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Abstract 

 

This work is the result of a research project specifically focused on the impact of using reading circles as 

a strategy to promote the development of reading comprehension in primary school children. One of the 

main objectives was to determine the impact on promoting reading comprehension and interest in reading 

in early childhood, particularly in primary school. Initially, a comparative study was conducted between 

fourth-grade and first-grade children. The latter was followed up with these children to assess the impact 

at the end of the school year.  

 

The methodology employed is action research, based on the implementation of reflective cycles 

that allow for continuous evaluation of the process. This study was conducted in two primary schools 

with distinct characteristics. The theoretical foundation focuses on the contributions of specialists such 

as Emilia Ferreiro, Ana Teberosky, Cassany, and other theorists who support the research. Authors must 

provide an original image that clearly represents the article de scribed in the article. Graphical abstracts 

should be submitted as a separate file. Please note that, as well as each article must be unique. File type: 

the file types are MS Office files. No additional text, outline or synopsis should be included. Any text or 

captions must be part of the image file. Do not use unnecessary white space or a "graphic abstract" header 

within the image file. 

 

 
 

Reading circle, Reading comprehension, Primary education 

 

Resumen  

 

El presente trabajo es producto de una investigación que culminó, en su primera fase, con la elaboración 

de una tesis de grado de maestría. En dicha tesis quedaron algunos aspectos pendientes que consideramos 

importantes abordar, específicamente sobre el impacto del uso de los círculos de lectura como estrategia 

para favorecer el desarrollo de la comprensión lectora en niños de educación primaria. Uno de los 

principales propósitos fue determinar el impacto de esta estrategia en la promoción de la comprensión 

lectora y el interés por la lectura en niños de edades tempranas, particularmente en educación primaria. 

Inicialmente, se realizó un estudio comparativo entre niños de cuarto grado y de primer grado, este último 

se continuó trabajando con dichos niños para visualizar el impacto al terminar el ciclo escolar.  
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La metodología empleada es la investigación-acción, basada en la implementación de ciclos 

reflexivos que permiten evaluar continuamente cómo se desarrolla el proceso. Este estudio se llevó a cabo 

en dos escuelas primarias que presentan características diferentes en diversos aspectos. El sustento teórico 

se centra en las aportaciones de especialistas como Emilia Ferreiro, Ana Teberosky, Cassany entre otros 

teóricos que dan sustento a la indagatoria. 

 

 
 

Circulo de lectura, Comprensión lectora, Educación primaria. 

 

Introducción 

 

Global social changes have become increasingly complex in the field of education, particularly in learning 

processes related to reading. This situation demands that citizens develop a greater capacity to recognize 

and understand their surroundings. In this sense, reading constitutes a fundamental strategy within 

educational processes, as it not only enables access to knowledge but also fosters the development of 

cognitive skills essential for daily life and civic participation. 

 

However, nowadays, the habit of reading has been reduced to a practice mainly associated with 

school or work requirements, displacing personal interest and enjoyment in this activity. 

 

The limited connection with reading that is promoted both at home and at school has had direct 

repercussions on children’s learning at all educational levels. Evaluations conducted at both international 

and national levels reveal results that could be considered unsatisfactory—a situation also observed in 

the state of Zacatecas. This scenario highlights the need to promote a greater diversity of reading 

materials in order to foster not only the consolidation of reading habits but also the development of 

reading omprehension and critical thinking—essential aspects for shaping active citizens within their 

immediate social context. 

 

Within this framework, the present work is part of research carried out in a specific context, which 

aimed to identify the situation regarding reading learning and the development of reading comprehension 

among primary school students. The study was conducted with the fourth-grade group “A” at Dominga 

Cabral Muñoz Elementary School, located in the municipality of Juan Aldama, and concluded with the 

first-grade group “C” at Víctor Rosales T.V. Elementary School, in the municipality of Guadalupe, 

Zacatecas, due to time constraints. 

 

The research question guiding this study was: How does the reading circle promote the 

development of reading comprehension in primary school children? Based on this question, the following 

objectives were established: to recognize the effectiveness of this strategy in the classroom and to explain 

the perceptions generated among participating students. 
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In this article, we first present the background concerning what reading circles involve in the 

education of primary school students to foster reading comprehension In the second section, the 

methodology followed is described, including its design, the instruments used, and the procedures carried 

out. In the third section, part of the results obtained are presented, and finally, the conclusions reached 

are discussed. 

 

1. Reading Circles to Develop Reading Comprehension in Primary Education 

 

The various changes taking place in today’s society demand the establishment of a new educational 

process that, beyond ensuring the continuous exchange of ideas as a means for improvement, 

understanding, and the comprehension of certain subjects of study, seeks to shape a reflective learner 

capable of expressing opinions and adapting to everything that surrounds them in order to transform it. 

