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Abstract 

 

A diagnostic study was carried out with the aim of find the 

relationship between the topic of human development as a 

fundamental theme in education, and the pedagogical 

discourse of the teacher in the system of Colegio de 

Bachilleres of the state of Zacatecas (Upper secondary 

school). The Methodology consisted of creating an 

instrument with 150 variables, answered by a calculated 

sample of 224 teachers from different schools of system. 

The variables were treated and selected by Factor 

Analysis, with which they obtained 34 that characterize 

the dominant teaching practice. The results were 

reorganized looking for the what, how and for what of 

human development-oriented education, organized in the 

underlying pedagogical discourse obtained on Student-

Centered Education. The main contribution of this study is 

that it provides empirical evidence on this type of 

education that by its actuality tends to be dominant and, 

shows its main attributes in the What, its methodological 

norms in the How and its Ends in the For What. 

 

 

 

Human development, Centered in student education, 

Pedagogical discourse 

 

Resumen 

 

Se realizó un estudio diagnóstico con el Objetivo de 

analizar la relación entre el tópico de gran actualidad 

del Desarrollo humano como un tema fundamental en 

educación, y el Discurso pedagógico del docente del 

sistema de Colegios de Bachilleres del estado de 

Zacatecas. La Metodología consistió en crear un 

instrumento con 150 variables, contestado por una 

muestra calculada de 224 docentes de diferentes 

planteles. Las variables fueron tratadas y seleccionadas 

por Análisis factorial, con lo que obtuvieron 34 que 

caracterizan la práctica docente dominante. Los 

resultados se reorganizaron buscando el que, el cómo y 

el para qué de la educación orientada al desarrollo 

humano, organizada en el discurso pedagógico 

subyacente obtenido sobre la Educación Centrada en el 

Estudiante. La contribución principal de este estudio es 

que aporta evidencia empírica sobre este tipo de 

educación que por su actualidad tiende a ser dominante 

y, muestra sus atributos principales en el Qué, sus 

normas metodológicas en el Cómo y sus Fines en el 

Para Qué 
 

Desarrollo humano, Educación centrada en el 

estudiante, Discurso pedagógico
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Introduction 
 

Development is a process of qualitative 

transformation of natural potentialities, in 

relation to the conditions of the environment 

where this change occurs, thus, Human 

Development refers to the deployment of the 

innate dispositions of each person, both 

biological, social and psychological. The 

Dictionary of Etymologies of Chili (De Chile. & 

Net, 2021),indicates that the word development 

is composed with the prefix des- (inversion of an 

action) and arrollo, of wrapping or winding, so 

the term is a derivation of unwinding. Thus, 

development would be defined as the 

consequence of de-wrapping, discovering, 

removing the envelope. The word Development 

comes from unfolding what is in roll; which 

comes from the Latin rutulus (small wheel), and 

from the Latin broken (wheel); the formation 

would be dis-rollar (extend what was rolled 

over). 

 

In Abbagnano's Dictionary of 

Philosophy, we find that the concept 

Development is referred to as the movement 

towards the better, even though this notion has 

its precedent in the Aristotelian concept of 

movement and its closest synonym is evolution. 

Hegel categorizes it by explaining it with 

historical, progressive, and philosophical 

nuances, where development presupposes what 

it is, that is, the end towards which it moves and 

the beginning or cause of itself (Abbagnano 

1963, p. 306). 

 

The philosophical conception of 

Abbagnano refers that to define the concept of 

man (gr. άνθρωπος), definitions are usually 

taken that use the confrontation between man 

and God, his self-conception of his Being as a 

God and an animal endowed with reasoning, a 

being with intuition, and an intelligence 

endowed or served by organs, (Abbagnano 

1963, p. 622). 

 

Already in the time of Cicero of Varro 

the word humanitas meant the education of man 

as such, what the Greeks called paideia, and 

were recognized in the "fine arts" the disciplines 

that form man by being proper to the same man, 

(Abbagnano 1963, p. 630). 

 

 

 

 

It would be considered then, that human 

development according to these two definitions 

is a) the movement towards the best of a being 

endowed with intuition and intelligence b) that 

make up his capacities and abilities to self-

integrate, self-conceptualize and self-direct to a 

continuous improvement.  

 

In relation to the concept of human 

development, man is never something, but is 

always transforming into something, until he 

reaches fullness with the flowering of all his 

capacities. Thus, education and human 

development are intimately linked, as they are 

virtualized to each other by considering the 

potentialization of all human capacities; it is an 

idea acrisolated by Aristotle, who considered 

that fullness was reached with the flowering of 

human capacities and, associated consciousness 

and its processes, to the part or function of the 

soul associated with rationality; to the point of 

questioning one's existence. And he goes on to 

explain, in the case of Human Development that 

(S. Boisier, 2003, which refers to J. Stigliz, 

2000: 101 and E. Sommer, 1996) man is seen, 

along with its associated phenomena, 

simultaneously as a multidimensional, 

multietapic, and multilevel being, as a recent 

product of evolution that, due to its phylogenetic 

tendency to the development of the central 

nervous system, it culminates until today in the 

development of abstract thinking and on a higher 

level in metacognition. 

 

Human Development is understood, in a 

broad sense, as the concern for the study of the 

conditions that favor human progress and well-

being throughout its history. Its object of study 

acquires relevance from the mid-twentieth 

century, more specifically in the field of 

Economics. (Aznar Mínguet & Barrón Ruiz 

2017, p. 27).  

