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Abstract

This study analyzes the role of the pedagogical advisor in higher education, a figure characterized by
conceptual ambiguity and a wide range of functions within the university context. The objective was to
conduct a theoretical-conceptual analysis of specialized literature to rethink its definition from a
socioformative approach. Methodologically, hermeneutics was used as an interpretative framework,
enabling a deeper understanding and reinterpretation of the pedagogical advisor’s praxis based on
documentary evidence. The findings reveal that this educational agent plays a transformative role in
academic environments through contextualized advisory actions, integrating functions such as mediator
of pedagogical practices, translator of educational knowledge, and facilitator of pedagogical models.
Additionally, the interdisciplinary nature of this role and its contribution to sustainable educational
development are highlighted. The study proposes a redefinition of the pedagogical advisor as a reflective
professional who articulates pedagogical knowledge across disciplines to enhance teaching and learning
processes. In conclusion, this work provides an innovative perspective that strengthens both the
theoretical and practical understanding of this role in improving higher education quality.
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Objectives Methodology Contribution
The objective of the study was to carry out The study used The article focused on addressing the
a theoretical-conceptual analysis to offer a hermeneutics as a phenomenon from a socio-formative
perspective of the Pedagogical Advisor in theoretical framework in approach that allowed unravelling its
higher education, rethink its theoretical- this analysis. empirical reality and approaching an
practical definition, and propose a new interpretation of its figure and praxis.
definition.

Pedagogical research, Counselling, Higher education, Universities.
Resumen

El presente estudio analiza la figura del asesor pedagogico en educacion superior, caracterizada por su
indefinicion conceptual y diversidad de funciones dentro del contexto universitario. El objetivo fue
realizar un andlisis tedrico-conceptual de la literatura especializada para replantear su definicion desde
el enfoque de la socioformacion. Metodolégicamente, se empled la hermenéutica como marco
interpretativo, permitiendo comprender y reinterpretar la praxis del asesor pedagdgico a partir de
evidencia documental. Los resultados evidencian que este agente educativo desempefia un papel
transformador en los entornos académicos mediante acciones de asesoria contextualizadas, integrando
funciones como mediador de précticas pedagogicas, traductor del conocimiento educativo y facilitador
de modelos didacticos. Asimismo, se reconoce su caracter interdisciplinario y su contribucion al
desarrollo sostenible de la educacion superior. Se propone una redefinicion del asesor pedagdgico como
un profesional reflexivo que articula saberes pedagdgicos con distintas disciplinas para mejorar los
procesos formativos. En conclusion, el estudio aporta una vision innovadora que fortalece la comprension
tedrica y practica de este rol, destacando su relevancia en la mejora de la calidad educativa universitaria.
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Objectivos Metodologia Contribucién |

El objetivo del estudio fue realizar El estudio utilizo la El articulo se centro en abordar el
un analisis tedrico-conceptual para hermenéutica como fendmeno desde un enfoque
ofrecer una perspectiva del Asesor marco teorico en este socioformativo que permitiera

Pedagdgico en la ensefianza andlisis. desentrafiar su realidad empirica y
superior, repensar su definicion aproximarse a una interpretacion
tedrico-practica y proponer una de su figura y praxis.

nueva definicion.

Investigacion pedagdgica, Asesoria, Educacion superior, Universidades
Introduction

The University of Colima has the figure of the Pedagogical Advisor (PA) in all its professional careers.
There is a broad consensus on the core functions that characterize their professional work in higher
education. These include facilitating pedagogical activities for students, coordinating administrative
activities, intervening in learning situations, guiding students, training teachers and advise schools in
curricular terms (Ford et al., 2023). These actions encompass the plurality of activities that shape the role
of the pedagogical advisor as: school administrator and manager, educational researcher, didactic guide,
in which they dynamically and diversely deploy their theoretical and practical disciplinary knowledge.

This situation illustrates the lack of a clear and specific definition of the PA's role. Their work
identity is diverse and is configured according to the educational ecosystem in which they operate. They
articulate their pedagogical knowledge with the disciplinary fields where they perform the complicated
and indeterminate action of advising (Shahjahan et al., 2022). The PA at the higher level holds a figure
that experiences an indefiniteness of their professional role because they have been attributed many tasks,
activities, programs, norms and guidelines (Liu, 2023).

