
33 

 

Design of strategies based on NOM-035-STPS-2018 in teachers of two careers in a 

public university 

 

Diseño de estrategias a partir de la NOM-035-STPS-2018 en docentes de dos carreras 

en una universidad pública 
 

Flores-Rodríguez, Elvira Maribel * a & Acosta-Luna, Nelly Guadalupe b  
 
a  Tecnológico de Estudios Superiores de Coacalco •  LBH-5836-2024 • 0009-0009-8499-7437 • 683126 
b  Tecnológico de Estudios Superiores de Coacalco •  NCV-1564-2025 •  00009-06-9087-9443 •  2121191  

 
Classification                                                                                           DOI: https://doi.org/10.35429/H.2025.4.33.51 

 
Area: Social Sciences 

Field: Legal Sciences and Law 

Discipline: General Theory and Methods 

Sub-discipline: Other 

 

Key Handbooks 

 

Psychosocial risks such as anxiety, stress, violence, and workload can affect the performance of employees in 
an organization. Therefore, in response to the need to identify, analyze, and prevent psychosocial risk factors, 

the Ministry of Labor and Social Welfare created NOM-035-STPS-2018. It is crucial that science and 

technology develop protocols to reduce the psychosocial risks faced by teachers, as they are the cornerstone of 
the teaching-learning relationship within a university. That is why it is necessary to identify, analyze, and 

develop strategies to reduce these risks. Research conclusions: It is important to apply strategies to reduce 

psychosocial risks, as the application of the reference guide shows that teachers are victims of 11 of the 12 

psychosocial risk factors considered in the assessment tool provided by NOM035-STPS-2018. 
 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

Area: Development of strategic leading-edge technologies and open innovation for social transformation 

 
 

Citation: Flores-Rodríguez, Elvira Maribel & Acosta-Luna, Nelly Guadalupe. 2025. Design of strategies based on NOM-

035-STPS-2018 in teachers of two careers in a public university. 33-51. ECORFAN. 

 

*  [maribel.flores@tesco.edu.mx]  

 

Handbook shelf URL: https://www.ecorfan.org/handbooks.php  

 

 

ISBN 978-607-8948-58-1/©2009 The Authors. Published by ECORFAN-Mexico, S.C. for 

its Holding Mexico on behalf of Handbook HIFSDE. This is an open access chapter under 

the CC BY-NC-ND license [http://creativecommons.org/licenses/by-nc-nd/4.0/] 

 

Peer Review under the responsibility of the Scientific Committee MARVID®- in 

contribution to the scientific, technological and innovation Peer Review Process by training 

Human Resources for the continuity in the Critical Analysis of International Research. 
 

https://ror.org/search?query=Tecnol%C3%B3gico+de+Estudios+Superiores+de+Coacalco
https://www.webofscience.com/wos/author/author-search
https://orcid.org/my-orcid?orcid=0009-0009-8499-7437
https://rizoma.conahcyt.mx/
https://ror.org/search?query=Tecnol%C3%B3gico+de+Estudios+Superiores+de+Coacalco
https://www.webofscience.com/wos/author/record/NCV-1564-2025
https://orcid.org/0009-0006-9087-9443
https://rizoma.conahcyt.mx/
https://doi.org/
https://www.ecorfan.org/handbooks.php
http://creativecommons.org/licenses/by-nc-nd/4.0/
https://www.marvid.org/


34 

 

Abstract  

 

Psychosocial risks are working conditions that affect the physical and mental health, as well as the 

performance of workers, therefore, given the need to identify, analyze and prevent psychosocial risk 

factors, the Ministry of Labor and Social Welfare created NOM-035-STPS-2018. The existence of 

psychosocial risk factors carries a great risk for all professions; however, an exponential growth has been 

observed in teachers due to the nature of the position and the work environment. The objective of the 

present research is to design strategies based on the application of the instrument of the norm in two 

careers of a public university. The methodology used was quantitative and consisted of the application 

of a 46-item questionnaire to the teachers of the two careers. Based on the results obtained, strategies 

were developed to reduce psychosocial risks. 

 
Objetives  Methodology  Contribution 

The general objective of 

this research is to design 

strategies based on the 

application of the 

instrument of the norm in 

two careers of a public 

university.                                            

Specific Objectives: - To 
identify the elements of 

psychosocial risk factors in 

the teachers of the LAM 

and IGE Division Head 

according to NOM-035-

STPS-2018. 

- To analyze the 

psychosocial risk factors to 

which the teachers of the 

LAM and IGE Division 

Head of the Tecnológico de 

Estudios Superiores de 
Coacalco are exposed. 

- To develop strategies 

aimed at reducing risks 

 

 

 

This research is based on a mixed 

approach, since the data were 

analyzed by means of a 

quantitative study. For this 

purpose, a questionnaire of 46 

items with a 5-level Likert-type 

scale was applied, in which the 

psychosocial risk factors derived 
from the work environment, 

factors specific to the activity, 

organization of work time, 

leadership and relationships at 

work, to which teachers are 

exposed and of which it is desired 

to know if they are victims, are 

studied. 

 

 

 

The present research would provide a detailed 

understanding of how the psychosocial risk factors 

identified in NOM-035 manifest themselves in 

teaching work, thus going beyond general studies on 

the labor sector and providing accurate information 

on the unique stresses and challenges faced by 

academics in these disciplines. By designing and 

evaluating strategies based on such a standard, this 
article would contribute to the creation of 

interventions that respond to the specific needs and 

realities of teachers in this environment. It would not 

be a matter of applying generic solutions, but rather 

of developing approaches tailored to the academic 

demands, institutional culture, and specific 

characteristics of each career. The results of my 

research provide solid empirical evidence for 

university authorities and career managers to make 

informed decisions about policies and practices that 

promote a healthier and more productive work 

environment for teachers. This could translate into 
reduced workload, better administrative support, 

increased communication, greater recognition, and 

improved professional development. This would not 

only benefit the teachers directly involved in the 

study, but could also have a broader impact on 

workplace research and practice in other educational 

institutions. 

 

  

 

Psychosocial risk, Norm, Psychosocial risk factors 
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Resumen   

 

Los riesgos psicosociales son condiciones laborales que afectan a la salud física y mental, así como al 

rendimiento de los trabajadores, por lo que, ante la necesidad de identificar, analizar y prevenir los 

factores de riesgo psicosocial, la Secretaría del Trabajo y Previsión Social creó la NOM-035-STPS-2018. 

La existencia de factores de riesgo psicosocial conlleva un gran riesgo para todas las profesiones; sin 

embargo, se ha observado un crecimiento exponencial en el profesorado debido a la naturaleza del puesto 

y al entorno laboral. El objetivo de la presente investigación es diseñar estrategias a partir de la aplicación 

del instrumento de la norma en dos carreras de una universidad pública. La metodología utilizada fue 

cuantitativa y consistió en la aplicación de un cuestionario de 46 reactivos a los docentes de las 2 

jefaturas. A partir de los resultados obtenidos, se desarrollaron estrategias para la disminución de los 

riesgos psicosociales. 