In this sense, reading stands out as a means that enables the development of an activity extending beyond 

the educational institution—one that benefits both the learner and their immediate context. 

 

Currently, the Organization for Economic Cooperation and Development (OECD) and the United 

Nations Educational, Scientific and Cultural Organization (UNESCO) state that the development of 

reading makes possible the communication of knowledge, the democratization of culture, and the 

establishment of a dignified life. It is the means through which progressive change in student learning 

and the development of society as a whole can be achieved. 

 

However, the situation in Mexico has revealed a series of issues within the field of basic education 

and in people’s reading habits. In 2013, UNESCO reported that Mexico ranked second to last among 108 

countries in the reading index, with Mexicans reading an average of 2.9 books per year. In 2018, the 

Programme for International Student Assessment (PISA) indicated that 55% of students who completed 

basic education reached Level II in reading proficiency. This means that learners are only able to retrieve 

explicit information from a text and make simple inferences. 

 

For this reason, within educational practice, the act of reading must be approached through the 

relationship that the student establishes with the written text, since in this interaction the reader engages 

a set of mental skills that allow them to recognize the different words they see and contribute to the 

construction of meaning. Reading is a psycholinguistic game in which thought and language are in 

constant interaction (Goodman, 1967). It is a mental activity that does not end with correct pronunciation 

but rather seeks the integration of new knowledge. 

 

The search for meaning gives shape to the act of reading and is enriched within a favorable 

environment that defines it as a social activity, recovering a wide variety of functional purposes. Thus, it 

is not an isolated or meaningless activity within educational and personal development, as it 

acknowledges reality and identifies the socio-cultural roots in which it is embedded (Cassany, 2006). The 

act of reading, in addition to promoting the creation of new knowledge, fosters the reader’s continuous 

participation. 

 

The impact of reading on both school and society becomes crucial, as the development of reading 

comprehension initiates a process strengthened through the continuous exchange of ideas that emerge 

from students. This process transforms their perceptions regarding the variety of written texts they may 

encounter and contributes to the development of critical thinking that enables reflection within their 

community. To read is to speak the world—it is the act that allows men and women to take distance from 

their reality in order to understand it critically (Freire, 1968). 

 

For this reason, it is essential to recognize that reading is a cultural activity that can fulfill a wide 

variety of purposes in students’ formative development, and that these purposes require the 

implementation of learning environments that actively engage the reader in their own learning process. 

In primary education, reading is done not only to learn, but also to enjoy the act of reading, to debate 

ideas with others, to share experiences, to persuade, to inform, and so on (Castedo, 1999). Social 

interaction is increasingly seen as a new principle that goes hand in hand with the development of reading 

in the educational field, since it is this factor that gives reading the potential to become meaningful and 

transformative. Therefore, it is necessary to implement authentic language practices that stimulate 

constructive dialogue and prepare students for effective participation within their immediate context.  
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While it is true that reading requires mental activity to decode meaning, it is equally true that it 

demands the ability to relate to others in order to construct understanding. 

 

Within this framework, the reading circle is established as a strategy that enables the social function 

of the reading activity, taking into account the various objectives it can fulfill and shaping a wide range of 

relationships with the written text. The reading circle facilitates dialectical interaction between students 

and between students and teachers, by bringing to light the set of prior knowledge or recovered 

understandings that are gradually transformed to benefit learning. The circles of ideas or culture represent 

a dynamic of learning construction that begins with the recovery of the participants’ voices, their 

knowledge, and their potential (Freire, 1968). 

 

Interaction with others becomes a priority in the constructive process reflected in the reading 

circle, recognizing that students can learn from themselves and from the teacher in an atmosphere of 

respect, since the different points of view regarding “the” reading or “readings” are considered for the 

continuous improvement of learning. This strategy promotes the emergence of critical thinking through 

the exchange of opinions and the formation of reading stances. Reading circles are an ideal tool or 

technique that helps strengthen students’ reading habits through cooperation among peers (Lizarde & 

Palacios, 2009). 

 

Thus, a learning community emerges in which work with reading does not stop at an 

individualistic exercise. The relationship with the written text proposed by students or the teacher yields 

better comprehension results when analyzed through the lens of different perspectives. It can be stated 

that the reading circle may not represent the exact reality students will encounter in society, but it is a 

setting that provides them with a greater number of tools and resources to face it.  

 

In addition, it is essential to observe the characteristics of the prior knowledge that students put to 

the test during the discussions generated within the reading circle, since such knowledge reveals their 

history with reading practices and their reflective observation of their immediate context. Cultural capital 

is a form of power at the individual level, expressed as a set of intellectual qualifications produced by 

family and school environments (Bourdieu, 1998). Reading thus becomes a form of representation, and 

this representation will be valued according to the learner’s own conceptions. 