In the reviewed literature on the PA and their professional practice, two primary lines of analysis
emerge; The first focuses on the advisory functions that are recognized as characteristic of this subject
(Leek, 2001) and on the second the focus in on the roles they play, their work experiences, trajectories
and educational contexts in which they influence (Castafieda-Pefia et al., 2016).

In the Mexican national perspective, studies on the PA in higher education are scarce, most
notably those related to the Technical Pedagogical Advisor (TPA) in basic education, which analyze the
historical development of this character in the country, their counselling attributions and the actions they
deploy to solve problems that arise in educational practices in all their modalities and services as well as
their training and/or training processes (Silva and Gutiérrez, 2020).

The studies on PAs in higher education, although varied and diverse, share two characteristics.
The first is that they refer to the PA in higher education as the university PA, thus creating a synonym
for these terms, which will be used in this work. The second is that, despite using these terms
interchangeably, the concept of PA is not precisely defined in any of the synonyms, but rather different
approaches to the conceptual phenomenon are given, without there being clarity regarding a specific and
agreed definition of this character.
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The university PA is a school agent that, regardless of gender, lacks a theoretical-conceptual and
practical definition. Therefore, the article focused on addressing the phenomenon from a socio-formative
approach that allowed unravelling its empirical reality and approaching an interpretation of its figure and
praxis (Molina, 2021; Leon de Herdé and Zerpa, 2022; Acevedo et al., 2022). The objective of the study
was to carry out a theoretical-conceptual analysis to offer a perspective of the PA in higher education,
rethink its theoretical-practical definition, and propose a new definition.

Methodology
Type of study

The study used hermeneutics as a theoretical framework in this analysis. The central characteristics of
the work were supported by the bases of "Explaining” and "Understanding", since the human sciences
seek to interpret reality, in this case to discern what the university PA through the interpretation of
published knowledge reflecting both its conceptualization and empirical reality (Lopez, 2013; Pacheco,
2019; Fernandez and Bermudez, 2022).

Hermeneutics served to uncover meanings related to the roles, actions, and counseling functions
of the university PA, as recorded in institutional practices and archival materials. This interpretive
process was guided by the premise that PA, as an educational subject, can be examined and redefined
through documented experiences and critical (Lopez, 2013).

This methodology ensured that the analysis of the data produced an appropriate systematic
interpretation of the concepts and theoretical substrates on PA in higher education (Mancilla, 2021),
which made it possible to propose a new definition, supported by the approach provided by educational-
type socio-formation (Lopez et al., 2021; Martinez-ifiguez et al., 2021).

Axes for the analysis of the study

Three axes were proposed for the analysis of the information: 1) Conceptions about PA in higher
education, which inquired about the concepts, notions and definitions about this subject. 2) Concept of
complex and socio-formative university PA, which analyzed how the phenomenon involving the object
of study could be rethought from socio-training and address challenges of sustainable social
development. And, 3) Concept of PA in higher education and its characteristics in socio-formation (Table
1).

Table 1
Axes of analysis for the research

Axes Key questions
Conceptions of PA in | What are the current conceptions of PA in higher or university
higher education. education?

Concept of complex | What could be the distinctive elements of PA from socio-
and socio-formative | formation that considers the challenges of sustainable social
university PA. development?

Concept of PA in | How could the concept of PA be rethought from socio-formation
higher education and | to address the challenges of sustainable social development?

its characteristics in | What could be the distinctive elements of PA from
socio-formation. socioformation that considers the challenges of sustainable social
development?

Source personal
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Selection of information

Scientific articles published in journals with a focus on education were reviewed including: Revista de
Filosofia, Signo y Pensamiento, The International Journal of Management Education, Perception &
psychophysics, Journal for Multicultural Education, Digital Magazine of the Doctorate in Education of
the Central University of Venezuela, Educiencia, Review of Educational Research, Education Policy
Analysis Archives, Teaching Education, Multiverso Journal, Revista Sophia, Revista de Investigacion
Educativa, and Formacion Universitaria, among others.

The search favored specialized databases such as: Redalyc, EbscoHost, Scopus, Scielo, Sciense
Direct and Google Scholar, the descriptors in search order were based on the following equation:
"pedagogical advisor (and) university (or) higher education” and "pedagogy (and) pedagogical advisor
(and) university (or) higher education”. For articles in Spanish, the terms: "Asesor pedagogico”, "Asesor
en educacién superior”, "Asesor pedagogico universitario”, "Acompafiamiento pedagdgico”, "Asesor
académico" and "Asesor técnico pedagdgico” were used, the purpose was to review published empirical
evidence (Cohen et al., 2013), on the construction of this phenomenon and to reflect on the theoretical
implications that substantially contributed to the phenomenon in the national and Latin American
context.

