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Abstract

This chapter aims to evaluate the relationship between Self-Transcendent Emotions (STEs), Kama Muta,
and the culture of peace within the university environment. The methodology involved a systematic
literature review using databases such as Google Scholar, PubMed, and ScienceDirect, employing
Boolean operators and following the Joanna Briggs Institute methodology. The final sample included 20
articles, predominantly qualitative studies conducted in Latin American universities. The results revealed
limited research specifically addressing self-transcendence, Kama Muta, and violence in university
contexts in the past five years, although related studies concerning STEs and the culture of peace do
exist. Additionally, a low understanding of the Kama Muta phenomenon within these settings was
identified. The conclusion emphasizes the need for future research to explore how these emotions can
strengthen a culture of peace in higher education, fostering positive socialization and peaceful conflict
resolution.

Developing a culture of peace: An analysis of the current state of knowledge regarding self-
transcendent emotions among university students

university environment.

following the methodology of the
Joanna Briggs Institute. The final
sample included 20 articles, mainly
qualitative studies conducted in Latin

Objective Methodology Contribution
Evaluate the relationship | It consisted of a systematic literature | This ~ work  explores self-
between  Self-Transcendent | review in databases such as Google | transcendent emotions and
Emotions (STEs), Kama Muta, | Scholar, PubMed, and ScienceDirect, | establishes a conceptual and
and the culture of peace in the | using  Boolean  operators and | theoretical foundation for the

development of psychoeducational
programs and interventions aimed at
promoting education for tolerance,
dialogue, and conflict resolution,

American universities. fostering a culture of peace in the

university setting.

Culture of Peace, Autotranscendent Emotions, and University Students

Resumen

Este capitulo tiene como objetivo evaluar la relacion entre las Emociones de Autotrascendencia (EAS),
Kama Muta y la cultura de paz en el entorno universitario. La metodologia consistié en una revisién
sistematica de la literatura en bases como Google Scholar, PubMed y ScienceDirect, usando operadores
booleanos y siguiendo la metodologia del Instituto Joanna Briggs. La muestra final incluy6 20 articulos,
principalmente estudios cualitativos en universidades latinoamericanas. Los resultados revelaron baja
produccidn sobre autotrascendencia, Kama Muta y violencia en contextos universitarios en los Gltimos
cinco afios, aungue existen estudios relacionados con las EAs y la cultura de paz. Ademas, se detectd una
baja comprension del fendmeno de Kama Muta en estos ambientes. La conclusion destaca la necesidad
de futuras investigaciones que exploren como estas emociones pueden fortalecer una cultura de paz en
la educacion superior, promoviendo socializacion positiva y resolucion pacifica de conflictos.

Fomentando la cultura de paz: Un andlisis del estado del arte sobre emociones de autotrascendencia en
el ambito universitario
Metodologia

Consistio en una revision sistematica
de la literatura en bases como Google
Scholar, PubMed y ScienceDirect,
usando operadores booleanos y
siguiendo la metodologia del Instituto
Joanna Briggs. La muestra final
incluydé 20 articulos, principalmente
estudios cualitativos en universidades
latinoamericanas.

Contribucién

Este trabajo explora las emociones
de autotrascendencia y establece
una base conceptual y teorica para
la elaboracién de programas e
intervenciones  psicoeducativas
orientadas a la educacién para la
tolerancia, el didlogo y la
resolucion de conflictos,
fomentando la cultura de paz en el
admbito universitario.

Objetivo
Evaluar la relacion entre las
Emociones de
Autotrascendencia (EAs), Kama
Muta y la cultura de paz en el
entorno universitario.

Cultura de Paz, Emociones de autotrascendencia y Estudiantes Universitarios
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Introduction

Beyond the mere absence of conflict, peace is a universal aspiration, and in this sense, the United Nations
Educational, Scientific and Cultural Organisation (UNESCO, 2023) invites us to reimagine it as a vibrant
state, an ecosystem of justice, equality and mutual respect. And where better to sow these seeds than in
the melting pot of university education? Here, where young minds are forged and futures are designed,
lies the potential to transform the culture of peace into a tangible reality.

