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Abstract 

 

Historically, women have been dominated and viewed as inferior beings with less value. In many 

contexts, they have been minimized, subjected to violence, and made invisible. The objective of this 

research was to identify how normalist teachers relate within school and family contexts in the face of a 

machista and patriarchal culture in the Southern Region of the State of Mexico. The study was conducted 

using a qualitative approach (Rodríguez et al., 1999) with a biographical narrative method (Bolívar, 

2001) through biographical interviews. Some of the theoretical categories addressed in the research 

included anger and patriarchy (Valenzuela, 2021; Chemaly, 2019; Segato, 2003) and feminism (Lagarde, 

2012). Some of the findings are as follows: teachers live with fear and anger in both contexts, school and 

family. They fear the principal, worried about losing their jobs if they do not comply with authority. At 

home, they are submissive to their husbands, living in fear of abandonment. We found teachers who 

experience both silent anger and explosive anger, teachers who live like grown-up children under the 

control of an adult. The research also found a struggle against the patriarchal structure; some teachers 

relate with dignified anger, raising their voices and expressing their thoughts and feelings. These 

behaviors are not well regarded within the traditional norms that have long dictated that women should 

“stay quiet because you look prettier that way,” a phrase that signifies the silencing of the female gender. 

Even in the 21st century, teachers still live in fear of authority, whether it be the principal or the husband. 

There is a need to deepen the professional training offered in the country to enable better coexistence 

between genders. Pérez et al (2012)  states, “education, understood in its broadest sense, is a fundamental 

tool for achieving equality and preventing gender-based violence” (p. 994). 

  

 
 

Anger, Patriarchal, Machismo 

 

Resumen 

 

La mujer históricamente ha sido dominada, vista como un ser inferior, con menor valía, en muchos 

contextos ha sido minimizada, violentada y desaparecida. El objetivo de la investigación fue identificar 

cómo se relacionan las maestras normalistas en los contextos escolar y familiar ante la cultura machista 

y patriarcal en la Región Sur del Estado de México. Se investigó con un enfoque cualitativo, Rodríguez, 

et al. (1999), con el método biográfico narrativo, Bolívar (2001), por medio de entrevistas biográficas. 

Algunas de las categorías teóricas que se abordaron en de la investigación, con Valenzuela, (2021) 

Chemaly, (2019), el enojo, el patriarcado con Segato, (2003), feminismo con Lagarde, (2012). Algunos 

resultados obtenidos son los siguientes: las maestras viven con temor y enojo en ambos contextos, el 

escolar y el familiar, le tienen miedo al director, temen que las corran del trabajo si no hacen lo que dicen 

la autoridad, y en el hogar sumisas al marido, viven con temor a que las dejen. Encontramos a maestras 

que sienten enojo silencioso y enojo explosivo, maestras que viven como niñas grandes al mando de un 

adulto, también se encontró que hay una lucha con la estructura patriarcal, algunas maestras se relacionan 

con coraje digno, al levantar la voz, al decir lo que piensan y sienten, éstas no son bien vistas por los 

cánones en los que se ha tenido a la mujer “calladita te ves más bonita”, frase que enuncia silenciamiento 

al género femenino.  

 

 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.redalyc.org/pdf/2010/201024390015.pdf


34 

 

 

Las maestras en pleno siglo XXI siguen con temor a la autoridad, llámese director o esposo, se 

requiere profundizar más en la formación profesional que se imparte en el país para posibilitar una mejor 

convivencia entre géneros, Pérez et al (2012), “la educación, entendida en su sentido más amplio, es una 

herramienta fundamental para conseguir la igualdad y la prevención de la violencia de género” (p. 994). 

 

 
  

Anger, Patriarchal, Machismo 

 

Introduction  

 

In past centuries, education was denied to women because their intelligence was questioned. They were 

also denied the right to vote, and from a religious perspective, women were considered soulless being. 

From historical times to the present, it has been believed that their place was in the home, dedicated to 

raising children and confined to the private sphere. 

 

In the last five decades, women in Mexico have been increasingly entered the educational field. 

