize the environment and 

the content during the performances, as well as 

the technical problems that are solved with its 

execution, which offers them tools to appreciate 

the relationship of the composition with the 

technique of an instrument. 

 

Another source of content is the mode of 

action system, which includes operations, habits, 

actions and abilities. In this sense, we can cite as 

an example the reflection of the musicologist 

and teacher Carlo Delfrati that appears in the 

LEEME magazine in 2009, on the skills -viewed 

in the development of capacities- that the student 

must achieve:  
 

 

 

 

 

 

 

 

 

 

 

 

 



ISSN-2444-4952 
ECORFAN® All rights reserved. 

JUAN-CARVAJAL, Dargen Tania, RODRÍGUEZ-JUAN, 

Arién, MORALES-PÉREZ-TEJEDA, Federico and BARAJAS-

GUERRERO, Jorge Antonio. A look at the didactic triad in music 

from general didactics. Journal of Teaching and Educational 

Research. 2021 

20 

Article                                                                   Journal of Teaching and Educational Research 
December 2021, Vol.7 No.20 16-23 

 

 

Will the student come to recognize only with 

his ear the tonality to which he has modulated 

the piece? Here is, among others, an example 

of the level of complexity: it has not been said 

that three years of musical education can bring 

our student to this level ... will you be able to 

recognize, for example, when the work 

modulates the dominant and when the 

subdominant? … Can you recognize the tonic 

in a piece you hear? There is no limit to 

progression or regression in skill 

programming; as there is no limit in the 

subsequent segmentation of the capacities, 

between one and another of the levels reached, 

or that can be thought about. Whatever the 

attainable level, be it at the end of the middle 

school or the course of high composition, the 

principle that I try to outline is that of the 

importance of auditory, perceptual work. The 

ability to vocally read the staff cannot be taken 

away from this priority of the ear. (p. 90). 

 

A third aspect of the content is 

constituted from the experiences of the creative 

activity, the motor source of the development of 

theories that emanate from the personalized 

performance and the interaction between the 

subjects in a context and historical-concrete 

moment. 

 

From this perspective, the execution of a 

musical work can be achieved on the basis of a 

previous performance that defines technical 

elements such as fingering, tuning, expression or 

spirituality. Likewise, the experience favors the 

identification of those aspects that allow 

communication with the public, say preferences, 

demands, behavior, possibility of understanding. 

Based on his experience, the teacher can select 

the musical piece, within the wealth of works 

accumulated by humanity, that is adapted to the 

characteristics of the student according to his 

level, development and personality. 

 

On the other hand, the study of the roots 

and culture of a country, particularly in music, 

for example, melodic or rhythmic aspects, have 

served as the basis for the creation of new works 

(Echeverri, 2014) by becoming the content of the 

songs theoretical disciplines. 

 

With regard to chamber music, in the 

words of Sara Verona (2015), knowledge about 

musical aspects typical of group performance 

are tuning, articulation, collective sound, 

gestures and polyphonic hearing. 

 

 

To close this reflection on the content we 

refer to the system of norms and relationships 

that conform to reality, with oneself and with 

others. This theoretical wealth is manifested in a 

particular way in the different disciplines that 

impact on the training of the musician.  
 

The training of a music professional implies a 

historical process of appropriation of culture, 

the development of specific skills identified in 

a broad sense with the reading of scores, their 

execution, the management of the aspects of 

phrasing, rhythm and meter, of the tuning; 

analysis, creativity, improvisation, 

argumentation ... and recognition of works, 

styles and periods, among other aspects (Juan-

Carvajal & Vdovina, 2020, p. 57). 

 

The system of norms and relationships in 

the content is manifested both in the interaction 

between the teacher, the student and the group 

with reality and in the appreciation that takes 

place in the interdisciplinary nature of Music 

Didactics. Said with the words of Echeverri 

(2014), the temporal relationship between 

composition and coding in the score is not linear 

or unidirectional, it offers the possibility of 

reviewing and correcting, contrary to 

improvisation, which refers to a spontaneous 

reaction in time real, where it is not possible to 

review what has already been executed. 

 

As a culmination of the reflection on the 

content, it can be stated that it varies in 

correspondence with the role of the discipline in 

the training of the professional and the scientific 

and technological development achieved by 

society. 

 

The way that teachers, students and the 

group use in their interaction to achieve the 

objective is recognized as the method. This 

includes, in general, a series of actions or 

procedures that facilitate the work of the 

protagonists of the process (Zilberstein, 2020). 

