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Abstract  

 

This chapter is part of the project "Women in Science: Intellectual Biographies of Latin American 

Academics," which aims to highlight the legacy of women who have influenced the construction of 

knowledge. Through an intellectual biography with a sociocultural focus and gender perspective, the 

author examines the career of Belinda Arteaga Castillo, a key figure in the history of education in Mexico. 

Her contributions as a promoter of research in teacher training colleges, her drive to establish academic 

bodies, the training of new generations of researchers, and her leadership in the creation of the Network 

of Historical Archives of Teacher Training Colleges are analyzed. The article also examines the 

recognitions that reflect her impact on the academic community, awarded by SOMEHIDE and INEHRM, 

as well as the tributes promoted by colleagues, students, and teacher training communities that bear 

witness to her legacy. 

 

 
Biographies, Gender, History of education 

 

Resumen 

 

El presente capítulo forma parte del proyecto Mujeres en la Ciencia: biografías intelectuales de 

académicas latinoamericanas, cuyo objetivo es visibilizar el legado de mujeres que han incidido en la 

construcción del conocimiento. A través de una biografía intelectual con enfoque sociocultural y 

perspectiva de género, se recupera la trayectoria de Belinda Arteaga Castillo, figura clave en la historia 

de la educación en México. Se analizan sus aportes como promotora de la investigación en las escuelas 

normales, su impulso a la conformación de cuerpos académicos, la formación de nuevas generaciones de 

investigadoras e investigadores, y su liderazgo en la creación de la Red de Archivos Históricos de las 

Escuelas Normales. Asimismo, se recuperan los reconocimientos que dan cuenta de su impacto en la 

comunidad académica otorgados por la SOMEHIDE y el INEHRM; así como, los homenajes impulsados 

por colegas, estudiantes y comunidades normalistas que dan testimonio de su legado. 

 

 
 

Biografías, Género, Historia de la educación 
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Introduction 

 

History, which is traditionally written from a male-oriented perspective, has silenced and marginalized 

the lives and contributions of countless women: to recover their biographies is an ethical and 

methodological imperative to amend those historiographical gaps. From the perspective of Marc Bloch 

(2010), societies must be considered as a totality for the study of history, not just the chronicles of “great 

men” but collective experiences and “ordinary” lives must be valued. In this context, the biographies of 

women cease to be mere anecdotes to become central elements to understanding social and cultural 

dynamics of different times. 

 

In this sense, Escolano (2011) poses that “recovering memories gives perspective to the vision of 

the narrative discourse” (p. 15); it is not a question of filling knowledge gaps, but of dismantling those 

narrative structures that have perpetuated marginalization. By doing so, each of the biographies recovered 

is the piece of a broader map that allows us to understand how women navigated, and in many cases, 

challenged the limitations imposed by their historical contexts. 

 

In this line, beyond merely describing the chronology of events, biographies evolve into a 

powerful lens through which the complexity of human experience may be explored. In the case of women, 

whose lives frequently developed in the private sphere or were subestimated in the public sphere, 

biographies are essential to capture their subjectivities, battles, accomplishments and contributions. 

Likewise, they allow us to look into the mundane aspect of these women and to recognize them as humans 

that feel, think, dream and suffer, Dosse (2002), notes that biographies are the finishing line in a process 

of construction of knowledge where images and events intertwine, which in other circumstances could 

remain sparse and distant. 

 

Roger Chartier (2005) addressed this issue from the sociocultural perspective, namely the 

adherences and perceptions of a subject in their environment, aspects that influence in the construction 

of their identities in societies, which are frequently restrictive. This allows us to go beyond the “hard” 

facts of history, to immerse in the universe of representations lived for each of the biographed women. 

 

This chapter is structured in four sections that allow an approach to the academic trajectory of 

Belinda Arteaga Castillo. It starts with an introduction that sets the purpose of the text within the project 

Mujeres en la Ciencia (Women in Science), highlighting its biographical approach with a gender 

perspective. Then, the methodological section explains the use of interviews, institutional documents and 

personal sources from an intellectual biographical standpoint. The core of this chapter is found in the 

results section, where different vital and professional moments of Belinda are reconstructed: her initial 

training, her entry into the historiographical field, her role as a trainer in academic communities, her 

contribution to research in teacher training schools and the acknowledgements she has received for her 

legacy. Finally, the conclusions recover her main contributions to history, education and teacher training. 

 

Methodology 

 

The point of departure is the intellectual biography methodology, underpinned from a sociocultural 

approach with a gender perspective. Precisely because from this standpoint, it is possible to understand 

the nuances and circumstances that unveil the life and scientific work of the biographed subject. To start 

with the compilation of information, the authorization to film the sessions was requested from the 

biographed subject.  

 

Also, her curriculum vitae, works of authorship, thesis and diverse documents were gathered. 

Subsequently, the analysis and classification of this information was conducted in order to identify in the 

narrative, beyond categories, turning points, critical incidents and phrases that were emphasized by the 

biographed subject, which were considered as subtitles for the organization of the narrative, as well as 

giving it a chronological order. It was attempted, to the extent possible, to keep the narrative-style, for 

the reason that if it was opted to give the information a strong categorial treatment, the research ceases 

to be a narrative (Bolívar, Domíngo y Fernández, 2001). 

 

 

 

 

https://www.redalyc.org/articulo.oa?id=321627140002
https://archive.org/details/dosse-francois.-el-arte-de-la-biografia.-entre-historia-y-ficcion-2007/page/n1/mode/2up
https://books.google.com.mx/books/about/La_investigaci%C3%B3n_biogr%C3%A1fico_narrativa.html?id=qj18AAAACAAJ&redir_esc=y
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Results 

 

1. The story begins 

 

Belinda Inés Rufina Castillo1 is originally from Pachuca, Hidalgo. She was born on December 26th of 

1950, she grew up in a matriarchy led by her great grandmother in the same house that sheltered her 

mother during her childhood. In this space, Belinda cohabited and received the care of her aunt “Delfina”, 

who acted as her nanny during her first four years. It is interesting to to highlight that Delfina was blind, 

nevertheless, Belinda remembers how her nanny picked up a book and read stories to her, “of course, she 

made the stories up because she could not see, as a result, she changed the story frequently, and when I 

told her that that was not the story she had told me, she would respond that stories can change”  (Belinda 

Arteaga Castillo, hereafter BAC, 15/08/2025). 

 

Box 1 

 

 
 

Figure 1 

Inés y Rufina (Grandmother and mother of Belinda)  
Source Family album of Belinda Arteaga 

 

Under care and discipline, Delfina taught little Beli about house labor; “sweeping, moping and 

doing laundry”. It is important to clarify that Rufina, Belinda’s mother, worked in Mexico City as a 

housekeeper for Mr. Rodrigo Rodríguez, a man of Cuban origin and manager of a renowned company in 

Mexico City. This job allowed Rufina to cover the expenses for her mother Ines, her sister Delfina and 

of course her daughter Belindita. This gave them the possibility to live comfortably and with a middle 

class economical status. 

 

Rufina’s needs as a single mother caused her to remain separated from her daughter in order to 

be able to work. Belinda refers to how she sat on the sidewalk of Barranca Blanca street in Pachuca on 

the weekends and waited for her mother, looking forward with eagerness and happiness to her mother 

arriving in a bus belonging to the company “El Pájaro Azul” (BAC, 5/09/2025). However, just as Belinda 

was going to start her second year of preschool, she moved with her mother to Mexico City, where she 

was enrolled in the mixed elementary school “Chapultepec”. In this period, little Beli received orientation 

and support from Mr. Rodrigo, her mother’s boss, and Yolanda, a retired teacher and street neighbor. 

 

Although Belinda was an outstanding student and didn’t have problems learning or solving 

problems, in the third grade of elementary school divisions became a challenge for her, a moment in 

which teacher Yolanda’s help was crucial for her to carry out her homework assignments. It is important 

to highlight to what extent Rufina was interested in her daughter’s studies.  

                                                           
1 Known as Belinda Arteaga Castillo in the academic field, and in the seminary of intellectual biographies as Beli.  
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Belinda herself points out how her mother helped her in her school tasks until her second grade 

of elementary school, since this was the last grade she had studied. However, Rufina, as a mother 

dedicated to her daughter’s preparation, searched for the right people to help her in her daughter’s school 

education. This way, after successfully concluding elementary school, the moment came to start middle. 

 

Choosing a middle school was determining for Belinda’s academic future, she knew that she 

wanted to be a teacher, but her mother encouraged her to choose a different career, such as medicine, 

because “teachers were poor”. Thus, a visit to aunt Consuelo defined Belinda’s yearning.  Aunt 

Consuelo had been a teacher during the revolution and her daughters had followed her steps. Belinda 

remembers a Sunday at aunt Consuelo’s house, when she asked her what she wanted to study, to which 

she replied “I want to study to become a teacher, -my dear, the girls who are standing in line are waiting 

to get into that  middle school, which gives them an automatic pass for to teacher training school, and 

when they conclude their studies, they get a permanent teaching postion-” (BAC, 8/08/2025). 

 

Aunt Consuelo lived across the street from the middle school and that same night Belinda and her 

mother slept outside of the school in hopes of attaining a place in the admission exam. The next day the 

forms were handed out and the day of the exam the school authorities announced that there were a total 

of 4,600 girls who were applying to the school. Belinda remembers with satisfaction that only 80 girls 

were accepted, among which her name was found on the list, achieving an outstanding performance 

which placed her in group “D”. This is where she concluded her middle school studies with an average 

of nine and obtained her automatic pass for the Normal Nacional de Maestros (1965-1969).  