In many rural regions, such as the municipality of Tejupilco, women have had the opportunities to study 

and teach. Nowadays, there are more female students and teachers who have gained ground in this field. 

Normalist teachers, in their work interactions, face machista practices within their family environments. 

If educational authorities request their attendance at academic activities, forums, or conferences lasting 

more than three days, most women decline the assignment; only a few will accept it.  

 

This reluctance is related to the implications of a woman leaving their home for several days, 

including childcare, responsibilities toward their husband, and household tasks. We start from the 

assumption that women have been shaped by a system of beliefs which, over time, lead them to question 

their own subjectivities and practices based on their lived experiences in the world. 

 

Feminist movements, along with the mobilization of Mexican women through marches and 

protests against the violence inflicted upon them, highlight the importance of asking ourselves: How is 

the belief system of normalist teachers connected to that of the male gender? What practices lead female 

teachers to experience silent or explosive anger? How does one move from silent to explosive anger? 

And how women can achieve dignified anger? To be a woman and live under the dominant culture of 

patriarchy – where both women and men have shaped their subjectivity according to machista practices 

– has deeply affected gender relations.  

 

This research aimed to identify how normalist teachers relate within school and family contexts 

in the face of a machista and patriarchal culture. The study was conducted with female preschool 

education teachers at the Normal School of Tejupilco, located in the southern region of the State of 

Mexico. 
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Methodology  

 

1. Anger  

 

The theoretical framework that underpins the research is presented, drawing on ideas from various 

feminist thinkers and other authors who address the concept of “anger,” viewed as a means of setting 

boundaries in response to the injustices women have experienced in their interactions with the male 

gender. Anger not only allows for the acknowledgment of situations that are transgressive or 

uncomfortable, but also helps to establish boundaries in defense of what we believe to be equitable 

(Chemaly, 2019). 

 

Historically, women have been deprived of anger because it disrupts the traditional caregiver role, 

which prioritizes other emotions such as calmness, availability, and empathy. According to Valenzuela 

(2021), anger is associated with setting boundaries, whereas caregiving requires women to be 

accommodating and willing. This triggers alarms in an oppressive system that seeks to control the 

dominated subject — in this case, women. 

 

Anger is an emotion, and this emotional domain is expressed, according to Barilari (2006), 

through the body and multiple physiological manifestations that arise as a protective response to a threat 

against integrity. Anger produces physiological changes: it increases heart rate, blood pressure, and 

energy hormones such as adrenaline and noradrenaline. Anger has also been addressed from a religious 

perspective, where it acquires a significant meaning: “…for whoever is angry does not promote the 

justice of God” (James 1:19-20). Regardless of the context in which anger is situated, this emotional 

domain encapsulates the harms caused by a patriarchal logic that intersects multidimensionally with 

cultural, social, economic, political, and religious dimensions, creating spaces of violence, invisibility, 

and denial of women in everyday life. 

 

At the cultural level, there exists a value judgment surrounding emotions, where those associated 

with sadness, anger, or fear are deemed negative, while those related to happiness are considered 

desirable (Valenzuela, 2021). 

 

Mexican culture of machismo, has embodied violence against women, based, among other 

aspects, on attributions of weakness, helplessness, and minority status assigned to them. Women are 

placed in a position of subordination in relation to men. Violence, viewed from this perspective, is 

constructed as a positioning of men against those culturally placed in a state of weakness. Averill (1980) 

argues that emotions do not seem to fit an intrapsychic profile that excludes their social origins and 

functions; rather, emotions are constituted by and for the social context.  

 

According to Chemaly (2019), Hispanic girls tend to be rejected when they “misbehave,” and 

people often do not pay attention to what women say because they hear through stereotypes that depict 

them as explosive and hot-tempered. In the social sphere, women learn that they cannot express anger, 

but crying is allowed. Girls of Asian descent, on the other hand, face the expectation that they must be 

calm and pleasant “by nature.” 

