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Equality between men and women has been a topic of current interest, although social relations have prevailed 

for many years, evolving from matriarchies and patriarchies. More recently, gender equality has emerged, which 

has coined themes of discrimination, feminism, and sexism. However, it wasn't until 1948 that gender equality 

was recognized worldwide. In Mexico, gender equity—the formulation of women's rights—became effective 

on February 12, 1947, when it was published in the Official Gazette of the Federation. This paper aimed to 

analyze some factors that influence the attitudes of secondary and higher education students toward gender 

equality and inclusion. Key aspects of gender equality and inclusion are the "equal rights for men and women" 

established by the United Nations in 1945, at which time they were recognized, along with the protection and 

promotion of women's human rights as a responsibility of the State. Gender equality is seen as a structure of 

social relations in which men and women must achieve equality, and in this sense, educational institutions must 

incorporate a gender perspective into their plans and programs from basic education to higher education. This 

is intended to promote change so that students respect diversity and pursue equity, particularly gender equity. 

In higher education, it is very important to integrate the development of individual capacities and attitudes into 

the hidden curriculum for their full integration into society. The most significant differences found in answering 

the gender equality questionnaire occurred precisely between men and women. Men displayed an adaptive 

attitude, while women had a sexist attitude in the sociocultural sphere. In the relational sphere, both displayed 

sexist attitudes, although there were numerical differences between them, the values did not exceed the 

threshold, and sexist attitudes occurred in the relational and personal spheres. In terms of the number of students, 

the majority had a sexist attitude and only 15.9% had an adaptive attitude. This suggests that it is important for 

higher education institutions to include a greater emphasis on gender equality in their plans and programs, given 

that the results obtained show that differences between men and women still prevail at the secondary and higher 

education levels. 
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Abstract 

 

Gender equality has been a topic of study since the last century. In Mexico, the implementation of 

measures to promote gender equity and guarantee women's rights began on December 4, 1946, as 

indicated in Article 115 of the Mexican Constitution, and went into effect on February 12, 1947, when it 

was published in the Official Gazette of the Federation. Including a gender perspective in school curricula 

is essential to raising awareness and promoting equality and respect among students. Strategies that 

address educational practices that break stereotypes and promote equality in the classroom are essential. 

UNESCO shows that in Latin America, contributions have been made to raising awareness among young 

people about respect for diversity, although the implementation of effective policies still requires greater 

commitment to achieve profound and lasting change. Based on the results of this study, it is concluded 

that, although participating students show a slight development toward the adaptive phase in the 

sociocultural sphere, sexist stereotypes still prevail in the relational and personal spheres, where gender 

roles are very important.  

 

 
 

Human rights, discrimination, feminism, gender equality, sexism 

 

Resumen  

 

La igualdad de género ha sido un tema de estudio desde el siglo pasado. En México, la implementación 

de medidas para promover la equidad de género y garantizar los derechos de las mujeres comenzó el 4 

de diciembre de 1946, como lo indica el artículo 115 de la Constitución Mexicana, y entró en vigor el 12 

de febrero de 1947, cuando se publicó en el Diario Oficial de la Federación. La inclusión con una 

perspectiva de género en los currículos escolares es esencial para crear conciencia y promover la igualdad 

y el respeto entre los estudiantes. Las estrategias que abordan prácticas educativas que rompen 

estereotipos y promueven la igualdad en el aula son esenciales. Por su parte, la UNESCO muestra que 

en América Latina se han realizado contribuciones para crear conciencia entre los jóvenes sobre el 

respeto de la diversidad, aunque la implementación de políticas efectivas aún requiere un mayor 

compromiso para lograr un cambio profundo y más duradero. Con base en los resultados del presente 

estudio se concluye que, si bien los estudiantes participantes muestran un ligero desarrollo hacia la fase 

adaptativa en la esfera sociocultural, los estereotipos sexistas aún prevalecen en las esferas relacionales 

y personales, donde el rol de género es muy importante. 