 
Objetivos  Metodología  Contribución 

El objetivo General de la 

presente investigación es 

diseñar estrategias a partir 
de la aplicación del 

instrumento de la norma en 

dos carreras de una 

universidad pública.                                            

Objetivos Específicos: • 

Identificar los elementos de 

los factores de riesgo 

psicosocial en los docentes 

de la Jefatura de División 

de LAM e IGE de acuerdo 

con la NOM-035-STPS-
2018. 

• Analizar los factores de 

riesgo psicosocial a los que 

son expuestos los docentes 

de la Jefatura de División 

de LAM e IGE del 

Tecnológico de Estudios 

Superiores de Coacalco. 

• Desarrollar estrategias 

dirigidas a disminuir 

riesgos 
 

    

 

La presente investigación se basa 

en un enfoque mixto, ya que los 

datos se analizaron mediante un 
estudio cuantitativo. Para ello, se 

aplicó un cuestionario de 46 

reactivos con una escala tipo 

Likert de 5 niveles, en el que se 

estudian los factores de riesgo 

psicosociales derivados del 

ambiente de trabajo, los factores 

propios de la actividad, la 

organización del tiempo de 

trabajo, el liderazgo y las 

relaciones en el trabajo, a los que 
los docentes son expuestos y de 

los que se desea conocer si son 

víctimas.  

 

 

 

La presente investigación aportaría una comprensión 

detallada de cómo los factores de riesgo psicosocial 

identificados en la NOM-035 se manifiestan en la 
labor docente, por lo que iría más allá de los estudios 

generales sobre el sector laboral y ofrecería 

información precisa sobre las tensiones y desafíos 

únicos a los que se enfrentan los académicos en estas 

disciplinas. Al diseñar y evaluar estrategias basadas 

en dicha norma, este artículo contribuiría a la 

creación de intervenciones que respondan a las 

necesidades y realidades específicas de los docentes 

en este entorno. No se trataría de aplicar soluciones 

genéricas, sino de desarrollar enfoques adaptados a 

las demandas académicas, la cultura institucional y 
las características específicas de cada carrera. Los 

resultados de mi investigación proporcionan una 

evidencia empírica sólida para que las autoridades 

universitarias y los responsables de las carreras 

tomen decisiones informadas sobre políticas y 

prácticas que promuevan un ambiente de trabajo más 

saludable y productivo para los docentes. Esto 

podría traducirse en una reducción de la carga de 

trabajo, un mejor apoyo administrativo, una mayor 

comunicación, un mayor reconocimiento y un mejor 

desarrollo profesional. Esto no solo beneficiaría a los 
docentes directamente involucrados en el estudio, 

sino que también podría tener un impacto más 

amplio en la investigación laboral y la práctica en 

otras instituciones educativas.  

  

 

Riesgo psicosocial, Norma, Factores de Riesgo psicosocial 
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Introduction 

 

The main factor contributing to psychosocial risks is excessive workloads with too much bureaucratic 

and administrative work, a lack of material resources, poorly defined or insufficiently detailed 

programmes, insufficient time to attend to students individually, changes in assessment criteria, changes 

in working conditions, temporary contracts and job instability, in terms of demands that exceed their 

capabilities, which may be of various kinds, such as quantitative, cognitive or mental, emotional, 

responsibility-related, as well as contradictory or inconsistent demands. 

 

This research is supported by the NOM-035-STPS-2018 instrument for the identification and 

analysis of psychosocial risk factors found in the environment in which teachers work at the Division of 

Bachelor's Degree in Administration and Business Management at the Tecnológico de Estudios 

Superiores de Coacalco, so that, based on the data collected, strategies can be designed to reduce or even 

eliminate the highest levels of risk identified, as the consequences of not recognising them in time can 

be occupational, psychological or physiological. The purpose of developing strategies aimed at the 

identified psychosocial risk factors is for each Division Head to establish appropriate intervention actions 

for the prevention of psychosocial risk factors, the promotion of a favourable organisational environment 

and the prevention of workplace violence. 

 

Problems to be solved 

 

Teachers from the Bachelor of Administration [LAM] Division and the Business Management 

Engineering [IGE] Division of the Coacalco Technological Institute of Higher Education have reported 

that they are facing changes in traditional teaching methods, a lack of material resources, poorly detailed 

academic programmes, changes in assessment criteria, working conditions, demands beyond their 

capabilities, level of responsibility and mental workload, lack of autonomy over their work, working 

hours, poorly defined job roles, task content and excessive workloads, ranging from preparing classes, 

teaching, following up on special cases, commissions, grading, administrative meetings, etc. Therefore, 

a diagnosis is sought to indicate whether psychosocial risk factors are present and their origin. However, 

it has been observed that the demands of the LAM Division Head are greater than those of the IGE 

Division Head, with an emphasis on administrative work [meetings and filling out reports], Therefore, 

we want to know if there is a significant difference in the number of psychosocial risk factors to which 

teachers in both divisions are exposed in order to develop strategies to reduce them. 

 

Hypothesis: Teachers in the LAM Division are victims of a greater number of psychosocial risk 

factors than teachers in the IGE Division. 

 

Theoretical Framework 

 

Psychosocial risks 

 

Psychosocial risks are those working conditions in which the employee's activity takes place and which 

may have an impact on their mental or physical health, as well as on the quality and outcome of the work 

itself. According to Moreno [2011], they are work situations that have a high probability of seriously 

damaging the physical, social or mental health of workers. They fall under organisational conditions 

when they have a high probability of generating harmful effects on workers' health. They are elements 

that negatively affect the health and well-being of workers, acting as triggers for tension and work-related 

stress. According to Castro [2016], short-term exposure to psychosocial risks causes stress, damaging 

physical, mental and social health, while long-term exposure causes cardiovascular, respiratory, immune, 

gastrointestinal, dermatological, endocrine, musculoskeletal and mental health problems. 

 

Psychosocial Risk Factors. 
 

According to the STPS [2024], these are factors that can cause anxiety disorders, non-organic sleep-wake 

cycle disorders, and severe stress and adaptation disorders, derived from the nature of the job functions, 

the type of work schedule, and exposure to severe traumatic events or acts of workplace violence against 

the worker due to the work performed. 
 

According to Gil [2016], both changes in the social environment and those that occur within the 

organisation influence the generation of new psychosocial risks at work, for example: 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/scielo.isciii.es/pdf/mesetra/v57s1/especial.pdf
http://www.scielo.edu.uy/scielo.php?pid=S1688-42212022000101206&script=sci_abstract
https://www.gob.mx/stps/articulos/norma-oficial-mexicana-nom-035-stps-2018-factores-de-riesgo-psicosocial-en-el-trabajo-identificacion-analisis-y-prevencion
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/http:/www.scielo.org.pe/pdf/liber/v22n1/a01v22n1.pdf
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- Socio-demographic conditions. 