 

2. Patriarchy 

 

Patriarchy is a social, political and cultural system that organizes the society in a hierarchical way, 

privileging the male gender and granting men a position of power over women. “Patriarchy is the order 

of the symbolic domination of men” (Lenner, 1990). It is a structure that shapes gender relations and 

legitimizes male domination as the norm. 

 

The persistence of patriarchal dynamics and a machista culture is rooted in the ongoing 

establishment of a status system based on the usurpation or extraction of female power by men (Segato, 

2003). 

  

 

 

 

 

https://books.google.com.mx/books?id=oiuSDwAAQBAJ&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=false
https://www.latercera.com/paula/reivindicar-el-enojo-femenino-las-mujeres-enojadas-generan-revuelo-pero-nadie-habla-de-la-violencia-estructural-a-la-que-estamos-sometidas/
https://www.latercera.com/paula/reivindicar-el-enojo-femenino-las-mujeres-enojadas-generan-revuelo-pero-nadie-habla-de-la-violencia-estructural-a-la-que-estamos-sometidas/
https://sci-hub.se/10.1016/b978-0-12-558701-3.50018-1
ttps://archive.org/details/lerner-g.-1990.-la-creacion-del-patriarcado./page/n5/mode/2up
https://drive.google.com/file/d/0B2UsbsIK468lOUJzbXFlTWYxaGM/view?resourcekey=0-4odCe93XYBztBTol5CFTWQ
https://drive.google.com/file/d/0B2UsbsIK468lOUJzbXFlTWYxaGM/view?resourcekey=0-4odCe93XYBztBTol5CFTWQ
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3. Machismo  

 

The National Institute for Women (n.d.), on its virtual platform, defines machismo as the set of attitudes, 

norms, behaviors, and cultural practices that reinforce and preserve the structure of male and 

heteronormative dominance over sexuality, procreation, labor, and emotional relationships. Machista 

behavior has been denounced as a substantial component of patriarchal culture, which discriminates 

against and oppresses not only women, but also people of diverse sexual identities. 

 

Some expressions of machista culture in the southern region of the State of Mexico, when 

referring to women, include phrases such as “she's a gentleman's item,” “she’s for making tortillas,” or 

“she’s for taking care of the parents in old age.” The contexts in which individuals are shaped create 

conditions in which lived experiences are mediated by meanings, practices, and languages that assign 

them a specific place. As Zecchetto (2010) states, human languages were invented to 'semanticize reality,' 

that is, to express the contents and meanings of the world through some form of codified structure, which 

of course also operates in intergenerational relations between men and women. 

 

4. Anger in men 

 

For men, anger is understood through an instrumental rationale. According to Botello (2021), anger 

becomes a mediator between something that affects the man and the possibility of repairing it. Within 

this framework, concepts such as “revenge” or “getting even” refer to the perception that the man is in a 

position where he must compensate for something; he experiences a lack that he interprets as a 

disadvantage in his relational space. Male anger is constructed within a masculine, machista, and narco-

culture, reaching the very limits of life itself. 

 

5. Feminism  

 

Feminism has become a deconstructive critique of patriarchal humanism and has made it possible to 

revel that humanism’s debt to women – and, of course, to complex and inclusive humanity made up of 

all human beings” (Largarde, 2021, p. 220). 

 

The social reality experienced by some women in Mexico is one of explosive anger. On March 

8th, 2020, thousands of women organized to protest in the streets and public squares of Mexico City. A 

nationwide strike was also held, under the hashtags #ADayWithoutUs and #ADayWithoutWomen, to 

express their rage over the femicides of young girls and women, and over the violence that has persisted 

for more than two decades. They have made their anger visible in an explosive way—spray-painting 

historic monuments, setting fires, and chanting slogans such as “Where are those who are missing?”, 

“Neither the land nor women are territories to be conquered,” and “They took so much from us, they 

even took away our fear.” 