38 

 

 

 
 

Derechos humanos, discriminación, feminismo, igualdad de género, machismo 

 

Introduction 

 

The connections of domination between men and women have been a topic of debate and research for 

decades. In Mexico, the historical trajectory of women has been addressed, showing evidence of the 

discrimination inflicted on them by an androcentric society (Martínez Garza, 2013). It was not until 1948 

that gender equality was recognized worldwide through the adoption of human rights, although progress 

toward equality has been challenging and extensive (Naciones Unidas, 1995). In Mexico, the 

implementation of measures to promote gender equity and guarantee women's rights began on December 

4, 1946, as reflected in article 115 of the Mexican Constitution and became effective on February 12, 

1947, when it was published in the Official Gazette of the Federation (Martínez Garza, 2013). Despite 

this, the problems of inequality between men and women continue to this day, and gender and feminism 

specialists continue to address this issue from different perspectives. This is due to the minimal female 

representation in various social spheres. However, the current changes represent a major step forward for 

women's well-being, participation, and integration into society. Traditionally, women's role had been 

restricted to domestic work, motherhood, and childrearing, and only two out of ten women participated 

in the labor market in the 1960s. However, this number has tripled in the last decade (Torres García et 

al., 2022). 

 

One of the fields where the role of women in gender equality and inclusion is being researched is 

in education. As a result, current university-level curricula seek to integrate courses into the curriculum 

of various undergraduate programs that include topics where students can develop both personal and 

social qualities, allowing them to interact appropriately with others. This is essential in their training 

process to achieve success in the workplace and personal life. This is related to the commitment of 

teachers to be the protagonists in empowering their students in gender equality (Mayorga, 2018). In 

addition, universities have the great task and responsibility of fostering and developing good social habits 

and behaviors in students, through teaching classes and developing projects that integrate all students 

regardless of their sexual orientation.  

 

Furthermore, universities are considered an important part of society as dynamic agents for 

education with gender equality and diversity. Education plays a crucial role in promoting equal 

opportunities and social justice by being a transformative engine capable of reducing socioeconomic 

disparities and creating equity for all (Durand Reinaga & Arteaga Alcívar, 2024).  

 

Discussing gender studies involves addressing approaches, positions, ideologies, and 

epistemological references developed from multiple points of view. These debates are the product of 

several decades of reflection and have been addressed within the framework of feminist studies, women's 

studies, and gender studies.  
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Therefore, it is important to define the concepts of gender and inclusion to better understand the 

context of the topic addressed. The term gender refers not only to issues of identity, being a man and 

being a woman, but also to the relationships between men and women, as well as those that exist between 

men and between women. Rather than viewing the biology of men and women as the source and origin 

of gender, gender is seen as a social structure and as a set of social relations in which masculinity and 

femininity are produced (Mayorga, 2018). Gender theory is of great significance for analyzing problems 

outside the biological realm and understanding gender differences from a symbolic perspective. It 

questions assumptions about the origin of female subordination, explaining its mechanisms and allowing 

us to clearly and rigorously delineate how differences enter a dimension of security in the game of powers 

and counterpowers (Godina Herrera, 2001). From a critical pedagogy perspective, gender is understood 

as a social construct that can be deconstructed through educational practices that question traditional 

roles (Zabalgoitia Herrera, 2019). Therefore, the objective of the study was to analyze some factors that 

influence the attitudes of secondary and higher education students towards gender equality and inclusion. 

 

2. Gender equality and inclusion in education 

 

The fourth report of the United Nations (Naciones Unidas, 1995) states that to address unequal access to 

education and insufficient educational opportunities, governments and other social actors should promote 

an active and visible policy of integrating a gender perspective into all policies and programs, so that 

their potential effects on women and men are analyzed before decisions are made. Therefore, it proposes 

six strategic objectives: 

 

1. Ensure equal access to education. 

2. Eliminate illiteracy among women. 

3. Increase women's access to vocational training, science and technology, and continuing 

education. 

5. Establish non-discriminatory education and training systems. 

6. Allocate sufficient resources for education reforms and monitor their implementation. 

7. Promote the lifelong education and training of girls and women 

 

Education in general has been viewed as one of the necessary tools to strengthen and ensure the 

growth and development of countries. International organizations, national governments, researchers, 

and education scholars have raised their voices to highlight the role of education as one of the primaries 

means to achieve a democratic, participatory, and pluralistic society. Education has been considered an 

essential human right, a fundamental element for the sustainable development of countries, and an 

essential tool for citizen inclusion in social and economic systems (Trejo Sirvent et al., 2015). Therefore, 

various studies in education address how gender roles and inequalities influence students' educational 

experiences. 

