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Abstract

Gender equality has been a topic of study since the last century. In Mexico, the implementation of
measures to promote gender equity and guarantee women's rights began on December 4, 1946, as
indicated in Article 115 of the Mexican Constitution, and went into effect on February 12, 1947, when it
was published in the Official Gazette of the Federation. Including a gender perspective in school curricula
IS essential to raising awareness and promoting equality and respect among students. Strategies that
address educational practices that break stereotypes and promote equality in the classroom are essential.
UNESCO shows that in Latin America, contributions have been made to raising awareness among young
people about respect for diversity, although the implementation of effective policies still requires greater
commitment to achieve profound and lasting change. Based on the results of this study, it is concluded
that, although participating students show a slight development toward the adaptive phase in the
sociocultural sphere, sexist stereotypes still prevail in the relational and personal spheres, where gender
roles are very important.

Gender equality and inclusion

Scope

Sociocultural

* Domestic
responsibility
* Social norms

Personal

) 1. Ensure equal access to education.

* Relationship
with teachers

* Family and

students

* Individual
Aspirations and
* Expectations

)2. Eliminate illiteracy among women. |

3. Increase women's access to vocational training, science and
technology, and continuing education.

) 4. Establish non-discriminatory education and training systems.

5. Allocate sufficient resources for education reforms and monitor
their implementation.

) 6. Promote the lifelong education and training of girls and women |

Human rights, discrimination, feminism, gender equality, sexism
Resumen

La igualdad de género ha sido un tema de estudio desde el siglo pasado. En México, la implementacién
de medidas para promover la equidad de género y garantizar los derechos de las mujeres comenzo el 4
de diciembre de 1946, como lo indica el articulo 115 de la Constitucion Mexicana, y entré en vigor el 12
de febrero de 1947, cuando se publicé en el Diario Oficial de la Federacién. La inclusién con una
perspectiva de género en los curriculos escolares es esencial para crear conciencia 'y promover la igualdad
y el respeto entre los estudiantes. Las estrategias que abordan préacticas educativas que rompen
estereotipos y promueven la igualdad en el aula son esenciales. Por su parte, la UNESCO muestra que
en América Latina se han realizado contribuciones para crear conciencia entre los jévenes sobre el
respeto de la diversidad, aunque la implementacion de politicas efectivas aun requiere un mayor
compromiso para lograr un cambio profundo y mas duradero. Con base en los resultados del presente
estudio se concluye que, si bien los estudiantes participantes muestran un ligero desarrollo hacia la fase
adaptativa en la esfera sociocultural, los estereotipos sexistas aun prevalecen en las esferas relacionales
y personales, donde el rol de género es muy importante.
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Ilgualdad de género e inclusion

Ambitos

Sociocultural

* Responsabilidad en
la familia
* Normas sociales

ional

Personal

) 1. Garantizar la igualdad de acceso a la educacion. |

) 2. Eliminar el analfabetismo entre las mujeres. |

* Relacion con
profesores

* Familiares y
estudiantes

 Aspiracionesy
* Expectativas
individuales

3. Aumentar el acceso de las mujeres a la formacion profesional,
la cienciay la tecnologia, y la educacion continua.

discrimina torios.

5. Asignar recursos suficientes a las reformas educativas y
supervisar su aplicacion.

) 6. Promover la educacion y la formacién permanentes de hombres y

)4’ blecer sistemas de educacién y formacién no

mujeres.

Derechos humanos, discriminacion, feminismo, igualdad de género, machismo
Introduction

The connections of domination between men and women have been a topic of debate and research for
decades. In Mexico, the historical trajectory of women has been addressed, showing evidence of the
discrimination inflicted on them by an androcentric society (Martinez Garza, 2013). It was not until 1948
that gender equality was recognized worldwide through the adoption of human rights, although progress
toward equality has been challenging and extensive (Naciones Unidas, 1995). In Mexico, the
implementation of measures to promote gender equity and guarantee women's rights began on December
4, 1946, as reflected in article 115 of the Mexican Constitution and became effective on February 12,
1947, when it was published in the Official Gazette of the Federation (Martinez Garza, 2013). Despite
this, the problems of inequality between men and women continue to this day, and gender and feminism
specialists continue to address this issue from different perspectives. This is due to the minimal female
representation in various social spheres. However, the current changes represent a major step forward for
women's well-being, participation, and integration into society. Traditionally, women's role had been
restricted to domestic work, motherhood, and childrearing, and only two out of ten women participated
in the labor market in the 1960s. However, this number has tripled in the last decade (Torres Garcia et
al., 2022).

One of the fields where the role of women in gender equality and inclusion is being researched is
in education. As a result, current university-level curricula seek to integrate courses into the curriculum
of various undergraduate programs that include topics where students can develop both personal and
social qualities, allowing them to interact appropriately with others. This is essential in their training
process to achieve success in the workplace and personal life. This is related to the commitment of
teachers to be the protagonists in empowering their students in gender equality (Mayorga, 2018). In
addition, universities have the great task and responsibility of fostering and developing good social habits
and behaviors in students, through teaching classes and developing projects that integrate all students
regardless of their sexual orientation.

Furthermore, universities are considered an important part of society as dynamic agents for
education with gender equality and diversity. Education plays a crucial role in promoting equal
opportunities and social justice by being a transformative engine capable of reducing socioeconomic
disparities and creating equity for all (Durand Reinaga & Arteaga Alcivar, 2024).

Discussing gender studies involves addressing approaches, positions, ideologies, and
epistemological references developed from multiple points of view. These debates are the product of
several decades of reflection and have been addressed within the framework of feminist studies, women's
studies, and gender studies.
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Therefore, it is important to define the concepts of gender and inclusion to better understand the
context of the topic addressed. The term gender refers not only to issues of identity, being a man and
being a woman, but also to the relationships between men and women, as well as those that exist between
men and between women. Rather than viewing the biology of men and women as the source and origin
of gender, gender is seen as a social structure and as a set of social relations in which masculinity and
femininity are produced (Mayorga, 2018). Gender theory is of great significance for analyzing problems
outside the biological realm and understanding gender differences from a symbolic perspective. It
questions assumptions about the origin of female subordination, explaining its mechanisms and allowing
us to clearly and rigorously delineate how differences enter a dimension of security in the game of powers
and counterpowers (Godina Herrera, 2001). From a critical pedagogy perspective, gender is understood
as a social construct that can be deconstructed through educational practices that question traditional
roles (Zabalgoitia Herrera, 2019). Therefore, the objective of the study was to analyze some factors that
influence the attitudes of secondary and higher education students towards gender equality and inclusion.