 

"By fighting, we change the world," "Not one step back, woman," "For our rights," "Break the 

fear," "Feminicide State," "We are the scream of those who no longer have a voice," "I belong to the 

equality generation," "We are the granddaughters of the witches you couldn’t burn." These chants 

resonate deeply within women because we all share a history of pain and suffering—of being segregated 

into the private sphere and subjected to violence within our families. Mexican feminist Marta Lamas also 

reflects on the anger expressed by women marching in Mexico: 

 

“…anger catalyzes the differences that some feminist sectors have with it. Anger is representative 

of the current climate in Mexico. It is something I witness in the marches—young women are very angry, 

and they are right to be. What concerns me is how that energy can be channeled in the most effective 

political way” (Lamas, 2017, p. 3). 

 

Women are angry about the inequity and inequality present in relationships across all spheres—

due to discrimination based on gender roles, exclusion from spaces of power, and the violence they 

experience daily. These inequalities are further exacerbated by various existential and material 

conditions. Therefore, any perspective must take into account the intersection of such conditions; for 

instance, women who do not have white skin face a higher likelihood of being discriminated against. 

 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/campuseducativo.santafe.edu.ar/wp-content/uploads/La_danza_de_los_signos_-_Zecchetto.pdf
https://generoymetodologias.org/actualidad/detalle/la-importancia-de-llamarlo-feminicidio/
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/eco.mdp.edu.ar/cendocu/repositorio/00669.pdf
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The research was conducted using a qualitative approach, following the perspective of  

Rodríguez, et al. (1999). The methodological framework was based on the biographical-narrative 

method, as proposed by Bolívar et al. (2001).. The data collection technique applied was the biographical 

interview, which allowed us to access the voices of the normalist tearchers. Eight teachers were 

interviewed, taking into account their age, years of professional experience, and academic degree. The 

age ranges were 25–30, 30–40, and 40–50 years old. Regarding professional experience, participants had 

5, 10, 15, 20, 25, and 30 years of service. As for academic qualifications, the sample included teachers 

with bachelor’s and master’s degrees, as well as doctoral candidates. The data were analyzed and 

categorized to construct the research findings. 

 

Results 

 

The results are presented through the following categories, in which the teachers share their experiences 

and reflections related to the emotion of anger, in its various forms, as they navigate relationships within 

school and family contexts shaped by a patriarchal and machista culture.  

 

1. Normalist teacher’s silent anger  

 

Female teachers occupy a central role in the school environment: they educate students and interact with 

colleagues and school leaders. These interactions reflect the enduring influence of patriarchal and 

machista culture within institutional settings. Therefore, it is crucial to examine how normal school 

teachers contribute to the production and reproduction of relationships characterized by control, 

domination, minimization, and denial—dynamics that often result in both silent and explosive 

expressions of anger within school and family contexts. This underscores the historical silencing of 

women. 

 

Journalist Sofía Valenzuela (2021) states that there is not a single woman who does not 

understand that her anger is openly denigrated. We do not need books, studies, theories, or experts to tell 

us this. While women experience discrimination in different ways, they share the common experience of 

being told that they are crazy, irrational, or even possessed when they express anger. This reflects the 

notion of anger as an emotion that disrupts traditional paradigms, and the expectations imposed on 

women. 

 

The lives of women in patriarchal society have been shaped by historically constructed ideas that 

have generated inner conflict. Their subjectivity has been denied beliefs that female normalist school 

teachers have internalized to such an extent that they have come to normalize them in their relationships 

with others. Workplace, academic, and institutional interactions provoke a kind of anger they themselves 

described as silent, suffocating. This is how teacher Artemisa narrated it (all teacher names are 

pseudonyms to protect their identities). 

 

"I recognize that I carry a silent anger. I don't let others see it—I hold it back. In that sense, I 

don’t show it, but inside I feel rage, helplessness, because I can’t express what I want to say. Honestly, 

I even feel a lump in my throat because I can’t speak, I can’t express my anger. I feel this anger toward 

the authorities, for not informing me in advance about what I have to do." 

(E4. A.19-03-24) 

 

Silent anger is closely linked to a culture of fear internalized within the family nucleus. From an 

early age, women were raised to obey, to be submissive, respectful, clean, orderly, and compliant—

reinforced by the typical phrase “calladitas se ven más bonitas” (“you look prettier when you're quiet”). 