 

The socially and economically relevant studies have a higher presence of men, compared to a 

higher number of women in social sciences (nursing, teaching, psychology, pedagogy, psychology, 

humanities, etc.). Therefore, gender is a differentiating factor in vocational choice and one of its 

determining factors (Mosteiro García, 1997). Gender analysis in the educational field allows us to 

identify how social structures produce inequalities and can be challenged from the school environment 

(Walby, 2011). From academic performance from different perspectives, including the analysis of 

differences between men and women in learning approaches (Buendía Eisman & María Olmedo Moreno, 

2002), study habits, and learning styles (Peña Escalona et al., 2023). While in relation to academic 

expectations (Barberá et al., 2008) they show that the presence of stereotypes about professional roles 

based on gender determines career choice in a biased and discriminatory way. Therefore, the inclusion 

of gender in educational programs is important to promote equality and equity, as this is a space for social 

transformation where traditional gender stereotypes are questioned. Because of this, educational policies 

must reflect a greater commitment to gender equality to achieve profound changes (Butler, 2022). To 

eliminate inequalities that intersect in the educational environment and gender experiences cannot be 

addressed in isolation (Crenshaw, 1991). 

 

The inclusion of a gender perspective in school curricula is essential for raising awareness and 

promoting equality and respect among students (Cauich Uicab et al., 2025). Strategies that address 

educational practices that break stereotypes and promote equality in the classroom are essential. 
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Several studies in Latin America show that university-level students' attitudes toward inclusion 

and gender equality are undergoing transformation and change, despite persistent challenges. In many 

Latin American educational institutions, there is a growing awareness of promoting a culture of inclusion 

and gender equality, although deep-rooted prejudices and stereotypes still prevail among some student 

groups (Pedrero-García et al., 2018). Due to the influence of previous social and cultural contexts 

regarding gender equality, although a trend toward acceptance of inclusive principles is observed among 

higher education students, showing a variety in their way of thinking regarding the subject (Márquez 

Cabellos & Andrade Sánchez, 2020), pointing out that there are underlying prejudices that hinder their 

acceptance of inclusive practices, mainly where a context marked by traditionalist cultures prevails 

(Mejía Reyes et al., 2023). 

 

On the other hand, a study found that gender equality awareness and training significantly 

increase behavior when educational programs are focused in this way, which promotes favorable 

attitudes in students. Therefore, the incorporation of these topics into university curricula is of great 

importance (Martínez Pérez & Peña García, 2022). However, despite academic awareness and advances 

in public policies, reality indicates that attitudes towards gender equality and inclusion at the higher 

education level require greater pedagogical and cultural intervention that fosters greater respect and 

openness towards diversity (Gurdián-Fernández et al., 2020; Vázquez Parra et al., 2022). For its part, 

UNESCO (UNESCO, 2018) shows that in Latin America, contributions have been made to raise 

awareness among young people about this freedom to respect diversity, although the implementation of 

effective policies still requires greater commitment to achieve profound and more lasting change. 

 

Box 1 

 

Table 1 

Gender policies in education by Latin American countries 
 
Year Country Politics Author 

2008 Argentina  Inclusive education faces challenges related to raising awareness among 

teaching staff and adapting teaching resources to diverse needs. 

(Aparicio, 2008) 

2010 Mexico Educational policies have begun to incorporate gender perspectives, but 

implementation in classrooms and communities still needs to be strengthened. 

(Aguilar Nery, 2010) 

2013 Chile Public policies have promoted gender equality in education, but greater 

commitment is still needed in teacher training and school culture. 

(Torres, 2013) 

2015 Brazil Progress in inclusive education with a gender perspective faces cultural 

obstacles and a lack of adequate resources. 

(Finco, 2015) 

2016 Cuba  Efforts to incorporate gender perspectives into education have shown progress, 

although they still face cultural challenges. 

(Serrano Lorenzo & Toledo 

Cabrera, 2016) 

2017 El Salvador Gender policies in education have made progress, although violence and social 

inequality remain obstacles. 

(Osegueda-Osegueda et al., 

2017) 

2017 Honduras  Educational policies have begun to incorporate a gender perspective, but 

institutional action still needs to be consolidated. 

(López Recinos et al., 2017) 

2017 Uruguay  Gender-sensitive educational inclusion has been a priority in public policies, 

although further training of educational personnel is still required. 

(Bordoli et al., 2017) 

2020 Panama  The challenges of gender equality in education are related to social and cultural 

inequalities that still persist. 

(Rodriguez Blanco et al., 

2020) 

2020 Bolivia Gender policies in education have generated changes in pedagogical practices, 

but greater awareness is needed in educational communities. 

(Gómez Gómez & Cela 

Valiño, 2020) 

2021 Peru Policies have made progress in creating specific programs to promote gender 

equality, but their impact is still not uniform across the country. 

(Segura Vásquez et al., 2021) 

2021 Costa Rica Educational policies are beginning to integrate a gender perspective, but they 

require greater monitoring and evaluation to ensure their effectiveness. 