- Regulations and legislation. 

- The culture of the population. 

- Technological conditions. 

- The concept of work. 

 

The European Agency for Safety and Health at Work [2012] identified three of the most common 

psychosocial risks: stress, harassment and violence at work. 

 

Work-related stress 
 

This is characterised by poor work organisation and design, as well as negative working relationships, 

causing an imbalance between the demands of the job and the abilities, resources or needs of the worker, 

as well as when the knowledge and skills of the worker or a group do not match the expectations of a 

company's organisational culture. 
 

Harassment and violence at work 
 

This occurs when a worker suffers abuse, threats or attacks in contexts related to their work, putting their 

health, safety or well-being at risk. The Ministry of Labour and Social Security [2009], in relation to 

harassment and violence at work, identifies the following types: internal physical violence, psychological 

violence [sexual harassment, moral harassment or mobbing]. For Méndez & Botero [2019], it refers to 

those elements that can cause physiological, emotional, cognitive and behavioural alterations. They can 

be extralaboral or intralaboral, i.e., linked to the workplace, including those related to organisational 

management, the characteristics of the work structure, the conditions of the tasks, the physical load, the 

working hours, the workload, compensation, equipment and the exercise of leadership, among other 

conditions inherent to professional practice and the operating conditions of the work. 

 

Impact of psychosocial risk factors on teachers 
 

Within organisations, specifically during the working day, teachers are exposed to various psychosocial 

risk factors which, although the consequences are not as evident as in the case of accidents at work and 

occupational diseases, are linked to increased stress, absenteeism, anxiety and other problems for the 

organisation and workers [Gómez, Hernández, & Méndez, 2014]. The demands placed on teachers, such 

as excessive workloads, hostile work environments, ideologies, education, habits and learning styles of 

new generations, harassment, insults, grievances, hostile attitudes, etc., are nothing more than exposure 

to psychosocial risk factors, which are the main cause of ill health among teachers, as it is a high-risk 

profession prone to developing negative responses to them. However, despite the fact that their impact 

has consequences that are difficult to see, according to NYCE [2024], psychosocial risk factors, also 

known as stressors, are related to: Working conditions, demands beyond capabilities, level of 

responsibility and mental load, lack of autonomy over work, time, pace and organisation of work, poor 

definition of roles and task content, conflicts in family-work relationships, management and 

communication styles, harassment, bullying, discrimination and violence. Psychosocial risk factors at 

work have a direct or indirect relationship with human variables such as people's interests, needs, 

attitudes, feelings, and emotions that cause stress, depression, pain, and even death. 
 

 According to Gil [2016], both changes in the social environment and those within the 

organisation influence the emergence of new psychosocial risks at work, for example: socio-demographic 

conditions, regulations and legislation, the culture of the population, technological conditions and the 

concept of work. Negative conditions in the climate or culture of the organisation, in the organisation of 

work functions or in the design and content of tasks [e.g. their variety, meaning, scope, repetitive nature, 

etc.] directly or indirectly influence the generation of serious problems related to physical, emotional or 

mental health, which in turn has a negative impact on productivity in the organisation in which they 

work. 
 

Impact of psychosocial risk factors on teachers 
 

Within organisations, specifically during the working day, teachers are exposed to various psychosocial 

risk factors which, although the consequences are not as obvious as in the case of accidents at work and 

occupational diseases, are related to increased stress, absenteeism, anxiety and other problems for the 

organisation and workers [Gómez, Hernández, & Méndez, 2014].  

https://osha.europa.eu/es
https://www.gob.mx/salud
https://www.redalyc.org/articulo.oa?id=55964256022
https://www.scielo.cl/scielo.php?pid=S0718-24492014000100003&script=sci_abstract
https://www.sige.org.mx/nom-035-stps-2018-factores-de-riesgo-psicosocial-en-el-trabajo-identificacion-analisis-y-prevencion/
https://www.scielo.cl/scielo.php?pid=S0718-24492014000100003&script=sci_abstract
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The demands placed on teachers, such as excessive workloads, hostile work environments, 

ideologies, education, habits and learning styles of new generations, harassment, insults, grievances, 

hostile attitudes, etc., are nothing more than exposure to psychosocial risk factors, which are the main 

cause of health loss among teachers, as it is a high-risk profession prone to developing negative responses 

to them. 

 

 However, despite the fact that their impact has consequences that are difficult to see, it is 

perceived that teachers at the Tecnológico de Estudios Superiores de Coacalco are victims of 

psychosocial risks, which undermine their health [mental and physical], their social skills and their 

performance at work. 

 

Impact on teachers' health 

 

Psychological consequences. Teachers' exposure to psychosocial risk factors due to an intensification of 

their usual work, little control over their work, non-existent or inadequate social support, exposure to 

high psychological demands, an imbalance between effort and reward, a lack of appreciation for their 

work or high job insecurity are powerful predictors of poor mental health. Psychosocial working 

conditions among teachers can have a detrimental impact at an emotional and cognitive level, such as 

emotional effects, behavioural effects and cognitive effects. According to the National Health System 

[2021], some of the most significant effects on teachers are: burnout syndrome [SQT], depression, 

generalised anxiety disorder [GAD] and sleep disorders. 

 

NOM-035-STPS-2018 

 

With the aim of specifying, identifying and preventing psychosocial risks in Mexico's many productive 

sectors, the STPS published Official Mexican Standard NOM-035-STPS-2018, Psychosocial risk factors 

at work - Identification, analysis and prevention, in the Official Gazette of the Federation in 2018. This 

standard, the first stage of which came into force in October 2019, seeks to provide employers with a 

precise tool to identify risks present in the workplace. The second stage, which came into force in October 

2020, aims to detail the actions to control and prevent the effects and consequences of these risk factors 

[STPS, 2024]. 

 

General aspects of NOM-035-STPS-2018 
 

In accordance with the provisions of Mexican Official Standard 035, cooperation must be carried out 

between public authorities, employers and workers, who will be responsible for a series of obligations to 

be carried out in order to identify and prevent psychosocial risk factors. In addition to the above, NOM 

035 clearly and more precisely sets out the obligations of employers and workers under the Federal 

Occupational Safety and Health Regulations, with the aim of facilitating compliance. With the 

implementation of the policies provided for in the aforementioned standard, the aim is to foster a working 

relationship that promotes mutual support in solving work problems, respect for working hours, the 

prevention of acts of harassment, bullying or ill-treatment against workers, and encourages workers to 

develop skills and abilities, thereby improving working conditions and productivity [Martínez, 2021]. In 

accordance with NOM 035, this standard seeks to identify and specify the requirements for workplaces 

to establish measures to identify, analyse and prevent psychosocial risk factors, as well as to promote a 

favourable organisational environment. 
 