 

As Rosales mentions in his proposal for 

measuring human development UNDP (1990), 

the concept is defined as a process by which 

people's opportunities are expanded; these 

opportunities are diverse and can change over 

time, but the most essential for any level of 

development are a long and healthy life, access 

to education and the resources to enjoy a decent 

standard of living; other opportunities that 

individuals value are political, economic and 

social freedoms, respect for human rights, the 

possibility of being creative and productive, self-

respect, among others. (Rosales 2017, p. 66). 
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The evolution of the term Human 

Development has been considered as an ethical 

proposal, focusing in a transversal way on the 

multiple dimensions of it and advocating 

cooperation and interdisciplinary and 

intercultural dialogue. (AZNAR Mínguet Pilar 

and Barrón Ruíz 2017, p. 25).  

 

The very concept of human development 

is oriented towards sustainability because it 

integrates education; and it is significant to us 

because human development refers to civic, 

academic, professional and labor training 

oriented to collective well-being (quality of life) 

as is the case of organizations and institutions 

dedicated to the production and transfer of 

knowledge  (García-Lirios 2019, p. 28). 

 

They assure that the current way in which 

human development is perceived must have 

limits in the comfort of a high demand for 

resources and subjective well-being; and that it 

cannot ignore the needs of future species 

(Carreón et al., 2017), (García-Lirios 2019, p. 

30). In this sense, the most advanced citizens 

develop self-government, self-security focused 

on self-defense, self-management focused on 

austerity and self-administration supported by 

the trial of successes and mistakes. It is a process 

in which an emotional system of information 

processing prevails over a system of rationality 

(Sandoval et al., 2017). 

 

According to the biological sense lately 

there are tendencies to appreciate human 

evolution at levels integrated and articulated 

with emerging visions that make mention of 

innovative constructs such as integrons, 

humanistic psychology, evo-devo, (from the 

evolutionary biology of development), which 

supposes a change in the perception of the 

evolutionary process. 

 

For the concept seen from the stages of 

cognitive development considered as the bases 

of evolutionary psychology, which are the 

prenatal stage, the first steps, early childhood, 

intermediate childhood, adolescence, early 

adulthood, intermediate adulthood, late 

adulthood. And within the axes of human 

development, it lists four perspectives the nature 

and evolution of matter; individual ontogeny, 

dimensions and dispositions as personal assets to 

human development.  

 

 

Doing is more important biologically, 

more fundamental and ancient than reflecting on 

what we do; idea that is based on the psychic and 

intellectual development of man in the 

sensorimotor, preoperative phases, concrete 

operations and formal operations, recognizing 

according to humanist psychology the need for 

civic harmony and coexistence.  

 

The scientific contribution of Konrad 

Lorenz, founder of Ethology and Nobel Prize in 

Medicine, which ensures that the brain has 

evolved and that it has three components that 

were emerging and overlapping one on top of the 

other, which has been given the name of triune 

brain. The archipálio, paleopálio, neopálio, three 

biological computers each with "their own 

peculiar forms of intelligence, subjectivity, 

sense of time and space, memory, motor skills 

and other functions and that paradoxically, these 

three "layers" develop, in turn one on the other 

in the fetus, during embryonic development 

(ontogeny). (Rodriguez 2019 p. 103) 

 

The development of the neo-cortex then, 

facilitated the man, his adaptation to the physical 

and social environment as a product of a more 

complex brain, which is educated from a 

multidisciplinary perspective; In short, then, 

emotional barriers, feelings and learning are 

inseparable. Fostering a pleasant, harmonious 

and emotionally warm psycho-affective climate 

that fosters an effective teacher-student 

interaction, and student-students will contribute 

to a better teaching-learning process. 

 

This is precisely the theme of the study, 

to analyze the relationship between Emotions, 

Human Development and the Pedagogical 

Discourse of the Teacher from multiple 

perspectives. 

 

In the social sense, the concept of human 

development that Morales gives us testifies that 

the problems facing the world today, referring to 

the Covid-19 pandemic, have questioned the 

most recent advances of all kinds (scientific, 

technological and sociocultural), and that human 

development has appeared as an undeniable 

possibility to accommodate meanings such as 

quality of life, integral well-being, among 

others, that have been diluted in the face of the 

multidimensional cracks of Covid-19. (Morales 

2020, p. 1). 
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It ensures that for human development 

these are times of adjustments, of replacing 

thought patterns and of replacing new practices 

based on innovation; experiment with various 

alternatives and ways to teach, learn, and solve 

problems (Op. Cit., p. 8). In times of chaos and 

social breakdown, psychological education 

adheres as an ally of academic training, which 

makes it possible to intelligently address the 

challenges imposed on us, and to cope with the 

management of coping skills, reflective 

processes, the disposition of dialogic reason, 

creativity and critical awareness (Op. Cit., p.9). 

 

From another point of view, sustainable 

human development for the improvement of the 

quality of life, socially speaking, propose that 

selfish interests give way to those of general 

well-being, to confirm that both cognitive, 

behavioral and emotional well-being capacities 

must be immersed in the concept of quality of 

life (Muñoz López, 2019,p. 19 et seed). 

 

Psychologically, the manifestation of 

changes in adolescence remains a watershed in 

the human development of any person, both 

physical and psychological; the integral health 

of adolescents must be of interest to all of us in 

the State, the educational and social community, 

the family and the adolescent himself. Between 

confusion and consolidation of his personality. 