 

Box 2 

 

 
 

Figure 2 

Rufina (mamá Ina) and her daughter Belinda 
Source Family album of Belinda Arteaga 

 

 2. That’s where I became a teacher 

 

At the age of 17, Belinda already served as a teacher, she remembers how her mother made her reconsider 

her training as a teacher as she felt overwhelmed by her students and lack of experience, as well as her 

youth. This is how she recalls it… 

 

 They were taller than me, I was very young, I cried because the students wouldn’t listen to me. 

My mother told me… you are the first person to study a career in this family, and in this family we do 

not have the money for that one person to not exercise her profession.  
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I gave you everything so that you could study, so take out the books that you studied from when 

you were at the Normal 2 and go over them and starting tomorrow you will be a good teacher, you hear 

me  […] two things Belinda: you are forbidden to cry in front of the children, if you ever feel like crying 

you leave the classroom first, not inside with the children, and you must win them over. My mother put 

me in my place (BAC, 8/08/2025). 

 

It was in her practice as a rural teacher that Belinda consolidated her love and passion for teaching, 

although she had started out as a teacher in a school located in the Roma neighborhood near Miravalle 

square in the Federal District (now Mexico City), at the age of 19 she married and moved with her 

husband to Cuernavaca, Morelos. There she worked in “Tres Marías”, a community that allowed her to 

recognize and practice new teaching and learning styles. After seven years of marriage she separated 

from her husband and continued her work as a teacher along with her two children in the community of 

“Coajomulco”, now with the intention of drawing her family closer to Mexico City. In this space she 

faced deficiencies and malnutrition but also the innocence and natural intelligence of her students. 

 

“La Belinda”, as referred to by her students, enjoyed active learning3. She wanted her students 

to ask questions, explore and give the class direction. Sometimes Belinda found herself in the need to 

attend class with her oldest son, the children would help her care for him and play with him. On her part, 

“La Belinda” embraced her job, enjoyed it and above all, she learned to laugh with the children. 

 

In her journey through rural schools, Belinda recognizes how meaningful and motivational this 

stage was for her personal and professional growth, in her own words she expresses “that’s where I 

became a teacher”. From this we infer that even though it was not an easy path, Belinda faced not only 

the challenge of the context different to the one she knew, but also took care of her family. Just as mamá 

Ina4 did and lots of other women have had to actively and solely take on the role of  head of household. 

Precisely the fact of knowing the beginning, circumstances, figures and situations that surrounded 

Belinda’s life; from a sociocultural perspective, provides, as Chartier (2005) says, the opportunity to 

recognize incomplete visions, allowing the understanding of adherences, traditions, customs and 

solidarities that were implied in the life of our biographed subject. 

 

2.1. I always had aspirations: parallel academic training 

 

Right after concluding her studies at the Escuela Normal (1969), and already in practice as a teacher, 

Belinda started her high school studies at the Escuela Nacional Preparatoria N°4, as she aspired to study 

a bachelor’s program, nonetheless, after concluding the first year, she decided to marry and that dream 

was paused until 1978, year in which she decided to pick up her professional life by enrolling in the 

Escuela Normal Superior de México (1978-1984) in the intensive classes that were taught during summer 

break. Her return to her professional life was highly active, as she simultaneously started classes in the 

Universidad Pedagógica Nacional (UPN) (1978-1982). 

 

The year in which Belinda decided to enroll in the Escuela Normal Superior de México, there 

were a number of conflicts with Reyes Heroles, the governmental secretary at the time, concerning the 

viability of keeping the Normal in function. Fortunately, the plans to close the school were not finalized, 

at least not at that moment. The school continued to function and offered the opportunity that as of third 

semester, the students would obtain working hours to teach in middle school, according to the major they 

had chosen. 

 

Ironically, Belinda did not choose to major in history because she knew nothing about names or 

dates and thought she would fail, so she chose English. She considered she knew the language because 

she had acquired it during her stay in the Escuela Normal Básica. She was surprised to learn that her 

classmates came from the north of the Mexican Republic and were in their majority bilingual, “they were 

people who had studied in the United States and were bilingual (8/08/25)”.  

 

 

                                                           
2 Escuela Nacional de Maestros, curently Benemérita Escuela Nacional de Maestros 
3 Educational approach in which the student participates directly in their learning process.  
4 This is how  Belinda referred to her mother Rufina. 
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Belinda assures that her English was equal to a middle school level in comparison to her 

classmates, aspect which lead her to the need to study at the Instituto de Relaciones Culturales México-

Norteamericano (Mexican-North American Institute of Cultural Relations); she enrolled in the basic 

intermediate course and this way she considers she obtained a level to not be so offset next to her 

classmates. 

 

Regarding this, it is imperative to consider that Belinda took the intensive summer courses at the 

Normal Superior and took class at the UPN; in other words, she studied two careers at the same time. 

She taught in elementary school and English in middle school, quitting her teaching job was not an option 

for Belinda, since she was the breadwinner for her children and now of her own mother also, who would 

help her care for her children while she was studying and teaching. 

 

Belinda affirms that the UPN was in its golden era during her stay, as her professors also taught 

at the Colegio de México. It was in this institution that Belinda first showed curiosity in history; she chose 

the bachelor’s program in sociology and education, which led her to history because she came into 

account that “social processes cannot be explained without looking into history” (BAC, 8/08/2025). 

 

This way, five years after teaching English, she was convinced that she didn’t like being an 

English teacher and gave up her teaching hours in middle school, likewise, after more than 10 years of 

teaching in elementary schools, she left those spaces to continue with her academic interests, referring to 

the study of historical subjects, school instruction and gender and woman studies. Thus the doors opened 

for her to start her training as a historian in the Consejo Nacional Técnico de Educación (National 

Technical Commitee of Education), her intellectual defiance opened spaces for her in academic 

communities lead by men, who isolated her for her initiative and leadership, “it’s not about isolating 

women from  knowledge  […] rather than it being due to the fact that science has taken up mainly public 

life, in which women are not the majority” (García, 2016, p. 3). 

 

Following a brief and temporary pause, after culminating her bachelor’s degree in sociology and 

education at UPN Ajusco and her major in English teaching at Escuela Normal Superior de México, 

Belinda started her master’s degree at  UPN  (1986 -1988), which she concluded satisfactory and with 

the honor that her thesis “La institucionalización del magisterio” (The institutionalization of teaching) 

(1938 - 1946)” obtained a prize in the postgraduate contest which took place in the university.  (Arteaga, 

1994;  Arteaga, 2019). 

 

The professional demands of her incorporation as a professor at UPN Ajusco in 1988 took Belinda 

to plan and scale to the next formative step: she carried out her doctoral studies in the form of a PhD in 

Social Sciences at Universidad Autónoma de México (UAM) Xochimilco (1994 - 1999) (Arteaga, 2019). 

The discipline and academic excellence of Belinda were reflected in her doctoral thesis “A gritos y 

sombrerazos. Historia de los debates sobre educación sexual en México (History of the Debates on 

Sexual Education in Mexico) (1906 - 1946)” (Arteaga, 2019), which was published as a book by Miguel 

Ángel Porrúa (2002) and has constituted an important reference in the sexual education field (See annex). 

Belinda’s passion for history and historical education took her to formally consolidate her studies in these 

fields, reason for which she decided to study a master’s degree in History at the Universidad 

Internacional de Andalucía (2000) and it was during this period that she met other experts in Clio 

knowledge such as Joan Pages and Agustín Escolano. 

 

In 2028, Belinda did an academic stay at the Centro Internacional de la Cultura Escolar 

(International Center for School Culture, CEINCE) with the purpose of studying the topic 

“Representaciones del exilio español” (Representations of Spanish exile). The CEINCE is a Spanish 

center promoted by the Scola Nostra Association, for the study and dissemination of school culture. The 

center defines itself as: 

 

…An integral center of documentation, research and interpretation of aspects concerning school 

culture, an area that addresses from multidisciplinary and international perspectives, in its historical 

dimensions and in its current and future projections (CEINCE, 2025). 

 

 

 

https://revistacoatepec.uaemex.mx/article/view/13344
http://200.23.113.51/pdf/xplora/la%20institucionalizacion%20del%20magisterio.pdf
http://200.23.113.51/pdf/xplora/la%20institucionalizacion%20del%20magisterio.pdf
https://www.ceince.eu/
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This place frequently serves as a venue for symposiums, seminars and academic stays in which 

researchers from all around the world attend with the interest of researching topics related to historical 

education in general and school culture in particular. In 2018, for example, it hosted people from Austria, 

Brazil, Spain, Portugal. Mozambique, Colombia, Germany, France, China, Italy, Mexico, Argentina and 

Venezuela. Of a total of 86 people that participated in this research visit that year, only three were 

Mexican. Among them is our biographed subject. During her stay, Belinda analyzed the treatment that 

Spanish school books from several periods gave to the topic of exile that followed the civil war5 

(CEINCE, 2019). 

 

3. Early stage as a historian: I wasn’t a historian 

 

Well-known figures in pedagogy and history of education contributed to fuel Belinda’s curiosity to get 

to know and understand history, such as Lucio López Iriarte, Ramón G. Bonfil and Luz Elena Galván 

Lafarga, while another academic, Marcela de la Concepción Santillán Nieto, accomplished the 

appreciation of the scope and multiplying powers of her professional projects and with her action from a 

public function, allowed their implementation. 

 

3.1. Why don’t you go to the archive? CONALTE and Lucio López Iriarte 

 

It can be said that her first mentor in the discipline of history was Lucio López Iriarte. 