(Castro Flores, 2021) 

2021 Dominican 

Republic 

Public policies have promoted gender equality in education, although social 

inequality remains a challenge. 

(Pión, 2021) 

2023 Ecuador  Equality policies have made progress in the creation of laws and programs, but 

their effective implementation still presents difficulties. 

(Morales & Villamediana, 

2023) 

2023 Venezuela  Efforts to promote gender equality in education have been significant, but the 

socioeconomic crisis limits their reach. 

(Suárez León et al., 2023) 

2023 Nicaragua  Inclusion and gender equality in education have shown progress but require 

greater attention in rural areas. 

(Hernández Briceño, 2023) 

2023 Colombia Despite progress, there are cultural and structural obstacles that limit full 

gender equality in education. 

(Pérez Salamanca, 2023) 

2024 Paraguay  Gender-based educational inclusion is in the process of consolidation, with 

challenges in infrastructure and teacher training. 

(Ferreira Bueno et al., 2024) 

 

Source: Prepared by the authors 
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2.1. Some instruments for measuring gender equality and inclusion 

 

2.1.1. Attitudes against gender equality scale (Pana et al., 2024). 

 

This scale consists of 15 items designed to assess attitudes that oppose gender equality. The response 

format is a Likert-type scale with five options: 1, Strongly disagree; 2, Disagree; 3, Neither agree nor 

disagree; 4, Agree; and 5, Strongly agree. This is an assessment instrument with direct item direction. 

 

2.1.2. Gender sensitivity questionnaire in teaching practice (Rosas Guevara et al., 2023). 

 

This instrument has 32 items, and its questions aim to explore situations in university students related to 

classroom dynamics, language, and interpersonal relationships, among other activities within the 

teaching-learning process. Responses are on a Likert-type scale with: Always (close to 100%); 

Frequently (close to 75%); Occasionally (close to 50%); Rarely (close to 25%); Never (close to 0%). 

 

2.1.3. Social roles questionnaire (Baber & Tucker, 2006). 

 

The short version of the Social Roles Questionnaire. It consists of 13 items referring to the roles that 

people of different sexes should play in society. It was developed through a factor analysis of a previous 

41-item version. 

 

2.1.4. Gender equity scale for men (Pulerwitz & Barker, 2008). 

 

The instrument has a total of 35 items, with a response scale that included the following: agree (3), 

somewhat agree (2), disagree (1), and don't know (4). The gender equity scale for men aims to develop 

four important aspects: 

 

1. Be multifaceted and measure multiple domains within the construction of gender norms, with a 

focus on supporting equitable or inequitable gender norms. 

2. Address program goals related to sexual and intimate relationships, and sexual and reproductive 

health and disease prevention. 

3. Be broadly applicable, yet culturally sensitive, so that the indicators can be applied and compared 

in diverse settings and be sufficiently relevant to specific cultural contexts. 

4. Be easily manageable so that a range of actors, including the organizations implementing the 

interventions, can undertake this type of evaluation. 

 

2.1.5. Student attitudes toward coeducation scale (García Pérez et al., 2010). 

 

This scale assesses student attitudes toward coeducation and the construction of a new gender culture in 

schools based on equality. It consists of 30 items on a scale ranging from strongly disagree; disagree; 

don’t know; agree and strongly agree. 

 

2.1.6. Gender attitudes questionnaire (De Sola et al., 2003). 

 

The objective of this questionnaire is to determine your opinion on several topics related to gender 

equality. You are presented with a series of statements on a scale of 1 to 7, with 1 being total 

disagreement, 2 being somewhat disagreement, 3 being somewhat disagreement, 4 being neither 

agreement nor disagreement, 5 being somewhat agreement, 6 being somewhat agreement, and 7 being 

total agreement. 

 

3. Methodology 

 

The study consisted of a survey to determine students' attitudes toward building a gender culture in 

schools based on gender equality. The questionnaire developed by García Pérez et al. (García Pérez et 

al., 2010) was used to administer the scale. The survey was administered through the Forms platform to 

208 students in four institutions: one with high school and undergraduate studies of Polytechnic 

University of Texcoco (UPETEX), another with undergraduate students of  Regional Teaching Center of 

the State of Mexico (CREDOMEX) from the municipality of Texcoco. 
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And another with high school students in the southeast of Chapingo Autonomous University and 

Autonomous University of Campeche (UACAM). Students' ages were classified as young (under 19 

years), adults (20 to 24 years), and mature (equal to or greater than 25 years). Student gender and 

educational level were also recorded, which was classified as high school (middle) and undergraduate 

(superior) (Table 2).  The survey consisted of three scales; each composed of 10 items. The scales were: 

1) Sociocultural, which considers assigned family and domestic responsibilities, adherence to social 

norms, and gender stereotypes as assessment aspects; 2) Relational, which assesses students' 

relationships with teachers, relationships between students and between students and parents, leadership, 

gender violence, and participants' affectivity; and 3) Personal, which considers academic preferences and 

choices, aspirations, and expectations based on individual gender, as well as beliefs and gender identity. 