One of the irreplaceable challenges in the 

training of professionals is the multidimensional 

psychological well-being, meanwhile, Carol 

Ryff and Corey Lee Keyes cited in Sandoval; 

they define psychological well-being as a 

subjective perception, a state or feeling. In 

addition, the psychological well-being model 

proposes a structure of 6 factors or dimensions 

of well-being, self-acceptance, positive 

relationships, mastery of the environment, 

autonomy, purpose in life and personal growth; 

and this requires a pedagogical exercise away 

from the replication of traditional formats. 

(Sandoval Barrientos et al. 2017, p. 261). 

 

As for the social aspect of human 

development, Sarmiento and Yáñez share with 

us that the different contexts favor focusing 

development towards the differentiation of 

contexts with the wisdom that this implies, 

which will allow us to establish educational 

purposes in a clearer way. (Sarmiento-López & 

Yáñez-Canal 2019, p. 175 and 176). 

 

 

Given the above, the driving force of 

Human Development can be provided "from the 

outside" by education, which today is the 

privileged field of teachers. Thus, the scientific 

theory and practice of education is pedagogy, 

also known as reflective teaching practice. 

 

The Pedagogical concept is understood 

by its origin from gr. παιδαγωγικός 

paidagōgikós or gr. παιδαγωγία paidagōgía that 

uses a preferential speech as a set of words with 

logical and grammatical coherence with those 

expressed from ancient Greece in the formation 

of the child to make man a free being, that is, 

teach virtue. 

 

The key proposals on the current duty of 

an educator are framed in the cognitive and 

emotional development, learning, teaching and 

how it must be their professional development so 

that they have the skills to respond correctly to 

the pedagogical demands of their intervention 

contexts. (Jacobo García 2019, p. 17). From the 

pedagogical speech, Katarina Tomaszewski, 

United Nations rapporteur for Education, warns 

that "The control of vocabulary is a weapon, it is 

not a matter of style." The same can be observed 

in the classroom, when trying to judge the 

condition of students in restricted material 

situations, rather than their potential. (Gonzales 

et al., 2017, p. 153). Thus, cultural transmission 

is a pedagogical matter; because similar 

activities are carried out in their practice, which 

make up the substance of identity, to explore 

culture is to explore pedagogy, because through 

these practices and their intrinsic forms and 

languages, models of life are transmitted, one 

learns to act as a member of a social group, 

adopts ways of thinking competences, beliefs, 

behaviors, ways and values, which constitute the 

substrate of identity. (Díaz Villa 2018, p. 21). 

 

The research, the study, the analysis of 

the pedagogical discourse in favor of an exact 

and precise description of the sociocultural 

baggage that surrounds the pedagogical 

discourse. In the first place, the author assures 

that the pedagogical discourse was approached 

from its ideological function, and thus guided 

the later linguistic studies, focused on the links 

between teaching and ideology. (Tosi 2017, p. 

5). 
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The other contributions in this regard of 

pedagogical discourse zigzagged between the 

ideas that the school is a reproducer of the 

dominant ideology, the pedagogical discourse a 

ritualization of speech, a seat of cultural 

reproduction, a base of guidelines, the 

distribution and regulation of knowledge in 

society, the recontextualization of other 

discourses, is an ideological charge of certain 

expressions, are certain discursive constructs, is 

authoritarian, a legitimate school knowledge and 

an apparent neutrality non-existent; also a 

principle of reorganization of other knowledge, 

a specific discursiveness in school texts from the 

perspective of systemic and critical linguistics. 

(Tosi 2017, p. 5 1 2s.) . 

 

When speaking in public there is an 

emotional physical manifestation of the 

connections between mind and body that will 

take years of research (Mujica Johnson 2018, p. 

402). In this sense, and according to these 

contributions, we can infer that the requirements 

of learning and therefore of school language, 

derived from the pedagogical discourse, is 

especially characteristic for each period of the 

biological – cognitive – psychic development of 

the student; having acquired the competence 

helps to achieve the goals that will be presented 

during the next life cycle. Knowledge is related 

to cognitive development, it is the process by 

which we learn to use memory, language, 

perception, problem solving and planning, the 

human being learns through experience. 

 

Regarding the pedagogical discourse we 

speak, sometimes, of an authoritarian 

communication between teacher and students, 

since the information transmitted by the teacher 

adopts the scientific form, a fact that legitimizes 

his condition as an announcer and relegates the 

student to the position of interlocutor. This 

irreversibility is based on the control of the 

polysemy of the curricular contents, which 

avoids surprises, doubts or unassisted questions. 

Knowledge is presented, in this way, as a 

complete and validated product. (Dvoskin 2021, 

p. 32). Pedagogical discourse depends on certain 

characteristic pedagogical methods that regulate 

this type of model are constant evaluation, 

indication, control of reading, and cathedratic 

classes (Giroux, 1997/2003) cited in (Dvoskin 

2021, p. 31). 

 

 

 

 

According to the authors of human 

development, the discourse in education should 

be more directed to the reflection on the 

biodiversity of situations that are generating the 

scarcity of resources; one should speak of macro 

market isolated from the social contract, asocial, 

or without social contract, they affirm; biology 

speaks of development as the deployment of 

their potential capabilities, they coincide, for 

which it is necessary to provide favorable 

conditions, they reoffend; it is not possible to 

conceive of a development model that is based 

exclusively on material accumulation and 

economic growth, at the expense of the wealth 

and sustainability of the environment and nature, 

and that does not take into account the free 

exercise of human capacities and potentialities, 

they assert. (Fuertes Grábalos et al. 2018, p. 93). 