2. Gender equality and inclusion in education

The fourth report of the United Nations (Naciones Unidas, 1995) states that to address unequal access to
education and insufficient educational opportunities, governments and other social actors should promote
an active and visible policy of integrating a gender perspective into all policies and programs, so that
their potential effects on women and men are analyzed before decisions are made. Therefore, it proposes
six strategic objectives:

1. Ensure equal access to education.

2. Eliminate illiteracy among women.

3. Increase women's access to vocational training, science and technology, and continuing
education.

5. Establish non-discriminatory education and training systems.

6. Allocate sufficient resources for education reforms and monitor their implementation.

7. Promote the lifelong education and training of girls and women

Education in general has been viewed as one of the necessary tools to strengthen and ensure the
growth and development of countries. International organizations, national governments, researchers,
and education scholars have raised their voices to highlight the role of education as one of the primaries
means to achieve a democratic, participatory, and pluralistic society. Education has been considered an
essential human right, a fundamental element for the sustainable development of countries, and an
essential tool for citizen inclusion in social and economic systems (Trejo Sirvent et al., 2015). Therefore,
various studies in education address how gender roles and inequalities influence students' educational
experiences.

The socially and economically relevant studies have a higher presence of men, compared to a
higher number of women in social sciences (nursing, teaching, psychology, pedagogy, psychology,
humanities, etc.). Therefore, gender is a differentiating factor in vocational choice and one of its
determining factors (Mosteiro Garcia, 1997). Gender analysis in the educational field allows us to
identify how social structures produce inequalities and can be challenged from the school environment
(Walby, 2011). From academic performance from different perspectives, including the analysis of
differences between men and women in learning approaches (Buendia Eisman & Maria Olmedo Moreno,
2002), study habits, and learning styles (Pefia Escalona et al., 2023). While in relation to academic
expectations (Barbera et al., 2008) they show that the presence of stereotypes about professional roles
based on gender determines career choice in a biased and discriminatory way. Therefore, the inclusion
of gender in educational programs is important to promote equality and equity, as this is a space for social
transformation where traditional gender stereotypes are questioned. Because of this, educational policies
must reflect a greater commitment to gender equality to achieve profound changes (Butler, 2022). To
eliminate inequalities that intersect in the educational environment and gender experiences cannot be
addressed in isolation (Crenshaw, 1991).

The inclusion of a gender perspective in school curricula is essential for raising awareness and
promoting equality and respect among students (Cauich Uicab et al., 2025). Strategies that address
educational practices that break stereotypes and promote equality in the classroom are essential.
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Several studies in Latin America show that university-level students' attitudes toward inclusion
and gender equality are undergoing transformation and change, despite persistent challenges. In many
Latin American educational institutions, there is a growing awareness of promoting a culture of inclusion
and gender equality, although deep-rooted prejudices and stereotypes still prevail among some student
groups (Pedrero-Garcia et al., 2018). Due to the influence of previous social and cultural contexts
regarding gender equality, although a trend toward acceptance of inclusive principles is observed among
higher education students, showing a variety in their way of thinking regarding the subject (Méarquez
Cabellos & Andrade Sanchez, 2020), pointing out that there are underlying prejudices that hinder their
acceptance of inclusive practices, mainly where a context marked by traditionalist cultures prevails
(Mejia Reyes et al., 2023).

On the other hand, a study found that gender equality awareness and training significantly
increase behavior when educational programs are focused in this way, which promotes favorable
attitudes in students. Therefore, the incorporation of these topics into university curricula is of great
importance (Martinez Pérez & Pefia Garcia, 2022). However, despite academic awareness and advances
in public policies, reality indicates that attitudes towards gender equality and inclusion at the higher
education level require greater pedagogical and cultural intervention that fosters greater respect and
openness towards diversity (Gurdian-Fernandez et al., 2020; VVazquez Parra et al., 2022). For its part,
UNESCO (UNESCO, 2018) shows that in Latin America, contributions have been made to raise
awareness among young people about this freedom to respect diversity, although the implementation of
effective policies still requires greater commitment to achieve profound and more lasting change.

Table 1
Gender policies in education by Latin American countries

Year | Country Politics Author

2008 | Argentina | Inclusive education faces challenges related to raising awareness among | (Aparicio, 2008)
teaching staff and adapting teaching resources to diverse needs.

2010 | Mexico Educational policies have begun to incorporate gender perspectives, but|(Aguilar Nery, 2010)
implementation in classrooms and communities still needs to be strengthened.

2013 | Chile Public policies have promoted gender equality in education, but greater | (Torres, 2013)
commitment is still needed in teacher training and school culture.

2015 | Brazil Progress in inclusive education with a gender perspective faces cultural | (Finco, 2015)
obstacles and a lack of adequate resources.

2016 | Cuba Efforts to incorporate gender perspectives into education have shown progress, | (Serrano Lorenzo & Toledo
although they still face cultural challenges. Cabrera, 2016)

2017 | El Salvador | Gender policies in education have made progress, although violence and social | (Osegueda-Osegueda et al.,
inequality remain obstacles. 2017)

2017 |Honduras | Educational policies have begun to incorporate a gender perspective, but|(L6opez Recinos et al., 2017)
institutional action still needs to be consolidated.

2017 | Uruguay Gender-sensitive educational inclusion has been a priority in public policies, | (Bordoli et al., 2017)
although further training of educational personnel is still required.

2020 | Panama The challenges of gender equality in education are related to social and cultural | (Rodriguez Blanco et al.,
inequalities that still persist. 2020)

2020 | Bolivia Gender policies in education have generated changes in pedagogical practices, | (Gomez Gomez & Cela
but greater awareness is needed in educational communities. Valifio, 2020)

2021 | Peru Policies have made progress in creating specific programs to promote gender | (Segura VVasquez et al., 2021)
equality, but their impact is still not uniform across the country.

2021 | Costa Rica |Educational policies are beginning to integrate a gender perspective, but they | (Castro Flores, 2021)
require greater monitoring and evaluation to ensure their effectiveness.

2021 | Dominican |Public policies have promoted gender equality in education, although social | (Pidn, 2021)

Republic inequality remains a challenge.

2023 | Ecuador Equality policies have made progress in the creation of laws and programs, but | (Morales & Villamediana,
their effective implementation still presents difficulties. 2023)

2023 | Venezuela |Efforts to promote gender equality in education have been significant, but the | (Suarez Ledn et al., 2023)
socioeconomic crisis limits their reach.

2023 | Nicaragua | Inclusion and gender equality in education have shown progress but require | (Hernandez Bricefio, 2023)
greater attention in rural areas.

2023 | Colombia | Despite progress, there are cultural and structural obstacles that limit full | (Pérez Salamanca, 2023)
gender equality in education.

2024 | Paraguay Gender-based educational inclusion is in the process of consolidation, with | (Ferreira Bueno et al., 2024)
challenges in infrastructure and teacher training.

Source: Prepared by the authors
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2.1. Some instruments for measuring gender equality and inclusion
2.1.1. Attitudes against gender equality scale (Pana et al., 2024).
This scale consists of 15 items designed to assess attitudes that oppose gender equality. The response
format is a Likert-type scale with five options: 1, Strongly disagree; 2, Disagree; 3, Neither agree nor
disagree; 4, Agree; and 5, Strongly agree. This is an assessment instrument with direct item direction.
2.1.2. Gender sensitivity questionnaire in teaching practice (Rosas Guevara et al., 2023).
This instrument has 32 items, and its questions aim to explore situations in university students related to
classroom dynamics, language, and interpersonal relationships, among other activities within the
teaching-learning process. Responses are on a Likert-type scale with: Always (close to 100%);
Frequently (close to 75%); Occasionally (close to 50%); Rarely (close to 25%); Never (close to 0%).
2.1.3. Social roles questionnaire (Baber & Tucker, 2006).
The short version of the Social Roles Questionnaire. It consists of 13 items referring to the roles that
people of different sexes should play in society. It was developed through a factor analysis of a previous
41-item version.
2.1.4. Gender equity scale for men (Pulerwitz & Barker, 2008).
The instrument has a total of 35 items, with a response scale that included the following: agree (3),

somewhat agree (2), disagree (1), and don't know (4). The gender equity scale for men aims to develop
four important aspects:

1. Be multifaceted and measure multiple domains within the construction of gender norms, with a
focus on supporting equitable or inequitable gender norms.