 

Lucio López Iriarte, originally from Coahuila, is recognized in Mexico as a notable educator, 

pedagogue and public official. Among other positions, López occupied the charge of director of  

Enseñanza Normal (teacher training) in the Secretaría de Educación Pública (Public Education Office 

in Mexico, SEP) and founding member of the Consejo Nacional Técnico de la Educación (National 

technical council of education, CONALTE), created in 1957  (SEP, 2025). The CONALTE is considered 

the first planning and technical consultation organization of SEP, one of its functions was to advise text 

books, expressed Belinda. 

 

In the early 80’s, Belinda, who had almost culminated her bachelor’s in sociology (1982) 

(Arteaga, 2019), had the opportunity to join the work team of CONALTE, leadered by Lucio López 

Iriarte. Despite Belinda’s admiration towards Lopez, she would straightforwardly express her dissenting 

points of view, which necessarily entailed her to substantiate her postures. Lopez would say: “Why don’t 

you  go to the archive? Search for this specific writer, check the source” (BAC, 15/08/2025): He sent 

Belinda to check CONALTE’s own archives, which possessed historical documents, primary sources. In 

this manner, Belinda started to develop an argumentative analytical style based on evidence, enquiries, 

and contrast of historic sources. 

 

Soon Belinda understood the need to debut in the History area: “I wasn’t a historian… that was 

very clear to me… I referred to history because you can’t explain a social process without checking out 

history (BAC, 8/08/2025). 

 

Lucio López had been a socialist education student, passionate and expert on the subject and this 

influenced on Belinda’s choice for socialist education as the main topic for her thesis to obtain her 

bachelor’s degree in sociology and education. 

 

The nature of CONALTE activities took the team to travel around Mexico. Belinda recounts: “I 

sincerely found it very interesting: we founded the consejos técnicos (technical councils) in the different 

states” (BAC, 08/08/2025). In Zacatecas, she navigated through five communities, in which she learned 

to value the work done in the fields, as well as the opportunity to establish contact with the teachers and 

listen from their own voice their ideas and complaints about their work and social conditions. 

 

Upon the completion of this job, Lopez proposed they write a memoire and not surprisingly, the 

first one to sign up for this task was Belinda, who was 30 years old by then. This represented her first 

professional publication among the many she has developed over the years of her academic career: a 

report about the creation of the Consejos de Educación estatales (statal technical councils). 

                                                           
5 As of this academic stay, Belinda strengthened academic ties to Escolano to found and take over the chapter Mexico 

http://memorias.cpscetec.com.br/documentos/PapelesCeince20.pdf
https://www.asf.gob.mx/Trans/Informes/IR2011i/Grupos/Desarrollo_Social/2011_0395_a.pdf
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But there is another reason for which Lopez is a key figure in Belinda’s professional path: he was 

the one who introduced her to teacher Ramón G. Bonfil (1939 -1991), another person who inspired 

Belinda’s intellectual interests. 

 

3.2. I think I was the last Bonfilist: It is one thing to live history and another to study history 

 

Ramon G. Bonfil Viveros  (1905 - 1997), born in Hidalgo, was a Mexican anthropologist, historian and 

pedagogue that achieved important contributions for the critical construction of national identity, 

indigeneity and Mexican education of the XX century. From 1951 to 1960 he collaborated with the 

Centro Regional de Educación Fundamental para América Latina (Regional Center of Fundamental 

Education for Latin America, CREFAL) as an expert in fundamental education, community development 

and adult education. He formed part of the Comité Organizador del Primer Congreso Indigenista 

Interamericano (Organization Committee for the First Inter-American Indigeneist Congress). In 

addition, he participated in the work for the Comisión Redactora de la Declaración de Principios y 

Estatutos de la Confederación Nacional Campesina (Editing Commission for the Declaration of 

Principles and Statutes of the National Farmer Confederation, CNC) (UNAM, 1992). Between 1989 and 

1994 he was an advisor for CONALTE (Servín, n/d). 

 

He executed several relevant positions: General Director of Literacy and Teacher Training, 

Secretary of the National Commission of Free Text books, Founder and Director of the National Museum 

of  Popular Cultures, Researcher and professor of prestigious institutions such as the Universidad 

Nacional Autónoma de México (UNAM) and the Instituto Nacional de Antropología e Historia (National 

Institute of Anthropology and History, INAH). Towards 1985 he presided over the Academia Mexicana 

de Educación (Mexican Academy of Education, AME) (UNAM, 1992). 

 

As she revived how she met Bonfil, Belinda expressed: “I think that the teacher liked me and said: 

Why don’t we invite her to join the de AME? She should join the academy! (BAC, 8/08/2025) 

 

In order to have the chance to form part of the AME, a lecture had to be prepared and presented 

before the members of the academy. Belinda commented that she prepared a text on the third article of 

the Mexican Constitution, in which she analyzed its evolution through the first years of the XX century. 

Upon presenting the text to her boss and friend, Lucio Lopez, they had the following dialogue: 

 

Lucio: “Why did you stop?, don’t stop, continue!” (referring to the fact that analysis of the third 

article only covered up to the beginning of the XX century) 

 

Belinda: “How far should I continue, professor?” 

 

Lucio: “Until today, until the present. But be acute, be critical! Don’t sweeten the analysis!! 

 

Belinda: “So, should I go all the way?” 

 

Lucio: “All the way!” (BAC, 8/08/2025) 

 

Her dissertation before the members of the academy implied a whole protocol, which included 

handing out elegant invitations, offering a toast of honor, etc. Belinda confessed to Lopez that her 

economical resources were limited and could not cover these expenses, to which he responded: “In the 

academy we need people like you, not rich people. Don’t worry, I can get you coffee after the ceremony”  

(BAC, 8/08/2025).  

 

Belinda made her presentation and generated an appropriate academic environment for a 

discussion, with lots of participation from distinguished members of the AME, such as the assistant 

secretary of the SEP, who was responsible for the educational reform of 1973, or of the engineer that 

leaded the technological institutes and went on to be the president of the Consejo Nacional de Ciencia y 

Tecnología (Science and Technology National Council), currently the Secretaría de Ciencia, 

Humanidades, Tecnología e Innovación (SECIHTI). 

 

 

https://archivos.juridicas.unam.mx/www/bjv/libros/7/3364/42.pdf
http://docencia.uaeh.edu.mx/estudios-pertinencia/docs/hidalgo-municipios/Hidalgo-Historia-Ramon-G-Bonfil.pdf
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The debate generated by the dissertation was intense. Belinda recalls that she felt very tired when 

it was all over, but satisfied, because she was congratulated by people like Mario Aguilera Dorantes 

(pedagogue from Oaxaca that also lead the CONALTE at a time, he was the general director of education 

for marginalized groups, advisor of the education secretary, among other charges) who at that time 

performed as the president of the AME (1977–1983). To close the memory of this experience related to 

her acceptance in the academy, Belinda commented that Lopez complied with his invitation for getting 

coffee after the dissertation, to celebrate her incorporation as a member of the AME in 1980 (Arteaga, 

2019). 

 

Eduardo Maliachi, who was the dean of the UPN (from June 1986 to May 1989 and December 

1993 to May 1996) (UPN, 2009) and also a member of the academy, offered Belinda the opportunity to 

assist Ramon G. Bonfil in the academy. He asked her to encourage him, to listen to him, to pose 

interesting challenges to him. Belinda accepted the proposal and accompanied the professor for a period 

of four years. It was a stage she enjoyed plenty. 

 

Belinda came to be the administrative secretary of the AME (1990 – 1994). Her curriculum gives 

an account of the drive that she depicted during her operation from this position, in which the following 

achievements stand out: the design and implementation of a work plan that implied the reorganization of 

the AME, the promotion of the admission of new members, the obtention of a permanent headquarters, 

the opening of new state-run sections (Quintana Roo, Yucatán, Oaxaca, Hidalgo, Puebla, Tlaxcala, 

Michoacán, Guerrero, Coahuila and Sonora), the implementation of an educational research program and 

its dissemination, the organization of congresses, seminars and national forums (the main ones being four 

annual conferences on education and development, the tribute to Moises Saenz Garza on the 50th 

anniversary of his death and the Congreso Nacional de Educación Rural, in English, the National 

Congress on Rural Education) and the proceedings towards the delivery of the Belisario Dominguez 

medal to professor Ramón G. bonfil in 1992. 

 

The alliance between Belinda and Bonfil turned out to be as gratifying her experience with the 

CONALTE. They traveled a lot and Belinda could notice how much Bonfil was appreciated and she feels 

very proud to have collaborated with him. 

 

I believe that my experience with professor Bonfil was fundamental for me. I think that I was the 

last Bonfilist. It was an unforgettable, unique experience for me and I think that it puts me in a different 

spot because it gave me perspective (BAC, 8/08/2025). 

 

Belinda understood that history is built through processes. “It is one thing to live history and 

another to study history. He who lives history has different views. And not just one, I mean, there are 

several views” (BAC, 8/08/2025). During the course of the interviews to our biographed subject the term 

“process” arises, as well as her desire to know how people think, as if it reflected the type of historical 

conscience referred to by Pla (2017) as genetics. 

 

The relationship between the present, the past and the future is observed as dynamic. This way, 

it is possible for one to be conscious of different standpoints, the different perspectives and the need for 

mutual recognition of difference. I act in recognition of my difference and my similarity with the past 

and being conscious of the multiple possibilities to transform the future (Plá, 2017). 

 

High quality debates and having a conversation partner of a standing equal as Bonfil, compelled 

Belinda to search for evidence, revise and analyze sources, consult newspapers, archives, in other words, 

make history. “I was studying processes while standing face to face with their authors (such as Bonfil). 

Thus, for me as a historian, I think it was a gold opportunity” (BAC, 8/08/2025). 