 

Each item of the three scales allows the student to self-position (between 1=completely disagree, 

2= Disagree, 3= I don't know, 4= Agree and 5= Completely agree) (García Pérez et al., 2010). 
 

Box 2 

 

Table 2  

Classification data of students participating in the survey on student 

attitudes toward building gender equality 

 
Variable Level Count Percentage 

Age of students Young (≤19) 135 64.9 

Adult (20-24) 59 28.4 

Mature (>24) 14   6.7 

Student gender  Man 77 37.0 

Woman 131 63.0 

Academic training  Bachelor's degree 170 81.7 

High School 38 18.3 

Institution of origin  

  

CREDOMEX 24 11.5 

Other 14   6.7 

UPTEX 170 81.7 

 

The cutoff points used to determine attitudes were (García Pérez et al., 2010): less than 89, sexist 

attitude; 90 to 119, adaptive attitude; and greater than 120, egalitarian attitude. Within each scale, the 

thresholds determined were ≤ 29, sexist attitude; between 30 and 39, adaptive attitude; and ≥ 40, 

egalitarian attitude.  This was based on students' predisposition to collaborate and act to promote equality 

between men and women. A sexist attitude reproduces gender stereotypes and social mandates based on 

male and female roles. An adaptive attitude assumes a more formal and public stance, which allows for 

the recognition of the inequality present in social discourse. An egalitarian attitude implies the 

recognition of inequality and the positive evaluation of those models of behavior and thought that imply 

an equitable vision between men and women. 

 

3.1. Statistical Analysis 

 

The statistical analysis of the data was performed by initially creating a database imported from Forms 

to Excel. After a thorough review and confirmation of the database's integrity, it was exported to the 

JASP program (JASP Team, 2023), where descriptive statistics were performed, including frequencies 

and confidence intervals, percentages, and parameters of the study variables. The reliability of the scales 

was determined by obtaining Cronbach's alpha coefficient, and comparisons between the study factors 

were performed using Dunn's test.  To determine the effect of students' age, gender, education, and 

institution of origin, the Kruskal-Wallis test was performed on variables that were not normal, such as 

the relational and personal levels. An analysis of variance was performed at the sociocultural level, given 

that it was normally distributed. Normality was verified using the Shapiro-Wilk test. 

 

Results 

 

The students participating in the study showed overall that attitudes in the sociocultural sphere are in the 

adaptive phase, which implies that those interviewed do not fully embrace family and domestic 

responsibilities, and that social gender mandates are largely adopted. In addition, gender stereotypes 

marked by Mexican society are still followed.  
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Although the activities assigned to gender roles have already been surpassed, equality has not yet 

been achieved, given that the average obtained was 29.71 points and the threshold for determining an 

egalitarian relationship must be 40 on each of the scales. Meanwhile, in the relational and personal 

spheres, the students were sexist, which indicates that aspects of machismo and feminism are deeply 

rooted, and the roles of women and men are very marked in their relationships with their peers and with 

other people in general (Table 3).  The average values for the relational plane were lower than in the 

other two spheres. On a personal level, values below the classification threshold were also recorded, and 

this led to the conclusion that the students are sexist, implying that their ideas conform to machismo and 

feminism. 
 

Box 3 

 

Table 3 

Descriptive statistics of the three areas of study of the attitudes of upper 

secondary and higher education students 

 
Scope Median Mean 95% Confidence Limit SD Attitude 

Lower Upper   

Socio-cultural  30.00 29.71 29.1 30.4 4.7 Adaptive 

Relational 18.00 19.53 18.4 20.7 8.4 Sexist 

Personal 20.00 21.82 20.9 22.7 6.6 Sexist 

                                                                                                                                           SD: Standard deviation 

 

The sociocultural aspect presented a distribution that adjusted to the normal distribution, while 

the relational and personal areas presented a large number of students with responses below the average 

and the distributions generated did not adjust to the normal distribution (Figure 1). 