 

As in every teaching and learning process, prior knowledge is regarded as a highly valuable 

resource for the acquisition of new understanding. Therefore, in the implementation of the reading circle, 

it is essential to assess the students’ formative characteristics across different school grades, to consider 

the reading environment within their homes, and to take into account their diverse perceptions regarding 

the learning of reading. 

 

Ultimately, the impact of the reading circle is also significant for teaching practice, since this 

strategy, in addition to pursuing various objectives within the teaching process, creates a space for 

reflection that allows consideration of both the strengths and weaknesses of pedagogical work. The 

teacher becomes a professional who observes their own reality and establishes the best mechanisms to 

achieve profound change in their students. Action research is a form of self-reflective inquiry carried out 

by those involved in social situations (including educational ones) in order to improve the rationality of 

the process (Kemmis, 1984). 

 

2. Methodology 

 

2.1. Design 

 

Considering that the objective of the study was to determine how the reading circle contributed to the 

development of reading comprehension in first-grade primary school students, an action research design 

was employed, implemented through the processes of planning, action, observation, and reflection. The 

inquiry was framed within the qualitative methodological approach, as it best suited the characteristics 

and needs of the intervention. However, elements from the quantitative approach were also incorporated, 

particularly the collection of percentage-based data for later analysis and interpretation. 

 

 

 

https://www.ucursos.cl/facso/2017/1/TS01023/1/material_docente/bajar?id_material=17%2000641
https://files.cercomp.ufg.br/weby/up/97/o/IA._Madrid.pdf
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2.2. Participants 

 

From a population of 318 individuals who study or work at Víctor Rosales T.V. Elementary School in 

the municipality of Guadalupe, Zacatecas, a research sample was selected consisting of 18 students from 

class 1-“C”. The sample included 9 girls and 9 boys, aged 6 to 7 years old. It is worth noting that, at the 

time of conducting this research, 60% of the students were in the alphabetic stage of reading and writing 

acquisition, 30% were at the syllabic level, and the remaining students were in the pre-syllabic stage. 

 

2.3. Instruments 

 

Although, due to time constraints and a change in workplace, the implementation of the reading circle 

was not carried out with group 4-“A” of Dominga Cabral Muñoz Elementary School in the municipality 

of Juan Aldama, Zacatecas, several instruments were applied that provided strength and solidity to the 

diagnostic phase of the research. 

 

These tools allowed for the recognition of the characteristics of students’ relationship with reading 

both at home and at school, as well as for the observation of their initial level of reading comprehension 

(prior to the implementation of the strategy). 

 

Students from group 4-“A” were given the 2019 Early Warning System (SisAT) diagnostic 

questionnaire in the area of reading. The instrument consisted of five open- ended items based on the 

following indicators: reading fluency, reading accuracy, attention to complex words, appropriate voice 

use, willingness to read, and reading comprehension. It is important to note that this instrument is 

administered twice a year; therefore, the first administration was the most suitable for achieving the 

proposed objective. 

 

This questionnaire made use of a rubric to evaluate the responses provided by the students. The 

answers were assigned ascending numerical values from 1 to 3, which initially allowed for placing each 

student in the appropriate indicator category (according to variations in the description) and subsequently 

in the corresponding level. A rubric is an assessment instrument based on a quantitative or qualitative 

scale that measures the student’s performance in relation to specific aspects of the evaluated task (Torres 

& Perera, 2010). The purpose of this instrument, beyond recognizing the characteristics of the 

relationship between the student and the written text, was to identify the cognitive resources employed 

in the development of reading comprehension. 

 

The parents of students from group 4-“A” were given the “Reading Habits at Home” 

questionnaire, whose final version resulted from the implementation of several earlier forms that allowed 

for continuous improvement in pursuit of the proposed objective. The instrument consisted of 12 items 

organized under the following dimensions: definition of reading, written materials at home, reading 

practices at home, and reading expectations. 

 

The questionnaire used a Likert scale with the response options: Strongly agree, Agree, Neutral, 

Disagree, and Strongly disagree. The Likert scale is a research method that uses a rating scale to 

determine the degree of agreement or disagreement a person has on a given topic (Bertrán, 2008). The 

responses were assigned descending numerical values from 5 to 1, which made it possible to quantify the 

results and establish the corresponding percentages for their final interpretation. The purpose of this 

instrument, in addition to shaping the diagnostic stage of the inquiry, was to identify the interaction 

environment between the student and the family regarding reading practices at home. 

 

Teachers at Dominga Cabral Muñoz Elementary School were given the questionnaire “Reading: 

A Constructive Habit in Student Development,” whose final version resulted from the implementation 

of several previous forms that allowed for continuous improvement in pursuit of the proposed objective. 