 

Bonfil suffered an accident that caused him an important injury, which led his participation in the 

AME to be relegated to second term in order to prioritize his recovery. At that time, Belinda had just 

started the study of her PhD (1994 - 1999). She considers that no one realized that his activity in AME 

gave Bonfil life, and that withdrawing him from his passion, ended his life early. Belinda is aware of the 

strong influence that the professor had on her as a historian. She contributed to the writing of her dear 

mentor’s biography. But there were not only masculine figures in Belinda’s professional trajectory: Luz 

Elena Galván Lafarga is a notable and exceptional figure in the history field and Belinda had the fortune 

of benefiting from her knowledge. 

https://web.archive.org/web/20131003065844/http:/educa.upn.mx/hemeroteca/memoria/225-num-01/351-rectores-de-la-upn
https://www.comie.org.mx/congreso/memoriaelectronica/v14/doc/2234.pdf
https://www.comie.org.mx/congreso/memoriaelectronica/v14/doc/2234.pdf
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3.3. I am your admirer, I have read you Dr. Luz Elena 

 

Luz Elena Galvan Lafarga (1949 -2019) is renown by the academy as an educational historian par 

excellence in Mexico. A great part of her career as a researcher was developed in the Centro de 

Investigaciones y Estudios Superiores en Antropología Social (Center of Research and Superior Studies 

in Social Anthropology, CIESAS). Due to her prolific scientific productivity, Galvan Lafarga reached 

the maximum recognition within the Sistema Nacional de Investigadores (National Researcher System, 

SNI), as a level III researcher, given to her by the SECIHTI (Lazarín, 2021). 

 

Galván Lafarga’s contributions to the field of education in Mexico, as well as educational history 

are countless. Among others we can emphasize: the founding and consolidation of educational history as 

a discipline; changing the focus of teaching history from a traditional approach based on the narration of 

events and dates to the analysis of processes, actors, practices and  the discourse of teaching; the study 

of teachers, researching to depth who they were, how they were educated, what their life and work 

conditions were, how their professional identity was built and how it evolved; studies on the participation 

of women in education, she was a pioneer in the study on female teachers, teachers in training and 

students, she analyzed how the feminization of the profession occurred and its social and cultural 

implications; history of written culture and reading in a school environment, she researched teaching 

methods for reading and writing and the role of text books in the development of the Mexican national 

identity; and the direction of collective projects as well as the training of researchers. She was the general 

coordinator of the project “Diccionario de Historia de la Educación en México. Siglos XIX y XX” 

(Dictionary of Educational History in Mexico. XIX and XX century) a reference work which is highly 

valuable for students, teachers and specialists in the area; with her collective projects, Galvan Lafarga 

contributed to the training of educational historians, among which Belinda Arteaga Castillo is found. 

 

Belinda narrates how she met Luz Elena when she attended the presentation of the first state of 

knowledge of the educational history of the Consejo Mexicano de Investigación Educativa (Educational 

Research Mexican Council, COMIE), which was elaborated for the 1992-2002 period and was published 

in 2003, coordinated by Luz Elena Galván Lafarga and other contributors, as part of the collection that 

compiled the state of the art of all the areas of educational research in Mexico. This constituted a 

fundamental milestone in this discipline in Mexico. 

 

She recalls that in the event that took place in Hermosillo, Sonora in the context of the VIII 

Congreso de Investigación Educativa (Educational Research Congress) in 2005, where the state of 

knowledge was presented, she observed those who were in the presidium and saw Luz Elena Galván 

Lafarga and Susana Quintanilla and although there were more people, the ones leading were Lafarga and 

Quintanilla. 

 

Then I looked at them… just imagine, I was like a baby walking her first steps. I said: I want to 

be there one day. I was fascinated and I recall that I had already read Luz Elena. Then I approached her 

and told her: Doctor, I’m your admirer, I have read you. -What have you read? -The history of teacher 

training schools. I really liked it for specific reasons. And I also found this. -Well, you do have knowledge 

-I told her: No, not too much. And well I told her I loved her forever. 

 

We had lunch together. There’s something weird about me, I don’t know if it’s right or wrong but 

I love joking. I was joking all the time and she couldn’t stop laughing. Then she asked me where I worked. 

I told her that I was at UPN. I was with Lucía Martínez [Moctezuma] (BAC, 8/08/2025). 

 

Belinda says that at that time, Lucía was researching about educational history of the XIX 

century., the haciendas, the workers and the owners of the haciendas, in order to try to write a book which 

finally turned into a two volume work. Belinda recognizes Lucia’s labor, as she achieved to constitute a 

group of people with strong tempers. It was during this period that Luz Elena approached the group of 

professors of the UPN Ajusco and Belinda approached her. 

 

I recall that I started producing texts for the COMIE, for their congresses. Despite the fact that 

it was really hard for your presentation to be accepted. Luz Elena would tell me: I saw your presentation, 

Belinda. It was approved. Then I would go to the congress and spend the whole time with Luz Elena… 

She was a very simple person. (BAC, 8/08/2025) 

https://dialnet.unirioja.es/servlet/articulo?codigo=8105803
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Afterwards, Luz Elena herself invited Belinda to join the Seminario de Historia de la Educación 

(Seminary of Educational History) that had opened at CIESAS. They got together once a week. Belinda 

says that at first she didn’t recognize the importance of being invited to the seminary, until long after. 

The environment was warm, fraternal, kind, to sum up: it was an academic environment. This is where 

the proposal arose to form the Sociedad Mexicana de Historia de la Educación (Mexican Society of 

Educational History, SOMEHIDE) in 1993. Belinda added to this initiative and considered it of high 

importance to belong to the SOMEHIDE since her academic background was of teacher training 

institutions and the prevailing environment was plural and broad. 

 

Reflecting on Luz Elena’s work, Belinda considers that it constituted a great research program, 

researcher training that included seminaries, congresses, publishings, it was a program from which many 

works were produced. The trust as well as the personal and professional appreciation of Galván Lafarga 

and her family were so strong that at the moment of Luz Elena’s death, her husband Jaime contacted 

Belinda so that she could take charge of the texts and documents that constituted her personal library and 

made use of them in the way she considered convenient. After analyzing several options  (Colegio de las 

Vizcaínas, CIESAS, UNAM),she decided for the maximum house of studies in México, the UNAM, to 

safeguard the huge bibliographic repertory with the certainty that the collection would be preserved 

adequately and would be accessible to the research community (BAC, 8/08/2025). 

 

Some of Belinda’s professional projects reflect the apprenticeship that she acquired with Luz 

Elena. The materialization of these projects was thanks to the complicity of her friend and colleague 

Marcela de la Concepción Santillán Nieto, who despite not being a historian, was a professor with a 

broad and recognized trajectory in the public function, she understood the extent and importance of 

Belinda’s projects dedicated to the training of teachers and teacher training institutions in Mexico, which 

was a decisive factor to support her work. 

 

3.4. I adore Marcela, I respect her, I admire her, she’s very smart, very competent 

 

Marcela de la Concepción Santillán Nieto is a mathematician that graduated from the Science Faculty in 

the UNAM. She completed her graduate studies in mathematics at Rutgers University, New Jersey, USA 

and  her studies in education at the University of London. 

 

She was a professor of the Science Faculty of the UNAM from 1977 to 1985. As of 1980, she 

started teaching in the UPN where she was named coordinator of the Teaching Commission from 1983 

to 1989.  From 1994 to 1996 she coordinated the development of a project for the technological 

incorporation and modernization to support substantial activities at UPN. 

 

Between 1997 and the following years, she participated in projects related to technology in 

education for the Secretaría de Educación de Guerrero (Secretary of Education in Guerrero, SEG) ,  the 

Instituto Estatal  de Educación Pública de Oaxaca (The State Institute of Public Education in Oaxaca, 

IEEPO), the Subsecretaría de Servicios de la Educación del Distrito Federal (Subsecretary of 

Educational Services in the Federal District, SSEDF), the Instituto Latinoamericano de Comunicación 

Educativa (Latin American Institute of Educational Communication, ILCE) in collaboration with Intel 

Tecnología de México, S.A. de C.V (Corporación Universitaria para el Desarrollo del Internet [CUDI], 

n/d) 

 

In 1999 she was named academic secretary of the UPN, a position that she executed until January 

of 2001, date in which she was designated as dean of the UPN (2002 to 2007). 

 

She carried out diverse researches for the University of London, el Consejo Nacional de Ciencia 

y Tecnología National Council of Science and Technology, CONACYT) and the Organización para la 

Cooperación y el Desarrollo Económico (Organization for Cooperation and Economic Development, 

OCDE). She was the author of several text books on math and has published in different educational 

technology magazines. 

 

So, how did Marcela and Belinda meet? When this question was posed to Belinda, she commented 

that when she was studying her bachelor’s degree in Sociology at UPN (1978.1982), Marcela was already 

a professor at this university (she started teaching there in 1980) but they hadn’t met yet. 

https://cudi.edu.mx/primavera_2005/curricula/marcela_santillan.pdf
https://cudi.edu.mx/primavera_2005/curricula/marcela_santillan.pdf
https://cudi.edu.mx/primavera_2005/curricula/marcela_santillan.pdf
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Years later, in 1988, Belinda started her job as a professor at UPN. The university launched a new 

study program and they asked Belinda to collaborate with its revision. She did the work and they later 

summoned a meeting to present the program. Marcela, who by that time was already coordinator of the 

Teaching Commission, was also present in this event. The presentation took place and Marcela remained 

pensive and made about four questions, which were answered by Belinda. This was the first time she 

interacted with Marcela. 

 

Marcela and Maliachi, former dean of UPN (June of 1986 to May of 1989 and December of 1993 

to May of 1996), were close friends. Belinda knew Maliachi because of the activities held in the AME. 