Let us imagine classrooms that not only impart knowledge but also cultivate emotional well-
being. Spaces where empathy, gratitude and forgiveness are not mere concepts but everyday practices.
The key lies in emotional education, that powerful tool that enables students to face the challenges of
university life with resilience and optimism.

We cannot ignore the growing wave of violence, depression, and anxiety that plagues our students
Guasti & Gaibor (2022). Academic demands, social and family problems, and a lack of institutional
support weave a web of challenges that threaten their well-being. But within each challenge lies an
opportunity to grow, to strengthen character, and to forge deeper connections. Self-transcending
emotions, such as compassion and gratitude, act as antidotes to violence and isolation. They foster
peaceful conflict resolution and build bridges of understanding between cultures (DeSteno et al., 2016).
In an increasingly polarised world, these skills are more crucial than ever.

According to Guterres (2024), Secretary-General of the United Nations, when discussing global
education goals, he reminds us that progress is uneven; that the most vulnerable, including our students,
are being left behind. Students are not equipped with the skills they need to succeed in a changing world,
and early childhood learning and adult learning are often considered optional’ (Guterres, 2024). It is
important to promote comprehensive human development, where teaching values and emotional skills is
as much a priority as academic excellence.

The purpose of this article is to understand the scope and type of evidence related to emotions of
self-transcendence, particularly Kama Muta, in order to strengthen the culture of peace in the university
environment.

In other words, exploring this topic contributes to the generation of knowledge about EAs by
identifying the theoretical gap and the need to implement these emotions in a cross-cutting manner,
allowing other researchers and readers to learn about and explore the topic. This raises important
questions to be answered in this article, such as: What is the scope, nature, and distribution of the existing
literature that explores the relationship between emotions of self-transcendence, Kama Muta, and the
promotion of a culture of peace in the university context? We would also like to answer other questions
such as: What types of interventions or practices have been developed and implemented in the university
setting that use the emotions of self-transcendence and/or Kama Muta to strengthen the culture of peace
and, if so, what have been their results?

Obtaining this information would allow us to use it for the design and/or adaptation of
interventions in the university context, aimed at promoting peace and warmer and more effective social
relations.

Theoretical framework

In this section, we present an accessible theoretical framework. We explore fundamental concepts that,
far from being academic abstractions, are living tools from various authors who are experts in the field.
Through a careful selection of definitions, we articulate a fluid and coherent dialogue, adding images
that illustrate the subject matter for a better understanding of the topic. Our goal is for each concept to
resonate clearly, inviting the reader to a deeper understanding and to discover the interconnections that
shape the analysis of the state of the art in question.


https://www.un.org/sg/es
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Culture of Peace

The culture of peace transcends the mere absence of conflict. Following Galtung's perspective (1990),
positive peace implies the eradication of all forms of violence, recognising that violence is not inherent
in human nature but learned and, therefore, modifiable through education (Velasco Zea, 2025).

It is essential to highlight that education plays a crucial role in building a culture of peace,
especially in university contexts, where fostering values such as empathy, solidarity and tolerance
through psychoeducational programmes can transform coexistence and empower students as agents of
social change (Gutiérrez Diaz et al., 2023).

In the university setting, this involves training agents of change, equipping students with skills
for peaceful conflict resolution and promoting values that foster harmonious coexistence and enable a
culture of peace in all our shared spaces. This is achieved by promoting a climate of dialogue and mutual
respect through values such as tolerance, justice, equity, non-discrimination, non-violence, empathy,
compassion, solidarity, respect and goodwill (Calderdn, G. & Jiménez, T. 2024). (see Figure 1).

This process involves active transformation and a deep social commitment, which invites us to
connect with emotions of self-transcendence in order to achieve collective well-being.