2. Address program goals related to sexual and intimate relationships, and sexual and reproductive
health and disease prevention.

3. Be broadly applicable, yet culturally sensitive, so that the indicators can be applied and compared
in diverse settings and be sufficiently relevant to specific cultural contexts.

4. Be easily manageable so that a range of actors, including the organizations implementing the

interventions, can undertake this type of evaluation.
2.1.5. Student attitudes toward coeducation scale (Garcia Péerez et al., 2010).

This scale assesses student attitudes toward coeducation and the construction of a new gender culture in
schools based on equality. It consists of 30 items on a scale ranging from strongly disagree; disagree;
don’t know; agree and strongly agree.

2.1.6. Gender attitudes questionnaire (De Sola et al., 2003).

The objective of this questionnaire is to determine your opinion on several topics related to gender
equality. You are presented with a series of statements on a scale of 1 to 7, with 1 being total
disagreement, 2 being somewhat disagreement, 3 being somewhat disagreement, 4 being neither
agreement nor disagreement, 5 being somewhat agreement, 6 being somewhat agreement, and 7 being
total agreement.

3. Methodology

The study consisted of a survey to determine students' attitudes toward building a gender culture in
schools based on gender equality. The questionnaire developed by Garcia Pérez et al. (Garcia Pérez et
al., 2010) was used to administer the scale. The survey was administered through the Forms platform to
208 students in four institutions: one with high school and undergraduate studies of Polytechnic
University of Texcoco (UPETEX), another with undergraduate students of Regional Teaching Center of
the State of Mexico (CREDOMEX) from the municipality of Texcoco.
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And another with high school students in the southeast of Chapingo Autonomous University and
Autonomous University of Campeche (UACAM). Students' ages were classified as young (under 19
years), adults (20 to 24 years), and mature (equal to or greater than 25 years). Student gender and
educational level were also recorded, which was classified as high school (middle) and undergraduate
(superior) (Table 2). The survey consisted of three scales; each composed of 10 items. The scales were:
1) Sociocultural, which considers assigned family and domestic responsibilities, adherence to social
norms, and gender stereotypes as assessment aspects; 2) Relational, which assesses students'
relationships with teachers, relationships between students and between students and parents, leadership,
gender violence, and participants' affectivity; and 3) Personal, which considers academic preferences and
choices, aspirations, and expectations based on individual gender, as well as beliefs and gender identity.

Each item of the three scales allows the student to self-position (between 1=completely disagree,
2= Disagree, 3= I don't know, 4= Agree and 5= Completely agree) (Garcia Pérez et al., 2010).

Table 2
Classification data of students participating in the survey on student
attitudes toward building gender equality

Variable Level Count Percentage
Age of students Young (£19) 135 64.9
Adult (20-24) 59 28.4
Mature (>24) 14 6.7
Student gender Man 77 37.0
Woman 131 63.0
Academic training Bachelor's degree 170 81.7
High School 38 18.3
Institution of origin CREDOMEX 24 115
Other 14 6.7
UPTEX 170 81.7

The cutoff points used to determine attitudes were (Garcia Pérez et al., 2010): less than 89, sexist
attitude; 90 to 119, adaptive attitude; and greater than 120, egalitarian attitude. Within each scale, the
thresholds determined were < 29, sexist attitude; between 30 and 39, adaptive attitude; and > 40,
egalitarian attitude. This was based on students' predisposition to collaborate and act to promote equality
between men and women. A sexist attitude reproduces gender stereotypes and social mandates based on
male and female roles. An adaptive attitude assumes a more formal and public stance, which allows for
the recognition of the inequality present in social discourse. An egalitarian attitude implies the
recognition of inequality and the positive evaluation of those models of behavior and thought that imply
an equitable vision between men and women.

3.1. Statistical Analysis

The statistical analysis of the data was performed by initially creating a database imported from Forms
to Excel. After a thorough review and confirmation of the database's integrity, it was exported to the
JASP program (JASP Team, 2023), where descriptive statistics were performed, including frequencies
and confidence intervals, percentages, and parameters of the study variables. The reliability of the scales
was determined by obtaining Cronbach's alpha coefficient, and comparisons between the study factors
were performed using Dunn's test. To determine the effect of students’ age, gender, education, and
institution of origin, the Kruskal-Wallis test was performed on variables that were not normal, such as
the relational and personal levels. An analysis of variance was performed at the sociocultural level, given
that it was normally distributed. Normality was verified using the Shapiro-Wilk test.

Results

The students participating in the study showed overall that attitudes in the sociocultural sphere are in the
adaptive phase, which implies that those interviewed do not fully embrace family and domestic
responsibilities, and that social gender mandates are largely adopted. In addition, gender stereotypes
marked by Mexican society are still followed.
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Although the activities assigned to gender roles have already been surpassed, equality has not yet
been achieved, given that the average obtained was 29.71 points and the threshold for determining an
egalitarian relationship must be 40 on each of the scales. Meanwhile, in the relational and personal
spheres, the students were sexist, which indicates that aspects of machismo and feminism are deeply
rooted, and the roles of women and men are very marked in their relationships with their peers and with
other people in general (Table 3). The average values for the relational plane were lower than in the
other two spheres. On a personal level, values below the classification threshold were also recorded, and
this led to the conclusion that the students are sexist, implying that their ideas conform to machismo and

Table 3

Descriptive statistics of the three areas of study of the attitudes of upper
secondary and higher education students

Scope Median Mean 95% Confidence Limit SD Attitude
Lower Upper
Socio-cultural 30.00 29.71 29.1 30.4 4.7 | Adaptive
Relational 18.00 19.53 18.4 20.7 8.4 | Sexist
Personal 20.00 21.82 20.9 22.7 6.6 | Sexist

SD: Standard deviation
The sociocultural aspect presented a distribution that adjusted to the normal distribution, while

the relational and personal areas presented a large number of students with responses below the average
and the distributions generated did not adjust to the normal distribution (Figure 1).
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Distributions of the sociocultural, relational and personal spheres of secondary and higher education
students regarding gender culture.
Source Own
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Of the study variables: age, gender, institution of origin, and level of education, differences were
observed only between students' gender (P<0.01). Men had an adaptive attitude, while women had a
sexist attitude in the sociocultural sphere (Table 4).