The instrument consisted of 15 items organized under the following dimensions: definition of reading, 

written materials at school, reading practices at school, and reading expectations. 
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As with the questionnaire used for parents, this instrument also employed a Likert scale with the 

response options: Strongly agree, Agree, Neutral, Disagree, and Strongly disagree. The responses were 

assigned descending numerical values from 5 to 1, which allowed the quantification of results and the 

establishment of the corresponding percentages for their final interpretation. The purpose of this 

instrument, in addition to identifying teachers’ perceptions regarding the teaching of reading, was to 

recognize the reading environment present within the educational institution. 

 

At Víctor Rosales T.V. Elementary School, where the intervention proposal was carried out, some 

of the previously mentioned questionnaires were also administered. For example, the instruments 

“Reading Habits at Home” and “Reading: A Constructive Habit in the Student’s Formation” were applied 

to parents and teachers, respectively. It is important to note that these instruments supported the 

recognition of the same objectives proposed in the research conducted at the first educational institution, 

as they provided greater insight into the reading environment experienced by students both at home and 

at school. 

 

The students of group 1st “C” were given the questionnaire “Central Aspects of Reading,” whose 

final version emerged from the implementation of several preceding forms that allowed for its continuous 

improvement in pursuit of the proposed objective. The instrument consisted of 10 items covering the 

following dimensions: contextual reference, text content, text inferences, text critique, and type of text. 

 

The questionnaire consisted of multiple-choice items, where three possible answers were 

presented and only one was correct. Multiple-choice tests aim to assess the expected learning outcomes 

of a specific topic or area of study through questions that present several answer options, from which the 

student must choose the correct one (Tobón, 2005). It is worth noting that the completion of the 

instrument was based on the reading of a text (fable), where the responses were coded using the numbers 

1 (correct option) and 0 (incorrect options) in order to quantify the results and establish the corresponding 

percentages for their final interpretation. The objective of the questionnaire, in addition to establishing the 

starting point of the study group, was to accurately identify the strengths and areas for improvement 

within the components that make up reading comprehension development. 

 

The reading circle consisted of five sessions, and at the end of each planned stage, an instrument 

was implemented to determine the degree of comprehension in relation to the text (fable) that had been 

read. The questionnaires consisted of eight items, and their design was based on the instrument “Central 

Aspects of Reading,” which incorporated the following dimensions: contextual reference, text content, text 

inferences, text critique, and type of text. 

 

The questionnaires used true-or-false items to record the responses. A statement was presented, 

and the students identified whether it was correct or incorrect according to what was indicated and 

recalled from the theme of the fable. A dichotomous question is a closed-ended question in which the 

respondent must choose between two possible answers (Cruz & Garnica, 2006). It should be noted that 

the responses were coded using the numbers 1 (correct option) and 0 (incorrect option) in order to 

quantify the results and establish the corresponding percentages by dimension for their final 

interpretation. The purpose of these instruments was to identify the level of progress between the initial 

stage (diagnostic phase) and the end of the reading circle implementation. 

 

2.4. Procedures 

 

As previously mentioned in this article, the reading circle for the development of reading comprehension 

was originally planned to be implemented at Dominga Cabral Muñoz Elementary School. However, due 

to time constraints and a change of workplace, this was not possible. Nevertheless, the information 

obtained from that institution was recovered to provide greater strength to the research presented. 

 

Accordingly, the activities carried out in this educational institution were as follows: 

 

 

 

 

 

 

https://diplomadotutorescobaem.wordpress.com/wp-content/uploads/2012/10/el_desempeno_idoneo-1.pdf
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1. During the period from September 9 to 13, 2019, the Early Warning System (SisAT) diagnostic 

questionnaire was administered to the students of Grade 4, Group “A.” It is worth mentioning 

that the group consisted of 20 students, which allowed for individual application in the classroom 

(a well-lit space free of distractions). The presence of four participants per day was requested. In 

a setting that encouraged trust and security, direct observation was conducted by the teacher while 

each student read the text provided in the instrument. 

 

2. As a complementary factor in the diagnostic phase of the research, it was necessary to identify the 

characteristics of the students’ relationship with reading both at home and at school. Therefore, 

during the period from October 7 to 11, 2019, the questionnaire “Reading Habits at Home” was 

administered to the parents of the students in Grade 4, Group “A.” The instrument was applied 

individually in the classroom (a well-lit and distraction-free space) at the end of the school day. 

Four participants were scheduled per day. In an atmosphere of trust and security, the interviewer 

(teacher) remained attentive to support and address any questions raised by the respondent 

(parent). 