Tolerancia

Justicia y
Equidad

Mo f
Discriminacidn 22

Cultura de Paz

Mo Viclencia [ “xg _f

Empatiay / =%
Compasion \ = /

Solidaridad y
Respeto

Figure 1
Values of La Paz Culture

Source: Source: Campos-Jazo, et al. (2025). CP
Emotions of Self-Transcendence: Connection and Collective Well-Being

There are three positive emotions of self-transcendence (ET): awe, moral elevation, and being moved by
love (kama muta) (Cusi et al., 2022). Other authors, such as Pizarro et al., have also pointed out that self-
transcendent emotions (STESs) are found in expressions of gratitude, moral elevation, awe, kama muta,
compassion, and self-compassion, connecting us to something greater than ourselves and promoting a
sense of belonging and responsibility towards others (Pizarro et al., 2021). These emotions foster altruism
and collective well-being, strengthening interpersonal relationships and a sense of community (da Costa
et al., 2024). (see Figure 2).
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Autotranscendence Emotions (AES)
Source: Campos-Jazo, et al. (2025). EA"s

Kama Muta, a Sanskrit term, describes the emotion of feeling a deep connection with others,
generating feelings of love and compassion (Zabala et al., 2023). This emotion is universal and positive,
characterised by physical sensations such as warmth in the chest, tears and goose bumps. It serves to
motivate devotion and commitment, promotes solidarity and understanding, strengthens social cohesion
and creates a positive cycle of emotional interactions (Fiske et al., 2019).

In the university context, cultivating experiences of Kama Muta can be fundamental to building
inclusive and compassionate spaces (Herting & Schubert, 2022). Experiences such as reunions,
reconciliations, and gestures of friendship can provoke the emotion of kama muta.

Furthermore, some studies indicate that social movements have the potential to activate this
emotion, generating a sense of moral responsibility towards other people and fostering motivation to
support causes linked to a group (Alfaro-Beracoechea & Contreras-Tinoco, 2021).

Various studies have shown that these emotions can open us up to broader and more inclusive
identities, making us feel more part of humanity. In particular, when people experience a sense of
smallness in the face of something larger, they tend to feel more connected to the world and recognise
themselves as part of a global citizenship (Wlodarczyk et al., 2022).

Interconnection and university application

The culture of La Paz, the EAs and, specifically, Kama Muta are intertwined to create a university
environment conducive to comprehensive development. Promoting these concepts through educational
programmes and intervention strategies is essential to prevent violence and foster healthy relationships
among members of the university community.

Education, as Nussbaum (1997) points out, plays a crucial role in this process, not only by
transmitting academic knowledge, but also by cultivating emotional and social skills that empower
students to build more just and peaceful communities (Calderon & Jimenez, 2024).

Methodology

The search and extraction process was carried out following the three-step method of the Joanna Briggs
Institute (JBI). First, an initial limited search was conducted in MEDLINE (PubMed) and CINAHL
(EBSCO) to identify articles on the topic. The keywords contained in the titles and abstracts of relevant
articles, as well as the indexing terms used from the UNESCO Thesaurus: Culture of Peace and Human
Development. The emotions of self-transcendence and Kama Muta were not found in thesauri or
traditional health science descriptors due to the emerging nature of these concepts and the intersection
between psychology and sociology.
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However, although not found directly in the main thesauri, these concepts are present in the
scientific literature and are relevant to the understanding of human well-being.

The search strategy included all identified keywords and indexing terms. In a second step, a search
was performed using Boolean operators: AND, OR, and NOT.

Articles were extracted from databases such as Google Scholar, PubMed, ScienceDirect,
ResearchGate, as well as scientific databases and journals such as Scielo, Redalyc, Dialnet, Ciencia y
Educacion, and South Florida Publishing. In the third step, the following inclusion criteria were
considered: articles published in the last five years, from 2020 to 2025; filters such as Spanish and English
language were added. A total of 497 articles were found.

A spreadsheet was used to collate all the identified citations and remove duplicates. The authors
examined the titles and abstracts to assess them against the inclusion criteria for the review.