Table 4
Mean and confidence interval for the study variables in the sociocultural sphere
regarding gender culture

Category N Mean 95% Confidence interval std
Lower | Upper

Sociocultural

Young 135 29.6 28.8 30.5 4.8
Adult 59 30.3 29.1 314 44
Mature 14 28.0 25.1 30.9 4.9
Man 77 31.42 30.1 32.6 5.5
Woman 131 28.7° 28.1 29.4 3.9
Bachelor's degree 170 29.6 28.9 30.4 4.7
High School 38 30.0 28.4 31.6 4.8
CREDOMEX 24 30.5 29.0 32.0 3.5
UPTEX 170 29.5 28.8 30.3 4.9
Other 14 30.9 28.5 33.2 4.0

In the relational area, although there were statistical differences (P>0.01) between men and
women, with a higher score in men, in both cases the attitude was sexist because they did not exceed the
threshold of 30 points (Table 5).

Table 5
Mean and confidence interval for the study variables in the relational area regarding
gender culture

Category N Mean 95% Confidence interval SD
Lower Upper

Young 135 20.1 1.86 215 8.7
Adult 59 18.9 2.88 21.0 8.0
Mature 14 17.3 2.08 21.6 7.5
Man 77 24.42 22.4 26.3 8.7
Woman 131 16.7° 15.5 17.9 6.8
Bachelor's degree 170 19.3 18.0 20.6 8.4
High School 38 20.6 17.9 23.4 8.4
CREDOMEX 24 17.9 14.8 21.0 7.3
UPTEX 170 19.5 18.2 20.8 8.7
Other 14 22.9 19.1 26.7 6.6

In the personal sphere, the average values were less than 23.6, resulting in a sexist attitude in all
categories (Table 6), indicating that
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Table 6

Average and confidence interval of the study variables in the personal sphere regarding

gender culture

Category N Mean 95% Confidence Interval std
Lower Upper

Young 135 21.9 20.8 23.0 6.5
Adult 59 21.7 19.8 23.6 7.4
Mature 14 21.8 19.1 24.4 4.6
Man 77 23.6° 22.0 25.3 7.3
Woman 131 20.8° 19.7 21.8 6.0
Bachelor's degree 170 21.9 20.9 22.9 6.7
High School 38 21.5 19.4 23.7 6.6
CREDOMEX 24 21.8 19.5 24.1 5.5
UPTEX 170 21.7 20.7 22.7 6.7
Other 14 23.0 18.5 27.5 7.9

Overall, without considering the area, the majority of students had a sexist attitude (83.2%), while
the egalitarian attitude was only observed in two students with 1%, the adaptive attitude was recorded in
33 students, which represented 15.9% (Table 7).

Table 7
Number of students with the attitude towards gender culture
Variable Level Count Total Proportion p
Result Adaptive 33 208 0.159 <.001
Egalitarian 2 208 0.010 <.001
Sexist 173 208 0.832 <.001

Reliability

Reliability coefficients were highest at the relational and personal levels (r = 0.8 to 0.9) and lowest at the
sociocultural level (r = 0.4 to 0.6), with an overall correlation coefficient of 0.642 (Table 8).

Table 8
Correlation coefficients between the items and reliability for each of the scales

Sociocultural |  Relational Personal |  Overall
Coefficient Estimate SE Estimate | SE Estimate SE Estimate | SE
Coefficient @ 0.49 | 0.045 0.88 0.01 0.79 | 0.02 0.89 0.01
Coefficient a 0.42 0.08 0.88 0.01 0.76 | 0.03 0.83 0.03
Guttman's A2 0.60 0.05 0.89 0.01 0.79 | 0.03 0.86 0.03
Correlation between items 0.06 0.44 0.28 0.64
Mean 29.71 0.33 19.53 0.56 21.82 | 0.46 71.06 1.22
Variance 22.13 2.18 71.26 7.00 4411 | 4.34 30.80 3.03
Standard deviation 4.70 | 0.308 8.44 0.50 6.64 | 0.46 17.55 1.16

Regarding construct validity, the scale shows high saturation rates for all items in the principal
component, especially in the relational and personal scales, which had the highest Cronbach's o

coefficients, while the sociocultural scale had the lowest values.
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Table 9
Frequentist Individual Item Reliability Statistics for each scale

Coefficient o (if item dropped) Mean
Item Estimate Lower 95% CI | Upper 95% Estimate Lower 95% CI | Upper 95%
Cl Cl
Sociocultural
V1 0.279 0.073 0.484 2.649 2471 2.827
V10 0.542 0.434 0.650 4.231 4.075 4.386
V2 0.267 0.068 0.466 1.909 1.748 2.069
V3 0.302 0.119 0.484 1.769 1.625 1.913
V4 0.448 0.307 0.588 4.159 3.993 4.324
V5 0.361 0.190 0.531 1.841 1.693 1.989
V6 0.314 0.133 0.496 1.894 1.740 2.048
V7 0.485 0.353 0.617 4.529 4.398 4.660
V8 0.247 0.027 0.466 2.409 2.211 2.606
V9 0.493 0.369 0.617 4.322 4.165 4.479
Relational
V11 0.869 0.840 0.897 1.986 1.826 2.145
V12 0.881 0.855 0.908 2.779 2.589 2.969
V13 0.877 0.849 0.904 2.404 2.214 2.594
V14 0.872 0.841 0.903 1.832 1.650 2.013
V15 0.873 0.847 0.900 1.625 1.492 1.758
V16 0.865 0.834 0.895 1.856 1.694 2.017
V17 0.866 0.838 0.895 1.798 1.646 1.950
V18 0.873 0.846 0.900 1.433 1.311 1.555
V19 0.869 0.841 0.896 1.841 1.683 1.999
V20 0.867 0.838 0.896 1.971 1.795 2.147
Personal

V21 0.736 0.674 0.798 1.644 1.491 1.797
V22 0.714 0.644 0.783 1.582 1.450 1.714
V23 0.716 0.647 0.785 1.548 1.415 1.681
V24 0.717 0.645 0.789 1.865 1.718 2.012
V25 0.705 0.629 0.780 1.808 1.665 1.950
V26 0.710 0.638 0.783 1.817 1.668 1.966
V27 0.807 0.753 0.861 3.404 3.191 3.617
V28 0.721 0.653 0.789 1.798 1.640 1.956
V29 0.711 0.635 0.787 2.236 2.060 2.411
V30 0.820 0.768 0.871 4.115 3.930 4.301

Discussion

For more than two decades, the Economic Commission for Latin America and the Caribbean (ECLAC)
has integrated gender, feminist thought, and praxis into its scope of study. ECLAC's proposal focuses on
moving toward a care society; this implies equality between men and women, and the recognition,
redistribution, and reduction of care work within the framework of human rights and the commitments
assumed in the Regional Gender Agenda and the 2030 Agenda for Sustainable Development. At the same
time, equality between men and women is part of the United Nations (UN) 2030 Global Agenda for
Sustainable Development, which in its fifth objective proposes "achieving gender equality and
empowering all women and girls.” Therefore, it is essential to reaffirm the central role of the State in the
process of building the care society through actions aimed at the universalization of quality services, the
coordination and intersectoral nature of policies, financial sustainability, and co-responsibility (Gliezmes
et al., 2022). Gender equality has been addressed, and international treaties on women's human rights
have been signed, such as the Convention of the elimination of all forms of discrimination against women
and the Inter-American Convention on the prevention, punishment, and eradication of violence against
women (Fernandez Darraz et al., 2023).