Each time that Maliachi crossed her in the university she said: “First place in the contest for 

postgraduate thesis”. Once, she said it in the presence of Santillan: “Marcela stared at me and blinked, 

I remember. But I was still not friends with her” (BAC, 5/09/2025). 

 

The second encounter was on the occasion of Belinda’s project to study a postgraduate course 

abroad (her master’s degree in history of America in the University of Andalucia). At this time, Marcela 

had the charge of Academic Secretary in the UPN (1999 – 2001),  Belinda requested help from the 

university to be able to complete this master’s program. She still remembers the event: “The second time 

I had a direct interview I told her: you do know that I’m going to Andalucia right? She was the academic 

secretary and received me and I confronted her. It was so embarrassing!” (BAC, 5/09/2025). 

 

When Marcela took charge as dean of the UPN (February 2001 to December 2006), she called 

Belinda into her office. Belinda was indecisive as to attend the meeting but finally her son, Siddharta 

encouraged her to go. In the meeting, Marcela talked to Belinda about Project SEC 21. 

 

Project SEC 21 (Communitary Education System for the XXI century) was a program presented 

by the SEP and operated by the Consejo Nacional de Fomento Educativo (National Council of 

Educational Development, CONAFE). It was directed specifically to the attention of education in rural, 

indigenous and marginalized communities with insufficient school population to justify the creation of a 

traditional school. Its main characteristic was the use of leaders for communitary education (high school 

students that belonged to the same community or region), who, after taking intensive training, would be 

responsible for teaching children of different grades in the same group (multigrade classrooms) (Arteaga 

& Camargo, n/d) 

 

The fundamental pillars in this project were: attention to marginalized communities: to take 

elementary school education to communities with less that 500 inhabitants and because of their 

dispersion and low density in population didn’t have regular education services; the Collaborative 

Learning Instructional Model: it was based on the idea that the children, guided by their educational 

leader, could learn collaboratively through research, dialogue and problem solving instead of through 

direct traditional instruction; self esteem and active participation were promoted; Educational Leader  for 

Communitary Education figure: young people that received a loan-scholarship to continue with their 

higher education in exchange for their community service of one or two years. They were the crucial  

axes of the model; and communitary participation: The collaboration of parents and the community was 

essential, since they organized themselves in Educational Committees to support the management and 

the functioning of the service, sometimes they even provided accommodation and nutrition to the 

Educational Leader. 

 

In summary, SEC 21 was a community-oriented, innovative education model designed to 

overcome the barriers of marginalization and geographical dispersion, using local human resources 

(young high school students) and a methodology based on active and collaborative learning. Marcela told 

Belinda: “ We haven’t solved the part of history, ¿do you want to help me?” (BAC, 5/09/2025). Belinda 

remained thoughtful, since the use of technology was not her strength. But she decided to take the 

challenge. Then they had the following conversation: 

 

Marcela: Do you know someone who can help you? 

Belinda: Yes, but you may not agree. 

Marcela: Who are you taling about? 

Belinda: My son, because of nepotism. 

Marcela: That’s not nepotism. Nepotism is when one is a boss and you hire your family (BAC, 

5/09/2025) 

http://www.cognicion.net/index2.php?option=com_content&do_pdf=1&id=243
http://www.cognicion.net/index2.php?option=com_content&do_pdf=1&id=243
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Belinda and her son Siddharta prepared a proposal that they presented to Marcela, who was 

fascinated and accepted it. In this way, Belinda and Siddharta were incorporated into the project SEC 21 

as experts in history, developing content and didactical sequences related to history that implied the use 

of primary sources, the analytical application of theoretical concepts of the discipline and of technology, 

as well as a manual that helped teachers to optimize the use of these resources. Under this project, Belinda 

supervised the companionship of history teachers in the 100 middle schools in which the model was 

implemented and participated in its evaluation. Belinda and Siddharta also constituted a team (historians, 

teachers, social work students) that worked on the digitalization of thousands of selected primary sources 

obtained in the Archivo General de la Nación (National General Archive, AGN). “We became friends 

with the people from the AGN. It was great, and as time passed, it got better” (BAC, 5/09/2025). 

 

Belinda expressed her feelings towards her collaboration in SEC 21 and the friendship that she 

developed with Marcela: 

 

She gave me all her respect and academic recognition and I tried to never let her down. I worked 

a lot, a lot. We gave it all! Nowadays we are tied with a great affection. I say that she is one of my greatest 

friends, I only have a few, and she is one of them. I mean, we developed a very deep friendship, I mean, 

I adore Marecela, I respect her, I admire her, she’s very smart, very competent. She’s awesome! Very 

intelligent and competent. She’s truly hardworking (BAC, 5/09/2025). 

 

After this project, there was another one that notably impacted on teacher trainers and on teacher 

training institutions in Mexico: the history program of the Dirección General de Educación Superior 

para Profesionales de la Educación (General Direction of Superior Education for Education 

Professionals, DGESPE), which was established from 2006 to 2012. It proposed four prioritized lines of 

action: 1. Teacher training, 2. Research, 3. Dissemination and 4. Curricular reform (Arteaga, 2019). 

 

The first line of action (teacher training) parted from a diagnosis that allowed to know and 

document the profiles and the contract type of each of the professors in the teacher training institutions 

that were in charge of the programs related to the field of history teaching and history of education. The 

first fact that was emitted by the diagnostic was that most of them weren’t historians, but bachelors in 

education or similar fields and only a scarce 10% had concluded their post graduate studies. It also 

allowed them to identify the poor stability that the teaching staff had, and that they were assigned 

different subjects each semester, which limited that they could specialize in a specific field. The priority 

lines for the research fields and diffusion were also identified from the diagnosis as well as the substantial 

functions that were practically not being carried out because in most teacher training institutions, teaching 

was prioritized. 

 

Teacher training covered the organization of learning communities among them the Comunidad 

Normalista para la Educación Histórica (Teacher Training Community for Historical Education, 

CONEHI) and professional strengthening that implied the execution of national meetings each semester, 

the organization and development of state seminars, forums and workshops for the understanding, 

deepening and debate of pedagogical proposals for the learning of history, developed in a national and 

international level; the necessary actions to start of quality postgraduate programs and for the obtention 

of postgraduate degrees of professors who hadn’t concluded their studies. In the national meeting, the 

professors had the opportunity to be taught by historians, experts in the area, such as Andrea Sánchez 

Quintanar, Joan Pagès, Juan Brom, Luz Elena Galván, Dorothy Tanck, Oresta López, Mílada Bazant, 

among others, as well as getting to know in first hand the researches that were being developed at the 

moment in that area. 

 

Regarding research and diffusion (second and third priority lines of action), the following actions 

were developed: the collective research “¿Cómo se enseña hoy historia en las escuelas normales? Una 

reflexión desde la perspectiva de los estudiantes” (How is history taught nowadays in teacher training 

institutions? A reflection from the perspective of the students) and the books “Bibliografía comentada 

de la historia de la educación normal en México (1913 -2008) Vol I”  (Annotated Bibliography of teacher 

training in Mexico” (1913 -2008) Vol I) and  “Bibliografía comentada de la educación normal en México 

(1887 – 2010) Vol II” (Annotated Bibliography of teacher training in Mexico” (1887 -2010) Vol II), both 

texts elaborated collectively. Twenty historical archives were established on site in several teacher 

training institutions and were registered in the AGN.  
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This was accomplished through collaborative work that implied the participation of directives, 

teachers, students and specialized personnel from the organization “Apoyo al Desarrollo de Archivos y 

Bibliotecas de México, A. C.” (Support for the development of archives and libraries in Mexico, A.C., 

ADABI). It is important to note that the creation of the historical archives in teacher training institutions, 

besides being a watershed in the history of teacher training, since it showed inedited information of high 

scientific and social importance, started a vital pathway for professors of higher education: research and 

knowledge dissemination related to historical education. 

 

The fourth line of action, curricular reform of teacher training programs, covered the bachelors 

programs in elementary education and in preschool education in 2012, it parted from the work of 

CONEHI, which was established three years earlier and composed by professors of teacher training 

institutions from all over the country. As a product of the efforts, three programs were elaborated: 

Historia de la Educación en México (History of Education in Mexico), Educación Histórica en el aula 

(Historical Education in the Classroom) and Educación histórica en diversos contextos (Historical 

Education in Diverse Contexts). 

 

4. Women, leadership and research in Mexico 

 

During the last decades of the XX century and the beginning of the XXI century, researcher women in 

Mexico have faced persistent challenges for their full incorporation into the national scientific 

community. Although their presence in higher education has increased, their access to academic and 

scientific leadership positions continues to be limited, especially in the spaces of decision making due to 

institutional and cultural barriers (Cárdenas, 2015). 

 

Despite the institutional openness derived from the movements of the 70’s and 80’s, a lot of 

women researchers had to legitimize their presences through a double load: academic excellence and 

resistance. Belinda had to juggle in order to fulfill her different roles: mother, housekeeper, student, 

professor, and researcher. 

 

When I told my mom I was thinking about separating from my husband I hesitated. I stopped to 

think about it, I asked myself who is going to take care of my children? How am I going to do this? 

Because I need to work. My daughter was very little and told me; mom, I’ll go with you and take care of 

your children (BAC, 5/09/2025) 

 

Even with the sustained growth of the incorporation of women in the scientific community in 

Mexico -particularly in postgraduate studies and in the SNI-, the gender gap in academic research persists 

as a structural phenomenon. Although in recent years women have represented almost half of the total of 

qualified researchers in science and technology, their presence in SNI continues to be lower than 40% 

with an even more reduced participation in superior levels (Cortés & Ayala, 2022). 