The full text of the citations selected according to the inclusion criteria was analysed in detail.
Texts that did not include the university population, as well as those in which no information relevant to
the topic in question was found, were excluded, recorded in the scoping review, and presented in a flow
diagram based on the PRISMA statement (Page et al., 2021) (see Figure 3).

( N

Identification of studies through databases and registries

\ J
Records identified with the search Elicit Records deleted prior to
n=459 assessment:
Articles uploaded manually: _Dg%l)'cate records defeted (n
Pu_b Med n= 4 Records marked as
ScienceDirect n=1 ineligible (n = 120)
ResearchGate n =1 Records deleted for other
Scielon=3 reasons (n = 100))
Redalyc n=8
Dialnet n=1
Science and education n=1
South Florida Publishing= 1 Discarded items (n=237)
Google Scholar n=18
Articles selected according to the following
criteria: Context, emotional component, Articles discarded for
culture of La Paz, Eas and Kama Muta, age justified reasons (n=3)
of participants, language: Spanish, English,
Portuguese n=257

Full-text articles with eligibility potential
(n=23)

Items included for extraction and analysis
n=20

[ omaoc —0 35 — ][<.-._.__.c-_.@_._m] [:o—vﬂom—mm][:o-nmo-—g—vﬂ:mﬂ.—

Figure 3
PRISMA flow diagram
Source: Taken from: Source: Page et al., (2021). The PRISMA 2020 statement:
An updated guideline for reporting systematic reviews. BMJ, 372, n71.
https://doi.org/10.1136/bmj.n71
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Results

The data extracted from the articles included in the scoping review include specific details about the
articles and documents, such as authors, year of publication, country, study type and design, and key
findings relevant to answering the review questions.

The texts describe that, in the realm of self-transcendent emotions, spirituality, empathy, compassion,
and forgiveness are associated with:

Greater self-awareness and reduced stress.

Better conflict management to reduce violence.
Stronger interpersonal relationships.

Increases in social cohesion and awareness of peace.

el N

Self-transcendent emotions in university settings

Only two studies explicitly address the concept of Kama Muta: one study from Mexico and another from
the Basque Country in Spain, which highlights a gap in the literature regarding this emotion in academic
contexts. Several authors consider that Kama Muta could contribute significantly to conflict prevention
and the promotion of unity among people (Alfaro-Beracoechea & Contreras-Tinoco, 2021).

Based on our review of the available abstracts and full texts, the following was determined:

- Key findings were identified for three of the six themes analysed: spirituality, empathy, and
compassion. These elements were reported to contribute significantly to the development of a
culture of peace, are fundamental to promoting peace, and are implicit in approaches to peace
education.

— No studies were found that explicitly address wonder, gratitude, and Kama Muta in relation to
peace education within the reviewed materials.

Implementation approaches were reported for four of the six themes:

— Spirituality: yoga and meditation practices.

- Empathy: intercultural dialogue and reflective exercises.
- Compassion: pedagogy of the concept of love.

- Awe: musical performances (as a possible approach).

No mention of implementation approaches or reported outcomes for gratitude and Kama Muta
was found in the materials reviewed.

Table 1
The emotions of self-transcendence

Subject Key findings Implementation Reported results
approaches

Spirituality | Contribute to the development | Yoga and  meditation | Greater self-awareness, stress reduction
of a culture of peace practices

Empathy Fundamental to promoting | Intercultural dialogue, | Improved interpersonal relationships.
peace reflective exercises.

Compassion | Implicit in approaches to peace | Concept of pedagogy of love | Potential for transformative education
education (results not directly measured)

Fear Not explicitly studied Musical interpretations | Greater social cohesion (indirect result)

potential approach

Gratitude Not explicitly studied No mention was found. No mention was found.

Catch  the | Not explicitly studied No mention was found. No mention was found.

thief

Source: Own Elaboration
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Culture of La Paz

The evidence extracted offers a diverse overview of strategies and results that link the promotion of
emotional skills with the strengthening of the culture of peace in higher education. However, only seven
studies were found on this topic, all of which were conducted in Latin American universities and explored
the issue using mainly qualitative designs (five) and one quantitative design.