Tools for identification and assessment 
 

NOM-035-STPS-2018, in addition to prevention functions, states that workplaces are responsible for 

identifying psychosocial risk factors and assessing the organisational environment every two years. To 

this end, assessment tools are incorporated into the standard, the purpose of which is to assist employers 

in their obligation to make decisions regarding measures for the prevention and control of psychosocial 

risk factors, with the aim of benefiting the health of workers. The questionnaires included are listed 

below: 

 

1. Reference Guide I. Questionnaire to identify workers who have been subjected to severe 

traumatic events. The content of this guide is a supplement for a better understanding of the 

Standard and is not mandatory. It allows for the identification of workers who have been subjected 

to severe traumatic events and who require clinical assessment. 

https://www.dof.gob.mx/nota_detalle.php?codigo=5541828&fecha=23/10/2018#gsc.tab=0
https://www.scielo.org.mx/scielo.php?script=sci_arttext_plus&pid=S1870-39252023000100110&lng=es&tlng=es&nrm=iso
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2. Reference Guide II. Questionnaire to identify psychosocial risk factors in the workplace. The 

content of this guide is a supplement to the present Standard for better understanding and is not 

mandatory. It can be used by workplaces with up to 50 workers and allows for the identification 

and analysis of psychosocial risk factors. 

3. Reference Guide III. Questionnaire to identify psychosocial risk factors and assess the 

organisational environment in workplaces. The content of this guide is a supplement to this 

Standard for a better understanding of its provisions and is not mandatory. It can be used by 

workplaces with more than 50 employees and allows for the identification and analysis of 

psychosocial risk factors and the assessment of the organisational environment. 
 

Box 1      

Table 1      

Criteria for action       

Risk level Need for Action 

Very high Each category and domain must be analysed to establish appropriate intervention measures 

through an intervention programme that includes specific assessments and considers awareness 

campaigns, reviews the psychosocial risk prevention policy and programmes for the prevention 

of psychosocial risk factors, promotes a favourable organisational environment and the 
prevention of workplace violence, and strengthens their implementation and dissemination. 
  

High An analysis of each category and domain is required in order to determine the intervention 

actions, which may include a specific assessment and must include an awareness-raising 

campaign, a review of the psychosocial risk prevention policy and programmes for the prevention 

of psychosocial risk factors, the promotion of a favourable organisational environment and the 

prevention of workplace violence, as well as strengthening their implementation and 

dissemination. 
  

Medium It is necessary to review the psychosocial risk prevention policy and programmes for the 

prevention of psychosocial risk factors, the promotion of a favourable organisational environment 

and the prevention of workplace violence, as well as to strengthen their implementation and 

dissemination through an intervention programme. 
  

Low There is a need for greater dissemination of psychosocial risk prevention policies and 

programmes for the prevention of psychosocial risk factors, the promotion of a supportive 

organisational environment and the prevention of workplace violence.  

               Source: [STPS, 2024] 

 

Strategies 
 

A plan that sets out directions for action to achieve a specific objective or set of goals. Montgomery 

[2019], comments that strategic planning consists of a set of decisions and actions that result from the 

formulation and implementation of strategies designed to achieve an organisation's objectives. 
 

Box 2 
 

Situation 

analysis 

 

 

 

Determining the 

mission 

 

 

 

Determining the 

vision 

 

 

 

Formulation 

of objectives 

 

 

 

Generating 

optional 

strategies 

 

 

 

Strategy 

implementation 

 

 

 

Periodic review 

of strategies 

 

Figure 1 

Strategy Planning Process 
Source: Robbins and Coulter [2010] 

 

Methodology 

 

This research is based on a mixed approach, as the data was analysed using a quantitative study. To this 

end, a questionnaire consisting of 46 questions with a 5-point Likert scale was administered to study the 

psychosocial risk factors arising from the work environment, factors specific to the activity, work time 

organisation, leadership and work relationships to which teachers are exposed and whether they are 

victims of these factors. However, qualitative research will also be used, using the same instrument to 

investigate the possible causes of these factors. This instrument was applied to 44 teachers from both 

headquarters, as some were not in the application period due to the suspension of their employment 

contract because they were new recruits. 

 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/asinom.stps.gob.mx/upload/nom/48.pdf
http://repository.uin-malang.ac.id/11286/
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 Therefore, the number of teachers in the LAM Division is 23. The teachers were selected at 

random so that all employees could be considered for the questionnaires, regardless of their shift, type of 

position, work area, etc. The availability of teachers to respond to the questionnaire is subject to their 

inter-semester workload or even their contracts. 

 

Results 

 

Box 3 

Table 2 

Item groups by dimension, domain and category 
Category Dominio Dimension Ítem 

Working 

environment 

Working conditions 

The 

working environment 

  

Hazardous and unsafe conditions 2 

substandard and unsanitary conditions 1 

Hazardous work 
3 

Own factors 

of the activity 

Workload 

Quantitative loads 4, 9 

Accelerated work rhythms 5, 6 

Mental workload 7, 8 

Emotional psychological burdens 41, 42, 43 

High responsibility burdens 10, 11 

Contradictory or inconsistent workloads 12, 13 

Lack of control 

over the work 

Lack of control and autonomy over work 20, 21, 22 

Limited or no possibility of development 18, 19 

Limited or no training 26, 27 

Organisation 

of working 

time 

Working day Long working hours 14, 15 

Interference in the work-

family relationship 

Influence of work outside the workplace 16 

Influence of family responsibilities 17 

Leadership 

and 
relationships 

at work 

Leadership 
Lack of clarity of roles 23, 24, 25 

Leadership characteristics 28, 29 

Relationships in the 

Work relationships 

Social relations at work 30, 31, 32 

Poor relationship with supervised 

employees 
44, 45, 46 

Violence Workplace violence 
33, 34, 35, 36, 

37, 38, 39, 40 

Source: [STPS, 2024] 
. 
 

Box 4 

Table 3 

Results by category 

Qualification of the category 
Nil or 

negligible 
Under Medium High Very high 

Working environment Ccat<3 3< Ccat <5 5< Ccat <7 7< Ccat <9 Ccat >9 

Activity-specific factors Ccat<10 10< Ccat <20 20< Ccat <30 30< Ccat <40 Ccat >40 

Organisation of working time Ccat<4 4< Ccat <6 6< Ccat <9 9< Ccat <12 Ccat >12 

Leadership and work relationships Ccat<10 10< Ccat <18 18< Ccat <28 28< Ccat <38 Ccat >38 

Source: [STPS, 2024] 
 

Box 5 
 

 
Figure 2 

Final result of both headquarters 
Source: [Prepared internally based on responses obtained from the application of the ‘Reference 

Guide II’ tool from NOM-035-STPS-2018] 
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chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/asinom.stps.gob.mx/upload/nom/48.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/asinom.stps.gob.mx/upload/nom/48.pdf
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Figure 2 shows that two teachers are at zero or negligible risk according to the final questionnaire score, 

where no additional measures are necessary. Eight teachers are reported to be at low risk, where greater 
dissemination of prevention policies and programmes is required. However, the highest figure is 19 teachers at a 

medium risk level, for whom not only dissemination but also the implementation of prevention programmes for 

the psychosocial risk factors assessed should be reinforced. 
 