Discussion and results
Conceptions of PA in higher education

The socio-formative perspective in the study was used as an analytical tool that revealed the conceptual
construction of what is currently understood as PA in higher education, from an integrative position that
stemmed from the analysis of the knowledge society and that resulted from considering the information
gathered as something novel-being reconstructed from a genuine human and reflective process, whose
basis lay in the experience and creativity surrounding the phenomenon that enveloped the object of study
(Rodriguez and Luna-Nemecio, 2019; Medina-Pefialoza and Luna-Nemecio, 2020; Valdez, 2021).

The university PA is an individual who takes on important academic responsibilities in any
professional career, such as the design and development of curriculum plans and programs (Flavian and
Kass, 2015). Therefore, they configure and develop teaching-learning practices, both for students and
teachers, which ensure the achievement of fundamental theoretical-practical knowledge in each
discipline (Lomba and Schuchter, 2023).

A PA with expertise in higher education is essential for the success of a university, they contribute
to the construction of didactics and pedagogy in the disciplinary area in which they operate (Tynjala,
2020). This activity is strengthened when the PA takes responsibility for updating professors to make
them “better teachers”, so that they can develop improved didactic skills and move away from traditional
training methods that are experienced in the university classroom commonly experienced in university
classrooms (Steinert et al., 2016), thus becoming a "trainer" and "trainer of trainers".

The PA in higher education is particularly characterized by the way their pedagogical praxis is
nourished and strengthened by the professional context to which they belong. Based on their training and
the academic demand of the discipline in which they are situated, they build interdisciplinary pedagogical
strategies and deploy a range of didactic possibilities. The aim, according to Liu (2023), is to find
solutions to problems presented in the academic ecosystem in which they operate, or to introduce
educational actions that innovate the act of teaching and learning in the profession.

The praxis of the university PA is undefined and variable. Zhang et al. (2019) consider that this
is due to the initial moment in which their tasks and responsibilities are assigned by administrators,
according to the needs of each faculty. This situation conditions the scope of their pedagogical advising
activities leads to a heterogeneous range of ways in which these are understood and carried out. Here,
the creativity between theory and pedagogical praxis employed by each PA in higher education is
exercised with full autonomy.
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How it is decided—or who assigns—the pedagogy professional who will work as a pedagogical
advisor in higher education is highly diverse and variable. The circumstances, selection processes, or
entry pathways that lead someone to become a university PA make it nearly impossible to build a specific
job profile for each of their roles (Blake, 2020).

A notion about the university PA, based on their training (bachelor’s, master’s, specialty,
doctorate) and work experience (often across multiple institutions), is that they are often perceived as a
"foreigner™ within the school where they work (Cuenca, 2010). This condition implies, in the words of
Lucarelli (2015) "perceiving oneself as different from others and at the same time accepting that
foreignness is present in others—the 'owners of the territory'—in every situation of interaction.” This is
a key factor in shaping pedagogical advisory actions and in determining the range of didactic solutions
applied in the educational contexts they serve.

There is often a disconnect between the pedagogical work of PAs across different university
careers. Each PA responds to the specific interest and demands of the profession they serve. These
functions are shaped more by bureaucratic requirements and traditional academic cultures than by
innovation, reinforcing passive didactic practices (Callejas et al., 2017). In such contexts, PAs are
challenged not only in their disciplinary expertise but also in their emotional, interpersonal, and
pedagogical mediation skills (Ma, 2022).

The notions, definitions and concepts regarding the university PA are constantly being
reconstructed. This is the case because everyday events and social requirements in higher education
conditions are the way of understanding and comprehending the PA as an educational agent (Herrington
et al., 2014). The following section analyses ideas that are more than new, aim to be innovative with
respect to the PA and their relationship with complex thinking and the socio-formative approach.

The concept of complex and socio-formative university PA

A complex and socio-formative understanding of the university PA involves reinterpreting the collected
information and creatively transforming it through metacognitive reflection. Throughout the research
process, this understanding evolved flexibly, adapting progressively to the object of study. Theoretical
approaches to the PA identified in the literature emphasized collaborative and socializing dimensions,
fostering a rich, humble, and specialized conceptual analysis. This analysis functioned as a tool for
transferring and exchanging empirical knowledge between the researcher and the authors consulted.