In addition, a mixed action research study was found with an intervention by the Korrika
collective event, as well as pedagogical and extracurricular interventions that can promote a culture of
peace (Zabala, J. et al., 2023).

Analysis of the available information allowed us to identify five central themes in peace education
initiatives in higher education:

Curricular integration
Innovative pedagogies
Institutional policies
Community participation
Intercultural approach

arLONOE

The implementation approaches showed variety: different approaches were found, each reported
in one study. These included Peace Chair programmes, ethics courses, games, music, yoga, peace-
oriented policies, rural development programmes, and outreach projects.

Similarly, the reported outcomes varied. These outcomes included: increased awareness of peace
concepts, increased student participation, social cohesion, potential for systemic change, leadership
development for community peace, and improved empathic relations between cultures.

The repetition of themes, approaches, and outcomes across multiple studies suggests significant
diversity in peace education initiatives in higher education.

However, this conclusion is limited by the scope of the review and the information accessible in
the abstracts and full texts analysed. Below is a syntactic summary of the available scientific information
(see Table 2).

Box
Table 2
Characteristics of the included studies

Author, year Study type and design Population and Context Key Findings
(Alfaro- Qualitative study, | University students aged 17 to 29 from | This study reveals that Kama Muta is related to patterns of behaviour
Beracoechea & | experiences evoking the | Jalisco, Mexico. Ciénega University | that favour the strengthening of relationships (greater commitment,
Contreras- emotion Kama Muta or | Centre of the University of | love, connection, sacrifice) and the promotion of social harmony

Tinoco, 2021)

feeling moved by love for
one's neighbour.

Guadalajara, Mexico.

(renewal and repair of community ties). Consequently, various authors
consider that Kama Muta could contribute significantly to conflict
prevention and the promotion of unity among people.

(Calderén Garcia
& Jiménez
Torres, 2024).

Mixed,  cross-sectional

study.

Students aged 18 to 25 from the
University Centre for Social Sciences
and Humanities and the University
Centre of La Ciénega, UdG. Mexico.

It emphasises the need for universities to promote and manage
educational activities that foster a culture of peace among students,
based on dialogue, respect and tolerance. It also highlights the role of
universities as providers of spaces and activities that educate students
not only academically, but also socio-emotionally and affectively.

Author, year

Study type and design

Population and Context

Key Findings

(Campo-Baena
etal., 2024)

Mixed research-action
study.

University students from the Faculty
of Administrative, Accounting and
Economic Sciences at the Popular
University of Cesar, Colombia.

The study reveals the absence of institutional policies on education for
peace and coexistence at the University. Despite this shortcoming, there
is a strong desire among students, teachers and administrators to
implement actions that promote coexistence. The need to coordinate
the work of the university with government peace policies is
highlighted.

(Cusi et al,
2022)

Quantitative study.

Participants from Jalisco, Mexico,
aged between 18 and 63. Group
meetings, effervescence conceived as
perceived emotional synchrony (PES).

Emotions of self-transcendence are capable of mobilising people to
connect with those around them or with their society. These Emotions
of Transcendence (ET) include compassion, gratitude, wonder, moral
elevation or inspiration, and being moved by love for one's neighbour.

(Delfin-Ruiz et
al., 2024)

Qualitative study.
Document review and
categorisation.

Documentary study: among university
students focused on the culture of
peace.

The university should be the main manager of actions, proposals,
spaces, and activities where young university students become not only
builders of learning but also socio-emotional and affective managers of
a culture of peace, contributing to a just and equitable society, which is
essential for a culture of peace.
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(Galvan-Soto et | Review of qualitative | The systematic review included | There is a positive relationship between mindfulness and emotional
al., 2024) articles. adolescents aged between 9 and 14 | intelligence in adolescents, where greater practice of mindfulness is
years. associated with better emotional regulation skills, emotional awareness
Various studies in: Spain, Pakistan, | and interpersonal relationships, which improves emotional skills in