 Finally, six teachers report a high risk level, and 3 teachers at a very high risk level, which means that 

they perceive themselves to be victims of at least one psychosocial risk factor. To identify which factor this is, an 

analysis of each category and domain must be carried out to determine the appropriate intervention actions through 
specific assessments using quantitative, qualitative or mixed tools, and if the teacher requires it, clinical help 

should be requested. Each case file must be continuously monitored. 

 

Box 6 

 

 
Figure 3 

Comparative of both headquarters 
Source: [Prepared internally based on responses obtained from the application of the ‘Reference 

Guide II’ tool from NOM-035-STPS-2018] 

 

It can be seen that there are a total of two teachers belonging to the IGE Division Headquarters 

who are at a zero or negligible risk level with respect to the final rating of the questionnaire. Therefore, 

no additional measures are necessary, as they are not considered to be victims of any psychosocial risk 

factors. However, no teachers belonging to the LAM Division are at the same level, which means that all 

of them consider themselves to be exposed to at least one of the twelve psychosocial risk factors 

evaluated. With regard to the low risk level, a total of four teachers were reported in each of the two 

Division Headquarters. 

 

 Therefore, in accordance with the provisions of the instrument, greater dissemination of the 

policy on the prevention of psychosocial risk factors and the respective programmes that encourage 

teachers to implement them is necessary in order to reduce the number of reports. Similar figures were 

reported for the medium risk level, with 10 teachers belonging to the LAM Division and 9 teachers to 

the IGE Division. It is therefore necessary to review the risk prevention policy to establish a monitoring 

system that ensures its correct application and provides support where required. Finally, three teachers 

from the LAM Division and two teachers from the IGE Division are classified as high risk, and one 

teacher from the LAM Division and one teacher from the IGE Division are classified as very high risk, 

as they report being affected by various psychosocial risk factors. In view of this, the assessment of each 

of the categories and domains must be analysed in order to determine the appropriate preventive actions, 

generating a correct intervention and thus providing care through a specific assessment using 

quantitative, qualitative or mixed instruments, and, if necessary, clinical instruments, in order to follow 

up on each case file with a view to ensuring the physiological, psychological and occupational well-being 

of each teacher. 
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Box 7 

Table 4 

Teachers of the LAM and GSE Division Heads who are victims of psychosocial risk 

factors 

Psychosocial risk Teachers 

Working environment 2 

Activity-specific factors 26 

Organisation of working time 9 

Leadership and work relationships 10 

Conditions in the work environment 2 

Workload 26 

Lack of control over work 18 

Working hours 17 

Interference with work-family relationship 10 

Leadership 6 

Relationships at work 0 

Violence 12 

Source: Prepared internally based on responses obtained from the application of the [Reference 

Guide II’ instrument of NOM-035-STPS-2018]. 

 

Teachers at the Coacalco Technological Institute of Higher Education in the LAM and IGE Division are 

victims of psychosocial risk factors, as 11 of the 12 risk factors assessed in the evaluation instrument 

were reported by teachers as high or very high risk. It is known that two teachers are adversely affected 

by the work environment, 26 of the factors specific to the activity, 9 of the organisation of working time, 

10 of leadership and relationships at work, 2 of the conditions in the working environment, 26 of the 

workload, 18 of the lack of control over work, 17 of the working day, 10 of interference in the work-

family relationship, 6 of leadership and 12 of violence. To reduce these rates, urgent action is needed to 

enable specific assessments to be carried out so that appropriate support can be provided to each teacher.  

 

With regard to working relationships, no teacher is at high or very high risk, so only the prevention 

policy needs to be reviewed to promote its implementation and dissemination. Teachers in the LAM 

Division are victims of a greater number of psychosocial risk factors than teachers in the IGE Division. 

 

Box 8 

Table 5 

Comparison of teachers in the LAM and IGE Divisions who are victims of psychosocial 

risk factors 
Psychosocial risk LAM IGE 

Work environment 2 0 

Factors specific to the activity 13 13 

Organisation of working time 5 4 

Leadership and relationships at work 8 2 

Conditions in the work environment 2 0 

Workload 13 13 

Lack of control over work 10 8 

Working hours 10 7 

Interference in the work-family relationship 6 4 

Leadership 3 3 

Relationships at work 0 0 

Violence 10 2 

Source: [Prepared internally based on responses obtained from the application of the NOM-035-

STPS-2018 ‘Reference Guide II’ instrument]. 

 

Comparing teachers in each Division Headquarters who are at high and very high risk, it was 

found that two teachers in the LAM Division Headquarters are victims of the work environment, in 

contrast to no teachers in the IGE Division Headquarters. For factors specific to the activity, there was a 

tie, as the figures report 13 teachers from the LAM Division Head Office and IGE, respectively.  
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In terms of work time organisation, five teachers from the LAM Division Head Office and four 

teachers from the IGE Division Head Office were recorded, i.e. only one more teacher. With a difference 

of 6 teachers, it can be seen that 8 teachers from the LAM Division Head suffer from leadership and 

workplace relations issues, compared to 2 teachers from the IGE Division Head. With regard to working 

conditions, two teachers from the LAM Division are disadvantaged, while no teachers from the IGE 

Division suffer from this risk.  

 

Once again, there is a tie with 13 teachers from the LAM and IGE Divisions, respectively, who 

complain about their workloads. Ten teachers in the LAM Division report a lack of control over their 

work, compared to eight teachers in the IGE Division. Although the working hours affect both divisions, 

the LAM Division reports a higher number with ten teachers, while the IGE Division reports seven 

teachers. Interference in family-work relationships affects 6 teachers in the LAM Division and 4 teachers 

in the IGE Division, i.e. 2 fewer teachers.  

 

Once again, the LAM and IGE Division Heads are tied with 3 teachers each in terms of leadership. 

Finally, with a difference of 8 teachers, the LAM Division Head reports 10 teachers who suffer violence 

compared to 2 teachers from the IGE Division Head. As mentioned above, no teachers were affected by 

work relationships. It can therefore be said that, of the 11 psychosocial risk factors affecting teachers in 

the LAM and IGE Division Headquarters, eight involve a higher number of teachers belonging to the 

LAM Division Headquarters, while the remaining three are tied. 

 

Strategies 

 

Based on the results obtained in the application of the results, it can be seen that the most disturbing 

figure is that a total of 26 teachers from the LAM and IGE Division Headquarters are victims of factors 

specific to the activity. However, the domains of workload and lack of control over work stand out in this 

category. Twenty-six teachers from the LAM and IGE Division reported workload, while 18 teachers 

from the LAM and IGE Division reported lack of control over their work. Therefore, three strategies will 

be developed for these areas. 