 

3. Similarly, from November 11 to 14, 2019, the questionnaire “Reading: A Constructive Habit in 

the Student’s Education” was administered to the teachers working at Dominga Cabral Muñoz 

Elementary School. Considering that there were six classroom teachers, the instrument was 

applied individually in each teacher’s classroom at the end of the school day. In an atmosphere 

of trust and security, the interviewer remained attentive to provide support and address 

anyquestions that might arise from the respondent. 

 

4. At the end of the aforementioned stages, it was necessary to collect the information obtained from 

the questionnaires administered to the students, parents, and teachers. Thus, from December 2 to 

13, 2019, the information was systematized using Microsoft Excel and Microsoft Word. These 

tools facilitated the classification of responses by item and dimension, enabling the calculation of 

percentages that allowed for the corresponding interpretation of the research findings. 

 

At Víctor Rosales T.V. Elementary School, some of the instruments previously applied at the 

aforementioned institution were also implemented, since their well-structured design and reliability of 

results made it possible to identify the situation of the students in Group 1 “C”, particularly regarding the 

reading environment at home and the practice of reading within the teaching process. The activities 

carried out were as follows: 

 

1. From March 8 to 10, 2023, the diagnostic questionnaire “Central Aspects of Reading” was 

administered to the students of Group 1 “C.” The group consisted of 18 participants, which 

allowed for individual application of the instrument in the Support Unit for Regular Education 

(USAER) classroom. It is worth noting that this space had the necessary conditions for the 

implementation of the questionnaire, working with six students per day as scheduled. In an 

atmosphere of trust and security, students were first allowed to read the proposed text 

independently, followed by a second reading aloud by the teacher, and finallyproceeded to answer 

the questions. 

 

2. In the same manner as was done at Dominga Cabral Muñoz Elementary School, from March 22 

to 24, 2023, the questionnaire “Reading Habits at Home” was administered to the parents of the 

students in the group under observation and study. The implementation of the instrument was 

carried out individually in the classroom of the Support Unit for Regular Education (USAER). It 

is important to mention that this space had the necessary conditions for the application, which 

allowed for work with six parents per day at the end of the school day. In an atmosphere of trust 

and security, the surveyor (teacher) remained attentive to support and clarify any questions from 

the respondents (parents). 

 

3. In the same manner, the instrument “Reading: A Constructive Habit in Student Formation” was 

administered to the teachers of Víctor Rosales T.V. Elementary School from March 27 to 31, 

2023. Considering that there were 14 classroom teachers, the questionnaire was applied 

individually in each teacher’s classroom at the end of the school day. Within an atmosphere of trust 

and security, the surveyor remained attentive to provide support and resolve any doubts that arose 

from the respondents. 
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4. Upon completing the implementation of these instruments, it was necessary to gather and 

systematize the collected data. Therefore, from April 17 to 28, 2023, the software programs 

Microsoft Excel and Microsoft Word were used to classify the responses for each item and 

calculate the corresponding percentages. This process allowed for the identification of the overall 

situation of the study group and led to the design of an intervention proposal aimed at promoting 

the reading circle as a strategy to foster reading comprehension. 

 

5. The reading circle was the proposed strategy for carrying out the intervention with the first-grade 

“C” students. Accordingly, the design and implementation of activities were planned to foster 

constructive dialogue within the student–student and student–teacher interactions. The five 

proposed sessions guided the students toward practicing a new reading approach that encouraged 

a diverse reading experience, aimed at the recognition of textual elements and the development 

of reading comprehension. 

 

6. From June 19 to 30, 2023, the five sessions that made up the reading circle were carried out. Each 

session was named after the fable that was read and discussed. Thus, the first session, titled “The 

Hare and the Tortoise,” focused on reading aloud; the second session, “The Unfaithful Friend,” 

involved guided reading; the third session, “The Bat and the Angry Wolf,” featured paired 

reading; the fourth session, “The Bear and the Wolf,” employed dramatic reading using a puppet 

theater; and the final session, “The Ant and the Grasshopper,” was conducted as a storytelling 

activity. 

 

Each session included activities designed to elicit prior knowledge, identify the main ideas of the 

fable, and encourage students to construct a personal conclusion or critique. Tras la implementación del 

círculo de lectura con los alumnos de 1.º de primaria “C”, fue necesario recopilar y sistematizar la 

información obtenida. Por ello, entre el 14 y el 25 de agosto de 2023, se utilizaron nuevamente los 

programas informáticos Microsoft Excel y Microsoft Word para clasificar las respuestas de cada ítem y 

calcular los porcentajes correspondientes. Esta actividad permitió identificar avances y retrocesos en el 

desarrollo de la comprensión lectora, así como establecer conclusiones precisas que servirán de base para 

futuras investigaciones. 