Portugal, and India.. adolescents.
(Gonzélez Qualitative case study, | Female students from public and | In reports of sexual violence, emotions of condemnation such as anger,
Victoria & | document analysis. private universities in Mexico who | disgust and outrage are paramount. The power dynamics between
Gress Lira, suffered and reported sexual violence | students and teachers emerge as a determining factor in cases of sexual
2023) (n=12). harassment. Finally, the research highlights the critical role of emotions
in bringing previously concealed situations of sexual violence to light.
(Herné&ndez Descriptive  qualitative | Students enrolled in the Bachelor's | The main objective of this research was to highlight the commitment of
Trejo et al., | study. Degree in Computer and | higher education institutions to promoting a Culture of Peace, given

2024)

Administrative Systems at the Faculty
of Accounting and Administration,
Xalapa region, Veracruz University.
Mexico

their position as an ideal setting for educating people in the values of
solidarity, tolerance, justice, ethics and respect for human rights.

(Herting &
Schubert, 2022)

Quantitative study; intra-
individual correlations of
time series.

Aged 18 to 72, both genders, residents
of the United States (USA).

The study found that feeling moved correlates with positive affect (M =
0.42), feelings of warmth (M = 0.46), and closeness (M = 0.38). 1
Contrary to predictions, the correlation with molarity (M = 0.31) was
similar to that of closeness. 2 The results replicate previous findings,
but with intra-individual measures.

(Lopez - Cassa,

Literature review,

Documentary article

It argues that emotional education is essential for developing necessary

2024) synthetic analysis and life skills, especially in times of crisis. Tools and practices are proposed
content analysis that can be implemented in the educational setting to help children,
young people, families and teachers. Emphasising the need for an
educational approach that includes emotion management and emotional
well-being.
Author, year Study type and design Population and Context Key Findings

(Nava-Preciado, | Qualitative study. Students  from  various  degree | This research highlights the alarming connection between intolerance
2022) programmes at the University Centre | in schools and workplaces and the rise in gender-based violence. To
for Economic and Administrative | counteract the normalisation of sexism, harassment and mockery, it is
Sciences (CUCEA). Comprehensive | imperative to implement strategies that foster respect and camaraderie
programme for young university | in these environments. Failure to do so risks intensifying the current

students on the Culture of Peace. violence, with devastating effects.
(Orozco M, | Quantitative, Of the students, 56% were women | The study found negative correlations between emotional intelligence,
2021) correlational, predictive | aged between 15 and 19 from | empathy, kind treatment, and physical aggression. The predictive model
study. Guadalajara, Jalisco, Mexico. (R2 = .30) identified stress management, kindness, cordiality, affective

empathy, and physical kind treatment as protective factors.
Interpersonal competence, cognitive empathy, and psychological kind
treatment predicted physical aggression.

(Pizarro et al.,
2021)

Qualitative Study.

University  students from  three
different universities in the Basque
Country, Spain, aged between 18 and
62.

For research on positive emotions in collective action and human
identities, it is recommended to include the analysis of individual
differences, self-compassion, and multicomponent approaches. In
addition, it is suggested to study natural events in contexts such as
education to strengthen theoretical models and their application.

(Salinas  Arias, | Qualitative, analytical and | Theoretical and educational approach, | Conceptual analysis: The study focuses on the interpretation and

2023) interpretative study. analysis of Johan Galtung's categories | discussion of Galtung's concepts and theories, such as positive and
on education for peace. negative peace, forms of violence, and conflict resolution.

(Samboni Qualitative Study. Students at the Colombian University. | This research highlights the importance of implementing strategies to

Torres, 2024)

Educational strategies for promoting
peace education.

promote peace education, based on an analysis of family and
community emotions in relation to experiences of the Colombian armed
conflict.

(Valencia et al.,
2023)

Descriptive and
exploratory quantitative
study

The article describes the processes and
activities of the  Autonomous
University of Campeche to promote a
culture of peace.

It focuses on describing educational activities in areas such as outreach,
dissemination, academic offerings, and community intervention, and
highlights the importance of the university's role in training socially
responsible citizens.