Its execution considers the observation of the 

other components of the teaching-learning 

process to organize the activity, and the search 

for frank, open and respectful communication 

between the subjects, which encourages the 

motivation for action based on the fulfillment of 

the objectives. 
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During the selection of the appropriate 

methods for an activity, a careful analysis of the 

planned objectives, mastery of the content, 

knowledge of the available means, the 

conditions in which the activity will take place 

and its nature, as well as the type of relationship 

that will be carried out, is required. it is desired 

to establish between the protagonists of the 

process. Likewise, it must be borne in mind that 

the method compiles "the experience of great 

teachers who have validated them for years in 

the exercise of the profession" (Juan-Carvajal & 

Juan-Carvajal, 2015, p. 12) and that it may 

contain techniques, procedures and / or 

strategies. Its richness, structure, particularity 

and systemic character favor the way in which 

we interact from the different disciplines. 

 

In his research on didactics in chamber 

music, Verona (2015) recounts the experience 

accumulated by the teachers who formed the 

theory that supports the practical and 

methodological application in this area, and the 

transformations that are distinguished as a 

consequence of the contributions they made. In 

his opinion, with Jackes-Dalcroze (1865-1950), 

in the first decade of the last century, a new era 

in music pedagogy began, where active and 

experimental musical teaching was defended, 

memorization, mechanical practice was rejected 

and repetitive, detached from all experience, 

"the starting point of its methods is to awaken 

the interest and curiosity of the student" (p. 28). 

 

Regarding the teaching of the instrument, 

the doctors of Arts in Sciences Juan-Carvajal 

and Vdovina (2020) emphasize that the main 

task of the teaching methodology is “… to find 

the laws of psycho-physiological activities; 

artistic and conceptual that allow ensuring the 

best way to touch and understand the works” (p. 

57). They argue that this leads to the fulfillment 

of the final objective of the interpreter: 

interaction with the public, and that for this the 

characterization of the student is fundamental, 

taking into account, at first, the musical ear, the 

quality of the tuning, the attention and the 

memory. 

 

Similarly, the musician Rolando David 

Ramos (2021) exposes the relevance of the roots 

and musical tradition in the practice of the 

instrument.  

 

 

 

It is important to emphasize that the 

appropriation of traditional Colombian music 

allows the instrumental technique to be 

developed from a perspective closer to the 

performer, in order to internalize the 

knowledge and put it in function of a more 

appropriate performance, which is later 

reflected in the musical performance. (p.1) 

 

Regarding Solfeggio, according to 

Hudson (2015), there are multiple trends; some 

take musical traditions into account; while 

others experiment with information and 

communication technologies (ICT) on the basis 

of interactive laboratories that offer alternatives 

for reading and listening training. 

 

However, the dynamics of practice 

continue to impact the harmonic articulation of 

the components of the teaching-learning process 

within the didactic design. The context in which 

this process has developed in the last year, as a 

result of the Covid-19 Pandemic, has 

transformed the teaching modalities in many 

universities and, therefore, the methods have had 

to vary in their systemic relationship, 

reorganizing according to the potentialities 

offered by technology and the particularities of 

the students and the context. 

 

Another example of the relationship of 

the method with the objective and the 

educational context is distinguished in the 

dichotomy of musical teaching for educational 

purposes and for professional purposes. In the 

first, the methodological strategies in a general 

way emphasize cooperation and the 

development of values, all the resources of 

interpretation require the intervention of the 

teacher, the learning of various instruments is 

favored and the teaching of singing is prioritized 

along with others artistic manifestation. 

 

In the second, particular strategies are 

offered in correspondence with the 

characteristics of the discipline. Solfeggio, for 

example, according to Hudson (2015), integrates 

three fundamental aspects that converge with a 

systemic character: solfeggio, auditory training 

and applied theory. The work is aimed at 

developing skills that will be demonstrated in the 

classroom and in musical practice.  
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Conclusions 

 

By way of conclusion, those who subscribe 

agree that there is a systemic relationship 

between Pedagogical Sciences, General 

Didactics and specific didactics that favors their 

enrichment and encourages the foundation of 

actions for the development with quality of the 

teaching-educational process. 

 

For its part, the harmonic articulation 

between the components of the teaching-

learning process, taking the objective as the 

guiding category, as it is the guiding element of 

the process, ensures quality in the training 

process of the music professional. 

 

This is conditioned by attention to the 

personal characteristics of the student, the group 

and the teacher himself, as well as attention to 

the objective declared in the professional model 

and the context in which the process takes place, 

all of which constitute essential elements for the 

organization of teaching activity. 

 

Regarding the didactic triad, the 

objectives, content and teaching-learning 

methods by their nature and structure, differ for 

each theoretical discipline, bearing in mind the 

role it plays in the training of the professional, 

the modes of action, the culture, and the context 

in which the process takes place. However, its 

systematicity shows the necessary 

interdisciplinary relationship for the integral 

formation of the musician.  
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