 

Results 

 

In relation to the diagnostic questionnaire from the Early Warning System 2019 (SisAT) applied to the 

students of group 4 “A” at Dominga Cabral Muñoz Elementary School in the municipality of Juan 

Aldama, Zacatecas, the results showed that only 10% of the students reached the expected level (they 

perform accurate reading and comprehension exercises corresponding to their grade level, showing 

confidence and willingness during the reading act). Meanwhile, 60% were positioned in development 

(they carry out inconsistent reading exercises, displaying characteristics typical of previous grade levels. 

Although they show willingness to read, they experience some difficulty in developing comprehension), 

and the remaining students were at the requires support level (their reading is not fluent and 

comprehension is poor. There is a lack of confidence and willingness to read). 

 

In turn, the instrument “Central Aspects of Reading” applied to group 1 “C” of the Víctor Rosales 

T.V. elementary school in the municipality of Guadalupe, Zacatecas, made it possible to gain a more 

precise understanding of the existing deficiencies in reading comprehension development. Most students 

base their understanding on recalling the explicit information from the text they read. Sixty percent of 

the learners exhibited this characteristic, which reveals the mechanical and memorization-based nature 

of reading practices within basic education classrooms. 

 

This issue is further reflected in students’ ability to make inferences and formulate critiques 

during reading activities, as 55% of the students showed difficulties in the former aspect. They fail to 

develop the capacity to deduce new information from the explicit elements of the text. In other words, 

learners remember the central ideas of the topic addressed but do not manipulate this information to 

discover or create connections not explicitly established between the characters and the various situations 

narrated. The problem extends to the formulation of critiques or personal stances on the reading, 

revealing that only 35% of the group is capable of identifying direct relationships between the messages 

conveyed by the written material and real-life events. 
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Although the 2019 Early Warning System (SisAT) questionnaire revealed the monotony present 

in reading practices, the instrument “Core Aspects of Reading” also determined that, within this activity, 

only 45% of students were able to identify the type of text they were reading. It is important to note that 

these results reflect the limited or nonexistent participation of students in reading environments both at 

home and at school. 

 

The characteristics of the students’ reading experiences at home are evident in the information 

provided by the instrument “Reading Habits at Home,” which is based on parents’ perceptions of reading 

practices. In this regard, at Dominga Cabral Muñoz Elementary School, although 80% of parents stated 

that they completely agree that reading is a fundamental aspect of the educational process, 70% of the 

parents of group 4 “A” indicated that their main goal when reading with their children is to ensure the 

correct pronunciation of words. 

 

In the same vein, 80% stated that they completely agreed that the written texts (books, magazines, 

stories, newspapers, etc.) available at home support the process of learning to read; however, they pointed 

out that there is no such material in their homes, since students’ interests have shifted toward other areas 

of interaction, such as the use of electronic devices. Emphasizing this aspect, 70% of parents argued that 

reading is an activity that belongs to the school setting in which they do not participate. A 

similar situation was observed at the educational institution Víctor Rosales T.V., where 90% indicated 

that they totally agreed that reading is a fundamental aspect of the educational process. Unlike the first 

elementary school, only 50% of the parents of group 1 “C” stated that the ultimate goal of reading is the 

correct pronunciation of words. The percentage increases regarding the impact that reading has on the 

learning process and decreases when it is considered a mechanical exercise of translation. 

 

The number of parents who reported being in complete agreement with the existence of written 

materials at home also increased, as 85% of them recognized this need. However, as with the first group 

surveyed, homes lack a literacy environment that strengthens and enhances students’ learning. Therefore, 

it is concerning to observe that 80% of parents agree that reading is the teacher’s responsibility, justifying 

their stance by citing the limited time available to provide support at home. Notable points of 

convergence were observed in the results obtained from both educational institutions, since, although 

parents acknowledge the impact of reading on students’ educational process, they convey and apply a 

traditional perception of learning in minimally stimulating environments. Their position revealed a lack 

of awareness or limited responsibility among some parents in supporting the study of the subject matter 

at home. 

 

Reading practice at school stands out as another factor forming the foundation of the encounter 

between students and written texts. In this regard, the questionnaire “Reading: A Constructive Habit in 

the Student’s Education” determined teachers’ perceptions regarding the recognition of reading as a 

practice and its implementation within pedagogical activities. Thus, at Dominga Cabral Muñoz 

Elementary School, 100% of the teachers stated that reading is a fundamental component of literacy. 

 

Although all teachers acknowledged the positive impact of reading on students’ educational 

development, 30% indicated that their main objective is the correct pronunciation of words, justifying 

their position by noting that there are students in upper primary grades who still do not read fluently. 