The PA in higher education and complex thinking

Complex thinking served as a hermeneutic pathway to methodically construct new knowledge by
proactively identifying concepts related to lifelong learning, and its explanatory and interpretative
processes, in response to the challenges posed by the knowledge society (Lopez, 2013). Within this
framework, the concept of lifelong learning in higher education can be redefined from a socio-formative
perspective—collaboratively with the authors consulted—to respond to the demands of sustainable social
development (Tobon and Luna-Nemecio, 2020).

Using the socio-formative approach as an analytical axis (Medina-Pefialoza and Luna-Nemecio,
2020; Valdez, 2021; Flores-Salazar, 2021), it becomes evident that the role of the university PA and their
various tasks gain deeper meaning. This meaning is shaped by the socio-educational thinking of the
profession in which they operate and influenced by the prevailing school and historical traditions at the
time their pedagogical advisory work is carried out (Ma, 2022).

This reality permeates the thinking of the university PA, who often strives to establish a
professional identity in an academic setting where their role may be contested or undefined. The
complexity and, at times, instability of this environment positions the PA as a transdisciplinary, socio-
formative agent—motivated by academic and personal values to transcend their original disciplinary
boundaries and challenge the dominance of traditional disciplinary structures (Parra et al., 2022). This
positioning allows them to embrace the formative essence of the profession and actively engage with its
curricular, didactic, and pedagogical dynamics.
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The socio-formative perspective encourages a rethinking of the functions of pedagogical advising
considering the educational transformations demanded by the knowledge society (Pérez et al., 2018).
Reflecting on the praxis of the university PA involves examining and strengthening the professional skills
they bring—particularly in areas such as school administration, educational guidance, curriculum design,
and didactic intervention—to reinforce their academic presence and relevance (Xing, 2022).

Socio-formative view of the PA in higher education

The socio-formative approach, used as a central analytical axis, was grounded in the interpretation of
both theoretical and empirical evidence gathered throughout the study. As such, it enabled the discussion
and interpretation of issues documented in the specialized literature on the university PA, framed within
a model of reflective action research. This process highlighted key conceptual elements necessary to
integrate new knowledge about PAs in higher education (Acevedo et al., 2022; Quintal-Berny and
Bolafios-Arias, 2021).

The field of pedagogical advising is broad and not restricted solely to professionals in pedagogy.
Documentary evidence indicated that academics with significant experience have also taken on this role
(Donnelly et al., 2016). However, these individuals primarily focus on mentoring activities (Castafieda-
Pefa et al., 2016). In contrast, the university PA, in addition to mentoring, operates both within and
beyond disciplinary boundaries, critically analyzing training processes and guiding them through various
didactic pathways (Beck et al., 2022).

Advising in higher education consistently involves addressing complex educational challenges
that arise in interdisciplinary pedagogical contexts. This demands that the university PA adopt a
pluralistic vision of their professional competencies, allowing them to bring meaning and coherence to
the strategies they use to resolve problems in the educational environments in which they work. In this
capacity, PAs can establish effective benchmarks in their advisory roles, enabling them to navigate
pedagogical issues across diverse disciplines (Lester et al., 2025).

Ultimately, the role of the PA in higher education becomes a sustained advisory process for the
academic discipline. As Liu (2023) argue, this work translates into pedagogical support that—beyond its
immediate instructional value—constitutes a deeper process of educational guidance rooted in the
ongoing pursuit of learning, institutional development, and student academic achievement.

Challenges of sustainable social development in pedagogical advising

The philosophy of sustainable development is broad and evolving, continually shaped by the expansion
of the knowledge society. This growth opens up new opportunities for actions and initiatives that promote
cultural, educational, and socially harmonious development (Tobon and Luna-Nemecio, 2020; Vazquez
and Tobodn, 2020; Ivanhoe-Valdez, 2021).

Universities are increasingly called upon to assess their educational offerings and distinguish
between long-established professions and those that are newer or have an interdisciplinary foundation—
such as Pedagogy—in order to reinforce their epistemological foundations and ensure the sustainable
development of graduates’ professional practices (Callejas-Restrepo et al., 2017). The sustainable role
of the PA in higher education depends on the level of institutional recognition granted to their
pedagogical practice, which is often carried out in interdisciplinary settings. When this practice is
institutionally valued, advisory activities gain relevance and help cultivate a cultural identity rooted in
the school space—one that promotes sustainable educational development (Liu, 2023).