 

On the other hand, Vygotsky’s 

contribution of the nearby development zone 

and the term scaffolding, recognize language as 

the instrument in which words begin to be 

emotional; they then go on to distinguish 

concrete objects, and finally take their abstract 

meaning, which according to the theory of 

linguistic codes are linked to the stages of human 

development (L. Sesento 2017, p. 2.). 

 

With regard to cognitivism, it is 

explained that the child in the process of 

language acquisition requires the interaction of 

cognitive bases such as heredity, maturation, 

experience and above all social interaction. 

(Rubén Congo Maldonado & Santiesteban 2018, 

p. 155 ers.) . therefore the pedagogical discourse, 

refunctionalizes, recontextualizes, or redefines 

reason, fact, truth, consciousness, language and 

is what allows the experience of the subject to be 

rewritten and inscribed in practices, which by 

becoming dominant legitimize and distribute 

identities, positions and belongings, and 

maintain their solid or weak differences; the 

pedagogical discourse has its own limits and 

forms in closure and openness; and it is there that 

its constituent power is reproduced or 

transformed, which defines fields, approaches, 

perspectives or disciplines, and it is in this sense 

that it establishes limits in accordance with 

voices and interests that potentiate it; which 

generates the variation or social change that 

characterize it in such a way that any content is 

susceptible to pedagogization, Says. (Díaz Villa 

2018, p. 21). 
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Considering the above we wonder about 

the relationship between 3 axes of analysis, the 

topic of great topicality of Emotions, a 

fundamental topic in education that is the 

Human Development and the pedagogical 

Discourse of the teacher in this system. 

 

Methodology 

 

The study was carried out in the system of High 

Schools of the state of Zacatecas with a sample 

of 221 teachers (Isaac and William, 1996) 

selected at random to support by the State 

General Directorate of schools. 

 

We took 3 axes of analysis on the topic 

of great topicality of Emotions, a fundamental 

topic in education that is Human development 

and the pedagogical discourse of the teacher in 

this system. 

 

151 variables were obtained according to 

the scientific articles of the references, to 

teachers and managers, with which a 

questionnaire applied online was constructed, 

and which were subject to review with 

descriptive statistics and selection through 

Factor Analysis, after which they were plotted 

for reading. 

 

The variables were selected considering 

that the main applications of factor analysis 

techniques are: (1) to reduce the number of 

variables and (2) to detect the structure of the 

relationships between the variables, that is, to 

classify the variables. Thus, factor analysis is 

applied in this case as a method of detection of 

data reduction or exploratory structure 

(Statistica 7.0). Electronic Manual, 2016). 

According to this, the number of variables was 

reduced by considering only those of factor 1 

that concentrates the greatest variability because 

it constitutes the dominant practice in teachers. 

 

The CENEVAL guidelines (Zamora 

Muñoz et al., 2010)  served to determine the 

significant factorial load, depending on the 

sample size, using statistical power studies 

(based on Hair et al., 1999) indicate that the 

factorial load at a significance level of 0.05, a 

power of 80% and the standard errors 

supposedly twice as large as the conventional 

correlation coefficients, result in 0.35 and 0.40 

for samples of 250 and 200 respectively, so that 

for 224 cases 0.375 value was selected. 

 

 

Results 

 

The instrument test yielded a Cronbach’s alpha 

of 0.981608, due to a high intercorrelation of the 

variables. 

 

The descriptive statistics of the total 

variables showed a great consistency with their 

Z values greater than 1.96, so they all entered the 

Factor Analysis that selected the resulting 34, 

among which there was no signalectic (identifier 

variables of the subject) nor the Emotion Axis, 

including with better values (58% of variables of 

the Human Development Axis were included) 

See Table 1. 
  

Study Vars. Selected 

Vars. 

% of 

Axis 

Signalectic 5 0 0 

Emotions 28 0 0 

Hum. Dev.  50 30 58.00 

Ped. Discourse  68 4 4.41 

Total 151 34  

 

Table 1 The variables selected were 34 out of 151, mainly 

in the Human Development axis 

 

The 34 variables obtained configures a 

student-centered teaching Table 2. 

 
Variables F. 

Load. 

44. I recognize that human development can 

be fostered as an inherent capacity, quality or 

ability of each person 

0.44 

46. I admit that the concept of development 

implies a dynamic of transformation 

0.42 

48. I recognize that education and human 

development are significantly linked 

0.43 

49. I consider the possibility that he will be 

seen as a multidimensional, multietapic and 

multilevel being, as a product of his evolution 

0.42 

50. I understand that human development 

includes the study of biological relationships 

that occur between species and is known as 

evolution 

0.44 

51. I accept that with education the human 

being can optimize his development 

0.55 

53. I affirm that education is a process by 

which people’s opportunities are expanded 

0.50 

55. I accept that human development and 

education provide opportunities for 

individuals who value their political, 

economic and social freedom 

0.41 

56. I know, observe and value the human 

rights of students, including education for 

human development 

0.54 

57. I support the possibility of being creative, 

productive and self-respecting, among others, 

as qualities of human development 

0.56 

58. As part of human development, I intend to 

show educational advances of my students 

with a more integral position 

0.55 
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59. I accept that human development requires 