 

This gap aggravates when the geographical and institutional distribution of the recognition is 

considered and cultural imaginaries that still relegate women to caretaker roles and peripheral spaces in 

the production of knowledge. Factors such as the lack of feminine referrals in science, the gender 

stereotypes in school texts, and the historical exclusion of women from certain study fields have limited 

the trajectories of many brilliant female academics, making the access to leadership positions difficult. 

 

In this context, teacher training schools have historically faced the challenge of consolidating an 

institutional culture of research as an intrinsic part of teacher training, which promotes that the professors 

of the teacher training institutions face particular challenges such as the ones that originate from the 

educational reforms. This was translated into concrete obstacles: exclusion from financing invitations, 

lag in academic infrastructure and scarce participation in research networks (Schmelkes & López, 2003; 

López & Montes, 2023). This pervades in the postgraduate students of teacher training institutions. “The 

relationship between research and postgraduate education in teacher training institutions is barely 

existent due to several normative, academic and structural circumstances, as well as cultural elements”  

(Sánchez, 2017, p. 1).  

 

Belinda Arteaga clearly remembers that exclusion and resistances she had to face while trying to 

position research as a substantial component of teacher training.: 

http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S2448-76782015000200004&lng=es&tlng=es
https://doi.org/10.35366/103738
https://www.comie.org.mx/doc/portal/publicaciones/ec2002/ec2002_v01.pdf
https://doi.org/10.33010/ie_rie_rediech.v14i0.1800
https://www.comie.org.mx/congreso/memoriaelectronica/v14/doc/1889.pdf
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…they said, but teacher training institutions don’t research. Teacher training institutions train to 

teach classes. Olac6 said that too. He was tremendous but no, no, no. We said no. And then Marcela 

[Santillán Nieto]7 did what she knew, but it didn’t give the same results everywhere. I don’t think we 

could have expected it but there were incipient efforts  (BAC, 15/08/2025). 

 

Training oriented towards pedagogical practice has been historically underestimated within the 

higher education system, as it privileges approaches centered in basic research or in disciplines 

considered as “hard”. This implied the need to claim pedagogical knowledge as a legitimate field of 

academic production, deeply anchored to school experience, training of subjects and social 

transformation. 

 

A point of inflexion in this process was the incorporation of teacher training institutions to the 

Programa para el Desarrollo Profesional Docente (Program for the Professional Development of 

Professors, PRODEP), which recognizes the figure of Profesor de Tiempo Completo (Full time professor, 

PTC) and promotes the creation of academic groups (CA) as mechanisms to impulse educational research 

from a professor’s perfective. These initiatives opened new opportunities for teacher training professors 

to advance towards a professor-researcher profile and access professionalization processes and academic 

recognition; nevertheless it also evidences the persistent misalignment between universities and teacher 

training institutions8. While in universities and research centers, academic work has consolidated 

infrastructure and resources, in teacher training institutions professors have had to build their trajectories 

in precarious conditions, with elevated teaching loads scarce institutional companionship. 

 

In her role as a promoter of collaborative work and research among professors, Belinda Arteaga 

was key in the forming of  academic groups oriented to strengthening research training in teacher training 

institutions. Her leadership seeked not only to consolidate a line of generation and application of 

knowledge, but to ensure that the actions of the collective impacted directly on the processes of the 

obtention of the students’ degrees, promoting accompanied paths and engaging in educational 

enhancement. In her words, she shares the experience she lived in UPN Ajusco: 

 

…In my point of view, you must have a group that knows how to teach. It’s something you must 

build, you can draw a route. They call it a pedagogical line. I say that we form a research route too. 

Then, the objective was for all of the students that had enrolled in that line to get their degree that year, 

that they wrote their thesis and presented their dissertations. That was the purpose, it was very ambitious, 

due to the fact that the context was very ambitious. Then, I already had the people who had done that. 

Well, I had assessed them. We had worked together on some moments, some projects. Let’s say that they 

weren’t strangers and we had already had the experience of collective work, so we wouldn’t have to start 

from zero, we already had work. So then we formed the academic group and then the line and we started 

to work. We reached our goal to a hundred percent. (BAC, 15/08/2025). 

 

Even if there has been progress in opening participation opportunities, the educational policies 

for teacher training institutions in research and dissemination of knowledge still have tendencies in the 

way in which they evaluate academic production of teacher trainer professors. 

 

 

 

 

 

                                                           
6 Olac Fuentes Molinar. Recognized for the reform of teacher training institutions in 1997 in the bachelor's degree in 

elementary school education and in 1999 in the bachelors degree in preschool education. One of the changes was to eliminate 

research as a modality to obtain the degree and replace it for a practice report with ethnographic research characteristics.  

 
7 Director of the Dirección General de Educación Superior para Profesionales de la Educación de la Secretaría de Educación 

Pública, from February of 2007 to March of 2013.  During her management, study circles  and learning communities were 

organized among professors of teacher training institutions of the country, one of the objectives was to strengthen  research, 

production and knowledge dissemination skills. One of these groups was the Teacher Training Community for Historical 

Education, directed by Dr. Siddharta Camargo and Dr. Belinda Arteaga. 
 
8 The Professional Development for Professors program started in 1996 for university professors, teacher training institutions 

were included a decade later, in 2009.  
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4.1. Contributions 

 

As an intellectual woman, professional, researcher and educator of new researchers in their trajectory, 

Belinda Arteaga has impulsed a series of projects of great relevance for the history of education, teaching 

of history and teacher training in Mexico. Her engagement with retrieving , organizing and resignifying 

the documental heritage of teacher training institutions has gone beyond the recovery of archives and 

registers, becoming an integral effort that combines research, teaching and training of academic 

communities. These projects have not only strengthened the historical memory of teacher training 

institutions, but have consolidated new practices and pedagogical models that transform the teaching of 

history, leaving a lasting legacy for future generations of teachers. 

 

One of the most important projects was the founding of more than 20 historical archives in teacher 

training institutions in Mexico, a job impulsed and coordinated in a notable manner by Belinda Arteaga. 

Thanks to her initiative, engagement and academic leadership, it was possible to retrieve valuable 

documental repositories that remained forgotten and were commonly considered or called “dead 

archive”. 

 

The project Fundación de la Red de Archivos Históricos de las Escuelas Normales (Foundation 

of the Historical Archives in Teacher Training Institutions Network) started in 2008 with a diagnostic 

phase in which members of teacher training institutions for history collaborated,... and by August of 

2011 we had successfully organized 12 historical archives in the same number of teacher training 

institutions around the country (Arteaga & Camargo, 2014, p 179). 

 

Box 3 
 

 

 
 

Figure 3 

Process of retrieval of the archive of the Benemérita Normal 

Veracruzana, 2009 
Source: Sergio Martínez Gómez 
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In this process it is fundamental to recognize the labor of Belinda Arteaga, outstanding researcher 

in the field of history of education and relentless promoter of retrieving historical archives of the teacher 

training institutions in the country, the professors of these institutions give their experience: 

 

In 2009 I was told about the “Foundation of the Historical Archives in Teacher Training 

Institutions Network”, the then director, professor Marcela Edna Acosta didn’t allow me to take another 

designation in the school so that I could take charge of the project of the historical archive in our 

institution  […] after that we were visited by Dr. Arteaga, with specialists from ADABI, she introduced 

them to me, we talked about the founding of a historical archive in the Normal Veracruzana and after a 

brief course, of approximately an hour from the ADABI; they told me how to constitute the files, how 

they’re managed, how they should be manipulated, what type of codification they should be assigned. 

Then they asked me to get students to help me with the registration of the documents that would be 

safeguarded in the future historical archive […] we did it in record time, three weeks, no more (Sergio 

Ramírez Gómez, 9/08/2024). 

 

Box 4 
 

 

 

 
 

Figure 4 

Installation of the historical archive in the “Benemérita Escuela Normal 

Manuel Ávila Camacho”. 
Fuente: Margil Romo Rivera 

 

Thanks to her initiative, the retrieval of our historical archive started with a trainin course, which 

was held on  June 13th of 2011, and on September 14th of that same year it was inaugurated, 

accompanied with an identity document issued by de Nationational General Archive (AGN). During 

more than eleven years, this repository has constituted a primary source for the development of important 

research surrounding the history of education (Margil Romo Rivera, 9/09/22). 

 

This retrieval has signified not only the recovery of historical documents, but has allowed the 

public to have access to this repertory and get to know the “live footprints” of teacher training institutions, 

it’s also an entrance to a fertile field for educational research.  
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The work of Belinda has allowed teacher training institutions to leave their traditional role as 

teacher training centers and to be recognized as higher education institutions with the capacity to produce 

and disseminate knowledge. Thanks to her impulse, nowadays teacher training institutions have 

repositories that document their academic, administrative and cultural life that date from the end of the 

XIX century. These historical repositories give valuable contributions to understanding the role that 

teacher training institutions have played from their origins to the present, allowing the reconstruction of 

their history and recognizing their influence on educational transformation of the country. At the same 

time, they show the historic legacy that these institutions have consolidated through time in the 

constitution of the Mexican educational system. 

 

The project “Foundation of the Historical Archives in Teacher Training Institutions Network” 

represented one of the most visionary initiatives impulsed by Belinda. This network emerged as a 

response to the urgent need to preserve, study and socialize the documental repertoire of teacher training 

institutions, lots of which had valuable archives, but were undervalued or in risk of deterioration and 

disappearance (See figure 5). The Escuela Normal Miguel F. Martínez, Centenaria y Benemérita 

(ENMFM) of Nuevo León, went through an exemplary experience  when they installed their historical 

archives because of the active participation of the educational community to recover, clean and organize 

more than 160 boxes of documents; sparking among the participants, a profound sense of belonging and 

engagement to historical education (Cantú & González, 2012).  