 

Strategy for factors specific to the activity: workload 

 

A total of 13 teachers from the LAM and IGE Division reported being victims of factors specific to the 

activity, where workload and lack of control over work are influential. However, this strategy will address 

workload, which is known to affect 13 teachers from the LAM Division and 13 teachers from the IGE 

Division. 

 

Causal analysis: 

 

Teachers consider themselves to be victims of qualitative workloads, fast work rhythms, mental stress, 

emotional psychological stress, high responsibility and contradictory or inconsistent workloads. 

 

Mission 

 

To support teachers in optimising their workload by implementing effective task prioritisation strategies, 

setting clear objectives, creating productive routines and applying time management techniques. We seek 

to promote an educational environment that fosters the well-being of teachers, thus ensuring quality 

teaching and a healthy work-life balance. 
 

Vision 
 

To create a work system in which teachers have the necessary tools to manage their time efficiently, 

reducing work overload. We envision a future where every teacher can focus on their pedagogical work, 

feeling valued and supported, contributing to a positive and enriching learning environment for all. 
 

Objectives 
 

General 

 

To reduce the workload of teachers in the LAM and IGE Division. 
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Specific objectives 

 

- Propose action measures aimed at managing the workload of teachers in the LAM and IGE 

Division. 

- Implement action measures aimed at managing the workload of teachers in the LAM and IGE 

Division. 

- Monitor the action measures aimed at managing the workload of teachers in the LAM and IGE 

Division every two weeks. In the content of the Book, all figures and tables must be in editable 

formats that can be changed in size, type and number of letters for editing purposes. They must 

be of high quality, not pixelated and must be clearly visible even when the image is reduced in 

size. 
 

Box 9 

Table 6 

Description of the action  
Activity Person in charge Date  

1. Prioritise tasks. 

Tasks should be identified and divided according to urgency and importance. 

We recommend the Eisenhower Matrix, which classifies tasks into four 

quadrants: 

- Urgent and important 

- Important but not urgent 

- Urgent but not important 
- Neither urgent nor important 

Activities in the upper left quadrant should be completed first, and then move 

on clockwise. See Appendix 1 

Head of Division. Prioritise 

the tasks of the Head of 

Division so that they can be 

assigned to teachers in that 

order. 

Teachers. Prioritise the 

tasks assigned by the Head 
of Division in order to 

establish their own work 

rhythm. 

To be 

defined. 

2. Set clear objectives. 

Define specific and achievable objectives for each task or project. Break 

larger ones into smaller, manageable, time-bound tasks. This not only 

provides clarity, but also helps to stay motivated and focused on what needs 

to be done. 

Head of Division. 

Constantly informing 

teachers of the purpose of 

the activities they carry out 

in order to keep them 

motivated. 

To be 

defined..  

3. Establish a routine. 

Establishing a daily or weekly routine can help manage workload more 

effectively. Assign specific times for different tasks, including work, breaks 

and personal activities. Sticking to the schedule benefits as much as possible 
to maintain consistency and productivity. 

Teachers. Establish a 

personal routine that allows 

for proper time 

management. 

To be 

defined..  

4. Time management techniques.  

- Pomodoro Technique.  

a.  Set the timer to 25 minutes. 

b. Work until the timer beeps. 

c. Rest for 5 minutes. 

d. After four commodores, take a break of 15 to 20 minutes..  

It is useful for repetitive or monotonous tasks, combating procrastination, 

avoiding distractions, prioritising tasks and time management.. 

- Time blocking. 

Instead of having a to-do list, specific blocks of time should be scheduled 

for different tasks or activities throughout the day to prioritise and manage 
the workload effectively. By visually organising the day into time blocks, 

priorities and commitments become clearer.. 

- Two-minute rule.  

If a task can be completed in two minutes or less, it should be done 

immediately rather than postponed. By acting immediately on quick tasks, 

you prevent them from becoming more demanding activities later on.. 

Teachers. Once they are 

aware of the above 

techniques, they should be 

implemented in their daily 

activities. 

To be 

defined..  

Source: [Own elaboration based on the answers obtained from the application of the instrument "Guía de 

referencia ll" of the NOM-035-STPS-2018] 

 

Strategy for activity-specific factors: lack of control over work  
 

Findings  

 

A total of 13 teachers from the LAM and GSE Divisional Heads respectively are reported to be victims 

of the factors inherent to the activity, where the workload and the lack of control over work have an 

influence, however, in the present strategy, the lack of control over work will be addressed, and it is 

known that it affects 10 teachers from the LAM Divisional Head and 8 teachers from the GSE Divisional 

Head. 
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Analysis of causes 

 

Lack of control over work consists of lack of control and autonomy over work, limited or no possibility 

for development and limited or no training. 

 

Mission 

 

To empower teachers through a comprehensive strategy that promotes control and autonomy over their 

work through personalised coaching, flexibility in the organisation of time and activities, professional 

development programmes and a commitment to equal opportunities. We seek to create an educational 

environment where every teacher feels supported, valued and able to reach their full potential. 

 

Vision 

 

To be a benchmark in teacher professional development, where autonomy and empowerment translate 

into significant improvement in the quality of teaching. We aspire to build an inclusive and equitable 

educational community, where all teachers have access to growth opportunities and can organise their 

work effectively, thus fostering an innovative and motivating learning environment. 

 

Objectives 

 

General objective 

 

To reduce the lack of control over the work of teachers in the LAM and GSE Divisional Heads. 

 

Specific objectives 

 

- To propose measures of action aimed at reducing the lack of control over the work of teachers in 

the LAM and GSE Division. 

- To implement measures of action aimed at reducing the lack of control over the work of teachers 

in the LAM and GSE Division. 

- Monitor on a monthly basis the action measures aimed at reducing the lack of control over the 

work of the teachers of the LAM and GSE Division Head. 

 

Box 9 

Table 7 

Description of the action  

 
Activity Person in charge Date 
1. Coaching. 
This is a process of accompaniment and professional development aimed at 
teachers. It provides individualised support and guidance that will help them 
gain the confidence they need to make decisions for themselves and develop 
a sense of initiative in their work. 

Head of Division. Help teachers to 
identify their strengths and areas for 
improvement in order to develop their 
autonomy. 

To be 
defined. 

2. Freedom to organise time and activities. 
Allow teachers to control their workflow and structure their time, however, 
they must monitor that the objectives stipulated during the week are met, so 
it is suggested to hold a face-to-face or virtual meeting to confirm this and 
where the goals are updated. 

Head of Division. Supervise the correct 
fulfilment of goals. 
Teachers. Generate a plan where time 
and activities are organised in the most 
convenient way. 

To be 
defined.  