ethics to lead education 

0.51 

60. As an education professional, I can 

promote human development by having a 

position of cooperation and dialogue in my 

work environment, in an interdisciplinary and 

intercultural way 

0.57 

61. From my educational work I can promote 

quality education for human development 

0.64 

62. I understand that civic, academic and labor 

training can be oriented from human 

development 

0.62 

65. I am able to promote the desire to achieve 

better standards of living, including 

innovative concepts of human development 

0.53 

66. I can consider the stages of cognitive 

development as the basis of evolutionary 

psychology, and include them in my 

pedagogical work 

0.58 

67. I perceive and learn that, from the stages 

of human development, adolescence requires 

gradual learning and specialized attention 

0.43 

68. I understand and attend, to the best of my 

ability, the physical and biological 

evolutionary characteristics of adolescents in 

education 

0.51 

69. I assimilate and accept the possibility of 

educating from an interdisciplinary 

perspective, proposed by integral human 

development 

0.58 

70. I understand and enable the inclusion of 

meanings such as quality of life, integral well-

being and ecological civility in my daily 

teaching practice 

0.62 

72. I identify and persist in being an effective 

motivator, able to drive the flow of energy 

towards common achievements 

0.51 

73. I intelligently address the challenges from 

the management of current competencies with 

a vision towards better human development 

0.39 

75. I agree and approve that it is possible to 

improve human capacities with education, 

and improve the quality of life among other 

aspects 

0.58 

76. I understand and accept that cognitive, 

behavioral and emotional well-being abilities 

are essential for quality of life 

0.55 

78. I recognize that self-acceptance, 

relationships, positive, mastery of the 

environment, autonomy, life purpose and 

personal growth, are psychological bases of 

learning and strengthen development  

0.51 

79. I observe and respect that the adolescent 

student undergoes a process of 

personalization towards adulthood 

0.55 

81. I explore and adapt to the obvious 

particularities of the context 

0.51 

82. It is likely that I will be able to include 

human development goals in my educational 

work 

0.52 

83. I specify particular obligations and 

according to the context 

0.50 

84. It is clear to me that human development 

is implicit in teaching and learning 

0.59 

93. I identify pedagogy as the scientific theory 

and practice of education 

0.44 

104. I think I can reflect on the use of school 

language 

0.39 

126. The human being learns through 

experience and follows a process that involves 

using memory, a specific language, 

perception, problem solving and planning 

0.48 

Expl.Var 14.52 

Prp.Totl 0.10 

 

Table 2 Variables selected in the analysis and their weight 

or factorial loadings 

 

Reordering the variables, we can infer 

that the student-centered in Human 

Development practiced by the teachers of this 

research has as bases a Characterization of the 

education they impart (the what), the way in 

which they do it (the How), and their 

orientations (for what). 

 

This gives us the underlying discourse of 

Student-Centered Education that is mentioned 

below. 

 

The Statements of the teachers regarding 

their teaching practice allow to locate their 

projection to an education centered on the 

student (the What), so it characterizes it stating: 

I know, observe and value the human rights of 

students, among them, education for human 

development and I consider the possibility that 

the student is seen as a multidimensional, 

multitopic and multilevel being, as a product of 

its evolution, so that I understand and attend, to 

the extent of my possibilities, the physical and 

biological evolutionary characteristics of the 

adolescent in education, so that to admit that 

human development can be promoted as a 

capacity, quality or inherent ability of each 

person. Also, to accept that with education the 

human being can optimize his development, so I 

identify the pedagogy as the theory and scientific 

practice of education and me it is clear that 

human development is implicit in teaching and 

learning because the concept of development 

implies a dynamic of transformation that 

requires ethics to lead education. In addition, I 

consider the stages of cognitive development as 

the basis of evolutionary psychology, and 

include them in my pedagogical work, and I 

adapt to the obvious particularities of the 

context, so that I can probably include human 

development objectives in my educational work 

because I know that education and human 

development are significantly linked. 
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The Process of Human Development 

(The How) for its analysis is included in the 

study of biological relationships that occur 

between species and is known as evolution, so I 

support the possibility of being creative, 

productive and self-respected, among others, as 

qualities of human development and, I propose 

to show educational advances of my students 

with a more integral position, since I can 

promote human development by having a 

position of cooperation and dialogue in my work 

environment, in an interdisciplinary and 

intercultural way, because understand that civic, 

academic and labor training can be oriented from 

human development since I assimilate and 

accept the possibility of educating from an 

interdisciplinary perspective, proposed by 

integral human development, with the inclusion 

of meanings such as quality of life, integral well-

being and ecological civility in my daily 

teaching practice, with which I identify and 

persist in being an effective motivator, able to 

boost the flow of energy towards common 

achievements. This is because I believe and 

approve that itis possible to improve human 

capacities with education and improve the 

quality of life, among other aspects. I also 

recognize that self-acceptance, relationships, 

positive, mastery of the environment, autonomy, 

purpose of life and personal growth, are 

psychological bases of learning and strengthen 

development so I specify particular obligations 

and according to the context with my students 

and Consider that I can reflect on the use of 

school language, because the human being 

learns through experience and follows a process 

that involves using memory, a specific language, 

perception, problem solving and planning. 

 

Finally, the ends that teachers seek (The 

Why) refer as teachers that: I affirm that 

education is a process by which people's 

opportunities are expanded, that human 

development and education provide 

opportunities to individuals who value their 

political, economic and social freedom, that 

from my educational action I can promote 

quality education for human development and 

soy able to promote the desire to achieve better 

standards of living, including innovative 

concepts of human development.  

 

 

 

 

 

 

Therefore, perceive and learn, that of the 

stages of human development, adolescence 

requires a gradual learning and specialized 

attention, on board intelligently the challenges 

from the management of current competencies 

with vision towards a better human 

development, understand and accept that 

cognitive, behavioral and emotional well-being 

abilities are essential for the quality of life and 

obsandrved and respect that the adolescent 

student go through a process of personalization 

towards adulthood. 