One of the most important challenges facing Higher Education Institutions (HEIs) in Mexico, and
in almost every country around the world, is eradicating the gender inequality that still exists and is
reproduced within them. Since their origins, universities have historically been unfavorable spaces for
women, who for centuries did not even have the right to access this level of education (Ordorika, 2015).
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Several studies evaluate gender equity in educational institutions to understand the contribution
of education to promoting equal education and reducing the inequalities that still exist among citizens
(Diaz Garcia, 2025). In Argentina, educational reforms implemented in 1990 have created links between
education and work through inclusive programs that seek equality for young people from schools to the
labor market and adult life (Aparicio, 2008). Through the Federal Education Law (24.195), we sought to
reduce inequality in access to education based on people's economic, social, ethnic-cultural, and family
backgrounds. Generally, the wealthier sectors had greater opportunities to enter and remain in the social,
economic, and labor market. An empirical study revealed significant improvements in attitudes towards
science, as well as progress in gender equality, with the integration of music in STE(A)M, which fosters
positive and equitable scientific attitudes among students, highlighting the pedagogical value of the arts
to promote inclusion and improve future employability (Sepulveda-Duran et al., 2026).

Since 1990, Chile has developed plans and policies across various government sectors with the
aim of reducing gender-based gaps that impact women's lives and the development of society as a whole.
One of these gaps is found in higher education institutions, related to the horizontal gender segregation
recorded in enrollment (Fernandez Darraz et al., 2023).

In Cuba, the pursuit of permanent gender equity is translated into terms of justice, impartiality,
and social equality. The defense of equality between men and women in the control and use of goods and
services has been in the hands of the State through policies, services, and programs aimed at equal
opportunities (Serrano Lorenzo & Toledo Cabrera, 2016). Education, in general, has been viewed as one
of the necessary instruments to strengthen and ensure the growth and development of countries, as one
of the primaries means to achieve a democratic, participatory, and pluralistic society. Education has been
considered an essential human right, a fundamental element for the sustainable development of countries,
and an essential tool for citizen inclusion in social and economic systems (Contreras Tinoco & Alfaro
Beracoechea, 2026).

Although women are more likely to be enrolled in higher education in most countries, in Mexico,
coverage rates and the gender parity index (GPI) in education enrollment have not been homogeneous.
In 1997, coverage was the highest in Mexico City and the lowest in Chiapas, at 8.6%. However, in
Tlaxcala, the GPI was 1.09, favoring women in 2009. There is also disparity in the distribution of
enrollment by academic discipline or profession. The percentage of women in science disciplines was
41% and 57% in social sciences, business, and law. Engineering, manufacturing, and construction were
largely dominated by men in all countries (Ordorika, 2015). Some institutions have proposed gender
equity as part of their fundamental principles, established in their statutes and regulations; In addition,
they have formulated policies and guidelines to achieve equity and have created various organizations to
develop specific campaigns, programs, and policies for this purpose. In particular, many universities are
beginning to establish protocols and bodies to address complaints of discrimination, harassment,
bullying, and other forms of gender-based violence. One study have been conducted in secondary
education to address this problem, it presents an analysis of the relationship between gender equity,
school discipline and formative processes in high school students from two educational institutions
(private and public) of the Mexican Educational System (Espericueta Medina, 2026).

Unlike other studies, the men in this study show an Adaptive attitude in the sociocultural field,
while other studies indicate that women have this attitude more pronounced (Garcia Pérez et al., 2010),
an aspect that was contradictory and in this case men would have less stereotyped difference in the gender
role associated with tasks and care at home. An article analyzes this problem and proposes the design
and implementation of teaching strategies aimed at education with a gender perspective and the
promotion of a culture of equality in secondary school classrooms (Herrera Araiza et al., 2026).

Conclusions

It is concluded that, although the students participating in the study show a slight development toward
the adaptive phase in the sociocultural sphere, sexist stereotypes still prevail in the relational and personal
spheres, where the gender role is very important. Therefore, aspects of sexism and feminism continue to
be attitudes in the majority of students, both in high school and undergraduate levels. The sociocultural
aspect had a normal distribution, while the relational and personal scales had a strong inclination toward
values below 40, confirming the sexist attitude on both scales.
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Of the study variables, the most significant differences were between men and women. Men
displayed an adaptive attitude, while women had a sexist attitude in the sociocultural sphere. In the
relational sphere, both displayed sexist attitudes, although there were numerical differences between
them, the values did not exceed the threshold, and sexist attitudes occurred in the relational and personal
spheres. In terms of the number of students, the majority had a sexist attitude and only 15.9% had an
adaptive attitude. This suggests that it is important for higher education institutions to include a greater
emphasis on gender equality in their plans and programs, given that the results obtained show that
differences between men and women still prevail at the secondary and higher education levels.
Declarations
Conflict of interest

The authors declare no interest conflict. They have no known competing financial interests or personal
relationships that could have appeared to influence in this chapter.

Author contribution

Pefia-Escalona, Fleider Leiser: Document drafting, language revision, table creation.
Gonzélez-Gardufio, Roberto: Statistical analysis, document revision, English translation, figure creation
Cruz-Tamayo, Alvar-Alonzo: Document review and correction.

Availability of data and materials

The information contained in this document is available at the express request of the main author.
Funding

Indicate if the research received some financing.

Acknowledgements

We thank the students of the Universidad Autonoma Chapingo who participated in the study.
Abbreviations

CREDOMEX  Regional Teaching Center of the State of Mexico

GPI Gender parity index

UACAM Autonomous University of Campeche
UACH Chapingo Autonomous University
UPETEX Polytechnic University of Texcoco
References

Aguilar Nery, J. (2010). Politicas de equidad educativa en México: analisis y propuestas. Revista
Mexicana de Investigacion Educativa, 15(45), 639-647.

Aparicio, P. (2008). Los jovenes y los retos de la inclusion educativa y laboral en Argentina, a partir de
las transformaciones de los afios 90. Causas, dinamicas y consecuencias. Revista Electronica de
Investigacion Educativa, 10(1). http://redie.uabc.mx/vol10nol/contenido-aparicio.html

Baber, K. M., & Tucker, C. J. (2006). The Social Roles Questionnaire: A New Approach to Measuring
Attitudes Toward Gender. Sex Roles, 54(7-8), 459-467. https://doi.org/10.1007/s11199-006-9018-y

Barberd, E., Candela, C., & Ramos, A. (2008). Eleccion de carrera, desarrollo profesional y estereotipos
de género. International Journal of Social Psychology: Revista de Psicologia Social, 23(2), 275-285.


https://ojs.rmie.mx/index.php/rmie/article/view/898/1306
http://redie.uabc.mx/vol10no1/contenido-aparicio.html
http://redie.uabc.mx/vol10no1/contenido-aparicio.html
https://doi.org/10.1007/s11199-006-9018-y
https://doi.org/10.1007/s11199-006-9018-y
https://doi.org/10.1174/021347408784135805
https://doi.org/10.1174/021347408784135805

49

Bordoli, E., Martinis, P., Moschetti, M., Conde, S., & Alfonzo, M. (2017). Privatizacion educativa en
Uruguay: politicas, actores y posiciones. Investigaciones Internacional de la Educacion.