Likewise, 80% of the teachers reported being in complete agreement that a classroom or school library 

strengthens reading learning; however, they pointed out that there are not enough materials available to 

establish such a space. 

 

Continuing with the results obtained from this group of surveyed teachers, it is noteworthy that 70% 

fully agreed that reading instruction should emerge from the implementation of diverse strategies that 

value students’ interest in engaging with different text types and that challenge their cognitive retrieval 

skills for the construction of meaning. However, they expressed a lack of knowledge about learning 

activities, as their work tends to be more focused on the memorization of information. 

 

At Víctor Rosales T.V. School, the instrument “Reading: A Constructive Habit in the Student’s 

Education” was also revealing, since, as in the first school, all teachers stated that reading constitutes 

and strengthens the literacy process of students. The teachers’ perception is accurate; however, there is a 

certain lack of understanding regarding the reading approach that could mark the beginning of a possible 

direction in their pedagogical practice. 
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Along the same lines, only 10% of the teachers stated that the objective of reading is the correct 

pronunciation of words, as the rest indicated that reading practice is not limited to fluency but also has an 

impact on other areas of study. For example, in the appropriation of mathematical knowledge, students 

must understand the problem and propose the correct solution. Likewise, 100% of the teachers expressed 

complete agreement that the existence of a library supports the reading process; however, as with the 

first group surveyed, they revealed that such a space does not exist either in the classroom or within the 

school. 

 

There is a growing concern for improving pedagogical practice related to the teaching of reading, 

as 90% of the teachers stated that a series of training sessions is necessary—not only to raise parents’ 

awareness of their responsibility in the educational process, but also to provide teachers with new 

knowledge about the subject matter and to propose alternative actions that could enhance their work. 

Although the teachers revealed a lack of knowledge regarding this activity, they showed interest in 

learning and in providing better service to their students. 

 

The information provided by the two elementary schools allows for reflection on the teachers’ 

concern with carrying out an effective reading practice. Although a percentage of them focus on 

developing reading fluency throughout basic education, most proposed the implementation of a 

comprehensive reading activity that, in addition to promoting correct pronunciation, seeks the 

construction of meaning. They expressed that reading practice should not be limited to the use of free 

textbooks as the only resource, since one of its main objectives is to encourage engagement with textual 

diversity. 

 

After identifying the background of the reading environment in which students operate both at 

home and at school, it became necessary to analyze the results derived from the implementation of the 

reading circle as a strategy that supported the development of reading comprehension. Dialogue, as the 

guiding principle, enabled the activation of prior knowledge and the construction of meaningful 

understanding of the text (fable) under study. In this way, the session “The Hare and the Tortoise” 

revealed the beginning of a mechanical and memory-based reading encounter. 

 

As previously mentioned in this article, the instrument applied at the end of each stage made it 

possible to analyze the areas of contextual reference, text content, inferences, text critique, and text 

typology as essential elements for the development of reading comprehension. In the second session, the 

percentage of students who placed the story within a specific context remained constant at 60%, but a 

decrease of three points was observed in the recognition of the text’s content. In other words, the first 

stage showed a percentage of 60%, while the second session showed 57%. 

 

The dynamics of the reading circle began to change, as students started to notice that the 

conversations established between them and the teacher generated the confidence needed 

to express their ideas. In the session “The Bat and the Angry Wolf,” the components related to text content 

(explicit ideas) and inferences (implicit ideas) showed an increase of 13 and 5 percentage points, 

respectively. It is worth noting that the inferences category began the implementation of the reading circle 

with a 60% score. 

 

Students gradually recognized that reading practice, in addition to requiring correct 

pronunciation, promoted the development of reading comprehension that emerges through interaction 

with others. They realized that the ultimate goal of reading was not limited to a mechanical act of 

decoding but rather to the creation of new knowledge grounded in real-life experience. In the fourth stage, 

this aspect was demonstrated in the results, as the area of text critique showed a significant improvement, 

reaching 70% (30 points higher compared to the first session). 

 

During the session “The Ant and the Grasshopper,” a higher level of autonomy among students 

was observed, as their interest and engagement were directed toward active participation in the activities 

designed to identify the main elements of the text. In this final session, the development of text critique 

and the identification of text typology reached 85%. It is worth noting that, throughout the reading circle, 

students gradually recognized the characteristics of the fable and its function in society. 
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The strategy proposed for the development of reading comprehension among first-grade “C” 

students at Víctor Rosales Elementary School proved to be efficient and effective, as its greatest impact 

was reflected in their ability to generate inferences and formulate critiques of the text in relation to real-

life experiences. The dialogue that emerged within the reading circle strengthened students’ 

understanding of the fable’s plot and enriched its meaning. The set of cognitive skills required for reading 

practice was stimulated through interaction with others. 