3. Employment development programmes. 
Offer formal programmes that include courses, workshops, seminars and 

activities that are aligned with teachers' profiles and that help them acquire 
new skills, certifications or licences. 

Teachers. Provide the necessary 
resources for the preparation of 

teachers. 
Teachers. To participate in the 
programmes offered by the Head of 
Division. 

To be 
defined.  

4. Equal opportunities. 
 Offering equal development opportunities to all employees. This implies that 
all employees should have equal access to benefits, value and opportunities, 
regardless of their personal attributes. 

Head of Division. Ensure that equal 
development opportunities are offered 
to all teachers. 

To be 
defined.  

 
Source: [Own elaboration based on the answers obtained from the application of the instrument "Guía de 

referencia ll" of the NOM-035-STPS-2018] 
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Strategy for the working day 
 

Findings 
 

A total of 10 teachers from the LAM Division Head and 7 teachers from the GSE Division Head are 

reported to be victims of the working day. 

 

Analysis of causes 

 

The working day consists of long working days 

 

Mission 

 

To implement a compressed work week with the aim of reducing workload and promoting a healthy 

work-life balance. By allowing an additional day off, we aim to improve teacher satisfaction and well-

being, optimising their performance and motivation in the school environment 

 

Vision 

 

To be a benchmark in educational innovation, where the workload of teachers is managed in a balanced 

way. We aspire to create an environment in which teachers feel valued and motivated, enjoying a work 

model that promotes their personal and professional development, as well as their general health and 

well-being. 

 

Objectives 

 

General objective 

 

To reduce the working hours of the teachers of the LAM and GSE Division Heads. 

 

Specific objectives 

 

- To propose action measures aimed at reducing the working hours of teachers at the Head of the 

LAM and GSE Divisions. 

- To implement action measures aimed at reducing the workload of teachers in the LAM and GSE 

Divisional Heads. 

- Monitor on a fortnightly basis the action measures aimed at reducing the workload of teachers in 

the LAM and GSE Divisional Heads. 
 

Box 10 

Table 8 

Strategy for the working day 
Description of the action 

Activity Person in charge Date  

1. Working week from 45 hours to 40 hours. 

The reduction of the working week from 45 to 40 hours means that teachers' 

meal times are counted as part of the statutory 40 hours. At present, while 

teachers spend time on administrative duties, they take the opportunity to eat 

their meals, which ensures that the fulfilment of their work obligations is not 

compromised. Valid only with full-time teachers [PTC]. 

Head of Division. 

Generate timetables 

where teachers work 

only 40 hours per week. 

To be 

defined.  

2. Eliminate free hours. 

Draw up proposals for timetables that take into account the elimination of free 

hours for teachers.  Valid with full-time teachers [PTC] and subject teachers 

[PA]. 

Head of Division. To 

design timetables with as 

few hours off as possible. 

To be 

defined.  

3. Compressed or non-standardised working week. 

 This consists of condensing the 40-hour working week into fewer days, i.e. it 
allows the equivalent in hours of a full working week to be worked in four days 

and the fifth day to be taken off. 

Complements 

- Strategy for activity-specific factors: workload. 

- Strategy for activity-specific factors: lack of control over work 

Head of Division. 

Validate compressed 
week schedules ensuring 

that they meet work 

demands. 

To be 

defined.  

Source: [Own elaboration based on the answers obtained from the application of the instrument "Guía de 

referencia ll" of the NOM-035-STPS-2018] 
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Strategy for activity-specific factors: lack of control over work 
 

Findings 
 

A total of 13 teachers from the LAM and GSE Divisional Heads respectively are reported to be victims 

of activity-specific factors, where workload and lack of control over work play a role. However, the 

present strategy will address the lack of control over work, and it is known that it affects 10 teachers 

from the LAM Divisional Head and 8 teachers from the GSE Divisional Head. 
 

Analysis of causes 
 

Lack of control over work consists of lack of control and autonomy over work, limited or no possibility 

for development and limited or no training. 
 

Mission 
 

To empower teachers through a comprehensive strategy that promotes control and autonomy over their 

work through personalised coaching, flexibility in the organisation of time and activities, professional 

development programmes and a commitment to equal opportunities. We seek to create an educational 

environment where every teacher feels supported, valued and able to reach their full potential. 
 

Vision 
 

To be a benchmark in teacher professional development, where autonomy and empowerment translate 

into a significant improvement in the quality of teaching. We aspire to build an inclusive and equitable 

educational community, where all teachers have access to growth opportunities and can 47rganize their 

work effectively, thus fostering an innovative and motivating learning environment. 
 

General objective 
 

To reduce the lack of control over the work of teachers in the LAM and GSE Divisional Heads. 
 

Specific objectives 
 

- To propose measures of action aimed at reducing the lack of control over the work of teachers in 

the LAM and GSE Division. 

- To implement measures of action aimed at reducing the lack of control over the work of teachers 

in the LAM and GSE Division. 

- Monitor on a monthly basis the action measures aimed at reducing the lack of control over the 

work of the teachers of the LAM and GSE Division Head. 
 

Box 11 

Table 9 

Strategy for activity-specific factors: lack of control over work 
Description of the action 

Activity Person in charge Date  

1. Coaching. 

This is a process of accompaniment and professional development 
aimed at teachers. It provides individualised support and guidance 

that will help them gain the confidence they need to make decisions 
for themselves and develop a sense of initiative in their work. 

Head of Division. Help teachers to identify 

their strengths and areas for improvement 
in order to develop their autonomy. 

To be 

defined.  

2. Freedom to organise time and activities. 
Allow teachers to control their workflow and structure their time, 

however, it must be monitored that the stipulated objectives are met 
during the week, so it is suggested to hold a face-to-face or virtual 

meeting to confirm this and where the goals are updated. 

Head of Division. Supervise the correct 
fulfilment of goals. 

Teachers. Generate a plan where time and 
activities are organised in the most 

convenient way.  

To be 

defined.  

3. Employment development programmes. 

Offer formal programmes that include courses, workshops, 
seminars and activities that are aligned with teachers' profiles and 

that help them acquire new skills, certifications or licences.   

Teachers. Provide the necessary resources 

for the preparation of teachers. 
Teachers. Participate in the programmes 

offered by the Head of Division.  

To be 

defined.  

4. Equal opportunities. 
 Offering equal development opportunities to all employees. This 

implies that all employees should have equal access to benefits, 
value and opportunities, regardless of their personal attributes.  

Head of Division. Ensure that equal 
development opportunities are offered to all 

teachers.  

To be 

defined.  

Source: [Own elaboration based on the answers obtained from the application of the instrument "Guía de 

referencia ll" of the NOM-035-STPS-2018] 
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Strategy for the working day 
 

Findings 
 

A total of 10 teachers from the LAM Division Head and 7 teachers from the GSE Division Head are 

reported to be victims of the working day. 
 

Analysis of causes 
 

The working time is composed of long working hours. 
 