Buendia Eisman, L., & Maria Olmedo Moreno, E. (2002). El género: ¢constructo mediador en los
enfoques de aprendizaje universitario? Revista de Investigacion Educativa, 20(2), 511-524.

Butler, J. (2022). Feminism and the subversion of identity. In S. Stryker & D. McCarthy (Eds.), The
transgender Studies Reader Remix (1st ed., pp. 1-11). Routledge.
https://doi.org/10.4324/9781003206255

Castro Flores, K. I. (2021). Los programas de educacion religiosa requieren incluir la perspectiva de
género. Siwo Revista de Teologia, 13(2), 95-115. https://doi.org/10.15359/siw0.13-2.5

Cauich Uicab, M. C., Paredes Reyes, M. de J., Reyes Pinzon, M. E., & Pérez Rosado, S. M. (2025).
Creacion de ambientes de aprendizaje positivo para promover la equidad de género en estudiantes
normalistas. LATAM Revista Latinoamericana de Ciencias Sociales y Humanidades, 5(6), 1-9.
https://doi.org/10.56712/latam.v5i6.3257

Contreras Tinoco, K., & Alfaro Beracoechea, L. (2026). Representaciones sociales de jovenes
universitarios sobre derechos humanos, perspectiva de género, igualdad, inclusiéon y responsabilidad
social universitaria. Revista Dilemas Contemporaneos: Educacion, Politica y Valores, 2(XI1I), 1-29.

Crenshaw, K. (1991). Mapping the Margins: Intersectionality, Identity Politics, and Violence against
Women of Color. Stanford Law Review, 43(6), 1241-1299.

De Sola, A., Martinez Benlloch, 1., & Melia, J. L. (2003). El cuestionario de actitudes hacia la igualdad
de generos (CAIG): elaboracion y estudio psicométrico. Anuario de Psicologia, 34(1), 101-123.

Diaz Garcia, A. (2025). Implementacion de la educacion inclusiva en materia de género en la convivencia
escolar. Revista INVECOM, 1-8. https://doi.org/10.5281/zenodo.17073262

Durand Reinaga, N., & Arteaga Alcivar, Y. (2024). El papel de la educacién en la promocién de la
igualdad de oportunidades y la justicia social. Nexus Research Journal, 3(1), 14-25.
https://doi.org/10.62943/nrj.v3n1.2024.17

Espericueta Medina, M. N. (2026). Sexismo y patriarcado en la educacion media superior: impacto en la
equidad y los procesos formativos. Revista Cientifica Simiente Educativa, 1(2), 55-66.
https://doi.org/10.59722/serc.v1i2.1120

Fernandez Darraz, M., Mora Guerrero, G., & Bricefio Olivera, C. (2023). Género y educacion.
Reflexiones para la igualdad en tiempo de crisis (Ediciones utc.cl, Ed.; 1st ed.). Universidad Catolica de
Temuco.

Ferreira Bueno, H., Leguizamon Goiri, M., Mendoza, E., Rodriguez, K., & Rodas Jara, R. (2024). La
inclusion educativa en Paraguay: un analisis desde la experiencia de maestras de apoyo a la inclusion de
una organizacion de Asuncion. Cuadernos de Sociologia, 4, 143-157.
https://doi.org/10.54549/cs.2024.4.4711

Finco, D. (2015). Igualdad de género en las instituciones educativas de la primera infancia brasilefa.
Revista Latinoamericana de Ciencias Sociales, Nifiez y Juventud, 13(1), 85-96.
https://doi.org/10.11600/1692715x.1313250214

Garcia Pérez, R., Rebollo Catalan, M. A., Buzon Garcia, O., Gonzélez-Pifal, R., Barragan Sanchez, R.,
& Ruiz Pinto, E. (2010). Actitudes del alumnado hacia la igualdad de género. Revista de Investigacién
Educativa, 28(1), 217-232.

Godina Herrera, C. de los A. (2001). La teoria del género en la perspectiva fenomenoldgica del cuerpo
vivido [Tesis de Maestria]. Universidad Nacional Autbnoma de México.


https://hdl.handle.net/20.500.12799/5637
https://hdl.handle.net/20.500.12799/5637
https://www.academia.edu/download/29985236/007200330334.pdf
https://www.academia.edu/download/29985236/007200330334.pdf
https://doi.org/10.4324/9781003206255
https://doi.org/10.4324/9781003206255
https://doi.org/10.15359/siwo.13-2.5
https://doi.org/10.15359/siwo.13-2.5
https://doi.org/10.56712/latam.v5i6.3257
https://doi.org/10.56712/latam.v5i6.3257
https://dilemascontemporaneoseducacionpoliticayvalores.com/index.php/dilemas/article/view/4823
https://dilemascontemporaneoseducacionpoliticayvalores.com/index.php/dilemas/article/view/4823
https://dilemascontemporaneoseducacionpoliticayvalores.com/index.php/dilemas/article/view/4823
https://api.taylorfrancis.com/content/chapters/edit/download?identifierName=doi&identifierValue=10.4324/9780203060902-6&type=chapterpdf
https://api.taylorfrancis.com/content/chapters/edit/download?identifierName=doi&identifierValue=10.4324/9780203060902-6&type=chapterpdf
https://www.raco.cat/index.php/anuariopsicologia/article/download/61637/88510
https://www.raco.cat/index.php/anuariopsicologia/article/download/61637/88510
https://doi.org/10.5281/zenodo.17073262
https://doi.org/10.5281/zenodo.17073262
https://doi.org/10.62943/nrj.v3n1.2024.17
https://doi.org/10.62943/nrj.v3n1.2024.17
https://doi.org/10.59722/serc.v1i2.1120
https://doi.org/10.59722/serc.v1i2.1120
https://www.researchgate.net/publication/376133478_Genero_y_educacion_Reflexiones_para_la_igualdad_en_tiempos_de_crisis
https://www.researchgate.net/publication/376133478_Genero_y_educacion_Reflexiones_para_la_igualdad_en_tiempos_de_crisis
https://doi.org/10.54549/cs.2024.4.4711
https://doi.org/10.54549/cs.2024.4.4711
https://doi.org/10.54549/cs.2024.4.4711
https://doi.org/10.11600/1692715x.1313250214
https://www.redalyc.org/pdf/2833/283321938013.pdf
https://ru.dgb.unam.mx/items/e9618534-764f-46f9-885d-4bfaa1647a18
https://ru.dgb.unam.mx/items/e9618534-764f-46f9-885d-4bfaa1647a18

50

Gbémez Gomez, M. del C., & Cela Valifio, A. (2020). Factores que influyen en la educacion inclusiva:
camino a la igualdad. Educacéo por escrito, 11(2), 1-12.