 

Box 5 
 

 
 

Figure 5 

Checking the documentos of the school archive of the ENMFM, June 

2009.  From right to left, Alberto González Porras, Director of the 

ENMFM (2002-2010), Belinda Arteaga and Siddharta Camargo 
Source: Maricarmen Cantú Valadez 

 

Belinda not just encouraged the retrieval and organization of the documentary funds, but also the 

formation of research communities committed to the social history of education. This way, her legacy is 

projected in the meaning of archives as a formative tool and epistemological source to understand the 

historical path of Mexican teachers. 

 

In a decisive and important manner, Belinda Arteaga has been a fundamental piece in the creation 

of research culture in the teacher training institution environment and through which she has moved about 

as an intellectual woman with driving force and above all, empowerment. She has promoted the 

formation of new generations of researchers through workshops on historical research, seminaries of 

documentary analysis, programs on research methodology, mentoring and accompaniment in thesis 

projects and collective publications, among other actions that are proof of her crossing through the 

different institutions in which she has forayed, as well as the impulse of academic events that have 

allowed the socialization of the advances of researches. 

 

 

https://somehide.org/wp-content/uploads/2021/05/115.pdf
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As an outcome of her efforts there have been academic articles, collective books, memoirs of 

congresses and presentations in national and international events that have consolidated the prestige of 

teacher training institutions as productors of knowledge. In this same frame, the professors of these 

teacher training institutions have participated in the development of the state of knowledge in Area 2 of 

History and Historiography of Education of the decade 2012-2021. Precisely it was Belinda along with 

Jesus Trujillo Holguin who provided the fundamental elements to guide this state of knowledge called 

by COMIE in a national level. 

 

It’s important to highlight that Belinda has played a relevant role in the significance  and relevance 

of the implementation of the model of educational history for the teaching of history in teacher training 

institutions. Her vision has transformed the way in which this discipline is taught, passing from a teaching 

centered in memorization of data to an approach that prompts the development of historical thinking, the 

critical comprehension of social processes and the relation between the past, present and future. This 

model has awakened the interest of teachers in training for history, generating deep and significant 

learning, as well as strengthening their professional identity and commitment to the formation of citizens. 

Thanks to this impulse, there are now groups that work systematically on the production of knowledge 

on the academic life of teacher training institutions, on the teaching of educational history in all 

educational levels, where the graduates of these institutions foray. These groups have organized 

symposiums, discussion tables and collaborative networks with other higher education institutions. 

 

From these great contributions, new researches have emerged that unveil little known episodes of 

the history of teacher training institutions, the role of women in education, the movements, the curricular 

reforms, the social transformation impulsed by graduates of teacher training institutions in their 

communities, as well as successful practices on the teaching of history in basic education with the 

implementation of said mode. 

 

Another project of great range that was promoted by Belinda was during the 2012 reform for the 

inclusion of history courses in the bachelor programs in elementary school education and preschool 

education. This change was of huge importance for the formation of future preschool teachers, because 

for the first time the importance of teaching history in early childhood was raised. 

 

This way, parting from the experience that she underwent during the process of initial training in 

the bachelors in preschool education surrounding the three courses related to history… we can catch a 

glimpse of a new vision of teaching history, due to the fact that history is conceived as a boring subject 

that makes no sense… when you start working with the history courses you can find the sense in it… as 

we build our life story through a documentary in which primary sources are taken into account, personal 

diaries, oral stories, among others, we can distinguish that history can help the subject understand why 

we are how we are (Bugarín, Hernández & Alvarado,  2021, p. 248). 

 

The impact of this reform has been very significant: since 2015 to date, the graduates from this 

bachelors program have valued the received training and recognize the importance of developing in 

young boys and girls an early comprehension of the past. In addition, a growing interest has emerged for 

researching the formative process of educators from their origins, expanding their horizon in terms of the 

study of history in infant education in México. An example could be: 

 

Upon the beginning of the fifth semester, students decide, during their internships, on designing 

two didactic situations where they experience how the children react to working with the historical 

education model and, oh surprise! They like it. But they can also see how at the age of four the girls and 

boys already have sense of time, space as well of the importance of their grandparents telling them about 

their lives (Bugarín, Hernández, & Alvarado, 2021, p. 249) 

 

At the start of the sixth semester, students decide on a topic related to history for a research 

proposal. In seventh and eighth semester, the journey starts with a preschool group that the student will 

be in charge of for a whole school year, for which students may consider the child’s life story as an 

optimal strategy to create in them the necessary notions to develop historical thinking according to their 

age. The question that guides the research is: “How does the use of primary sources contribute to the 

construction of the life story of children in a preschool age to favor the development of historical 

thinking?” (Bugarín, Hernández, & Alvarado, 2021, p. 249) 

https://somehide.org/wp-content/uploads/2023/01/2-2-20-349.pdf
https://somehide.org/wp-content/uploads/2023/01/2-2-20-349.pdf
https://somehide.org/wp-content/uploads/2023/01/2-2-20-349.pdf
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Finally, it is fundamental to recognize Belinda as one of the main referrals in the study of history 

of teacher training education and the defense of the historical memoir of these institutions. 

 

I believe that we did extraordinary things in teacher training institutions. We already talked about 

the historical archives, didn’t we? I mean, there are teacher training institutions that have continued and 

founded their own archives. I could mention tlaxcala [...] Others continued to organize their historical 

archives (BAC, 15/08/2025). 

 

As we can see, thanks to Belinda's relentless efforts in the foundation of the archives, she intended 

that they could cease to be simple document deposits to become spaces of study, creation of knowledge 

and the construction of collective identity. 

 

Belinda’s legacy cannot only be found in the documents she helped recover, but also in the 

generations of the researchers she trained and that continue with the work of analyzing, disseminating 

and revaluing the history of teacher training institutions and the story of education in general. Her 

contribution has created new routes for the development of educational research in the field of teaching 

in Mexico and has guaranteed that teacher training institutions are recognized as institutions with their 

own voice in the construction of educational history in the country. 

 

4.2. Scientific production 

 

One of the substantial functions of professors in higher education institutions is diffusion and 

dissemination of knowledge. This job goes beyond teaching in a classroom: it involves researching 

thoroughly, sharing the findings with the academic community and socializing the knowledge with the 

wider public. Through these actions, professors contribute to scientific development, they strengthen the 

quality of education and participate actively in the transformation of their environment. 

 

Belinda Arteaga Castillo’s scientific production, compiled in the annex of this chapter (see 

annex), allows to identify the focus that has oriented her research trajectory. The texts can be classified 

in three great categories: the history of education and teacher training in Mexico; historical education 

and didactic approaches for the teaching of history; and finally, work with historical archives in teacher 

training institutions. This classification allows to dimension the richness and coherence of her work; in 

the same manner, it shows her commitment to educational research as a transforming practice as of the 

national reality. 

 

While working at DGESPE (2008-2011), Siddhartha Camargo Arteaga directed a project of 

professionalization for professors who teach history in teacher training institutions, under his direction 

and with the help of Belinda, they sought to strengthen the disciplinary and didactic training of the 

subject. The synergy between them allowed them to integrate experience and renovation in research 

centered in historical education, the school archives and pedagogical memoir, consolidating a critical 

perspective and position on the teaching of history in Mexico (see annex). 

 

After her intense collaboration with Siddhartha Camargo, Belinda Arteaga promoted a project on 

academic training oriented to strengthen the research skills of her professor colleagues. This effort 

translated in the form of a permanent seminary titled “Aquelarre”, conceived as a horizontal space for 

reflection, partnership and production of knowledge. Belinda always had in mind the construction of new 

spaces, as she manifested. 

 

But then, what are we going to do to continue training historians? [...] We have to train people 

who know how to train others. If you don’t have that, then you have nothing, because the only thing that 

you obtain is frustration. You can’t achieve anything, you just can’t, you stop halfway through and then 

you slip, you stumble. Well, it’s important to know how to train others. This was a great worry because, 

as I’ve said, I came from those catastrophic scenarios (BAC, 15/08/2025). 

 

Inspired by the memory of her friend and colleague Luz Elena Galvan, and committed to leaving 

a shared legacy, Belinda started “Aquelarre”. Some of the members were Edith Castañeda, Andrea Meza, 

Andrea Torres, Martina Alvarado and Raquel Vélez, who found in the seminary not only tools to build 

up their intellectual work, but also a community where they felt listened to, accompanied and recognized. 

“Aquelarre” was a stake for collectivity. 
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4.3 Academic and institutional recognition: the public legacy  

 

Academic recognition is not only a symbolic act of receiving an individual award; but constitutes the 

comprehension of social, epistemological and cultural senses. In higher education, it serves as collective 

validation mechanisms that visibilizes a path of research, teaching, and the creation of networks and 

academic communities. In the social field, it allows the identification of figures that have decided on the 

construction of public agendas, especially in fields like history of education, where intellectual work 

intertwines with memory, the national narrative and the fight for the right to education. Culturally, 

recognition represents a form of moral authority and discursive legitimacy that generations go through, 

as well as in institutional contexts, positioning those who have been referrals of their time. 

 

To recognize is to value our differences. In a deeper sense, this value doesn’t limit to identifying 

the merits of a person, but to reconstruct their place in a network of shared meanings. In its etymological 

origin, recognizing implies “to get to know again”, this means, to look again with attention to something 

that, by habit, oblivion or structural inequality, has been invisible or minimized. Recognition allows self-

fulfillment of the subject within the community of sense, while its denial generates forms that fracture 

the identity (Honneth 2010, en Velásquez & Cacante, 2020). 