In this context, the PA has emerged as a critical educational agent—capable of analyzing the
pedagogical practices of those they advise, reflecting on the rationale behind educational actions, and
proposing alternative strategies. Their role contributes to the ongoing and dynamic nature of pedagogical
advising, particularly for professionals with diverse academic backgrounds (Lozano-Salmoran, 2021).
This enables the PA to engage deeply with the school environment, design systematic action plans, and
establish consistent channels of communication with students, faculty, and administrators (Lahiri et al.,
2021).
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The contribution of the PA to sustainable social development lies in the competencies they
develop to shape their professional practice in alignment with the educational demands and didactic needs
of the disciplines they serve. This work also reflects the expectations of the university and the broader
socio-educational context. By continuously adapting pedagogical processes, PAs can propose context-
specific intervention models that respond to the needs of students, educators, and institutional leaders
(Caduff et al., 2023).

The concept of PA in higher education and its characteristics in socio-training
Proposal for the term *"pedagogical advisor in higher education™

The notion of a university PA is constantly evolving. It originates not only from their advising
experiences but is also shaped by the perspectives of other professionals and teachers engaged in related
roles, as well as by the educational challenges they raise—challenges that prompt reflection and the
search for solutions on the part of the PA (Ma, 2022).

It is risky to propose a single definition of the PA in higher education that transcends the historical
and evolving nature of this professional role within the university. However, from a socio-formative
perspective and based on the documentary analysis presented, the following definition of “Pedagogical
Advisor in Higher or University Education” is proposed:

“A professional deeply reflective of their pedagogical praxis, who recognizes that their academic
training differs from that of the discipline they advise. This condition places them in a continuous
academic and intellectual effort to establish a meaningful presence within the space where they carry out
their advisory functions. In doing so, they assume ownership of the formative essence of that profession,
designing and implementing contextualized didactic and pedagogical actions. As a result, they become a
transformative agent in educational environments, developing a pluralistic vision of their competencies
and drawing on interdisciplinary capabilities to observe the educational performance of all school actors.
They seek to understand what is done, how, and why, in order to reflect, intervene, and contribute to the
ongoing and evolving process of academic advising”.

In the previous concept, four dimensions underline:

Colonizer of other professional areas,
Mediator of pedagogical practices,
Translator of pedagogical knowledge and
Facilitator of pedagogical models,

PwnE

which, in the judgment of this work, represents the essential core of a definition of the PA in
higher or university education. These dimensions, while potentially redefined in future interpretations,
should remain integral over time.

1. Explorer of other professional domains (Figure 1): The university PA frequently engages with
disciplines outside their own academic background. This ongoing interaction allows them to
critically confront and compare their pedagogical training with the professional expertise of those
they advise. Such engagement is crucial for timely and meaningful interventions in the
educational contexts they serve. It also fosters a renewed appreciation for the epistemological
foundations of pedagogy as a science capable of coexisting and dialoguing with all areas of
professional training.


https://doi.org/10.1108/JPCC-10-2022-0058
https://doi.org/10.1108/JPCC-10-2022-0058
https://doi.org/10.1108/JPCC-10-2022-0058
https://doi.org/10.52242/gatesol.122

Figure 1
Explorer of other professional domains

Source Free Online Al Generator

Mediator of pedagogical practices (Figure 2): By developing strong interdisciplinary
competencies, the PA serves as a conduit between pedagogical frameworks and the specific
knowledge structures of the disciplines in which they operate. Their role is to integrate
pedagogical strategies into disciplinary teaching practices, thereby supporting the effective
transmission of specialized knowledge within professional training programs.

Box 3

PEDAGOGICAL
FRAMEWORKS

Figure 2
Mediator of pedagogical practices

Source Free Online Al Generator

Interpreter of pedagogical knowledge (Figure 3): As an expert in pedagogy, the university PA
assumes the role of interpreter—clarifying, contextualizing, and communicating scientific
concepts, theoretical frameworks, and didactic strategies. This translation work enables faculty
in other disciplines to apply pedagogical principles in their own teaching, thus enhancing both
classroom instruction and broader academic processes.
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Box 4

Figure 3
Interpreter of pedagogical knowledge

Source Free Online Al Generator

Facilitator of pedagogical models (Figure 4): The PA is fundamentally an agent of change—
committed to transforming and enriching the educational environments in which they operate.
They design and implement context-sensitive pedagogical models tailored to the unique
challenges and needs of each discipline. Their interventions are intentional, guided, and
impactful, contributing directly to improved educational quality and the long-term pedagogical
sustainability of the profession.