Glezmes, A., Scuro, L., & Bidegain, N. (2022). Igualdad de género y autonomia de las mujeres en el
pensamiento de la CEPAL. El Trimestre Econdmico, 89(353), 311-338.
https://doi.org/10.20430/ete.v89i353.1416

Gurdian-Fernandez, A., Vargas Dengo, M.-C., Delgado Alvarez, C., & Sanchez Prada, A. (2020).
Prejuicios hacia las personas con discapacidad: fundamentacion tedrica para el disefio de una escala.
Actualidades Investigativas En Educacion, 20(1), 1-26. https://doi.org/10.15517/aie.v20i1.40131

Hernandez Bricefio, S. J. (2023). Educacion popular, un medio para la prevencion de violencia basada en
género en comunidades del occidente nicaragiiense. Raices: Revista Nicaragiense de Antropologia, 7,
77-84. https://doi.org/10.5377/raices.v7i13.16956

Herrera Araiza, J. R., GOmez Gandara, J. C., & Villegas-Muro, A. (2026). La educacion con perspectiva
de género en la ensefianza de la historia: estrategias didacticas para una cultura de igualdad de género.
Revista Iberoamericana de Educacion, 100(1), 123-140. https://doi.org/10.35362/rie10017089

JASP Team. (2023). JASP (0.18.1). University of Amsterdam.

Lépez Recinos, Nv., Gardela Maldonado, L., & Jiménez Duron, M. (2017). Las politicas educativas de
equidad en Honduras: un analisis desde la perspectiva de género con una mirada en la situacion de nifias
y adolescentes. Paradigma. Revista de Investigacion Educativa, 24(38), 129-157.

Marquez Cabellos, N. G., & Andrade Sanchez, A. I. (2020). Practicas inclusivas de estudiantes en
formacion docente. Educacion Fisica y Ciencia, 22(1), €109. https://doi.org/10.24215/23142561e109

Martinez Garza, M. E. (2013). Analisis histérico de la desigualdad por razén de género en Mexico.
Revista de Derecho UNED, 1(13), 285-312.

Martinez Pérez, L., & Pefa Garcia, P. (2022). Equidad de género en las aulas.;Educamos para ello?
Ehquidad Revista Internacional de Politicas de Bienestar y Trabajo Social, (19), 221-248.
https://doi.org/10.15257/ehquidad.2023.0010

Mayorga, K. (2018). Igualdad de género en la educacion superior en el siglo XXI. Palermo Business
Review, 18, 137-144.

Mejia Reyes, C., Sanchez Ruiz, A., & Rangel Gomez, S. J. (2023). Actitudes de no tolerancia a otras
tradiciones en México desde la encuesta nacional sobre discriminacion 2017. CIENCIA Ergo-Sum, 30(2),
1-3. https://doi.org/10.30878/ces.v30n2al

Morales, L., & Villamediana, V. (2023). Los altibajos de las politicas de género en Ecuador (2007-2021).
In A. Fernandez Saavedra & C. Beramendi Usera (Eds.), Politicas publicas de igualdad de género en
Ameérica Latina y el caribe en el siglo XXI: nuevos protagonismos y viejos dilemas en tiempos de

incertidumbre (1st ed., pp. 135-164). FLACSO.

Mosteiro Garcia, M. J. (1997). El género como factor condicionante de la eleccion de carrera: hacia una
orientacion para la igualdad de oportunidades entre los sexos. Revista Galego-Portuguesa de Psicoloxia
e Educacion, 1(1), 305-315.

Naciones Unidas. (1995). Informe de la cuarta conferencia mundial sobre la mujer. In ONU (Ed.),
Organizacion de las Naciones Unidas (pp. 1-142).

Ordorika, 1. (2015). Equidad de género en la educacion superior. Revista de La Educacién Superior,
XLIV(174), 7-17.


https://revistaseletronicas.pucrs.br/porescrito/article/view/31805
https://revistaseletronicas.pucrs.br/porescrito/article/view/31805
https://doi.org/10.20430/ete.v89i353.1416
https://doi.org/10.20430/ete.v89i353.1416
https://doi.org/10.15517/aie.v20i1.40131
https://revistas.unan.edu.ni/index.php/Raices/article/view/1202
https://revistas.unan.edu.ni/index.php/Raices/article/view/1202
https://doi.org/10.35362/rie10017089
https://doi.org/10.35362/rie10017089
https://camjol.info/index.php/PARADIGMA/article/view/6777
https://camjol.info/index.php/PARADIGMA/article/view/6777
https://camjol.info/index.php/PARADIGMA/article/view/6777
https://www.scielo.org.ar/scielo.php?pid=S2314-25612020000100109&script=sci_arttext
https://www.scielo.org.ar/scielo.php?pid=S2314-25612020000100109&script=sci_arttext
https://revistas.uned.es/index.php/RDUNED/article/view/12100
https://doi.org/10.15257/ehquidad.2023.0010
http://www.palermo.edu/economicas/cbrs/pdf/pbr18/PBR_18_07.pdf
https://doi.org/10.30878/ces.v30n2a1
https://doi.org/10.30878/ces.v30n2a1
https://r.search.yahoo.com/_ylt=AwrNPRgZIvxpTQIAnBPD8Qt.;_ylu=Y29sbwNiZjEEcG9zAzEEdnRpZAMEc2VjA3Ny/RV=2/RE=1779341081/RO=10/RU=https%3a%2f%2fri.conicet.gov.ar%2fbitstream%2fhandle%2f11336%2f247577%2fCONICET_Digital_Nro.031e6c2d-e6b3-44a5-a26a-872862e3ce6a_B.pdf%3fsequence%3d8/RK=2/RS=A31bBanLu0JqbGuPF1jfN0BnOq0-
https://ruc.udc.es/entities/publication/0a160220-c8fa-4058-9d12-2a2b12da54f4
https://ruc.udc.es/entities/publication/0a160220-c8fa-4058-9d12-2a2b12da54f4
https://archivo.mides.gub.uy/innovaportal/file/21644/1/7_cuarta_conferencia_mundial_de_la_mujer_beijing_1995.pdf
https://www.scielo.org.mx/scielo.php?pid=S0185-27602015000200001&script=sci_arttext

o1

Osegueda-Osegueda, C., Hernandez-Vasquez, M., Espinoza-Garcia, C., Henriquez-Pérez, A., Monge-
Martinez, M., Moreira-Galeano, A., Pacas-Gonzélez, F., Vasquez-Rivera, K., & Vichez-Fabian, S.
(2017). La educacion inclusiva en El Salvador en las relaciones de género. Revista Entorno, (64), 41-48.
http://hdl.handle.net/11298/402

Pana, A. G., Bonilla-Algovia, E., Carrasco Carpio, C., & Checa-Romero, M. (2024). Scale of Attitudes
Against Gender Equality: Design and Validation. Revista Internacional de Educacion Para La Justicia
Social, 13(2), 95-114. https://doi.org/10.15366/riejs2024.13.2.006

Pedrero-Garcia, E., Moreno-Crespo, P., & Moreno-Fernandez, O. (2018). Sexualidad en adultos mayores:
estereotipos en el alumnado universitario del frado de educacion primaria. Formacion Universitaria,
11(2), 77-86. https://doi.org/10.4067/S0718-50062018000200077