 

A key moment that marked Belinda’s academic path as a researcher, and that strengthened her 

conviction on the need to produce knowledge that is critical and committed to the national educational 

processes, was the recognition that she received when she won the National Contest for postgraduate 

thesis, given by the UPN, the prize consisted in publishing her thesis (see figure 6). This distinction not 

only represented the value of methodological solidity and the analytical capability of her work, but it also 

reaffirmed her ties to the causes of teachers, as it addresses relevant topics for teacher training and the 

structural challenges of the Mexican education system. 

 

Box 6 
 

 
Figure 6 

Book cover. Master's degree thesis of Belinda Arteada. Portada del 

libro. Tesis de maestría de Belinda Arteaga. Winning thesis. 
 Source: Internet 

 

Obtaining the second place in category B of the Essay Contest: Avances en la lucha política de 

las mujeres a 50 años del sufragio femenino” (Advances of political struggles of women at 50 years after 

feminine suffrage), called by the Senate of the Republic, reaffirmed Belinda’s commitment to educational 

justice and women’s right, consolidating her trajectory as a critical researcher and advocate of the 

memory and fight of women for their rights. 

 

 

https://scielo.isciii.es/scielo.php?script=sci_arttext&pid=S1699-60112020000100019&lng=es&tlng=es.
http://200.23.113.51/pdf/xplora/la%20institucionalizacion%20del%20magisterio.pdf
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One of the public recognitions at a national level that Belinda received was determined at the 

symposium “Aportes a la Historia de la Educación y Educación Histórica. Homenaje a Belinda Arteaga 

Castillo” (Contributions to the History of Education and Educational History. Tribute to Belinda Arteaga 

Castillo), a virtual event that took place in 2020 and was extended for a period of six months (from July 

to December). It was organized in a collaborative effort by UPN Ajusco, Escuela Normal “Miguel F. 

Martínez”, Centenaria y Benemérita, Benemérita Escuela Normal “Manuel Ávila Camacho” in 

Zacatecas and Escuela Normal de Chalco (see figure 7). This symposium was coordinated by a group of 

colleagues, former trainees of Belinda, that came from different regions of the country and from diverse 

teacher training institutions, who from their own positions recognized the deep academic and human 

influence that she exerted on their professional paths but overall, the impact on the training of teachers 

in teacher training institutions. 

Belinda Arteaga Castillo’s legacy was present in a blunt manner in the two keynote speeches that 

she presented herself during the symposium: the opening and closing ones. In both, she expressed her 

thinking on the historical sense in education and the urgency to recall teacher training from memory, the 

archive and justice. These spaces of collective construction not only allowed to recover her intellectual 

path, but also to position her as a key figure in the impetus of research in teacher training  

Box 7 

 

 
 

Figure 7 

Symposium poster 
Source: Internet 

 

In 2022, the SOMEHIDE gave Belinda a national acknowledgement to the merit “Luz Elena 

Galván Lafarga”, a biennial distinction that celebrates researchers with an outstanding trajectory in the 

field of history of education in Mexico. She was proposed by a group of colleagues and former students 

of her, who lived in different regions of the country and gathered evidence of her teaching, research and 

formative work in diverse institutions, especially in teacher training institutions.  

https://sites.google.com/view/simposioaportesalahistoria/principal?authuser=0
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This acknowledgement which has by name the one of the founder and former president of the 

SOMEHIDE, Dr. Luz Elena Galván, has a special meaning for Belinda, who shared with Luz Elena not 

only academic similarities, but also a deep friendship built throughout the years of collaboration and 

intellectual exchange. Receiving this acknowledgement not only honors the professional legacy of 

Arteaga Castillo, but also symbolizes an affective bond between two generations of women who made 

their way in a historically masculinized field, consolidating knowledge networks, ethical commitment 

and pedagogical memory. 

Great memories. I think that the fact that Luz Elena (Galván) had invited me to the seminary, 

shaped me. I know it shaped other too, but there are levels. I think I was her disciple (BAC, 15/08/2025). 

 

In 2023, Belinda Arteaga Castillo received a honorific mention of the prize Josefina Zoraida 

Vázquez, which is given by the Instituto Nacional de Estudios Históricos de las Revoluciones de México 

(National Institution for Historical Studies of the Revolutions of Mexico, INEHRM), in recognition to 

her outstanding trajectory in the field of history of education in the XIX and XX century (see figure 8). 

The nomination was impulsed by teachers of the Benemérita Escuela Normal “Manuel Ávila Camacho” 

in Zacatecas, who gathered evidence and letters from important national and international academics 

from different institutions to support her candidacy, emphasizing her work in teacher training and her 

commitment to the educational memory of teacher training institutions. 

 

Box 8 
 

 
Figure 8 

Belinda with her recognition 
Source: Sitio web Identik 

 

Conclusions 

The intellectual biography of Belinda Arteaga Castillo, university professor, from “La Bella Airosa” 

(Pachuca, Hidalgo), descendant of a matriarchy that broke down preconceptions and originated a rupture 

of what a woman should do, allows us to understand the benevolence of being a member of the middle 

class and having a motherly support to get a higher education. 

By what Belinda narrates, the persistence of her mother to make way for her daughter to access 

education and have assistance in the process was essential to generate in her appreciation for books; she 

enjoyed her teacher Yola’s lectures and took Mr. Rodrigo’s advice. Also, her professional trajectory 

bloomed in a habitat of coexistence and integration that associated Belinda with dialogues, cosmovisions 

and important projects in her academic identity as well as her personal identity. 

https://www.identik.com.mx/el-inehrm-reconoce-a-historiadores-por-su-trayectoria-en-investigacion-2023/
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In this view, it must be noted that Belinda forayed in spaces that were majorly considered 

masculine, and far from excluding her, they retained her intelligence, impetus and intellectual defiance, 

consolidating in this way spaces of equality for women who were starting in the academic field. 

Taking up Belinda’s story takes us to her incursion in science from a masculine universe that 

polished her nuances and concerns, approaching spaces of knowledge that deconstructed Belinda towards 

history and gender studies. For example: one of her most significant contributions was the creation and 

consolidation of the “Network for Historical Archives in Teacher Training Institutions”, a space that 

allowed not only to safeguard the institutional memoir, but also to position teacher training institutions 

as a historical subject and legitimate actor within the national educational debate. For Belinda, the archive 

was a place of live pedagogy in Mexico, not a lifeless deposit: there you could find a sense, regain 

struggles and visibilize the contributions of teacher training in the formation of Mexican teachers. 

Boosting this project implied the coordination of efforts among different entities, building common 

methodologies, enabling spaces for dissemination and above all to sustain the idea that the pedagogical 

memoir is a collective right and a critical tool. 

Another main axis of her job was the training of new generations of researchers in teacher training 

institutions. Belinda not only researched but also taught to research. She opened new pathways so that 

professors of teacher training institutions could access an academic culture which had been historically 

denied for this subsystem. She designed strategies of accompaniment, she promoted seminaries, 

coordinated academic groups and offered her experience with generosity. Her approach didn't consist of 

imposing a model, but in training others to find their own voice, their question and their path within 

educational research. 

In this way, when history is written with a feminine tone, perceptions change and come together 

in a rigorous analysis of awareness, reflection and criticism, which draws out the hidden, the not 

expressed and the unknown, valuable contributions with social impact and in this case, national 

educational spaces. 

Women’s role in science implies listening, recovering and to make silenced voices, by order and social 

tradition, to be heard. Nevertheless, this new coming up shows that there is still a lot of work to be done 

by recovering more lives and stories of women in research, art and culture, that give account of their 

contributions to science. 

Annex 

Belinda Arteaga Castillo’s publishings 

Some may have been omitted, particularly those that were published physically. 

The thesis directed by the biographed subject are not included. 
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Table 1 

 

Title Year Co-author Publishing source 
La institucionalización del magisterio (1938-1946).  

Tesis de maestría 

1994  Universidad Pedagógica Nacional 

A gritos y sombrerazos. Historia de los debates sobre 
educación sexual en México (1906-1946). 

Tesis de doctorado 

1999  Universidad Autónoma Metropolitana. Unidad Xochimilco 

Los caminos de Clio. Perspectivas y debates de la 

historiografía contemporánea 

1999  Universidad Pedagógica Nacional 

A gritos y sombrerazos : historia de los debates sobre 

educación sexual en México: 1906-1946 

2002  Editorial Miguel Ángel Porrúa 

Mujeres imaginarias: el papel de la escuela en la 

invención de la mujer 

2002  VI Congreso de la Asociación de Historia Contemporánea 

El trabajo interdisciplinario en la investigación histórica 

de la educación. Imágenes y sentidos: la fotografía 

histórica, una aproximación a la semiótica de la imagen 

2003  Clio & Asociados 

La escuela racionalista de Yucatán, una experiencia 

mexicana de educación anarquista 

2005  Universidad Pedagógica Nacional 

Los archivos privados de los maestros del Siglo XX, 

fuentes primarias de la historia de la educación en 

México. 

2007  Congreso Nacional de Investigación Educativa 

Maestro Ramón G. Bonfil. Una vida bajo palabra de 
honor 

2009  Universidad Pedagógica Nacional 

Bibliografía comentada de la historia de la educación 

normal en México: 1913-2008, Vols. I y II. 

2010 Coordinadora de la obra Secretaría de Educación Pública Vol I y Vol II 

Anarquismo y educación: la escuela moderna de 

Francisco Ferrer Guardia 

2008  Memoria, conocimiento y utiopía 

http://200.23.113.51/pdf/xplora/la%20institucionalizacion%20del%20magisterio.pdf
https://repositorio.xoc.uam.mx/jspui/bitstream/123456789/1811/1/84361.pdf
https://www.academia.edu/20193588/Los_caminos_de_Clio_Belinda_Arteaga
https://ifc.dpz.es/recursos/publicaciones/25/03/ebook2447_2.pdf
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