(Velasco
2025)

Zea,

Mixed study.

Undergraduate students at the State
University of Milagro (UNEMI). It
seeks to understand social problems in
the human development of students.

It highlights the importance of creating safe spaces on and off campus
and offering emotional support to students who have experienced
violence. In addition, the article suggests an interdisciplinary analysis
of how social problems affect students' human development in order to
design inclusive and effective educational policies that protect students
in vulnerable situations.

(Zabala et al.,
2023)

Longitudinal Quantitative
Study.

Participants from the Basque Country
aged 18-73. Significant community
event known as Korrika.

The Korrika collective event has positive psychological effects,
increasing social integration, social acceptance and collective
empowerment. The role of Perceived Emotional Synchrony (PES)
stands out as a key mechanism mediating these effects of participation.
The emotion "kama muta" (an emotion related to love and social
connection) emerges as a relevant emotion during these collective
events, and the effects of participation last up to 6-7 weeks after the
event.

Author, year Study type and design Population and Context Key Findings
(Zabalgoitia Qualitative research; | Male university students from the | From a perspective focused on emotional shifts (Ahmed, Rolnik), a
Herrera & | questionnaire and | Faculty of Philosophy and Letters. complex oscillation between defensive and deep emotions is identified

Bautista Rojas,
2024)

reflection circle.

National Autonomous University of
Mexico (UNAM), through a course on
gender violence and ethics.

in accounts of gender-based and sexual violence. This highlights the
urgency of robust gender training in higher education and the
development of critical approaches to rethinking how masculinity, as
emotional and volitional subjectivity, is intertwined with forms of
sexual violence.

(Zelenski &
Desrochers,
2021)

Review study, synthesis
and analysis of existing
literature

It includes articles by students from
Japan, the United States (USA) and the
Guadalajara  Metropolitan  Area,
Jalisco, Mexico.

The review article proposes that positive and transcendent emotions
(such as awe, compassion, and gratitude), often evoked by nature, can
promote pro-environmental behaviour due to their link to prosocial
behaviour. However, the evidence is still inconsistent and further
research is needed.

Source: Own Elaboration
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Conclusions

Self-transcendence emotions represent a key protective factor in fostering prosocial values and
preventing violence among university students. These emotions include compassion, gratitude, elevation,
awe, and the loving compassion of kama muta, all of which are particularly relevant during adolescence
and youth, stages of life in which identity, emotional self-regulation, and social skills are consolidated.
They could also be a shared experience for people anywhere in the world, allowing us to study them in
different cultures and patterns.

Self-transcending emotions can be understood from an interdisciplinary approach that brings
together psychology, education, and social sciences, among other fields of knowledge. This perspective
offers conceptual and methodological resources for designing strategies and interventions capable of
significantly influencing the comprehensive development of students. Human growth and development
should be the central focus of university education. The promotion of a culture of peace and the
strengthening of emotions of self-transcendence are essential pillars for the personal, social, and ethical
development of students.

Likewise, this perspective opens up a line of reflection and research aimed at promoting a culture
of peace and preventing violence in educational spaces, recognising the transformative role of emotions
in building more humane communities of learning and coexistence. Integrating these principles into
university education not only promotes the development of competent professionals, but also strengthens
the ethical and social commitment of educational institutions, contributing to the consolidation of a more
supportive, inclusive and peaceful society, and to a profound and sustainable cultural transformation.

Finally, in response to the questions initially posed, based on a review of the state of the art, we
identified that the majority of scientific output on this topic is found in qualitative studies, followed by
reviews, and that the theoretical gap is found in intervention studies. It is necessary to include these
emotions in educational strategies, as they not only strengthen the culture of peace in the university
environment, but also promote social cohesion, empathy, and the emotional well-being of students.
Fostering these values from childhood and strengthening them at the university level contributes to the
formation of individuals capable of maintaining respectful and constructive interpersonal relationships,
leading to more harmonious, inclusive, and resilient educational communities in the face of violence and
conflict.
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