 

Conclusions 

 

This research has demonstrated that reading is not an individualistic or isolated exercise, but rather an 

activity experienced through interaction with others. It is precisely this principle that enables the 

construction of new knowledge and proper preparation for meaningful participation within the social 

environment. The reading circle has embraced these ideals as its own, contributing to the establishment of 

a horizontal encounter between students and the teacher—a dialectical relationship defined by 

collaboration, where everyone learns from one another. 

 

Teamwork must be visible from the very foundations that shape students’ education. This study 

highlights the observation of students’ reading activities both at home and at school, as these moments 

mark the beginning of the creation of prior knowledge that comes into play during interaction with written 

texts and with others. Parents, in addition to recognizing the importance of reading in educational 

development, must cultivate a set of habits that promote effective engagement with written materials, 

reviving reading as a pleasurable and creative practice. 

 

Although there are parents who show concern and interest in effectively supporting the reading 

process, the evidence reveals that reading—as a point of encounter and reflection—has been largely 

forgotten in households. The lack or scarcity of written materials contributes to students’ attention being 

directed toward other forms of interaction, such as the excessive use of electronic devices, whose purpose 

is often centered on entertainment rather than on the search for, understanding, or comprehension of 

information that could strengthen their learning. 

 

Understanding and comprehension must once again be regarded as the outcomes of reading 

activity. Therefore, the educational institution also serves as a foundational space for the formation of 

prior knowledge and the promotion of reading practice. The teacher emerges as a professional who, by 

recognizing the strengths, areas for improvement, and interests shown by students, designs and 

implements a set of strategies that allow for the achievement of previously established objectives within 

the field of reading. The teacher guides the pedagogical activity through a constructivist perspective that 

enables students to make use of their cognitive abilities. 

 

The use of cognitive ability is the mechanism that defines the effectiveness of any activity designed 

by the teacher, as this feature allows for an analysis of the student’s encounter with the written text. It 

has been recognized that, in the process of constructing reading comprehension, students have 

“traditionally” sought to recall memorized information; however, the reading circle enables the 

transcendence of this approach toward the discovery of inferences and the development of critical reading 

skills. Comprehension requires a creative interaction with the text, in which each reader recovers a 

different understanding—an understanding that is enriched through constant dialogue. 

 

Within the reading circle, the student becomes the main agent in the construction of meaning by 

drawing upon prior knowledge and utilizing cognitive abilities of retrieval and socialization. This 

research promotes a strategy that, in addition to being grounded in dialogue, values the opinions of all 

participants, since each perspective can contribute to the construction of another’s interpretation. It is a 

proposal that, under a vision of continuous improvement, embraces trial and error in the face of cognitive 

challenges. 

 

The various cognitive challenges posed by the reading activity within the reading circle highlight 

the existence of meaning oriented toward divergence. In other words, the creation of interpretation differs 

for each participant. This is not about a single, teacher- imposed understanding developed in a vertical 

manner, but rather about a construction that emerges from the student’s identification of the text, 

recognition of its plot, and its possible connection to the immediate environment. 
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The evolution of reading activity is framed by its use and impact within society, as its constant 

practice contributes to the development of critical and reflective thinking that enables decision-making. 

Therefore, the type of reading proposed in this article is intended to guide students through a process of 

continuous questioning and problem-solving, where the knowledge they acquire serves as intellectual 

capital for the investment and construction of new understanding within the social environment. The 

existence of written material will always contribute positively to this new approach to reading practice. 

 

Nevertheless, today many educational institutions lack libraries that promote and support the 

practice of a reading environment—spaces that, in addition to fostering engagement with a wide variety 

of texts for different purposes, could serve as pedagogical tools in every learning situation planned by 

the teacher. Currently, a situation persists in which free textbooks are considered the only resource for 

reading activities, disregarding the fact that reading practice should not be confined to a traditional 

framework. 

 

With regard to reading instruction, much work remains to be done within homes, in elementary 

schools, and in pedagogical practice. It is necessary to re-signify the concept and identify the set of 

elements that compose it so that it may acquire the desired value in the teaching–learning process. It is 

essential to recognize the role that parents, teachers, and students play in the moments of construction; 

to value reading activity as a meeting point in its execution—as a dialogue that begins with interaction 

with the written text and culminates in communication with others. 

 

Ultimately, it is established here that the reading circle should be viewed as a strategy that, by 

valuing teamwork between students and teachers, reaffirms the importance of the “other” in the 

construction of the “self.” It supports the idea that knowledge is born within the social environment and 

demonstrates its functionality when it returns to that environment and transforms it. This strategy 

recognizes that reading will be the key to shaping the critical citizens our country requires—individuals 

who acknowledge the immanence of reading’s meaning in their personal development. 
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