 

Box 4 

  

Sociocultural 

 
 

Relational 

 
 

Personal 

 
 

 

Figure 1 

Distributions of the sociocultural, relational and personal spheres of secondary and higher education 

students regarding gender culture. 

Source Own 



44 

 

 

Of the study variables: age, gender, institution of origin, and level of education, differences were 

observed only between students' gender (P<0.01). Men had an adaptive attitude, while women had a 

sexist attitude in the sociocultural sphere (Table 4). 

 

Box 5 

 

Table 4 

Mean and confidence interval for the study variables in the sociocultural sphere 

regarding gender culture 
 

Category N Mean 95% Confidence interval std 

Lower Upper 

Sociocultural 

Young 135 29.6 28.8 30.5 4.8 

Adult 59 30.3 29.1 31.4 4.4 

Mature 14 28.0 25.1 30.9 4.9 

Man 77 31.4ª 30.1 32.6 5.5 

Woman 131 28.7b 28.1 29.4 3.9 

Bachelor's degree 170 29.6 28.9 30.4 4.7 

High School 38 30.0 28.4 31.6 4.8 

CREDOMEX 24 30.5 29.0 32.0 3.5 

UPTEX 170 29.5 28.8 30.3 4.9 

Other 14 30.9 28.5 33.2 4.0 

 

In the relational area, although there were statistical differences (P>0.01) between men and 

women, with a higher score in men, in both cases the attitude was sexist because they did not exceed the 

threshold of 30 points (Table 5). 

 

Box 6 

 

Table 5 

Mean and confidence interval for the study variables in the relational area regarding 

gender culture 

 

Category N Mean 95% Confidence interval SD 

Lower Upper 

Young 135 20.1 1.86 21.5 8.7 

Adult 59 18.9 2.88 21.0 8.0 

Mature 14 17.3 2.08 21.6 7.5 

Man 77 24.4ª 22.4 26.3 8.7 

Woman 131 16.7b 15.5 17.9 6.8 

Bachelor's degree 170 19.3 18.0 20.6 8.4 

High School 38 20.6 17.9 23.4 8.4 

CREDOMEX 24 17.9 14.8 21.0 7.3 

UPTEX 170 19.5 18.2 20.8 8.7 

Other 14 22.9 19.1 26.7 6.6 

 

In the personal sphere, the average values were less than 23.6, resulting in a sexist attitude in all 

categories (Table 6), indicating that 
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Box 7 

 

Table 6 

Average and confidence interval of the study variables in the personal sphere regarding 

gender culture 
 

Category N Mean 95% Confidence Interval std 

Lower Upper 

Young 135 21.9 20.8 23.0 6.5 

Adult 59 21.7 19.8 23.6 7.4 

Mature 14 21.8 19.1 24.4 4.6 

Man 77 23.6ª 22.0 25.3 7.3 

Woman 131 20.8b 19.7 21.8 6.0 

Bachelor's degree 170 21.9 20.9 22.9 6.7 

High School 38 21.5 19.4 23.7 6.6 

CREDOMEX 24 21.8 19.5 24.1 5.5 

UPTEX 170 21.7 20.7 22.7 6.7 

Other 14 23.0 18.5 27.5 7.9 

 

Overall, without considering the area, the majority of students had a sexist attitude (83.2%), while 

the egalitarian attitude was only observed in two students with 1%, the adaptive attitude was recorded in 

33 students, which represented 15.9% (Table 7). 

 

Box 8 

 

Table 7 

Number of students with the attitude towards gender culture 

 
Variable Level Count Total Proportion p 

Result Adaptive 33 208 0.159 < .001 

  Egalitarian 2 208 0.010 < .001 

  Sexist 173 208 0.832 < .001 

 

Reliability 

 

Reliability coefficients were highest at the relational and personal levels (r = 0.8 to 0.9) and lowest at the 

sociocultural level (r = 0.4 to 0.6), with an overall correlation coefficient of 0.642 (Table 8). 