Pefia Escalona, F. L., Victorino Ramirez, L., Salinas Martinez, J. A., & Gonzalez Gardufio, R. (2023).
Relacion de los habitos de estudio y estilos de aprendizaje con el rendimiento académico en estudiantes
de propedéutico de Chapingo. Agricultura, Sociedad y Desarrollo, 20(1), 92-108.
https://doi.org/10.22231/asyd.v20i1.1526

Pérez Salamanca, L. C. (2023). Perspectiva de género. El caso de la Jurisdiccion Especial para la Paz en
Colombia. EUNOMIA. Revista En Cultura de La Legalidad, (24), 137-162.
https://doi.org/10.20318/eunomia.2023.7659

Pion, R. (2021). Politicas de igualdad de género en educacion en Republica Dominicana. Congreso
Internacional IDECEI 2020, 11, 29-35. https://doi.org/10.47554/cii.vol11.2020.pp29-35

Pulerwitz, J., & Barker, G. (2008). Measuring Attitudes toward Gender Norms among Young Men in
Brazil. Men and Masculinities, 10(3), 322—-338. https://doi.org/10.1177/1097184X06298778

Rodriguez Blanco, E., De Ledn, N., Marco, Y., & Camara Cafiizares, S. (2020). Diagndéstico de género
sobre la educacion de las mujeres en Panama. Revista Anual Accion y Reflexidon Educativa, 45, 102-131.
http://revistas.up.ac.pa

Rosas Guevara, C. C., Velasco Diaz, M. L., Valencia Cruz, A., & Ortiz Galindo, M. (2023). Validacion
del instrumento Sensibilidad de Género en la Practica Docente desde la perspectiva estudiantil
universitaria. Feminismo/s, (42), 355-383. https://doi.org/10.14198/fem.2023.42.13

Segura Vasquez, E., Graus Cortez, L. E., Vela Meléndez, L., Le6n Velarde, C., Merino Flores, 1., Penche
Rodriguez, O. B., & Samamé Cornejo, C. A. (2021). Politica nacional de igualdad de género y el curriculo
nacional de la educacion bésica regular en el norte del Perd. Ciencia Latina Revista Cientifica
Multidisciplinar, 5(4), 4182-4206. https://doi.org/10.37811/cl_rcm.v5i4.613

Sepulveda-Duran, C. M., Arévalo-Galan, A., & Garcia-Fernandez, C. M. (2026). Mdusica como
STE(A)M: Impacto en la actitud hacia la ciencia en educacion primaria. Revista de Educacion Mediéatica
y TIC, 1(15), 1-20. https://doi.org/10.21071/edmetic

Serrano Lorenzo, Y. de la C., & Toledo Cabrera, G. (2016). La educacion desde el enfoque de la equidad
de género. Una mirada en el contexto Cubano. Collectivus, Revista de Ciencias Sociales, 4(1), 87-103.

Suarez Leon, A. E., Romero Guerrero, M. D. C., Torres Cueva, M. R., Jacome Guano, G. D. P., & Lorena
Del Rocio Segura Sanchez. (2023). El papel de la educacion en la promocion de la igualdad de género y
la diversidad. Ciencia Latina Revista Cientifica Multidisciplinar, 7(2), 7959-7975.
https://doi.org/10.37811/cl_rcm.v7i2.5927

Torres Garcia, A. J., Ochoa Adame, G. L., & Pedroza Villegas, D. O. (2022). Determinantes de la
participacion economica de la mujer en México: un enfoque de calificacion laboral. Revista de Economia,
Facultad de  Economia,  Universidad  Autbnoma de  Yucatan, 39(98), 69-93.
https://doi.org/10.33937/reveco.2022.250


http://hdl.handle.net/11298/402
https://doi.org/10.15366/riejs2024.13.2.006
https://doi.org/10.15366/riejs2024.13.2.006
https://doi.org/10.4067/S0718-50062018000200077
https://doi.org/10.4067/S0718-50062018000200077
https://doi.org/10.22231/asyd.v20i1.1526
https://doi.org/10.22231/asyd.v20i1.1526
https://doi.org/10.20318/eunomia.2023.7659
https://doi.org/10.20318/eunomia.2023.7659
https://doi.org/10.47554/cii.vol11.2020.pp29-35
https://doi.org/10.1177/1097184X06298778
https://doi.org/10.1177/1097184X06298778
http://revistas.up.ac.pa/
http://revistas.up.ac.pa/
https://doi.org/10.14198/fem.2023.42.13
https://doi.org/10.14198/fem.2023.42.13
https://doi.org/10.14198/fem.2023.42.13
https://doi.org/10.37811/cl_rcm.v5i4.613
https://doi.org/10.37811/cl_rcm.v5i4.613
https://dialnet.unirioja.es/servlet/articulo?codigo=10545699
https://dialnet.unirioja.es/servlet/articulo?codigo=10545699
https://www.redalyc.org/pdf/7374/737481043005.pdf
https://www.redalyc.org/pdf/7374/737481043005.pdf
https://doi.org/10.37811/cl_rcm.v7i2.5927
https://doi.org/10.37811/cl_rcm.v7i2.5927
https://doi.org/10.33937/reveco.2022.250
https://doi.org/10.33937/reveco.2022.250

52

Torres, R. (2013). Desigualdad socioeducativa y movilizaciéon estudiantil: emergencia del problema
publico educativo en el Chile del Bicentenario. Critica y Emancipacion, 5(10), 171-214.
http://hdl.handle.net/20.500.12424/154484

Trejo Sirvent, M. L., Llaven Coutifio, G., & Peérez y Pérez, H. C. (2015). El enfoque de género en la
educacion. Atenas. Revista Cientifico Pedagogica, 4(32), 49-61.

UNESCO. (2018). UNESCO: Cuba es un ejemplo mundial de mejores practicas en Educacion para el
Desarrollo Sostenible (EDS).

Vazquez Parra, J. C., Ortiz Meillén, V., & Estrada Brisefio, R. (2022). Educar para la diversidad. Modelo
de implementacion de la perspectiva de diversidad sexual y de género en instituciones educativas. Revista
Estudios, (44), 1-29.

Walby, S. (2011). The future of feminism (1st ed.). Polity Press.
Zabalgoitia Herrera, M. (2019). Género, masculinidades y educacion superior en México. Un estado de

la cuestion. CPU-e, Revista de Investigacion Educativa, (29), 4-30. https://orcid.org/0000-0003-0806-
0887.


http://hdl.handle.net/20.500.12424/154484
http://hdl.handle.net/20.500.12424/154484
https://www.redalyc.org/pdf/4780/478047208004.pdf
https://www.redalyc.org/pdf/4780/478047208004.pdf
https://www.unesco.org/es
https://archivo.revistas.ucr.ac.cr/index.php/estudios/article/view/51201
https://archivo.revistas.ucr.ac.cr/index.php/estudios/article/view/51201
https://books.google.es/books?hl=es&lr=&id=zukBkPk7t_UC&oi=fnd&pg=PP1&dq=The+future+of+feminism+&ots=pBdD15Eby3&sig=1cCfy6ySp7CEyW6JzopDasG33S4
https://www.scielo.org.mx/scielo.php?pid=S1870-53082019000200004&script=sci_arttext
https://www.scielo.org.mx/scielo.php?pid=S1870-53082019000200004&script=sci_arttext