Box 5

Figure 4

Facilitator of pedagogical models
Source Free Online Al Generator

Professional profile of the PA in higher education with a socio-formative approach

Proposing a profile for the PA in higher education from a socio-formative position involved a critical
analysis of what is currently understood about this agent (Lucarelli, 2015; Castafieda-Pefia et al.,
2016). The result presented is first and foremost an approximation to the phenomenon, which can be
questioned. It considers seven key elements that, in accordance with this work, are to be revealed in

the professional practice of university PA:


https://doi.org/10.1590/0104-4060.42057
https://doi.org/10.11144/Javeriana.syp35-68.neps
https://doi.org/10.11144/Javeriana.syp35-68.neps
https://doi.org/10.11144/Javeriana.syp35-68.neps
https://doi.org/10.11144/Javeriana.syp35-68.neps
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- Contextualizes counseling tasks rather than only intervening guided by a pedagogical
prescription.

- Ensures collaborative work with other professionals and encourages communication exchanges.

- Promotes spaces for teachers to reflect on the problems identified in the school.

- Contributes to the curricular, didactic and pedagogical development of the disciplinary area in
which he/she performs his/her advisory functions.

- Designs and develops contextualized, responsible pedagogical models that promote educational
quality and sustainable development of the profession.

- Instruments interdisciplinary didactic and pedagogical actions in all the formative fields of the
career he/she advises.

- Engages in face-to-face and virtual, personalized and group mentoring processes with students,
teachers and managers.

Conclusions

There is currently no unified or theoretically agreed-upon definition of the PA in higher education. On
the contrary, the role remains diffused, shaped by a wide range of interpretations. The PA is variously
understood as someone who supports curricular design and development (Roman, et al., 2021), provides
educational guidance—even without formal pedagogical training (Héndez-Puerto, 2023)—or contributes
to institutional development and student academic success (Gonzalez-Pérez, 2015).

This study aimed to conduct a theoretical-conceptual analysis of the specialized literature on this
topic, offering a redefinition of the university PA through a socio-formative lens grounded in
hermeneutics. The goal was to explore and reinterpret the empirical reality of the PA’s role and praxis in
higher education.

The documentary research process allowed for a comprehensive understanding of the
phenomenon. Thematic Analysis (Braun and Clarke, 2006) enabled a renewed examination of the PA's
professional practice and supported the development of an innovative definition that highlights the
university PA’s collaborative, socio-formative function. This redefinition also incorporated elements of
sustainable development, contributing to a proposed professional profile.

Applying hermeneutics to the documentary data made it possible to interpret situations observed
in the advisory activities of university PAs. This methodological approach was essential in understanding
the complexity of their work and in supporting the conceptual redefinition proposed.

The resulting definition reflects the theoretical sources consulted and remains open to refinement.
However, this work asserts that the four core ideas—PA as colonizer of other disciplines, mediator of
pedagogical practices, translator of pedagogical knowledge, and facilitator of pedagogical models—
represent a significant contribution to the academic understanding of the role.

The findings of this study suggest that pedagogical advising is an ongoing, adaptive process. It
involves addressing complex academic challenges that emerge from interdisciplinary teaching and
learning dynamics. These challenges require the PA to construct and refine their own pedagogical model
to respond effectively to the needs of the discipline they support.

The success of the PA is closely tied to the recognition and legitimacy conferred by the university

and the academic discipline. Although their background often differs from the field in which they advise,
this diversity enhances rather than limits their effectiveness—allowing them to continuously adjust their
pedagogical actions and develop competencies that position them as transformative academic agents.
In conclusion, the definition proposed here is not intended to represent a national, international, or Latin
American consensus. Instead, it constitutes a modest, context-specific contribution, derived from the
experience of pedagogical advising across 66 academic programs at the University of Colima. This work
invites further investigation and comparative analysis in other institutions of higher education, with the
aim of broadening the dialogue and understanding of this vital academic role.
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