 

Box 9 

 

Table 8 

Correlation coefficients between the items and reliability for each of the scales 
 

 Sociocultural Relational Personal Overall 

Coefficient Estimate SE Estimate SE Estimate SE Estimate SE 

Coefficient ω 0.49 0.045 0.88 0.01 0.79 0.02 0.89 0.01 

Coefficient α 0.42 0.08 0.88 0.01 0.76 0.03 0.83 0.03 

Guttman's λ2 0.60 0.05 0.89 0.01 0.79 0.03 0.86 0.03 

Correlation between items 0.06  0.44  0.28  0.64  

Mean 29.71 0.33 19.53 0.56 21.82 0.46 71.06 1.22 

Variance 22.13 2.18 71.26 7.00 44.11 4.34 30.80 3.03 

Standard deviation 4.70 0.308 8.44 0.50 6.64 0.46 17.55 1.16 

 

Regarding construct validity, the scale shows high saturation rates for all items in the principal 

component, especially in the relational and personal scales, which had the highest Cronbach's α 

coefficients, while the sociocultural scale had the lowest values. 
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Box 10 

 

Table 9 

Frequentist Individual Item Reliability Statistics for each scale 
 

 Coefficient α (if item dropped) Mean 

Item Estimate Lower 95% CI Upper 95% 

CI 

Estimate Lower 95% CI Upper 95% 

CI 

Sociocultural 

V1 0.279 0.073 0.484 2.649 2.471 2.827 

V10 0.542 0.434 0.650 4.231 4.075 4.386 

V2 0.267 0.068 0.466 1.909 1.748 2.069 

V3 0.302 0.119 0.484 1.769 1.625 1.913 

V4 0.448 0.307 0.588 4.159 3.993 4.324 

V5 0.361 0.190 0.531 1.841 1.693 1.989 

V6 0.314 0.133 0.496 1.894 1.740 2.048 

V7 0.485 0.353 0.617 4.529 4.398 4.660 

V8 0.247 0.027 0.466 2.409 2.211 2.606 

V9 0.493 0.369 0.617 4.322 4.165 4.479 

Relational 

V11 0.869 0.840 0.897 1.986 1.826 2.145 

V12 0.881 0.855 0.908 2.779 2.589 2.969 

V13 0.877 0.849 0.904 2.404 2.214 2.594 

V14 0.872 0.841 0.903 1.832 1.650 2.013 

V15 0.873 0.847 0.900 1.625 1.492 1.758 

V16 0.865 0.834 0.895 1.856 1.694 2.017 

V17 0.866 0.838 0.895 1.798 1.646 1.950 

V18 0.873 0.846 0.900 1.433 1.311 1.555 

V19 0.869 0.841 0.896 1.841 1.683 1.999 

V20 0.867 0.838 0.896 1.971 1.795 2.147 

Personal 

V21 0.736 0.674 0.798 1.644 1.491 1.797 

V22 0.714 0.644 0.783 1.582 1.450 1.714 

V23 0.716 0.647 0.785 1.548 1.415 1.681 

V24 0.717 0.645 0.789 1.865 1.718 2.012 

V25 0.705 0.629 0.780 1.808 1.665 1.950 

V26 0.710 0.638 0.783 1.817 1.668 1.966 

V27 0.807 0.753 0.861 3.404 3.191 3.617 

V28 0.721 0.653 0.789 1.798 1.640 1.956 

V29 0.711 0.635 0.787 2.236 2.060 2.411 

V30 0.820 0.768 0.871 4.115 3.930 4.301 

 

Discussion 

 

For more than two decades, the Economic Commission for Latin America and the Caribbean (ECLAC) 

has integrated gender, feminist thought, and praxis into its scope of study. ECLAC's proposal focuses on 

moving toward a care society; this implies equality between men and women, and the recognition, 

redistribution, and reduction of care work within the framework of human rights and the commitments 

assumed in the Regional Gender Agenda and the 2030 Agenda for Sustainable Development. At the same 

time, equality between men and women is part of the United Nations (UN) 2030 Global Agenda for 

Sustainable Development, which in its fifth objective proposes "achieving gender equality and 

empowering all women and girls." Therefore, it is essential to reaffirm the central role of the State in the 

process of building the care society through actions aimed at the universalization of quality services, the 

coordination and intersectoral nature of policies, financial sustainability, and co-responsibility (Güezmes 

et al., 2022). Gender equality has been addressed, and international treaties on women's human rights 

have been signed, such as the Convention of the elimination of all forms of discrimination against women 

and the Inter-American Convention on the prevention, punishment, and eradication of violence against 

women (Fernández Darraz et al., 2023).  