 

Conclusions 

 

The process of working with long-text variables, 

written as statements, is complicated, especially 

when there are quantitative treatments of the 

data. For the case of the present study, the 

population of teachers represented in the sample 

had a great similarity in their opinions, as shown 

in Cronbach's Alpha, which was very high 

denoting high intercorrelation. However, it was 

possible to obtain results that allow us to abstract 

and denote the perspective of the teachers of 

upper secondary education of the different 

campuses of the College of bachelors of the state 

of Zacatecas. 

 

Apparently, it has not permeated the idea 

of studying and using emotions as a didactic 

resource in teachers, as expected after a year and 

a half of pandemic and online classes, taking into 

account that it was also a very prolific topic, 

which however did not have the statistical 

significance in this study. However, the research 

strongly denoted that the selected variables 

correspond mainly to the Human Development 

Axis, which implies the underlying discourse of 

Student-Centered Education. 

 

The results were organized the 

significant texts selected by the factor analysis 

and in them it is clearly manifested that the 

teachers understand the original approach of the 

integral reform of upper secondary education 

that was oriented to take the student and his 

learning processes as the nucleus of the 

educational formation of the young people. The 

ordering of the final texts, separated into 3 

groups, which, the how and for what of 

education oriented to human development, gave 

us a clear sample of the great coherence that 

exists in the apparent variability of separated 

teachers in all the campuses of the State. 
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This is how the underlying pedagogical 

structure was obtained through factor analysis, 

presented in the Results, and which can be taken 

as a univocal statement of teachers regarding 

Student-Centered Education to promote their 

Human Development. 

 

Annexes 

 

Annex 1. Variables by Axis 

 

EMOTIONS AXIS 

 

7. I generally express and allow students to 

express emotions in class. 

 

8. I perceive and understand the emotional 

reactions of my students. 

 

9. I notice and accept the involuntary emotional 

reactions of students in class. 

 

10. I observe and promote the bio-psycho-social 

potentialities of each student. 

 

11. In the face of emotions expressed in class I 

react in a conscious and controlled way. 

 

12. I maintain a firm but open stance to the 

emotional expressions of my students. 

 

13. I receive the proposals and academic 

contributions of the students in a manifestly 

enthusiastic way. 

 

14. I understand and attend to the positive or 

negative emotions of students in tune with 

the rules of my institution. 

 

15. I am able to tolerate an emotional moment in 

class without deviating from the subject. 

 

16. I know how to handle a contradictory 

dialogue without falling into a discussion. 

 

17. I can identify traits of intelligence and 

emotionality in students that express their 

motivation in class. 

 

18. Start the class with the necessary emotive 

expressions to encourage interest in the 

topic. 

 

19. I adapt to an emotional environment with 

ease and take advantage of it to guide the 

class theme. 

 

20. I distinguish and channel an academic 

situation with emotional attachment. 

 

21. I turn emotional attachment into an 

opportunity to channel the student with the 

competent institution. 

 

22. During school interaction with students I 

avoid replacing the place of a family 

member and retain my position as a teacher. 

 

23. I believe that good mental health is necessary 

to perform teaching work. 

 

24. I understand that human development entails 

the evolution of skills, including emotional 

skills. 

 

25. I analyze and accept that one of the 

characteristics of the adolescent is that he 

can have spontaneous and frequent 

emotional reactions. 

 

26. I understand that fundamental reactions to 

survival are emotional actions. 

 

27. I understand that the hypothalamus generates 

emotions in the individual that are survival 

to flee or fight when he feels threatened. 

 

28. I recognize that emotions manifest 

themselves physically and it is important to 

identify them. 

 

29. I distinguish the classification of emotions 

and resort to the necessary ones in classes. 

 

30. I need to know the categorization of 

combined emotions. 

 

31. I identify and analyze one's emotions better 

through behavioral parameters. 

 

32. I approve and testify that it is possible to 

have control of emotions. 

 

33. I intend to consider the emotions in my 

teaching my own and those of the students. 

 

34. I agree that before each learning there is an 

emotion. 

 

Human development axis 

 

35. The concept of human development is 

defined and I understand. 
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36. I understand the elements, characteristics 

and effects of "developing" or "developing" 

in human beings in the educational field. 

 

37. I recognize that, among the aspects of 

human development, one is the trend 

towards better living standards through the 

economy. 

 

38. I accept that he is a being with a rational 

nature. 

 

39. I know that human development implies an 

awareness of the progress of cognitive, 

behavioral, and emotional competencies. 

 

40. For my classes I try and apply various 

alternatives and ways to teach, learn and 

solve problems. 

 

41. I agree that adolescence is a relevant stage 

of human development, so the management 

of coping skills and reflective processes are 

basic, in each pedagogical intervention. 

 

42. I believe that human development can rely 

on creativity and critical awareness, as 

aspects to improve the assertiveness of its 

actions and meet its objectives. 

 

43. I affirm that the goal, the end or the goal of 

human development is comprehensive 

progress. 

 

44. I recognize that human development can be 

fostered as a capacity, quality or ability 

inherent in each person. 

 

45. I believe that the human development of 

adolescents can enhance all their abilities. 

 

46. I admit that the concept of development 

implies a dynamic of transformation. 

 

47. I understand the idea that he is never 

something, but is always transforming into 

something. 

 

48. I recognize that education and human 

development are significantly linked. 

 

49. I consider the possibility that he will be seen 

as a multidimensional, multietapic and 

multilevel being, as a product of his 

evolution. 