Mission 
 

To implement a compressed work week with the aim of reducing workload and promoting a healthy 

work-life balance. By allowing for an additional day off, we aim to improve teacher satisfaction and 

well-being, optimising their performance and motivation in the school environment. 
 

Vision 
 

To be a benchmark in educational innovation, where the workload of teachers is managed in a balanced 

way. We aspire to create an environment in which teachers feel valued and motivated, enjoying a work 

model that promotes their personal and professional development, as well as their general health and 

well-being. 

 

Objectives 

 

General objective 

 

To reduce the working hours of the teachers of the LAM and GSE Division Heads. 

 

Specific objectives 

 

- To propose action measures aimed at reducing the working hours of teachers at the Head of the 

LAM and GSE Divisions. 

- To implement action measures aimed at reducing the workload of teachers in the LAM and GSE 

Divisional Heads. 

- Monitor on a fortnightly basis the action measures aimed at reducing the workload of teachers at 

the Head of the LAM and GSE Division. 

 

Box 12 

Table 10 

Strategy for the working day 
Description of the action 

Activity Person in charge Date  

1. Working week from 45 hours to 40 hours. 

The reduction of the working week from 45 to 40 hours means that teachers' 
meal times are counted as part of the statutory 40 hours. At present, while 

teachers spend time on administrative duties, they take the opportunity to eat 

their meals, which ensures that the fulfilment of their work obligations is not 

compromised. Valid only with full-time teachers [PTC]. 

Head of Division. 

Generate timetables 
where teachers work 

only 40 hours per week.  

To be 

defined.  

2. Eliminate free hours. 

Draw up timetable proposals that take into account the elimination of free hours 

for teachers.  Valid with full-time teachers [PTC] and subject teachers [PA]. 

Head of Division. Design 

schedules with as few 

hours off as possible..  

To be 

defined.  

3. Compressed or non-standardised working week. 

 It consists of condensing the 40-hour working week into fewer days, i.e. it 

allows the equivalent in hours of a full working week to be worked in four days 

and the fifth day to be taken off. 

5 proposals for exclusive timetables for full-time teachers [PTC]. 

Complements 
- Strategy for activity-specific factors: workload 

- Strategy for activity-specific factors: lack of control over work 

Head of Division. 

Validate compressed 

week schedules ensuring 

that they meet work 

demands.  

To be 

defined.  

Source: [Own elaboration based on the answers obtained from the application of the instrument "Guía de 

referencia ll" of the NOM-035-STPS-2018] 
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Conclusions and discussion 

 

It is concluded that teachers in the LAM and IGE Division Headquarters are victims of 11 psychosocial 

risk factors out of the 12 considered in the assessment tool provided by NOM-035-STPS-2018. However, 

a detailed analysis of the figures shows that factors specific to the activity, workload, lack of control over 

work and working hours require urgent attention in both Division Headquarters, which made it possible 

to design strategies aimed at reducing these psychosocial risk factors. Despite not having the cooperation 

of the number of teachers established in the sample due to the inter-semester workload [courses and 

meetings] and the periodicity of their contracts, the data collected provide an insight into the real situation 

of teachers in the LAM and IGE Division Headquarters, as 19 teachers from each Division Headquarters 

provided reliable and relevant information. Thanks to NOM-035-STPS-2018, which provides a detailed 

breakdown of the psychosocial risk factors evaluated, the elements that harm teachers were identified 

and the questions asked were analysed in detail so that, based on this, the objective of generating 

strategies aimed at the general well-being of teachers could be achieved. On several occasions, teachers 

from the LAM Division Headquarters have stated that their work is more demanding than that of the IGE 

Division Headquarters, and despite reporting the same number of teachers in three psychosocial risk 

factors, in the remaining eight there was always a difference ranging from one teacher to eight teachers, 

which confirmed the above. In the four psychosocial risk factors where alarming figures were identified, 

the difference was not considerable, ranging from one teacher to two teachers. This study, carried out 

with the aim of designing intervention strategies to mitigate psychosocial risk factors in teachers in the 

LAM and IGE Division Headquarters, is based on the application of NOM-035-STPS-2018. The 

quantitative methodology, using a 46-item questionnaire with a 5-level Likert scale, allowed relevant 

data to be obtained on teachers' perceptions of their working environment. Analysis of the results reveals 

that 11 of the 12 psychosocial risk factors identified by the standard are present in both Division 

Headquarters.  

 

However, a higher prevalence of 8 of the 11 factors was observed in the LAM Division 

Headquarters, suggesting the need for specific strategies for this group. Work environment: The LAM 

Division Headquarters has 2 teachers affected by this factor, while no cases were reported in IGE. This 

suggests the need to evaluate the physical and organisational conditions of the work environment in 

LAM, seeking improvements that reduce psychosocial risk. Factors specific to the activity: There is a tie 

with 13 teachers in both groups, indicating a high prevalence of this factor in both Division Headquarters. 

This result suggests the need to analyse the intrinsic characteristics of teaching activities in both degree 

programmes, seeking strategies to mitigate the negative effects of workload, task complexity and 

pressure to perform. Workload: There is another tie with 13 teachers in both groups, confirming high 

workload as a common psychosocial risk factor in both Division Headquarters. This result calls for the 

implementation of strategies to optimise time management, reduce unnecessary workload and promote a 

work-life balance. Lack of control over work: A significant difference is observed, with 10 teachers 

affected in LAM and 8 teachers in IGE. This result suggests the need to empower teachers by giving 

them greater autonomy in the planning and execution of their activities, promoting participation in 

decision-making and facilitating access to the resources necessary for the performance of their work. 

Working hours: The LAM Division reports 10 teachers affected, while IGE reports 7 teachers. This result 

suggests the need to review and adjust working hours, promoting flexible schedules and avoiding work 

overload. Leadership and workplace relations: The LAM Division Head reports 8 teachers affected, while 

IGE reports 2 teachers. This result suggests the need to strengthen the leadership and communication 

skills of division heads, promoting a positive work environment based on trust, respect, and 

collaboration. Interference in the family-work relationship: There is a difference of 2 teachers, with 6 

teachers affected in LAM and 4 teachers in IGE. This result suggests the need to implement policies that 

promote work-life balance, such as flexible hours, remote work, and the possibility of reconciling family 

and professional life. Violence: A significant difference is observed, with 10 teachers affected in LAM 

and 2 teachers in IGE.  

 

This result calls for further investigation into the causes of violence in the workplace, 

implementing prevention measures and protocols for dealing with cases of violence. It is recommended 

that a more in-depth analysis of psychosocial risk factors be carried out, considering the specific causes 

that contribute to their presence in each Division Headquarters. It is also recommended to implement 

training and capacity-building programmes for teachers on stress management, effective communication 

and conflict resolution. Periodic assessments of psychosocial risk factors should be carried out every six 

months to monitor the effectiveness of the strategies implemented. 
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