 

One of the most important challenges facing Higher Education Institutions (HEIs) in Mexico, and 

in almost every country around the world, is eradicating the gender inequality that still exists and is 

reproduced within them. Since their origins, universities have historically been unfavorable spaces for 

women, who for centuries did not even have the right to access this level of education (Ordorika, 2015).  
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Several studies evaluate gender equity in educational institutions to understand the contribution 

of education to promoting equal education and reducing the inequalities that still exist among citizens 

(Díaz García, 2025). In Argentina, educational reforms implemented in 1990 have created links between 

education and work through inclusive programs that seek equality for young people from schools to the 

labor market and adult life (Aparicio, 2008). Through the Federal Education Law (24.195), we sought to 

reduce inequality in access to education based on people's economic, social, ethnic-cultural, and family 

backgrounds. Generally, the wealthier sectors had greater opportunities to enter and remain in the social, 

economic, and labor market. An empirical study revealed significant improvements in attitudes towards 

science, as well as progress in gender equality, with the integration of music in STE(A)M, which fosters 

positive and equitable scientific attitudes among students, highlighting the pedagogical value of the arts 

to promote inclusion and improve future employability (Sepúlveda-Durán et al., 2026). 

 

Since 1990, Chile has developed plans and policies across various government sectors with the 

aim of reducing gender-based gaps that impact women's lives and the development of society as a whole. 

One of these gaps is found in higher education institutions, related to the horizontal gender segregation 

recorded in enrollment (Fernández Darraz et al., 2023). 

 

In Cuba, the pursuit of permanent gender equity is translated into terms of justice, impartiality, 

and social equality. The defense of equality between men and women in the control and use of goods and 

services has been in the hands of the State through policies, services, and programs aimed at equal 

opportunities (Serrano Lorenzo & Toledo Cabrera, 2016). Education, in general, has been viewed as one 

of the necessary instruments to strengthen and ensure the growth and development of countries, as one 

of the primaries means to achieve a democratic, participatory, and pluralistic society. Education has been 

considered an essential human right, a fundamental element for the sustainable development of countries, 

and an essential tool for citizen inclusion in social and economic systems (Contreras Tinoco & Alfaro 

Beracoechea, 2026). 

 

Although women are more likely to be enrolled in higher education in most countries, in Mexico, 

coverage rates and the gender parity index (GPI) in education enrollment have not been homogeneous. 

In 1997, coverage was the highest in Mexico City and the lowest in Chiapas, at 8.6%. However, in 

Tlaxcala, the GPI was 1.09, favoring women in 2009. There is also disparity in the distribution of 

enrollment by academic discipline or profession. The percentage of women in science disciplines was 

41% and 57% in social sciences, business, and law. Engineering, manufacturing, and construction were 

largely dominated by men in all countries (Ordorika, 2015). Some institutions have proposed gender 

equity as part of their fundamental principles, established in their statutes and regulations; In addition, 

they have formulated policies and guidelines to achieve equity and have created various organizations to 

develop specific campaigns, programs, and policies for this purpose. In particular, many universities are 

beginning to establish protocols and bodies to address complaints of discrimination, harassment, 

bullying, and other forms of gender-based violence. One study have been conducted in secondary 

education to address this problem, it presents an analysis of the relationship between gender equity, 

school discipline and formative processes in high school students from two educational institutions 

(private and public) of the Mexican Educational System (Espericueta Medina, 2026). 

 

Unlike other studies, the men in this study show an Adaptive attitude in the sociocultural field, 

while other studies indicate that women have this attitude more pronounced (García Pérez et al., 2010), 

an aspect that was contradictory and in this case men would have less stereotyped difference in the gender 

role associated with tasks and care at home. An article analyzes this problem and proposes the design 

and implementation of teaching strategies aimed at education with a gender perspective and the 

promotion of a culture of equality in secondary school classrooms (Herrera Araiza et al., 2026). 

 

Conclusions 

 

It is concluded that, although the students participating in the study show a slight development toward 

the adaptive phase in the sociocultural sphere, sexist stereotypes still prevail in the relational and personal 

spheres, where the gender role is very important. Therefore, aspects of sexism and feminism continue to 

be attitudes in the majority of students, both in high school and undergraduate levels. The sociocultural 

aspect had a normal distribution, while the relational and personal scales had a strong inclination toward 

values below 40, confirming the sexist attitude on both scales. 
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Of the study variables, the most significant differences were between men and women. Men 

displayed an adaptive attitude, while women had a sexist attitude in the sociocultural sphere. In the 

relational sphere, both displayed sexist attitudes, although there were numerical differences between 

them, the values did not exceed the threshold, and sexist attitudes occurred in the relational and personal 

spheres. In terms of the number of students, the majority had a sexist attitude and only 15.9% had an 

adaptive attitude. This suggests that it is important for higher education institutions to include a greater 

emphasis on gender equality in their plans and programs, given that the results obtained show that 

differences between men and women still prevail at the secondary and higher education levels. 
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