 

50. I understand that human development 

includes the study of biological 

relationships that occur between species and 

is known as evolution. 

 

51. I accept that with education the human being 

can optimize his development. 

 

52. I seek to study the conditions that favor 

human progress and well-being. 

 

53. I affirm that education is a process by which 

people's opportunities are expanded. 

 

54. I believe that human development and 

education enable a long, healthy, and able 

life to have the resources and the enjoyment 

of a good standard of living. 

 

55. I accept that human development and 

education provide opportunities for 

individuals who value their political, 

economic and social freedom. 

 

56. I know, observe and value the human rights 

of students, including human development 

education. 

 

57. I support the possibility of being creative, 

productive and self-respecting, among 

others, as qualities of human development. 

 

58. As part of human development, I intend to 

show educational advances of my students 

with a more integral position. 

 

59. I accept that human development requires 

ethics to lead education. 

 

60. As an education professional, I can promote 

human development by having a position of 

cooperation and dialogue in my work 

environment, in an interdisciplinary and 

intercultural way. 

 

61. From my educational work I can promote 

quality education for human development. 

 

62. I understand that civic, academic and labor 

training can be oriented from human 

development. 

 

63. I recognize that the convenience of a high 

social demand for resources and subjective 

well-being may ignore the future needs of 

biological species and the environment. 
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64. I accept the possibility of forming a more 

advanced citizenry, with self-government, 

self-security focused on self-defense, self-

management focused on austerity and self-

administration supported by. 

 

65. I am able to promote the desire to achieve 

better standards of living, including 

innovative concepts of human development. 

 

66. I can consider the stages of cognitive 

development as the basis of evolutionary 

psychology and include them in my 

pedagogical work. 

 

67. I perceive and learn that, from the stages of 

human development, adolescence requires 

gradual learning and specialized attention. 

 

68. I understand and attend, to the best of my 

ability, the physical and biological 

evolutionary characteristics of adolescents 

in education. 

 

69. I assimilate and accept the possibility of 

educating from an interdisciplinary 

perspective, proposed by integral human 

development. 

 

70. I understand and enable the inclusion of 

meanings such as quality of life, integral 

well-being and ecological civility in my 

daily teaching practice. 

 

71. I know and change old molds of thought and 

replace them with innovative practices. 

 

72. I identify myself and persist in being an 

effective motivator, able to drive the flow of 

energy towards common achievements. 

 

73. I intelligently address the challenges from 

the management of current competencies 

with a vision towards better human 

development. 

 

74. I can predispose myself to achieve my goals 

with more assertive actions in each 

pedagogical intervention. 

 

75. I agree and approve that it is possible to 

improve human capacities with education, 

improve the quality of life among other 

aspects. 

 

76. I understand and accept that cognitive, 

behavioral and emotional well-being 

abilities are essential for quality of life. 

 

77. I discover and understand that psychological 

well-being in learning is seen as a subjective 

perception, a state of mind or a feeling. 

 

78. I recognize that self-acceptance, 

relationships, positive, mastery of the 

environment, autonomy, life purpose and 

personal growth, are psychological bases of 

learning and strengthen development. 

 

79. I observe and respect that the adolescent 

student undergoes a process of 

personalization towards adulthood. 

 

80. I recognize that it is difficult to subject the 

learning process to universal principles. 

 

81. I explore and adapt to the obvious 

particularities of the context. 

 

82. It is likely that I will be able to include 

human development goals in my 

educational work. 

 

83. I specify particular obligations and 

according to the context. 

 

84. It is clear to me that human development is 

implicit in teaching and learning. 

 

Pedagogical discourse axis 

 

85. I think and endorse that pedagogical 

discourse is the rational skill with which 

some arguments are expressed or related. 

 

86. Pedagogical discourse requires a 

communicative faculty. 

 

87. The pedagogical discourse is formed by a 

reflection, a series of words and reasoned 

phrases. 

 

88. Pedagogical discourse is a logical and 

coherent reasoning or exposition on some 

subject, which is read or pronounced in 

public. 

 

89. Pedagogical discourse is a perspective that 

contains a thesis or point of view. 
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90. Pedagogical discourse is a characteristic 

way of raising an issue, a series of 

statements that constitute an educational 

message. 

 

91. I consider that pedagogical discourse is 

language in action, textual units that run in 

an educational path from one part to 

another on a given subject. 

 

92. I consider that pedagogical discourse is 

relative to pedagogy; clearly exposed and 

serves to educate or teach. 

 

93. I identify pedagogy as the scientific theory 

and practice of education. 

 

94. I gather that pedagogy is reflective teaching 

practice. 

 

95. I promote pedagogical discourse as an 

ability to generate learning and educate, as 

qualities of pedagogy. 

 

96. I support the definition that speech is a 

series of words and ideas with logical and 

grammatical coherence, with which one 

expresses what one feels or thinks. 

 

97. I assume that the basic intention of 

pedagogy is the formation of the Self, and 

how to make it a good and just being. 

 

98. I agree with the idea that pedagogical 

discourse helps the understanding of social 

life, and human behavior. 

 

99. I think that pedagogical discourse can be a 

reflection that promotes empowerment. 

 

100. The pedagogical discourse gives balance, 

and certainty to the teacher before really 

critical moments. 

 

101. Pedagogical discourse promotes an 

education with social justice and 

connection with the community. 

 

102. I think that pedagogical discourse can be a 

socio-critical reflection. 

 

103. The inclusion of socio-emotional 

education in the pedagogical discourse 

contains proposals to learn to act as a 

member of a social group and are key to 

the duty of an educator. 

 

104. I think I can reflect on the use of school 

language. 

 

105. I agree with the idea that the control of 

vocabulary in pedagogical discourse is a 

matter of style. 

 

106. I think that cultural transmission is a 

pedagogical discourse to give identity. 

 

107. I observe when there is a connection 

between pedagogy and culture. 

 

108. I approve that pedagogy adopts ways of 

thinking competences, beliefs, behaviors, 

ways and values, which constitute the core 

of identity. 

 

109. It is clear to me that pedagogical discourse 

is an accurate and accurate description of 

the sociocultural experience. 

 

110. I conceive that pedagogical discourse can 

contain an ideological function in 

education. 

 

111. Pedagogical discourse can be a 

ritualization of speech or a seat of cultural 

reproduction. 

 

112. I agree that the pedagogical discourse 

tends to be a basis of guidelines, as well as 

the distribution and regulation of 

knowledge in society. 

 

113. I conceive of pedagogical discourse as the 

recontextualization of other discourses. 

 

114. I analyze the pedagogical discourse with 

an ideological charge of certain 

expressions. 

 

115. I agree that pedagogical discourse can 

include authoritarian constructs. 

 

116. I accept that pedagogical discourse appears 

as legitimate school knowledge. 

 

117. I evaluate the pedagogical discourse as a 

principle of reorganization of other 

knowledge. 

 

118. I judge the specific wording in school 

textbooks from a systemic and critical 

perspective. 
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119. Reasoning the reactive way of a physical 

manifestation, as connections between 

mind and body, when expressing a 

pedagogical discourse. 

 

120. I differentiate learning processes and 

interaction between the individual and his 

or her environment. 

 

121. I value the obsolescence of the pedagogical 

discourse that I have used in the last 20. 

 

122. I find that my pedagogical discourse 

coincides with the cognitive stages of the 

human being and its characteristics, from 

adolescence to adulthood. 

 

123. I assume that pedagogical discourse 

correlates with the psychic and intellectual 

development of the adolescent. 

 

124. I understand and refer that the 

requirements of learning, such as school 

language are derived from pedagogical 

discourse. 

 

125. I believe that having acquired a 

competence in the student helps him to 

achieve the goals that will be presented 

during the next life cycle. 

 

126. The human being learns through 

experience and follows a process that 

involves using memory, a specific 

language, perception, problem solving and 

planning. 

 

127. The pedagogical discourse of the teacher 

adopts a scientific form, which legitimizes 

his condition as an announcer and can 

relegate the student as an interlocutor. 

 

128. I criticize the polysemy of the curricular 

contents, since it removes the novelty 

avoids surprises, and doubts or questions 

are raised without answers. 

 

129. I recognize that knowledge, as a complete 

and validated product, loses novelty and 

diminishes interest in the audience. 

 

130. I see that the pedagogical discourse can 

give total authority to the teacher and 

disables any action of the student, what is 

more, minimizes it, cancels it. 

 

131. I agree that class communication can 

become a circular discourse. 

 

132. I note that the information transmitted in 

education is shown as a legitimized 

knowledge, which presupposes the 

veracity of the object of study without the 

need to justify it. 

 

133. I believe that knowledge can be confused 

with authority, since the student plays a 

role as an inanimate recipient. 

 

134. I note that the educator is the one who 

transmits or deposits content in the 

student, but the reverse process never 

occurs. 

 

135. I attribute that the characteristic 

pedagogical methods that regulate the 

authoritarian model are constant 

evaluation, indication, control of reading, 

and professorial classes. 

 

136. I assure you that there has been a lack of 

in-depth reflection on what is intended to 

be formed through education. 

 

137. I think that we have taken our traditional 

practices for granted, and we have spread 

a somewhat incongruous pedagogical 

discourse. 

 

138. I perceive that, according to the authors of 

human development, the discourse in 

education should be more directed to 

reflection on biodiversity. 

 

139. I have observed that the pedagogical 

discourse influences the deployment of the 

potential capacities of the student, for 

which it is necessary to provide favorable 

conditions. 

 

140. I propose that the pedagogical discourse 

seeks to limit material accumulation and 

economic growth, at the expense of the 

richness and sustainability of the 

environment and nature. 

 

141. I appreciate that the pedagogical discourse 

takes into account the free exercise of 

human capacities and potentialities. 
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142. I approve that language, as a psychological 

instrument, can be considered the most 

useful material in training through 

education. 

 

143. I suppose words start out as emotional; 

they then go on to distinguish concrete 

objects, and finally take their abstract 

meaning. 

 

144. I assure you that language is the most 

important instrument of thought. 

 

145. I believe that thought and language are 

interrelated, and are different in origin and 

different in their development. 

 

146. Language, in addition to being a means of 

generating thought, is also the source of 

thought because it has a regulative 

function, which can coordinate, establish 

and facilitate other forms of competition. 

 

147. I consider that the adolescent in the process 

of language acquisition requires the 

interaction of cognitive bases such as 

heredity, maturation, experience and 

above all social interaction. 

 

148. I consider and refer that pedagogical 

discourse, refunctionalizes, 

recontextualizes, or redefines the student's 

forms of reasoning. 

 

149. I think that pedagogical discourse has its 

own limits and forms of closure and 

openness, and that is where its educational 

power is reproduced or transformed. 

 

150. I think that pedagogical discourse defines 

fields, approaches, perspectives or 

disciplines. 

 

151. Social variation or change characterizes 

pedagogical discourse in such a way that 

any content is capable of being 

pedagogized. 
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