This expression encapsulates the silencing and denial of female subjectivity from childhood. As a result, 

in adulthood, women teachers continue to behave with fear in the presence of authority figures. 

 

Silent anger is an imprint of patriarchal and machista culture, stemming from the intersection of 

various logics embedded in religion, epistemology, politics, and culture—operating as a coordinate that 

permeates everyday life. Most women in these contexts in the State of Mexico live under established 

directives. 

 

 

https://idoc.pub/documents/rodriguez-gil-garcia-1999-metodologia-de-la-investigacion-cualitativa-en5k99866eno
https://es.scribd.com/document/469853302/Investigacion-Biografico-Narrativa-Bolivar-pdf
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Silencing out of fear of being exposed or sanctioned leads teachers to remain quiet in order to 

avoid conflict—an idea they internalized through family and religious upbringing. As teacher Hortensia 

expressed: “I should’ve said nothing… hopefully this doesn’t turn into a problem” (E.5.H. 19-03-24). 

The fear of causing trouble drives them into silence, as a rebellious woman is often negatively judged by 

society. 

 

Repressed, swallowed, and silenced anger has led some teachers to develop health issues such as 

gastritis, colitis, headaches, among others. As teacher Alicia explained: 

 

“Lately, I try to keep quiet to avoid arguments. I’ve been living with silent anger because I’m 

trying to take care of my health. I’ve had stomach pain, colitis, and now headaches.” (E.2.A.19-03-24) 

 

Silencing oneself to avoid arguments, silencing to refrain from shouting—because explosive 

anger led teacher Alicia to develop physical illnesses—reveals the vicious cycle of the types of anger 

teachers experience within their family environment: erupting, silencing themselves, which ultimately 

leads to illness and a dead-end. This is not the path toward emancipation from this negative emotion. It 

is necessary to position oneself from a different perspective, adopting alternative viewpoints to avoid 

conflict with others. 

 

2. Normalist teacher’s explosive anger 

 

Women have historically occupied a secondary position compared to men in all areas of life—social, 

cultural, political, and educational. Within the social group, beliefs have been constructed that denigrate 

them solely for being women, such as intellectual incapacity, fragility, and confinement to the domestic 

sphere and child-rearing. The task of family care has traditionally been assigned to women. Religious 

ideas, such as the belief that woman was created from man’s rib, have shaped women’s psyche, 

generating limiting beliefs. 

 

According to Soraya Chemaly (2019), anger provokes situations of inequality and discrimination, 

serving both as an indicator and a catalyst for change. It proposes that women be empowered to undertake 

effective actions to promote social change, enabling them to achieve equity within a neoliberal society 

that continues to marginalize them. According to Valenzuela (2021), anger not only addresses situations 

that transgress or cause discomfort but also helps establish boundaries and mobilizes individuals to 

defend what is just. 

 

Being a teacher at a Normal School where the majority are men and female teachers have limited 

participation in academic projects, experiencing rejection, minimization, and devaluation of their 

intellectual abilities, generates explosive anger due to discrimination, as shared by teacher Emilia: 

 

“I exploded with anger when we prepared a work proposal that was poorly received by a group 

of teachers, who considered themselves the 'sacred cows' of the school. The reaction of some teachers to 

the female-led work was as follows: Professor Roberto said, ‘Who asked you to do that work?’ Professor 

Héctor argued, ‘Who says that work is well done?’ Professor Gastón said, ‘We would need to analyze 

that proposal.’ The colleagues reacted furiously to the academic proposal we presented; as always, they 

were the ones who decided the academic fate of the institution because the director was appointed for 

political reasons, with little academic experience. Therefore, they believed themselves entitled to 

institutional proposals. They couldn’t believe that two interim female teachers were overshadowing 

them. They didn’t accept it, and that proposal did not gain traction at that time.” (E8. E. 10-03-24) 

 

The belief held by some male teachers that women are not intelligent can be questioned. These 

teachers have shaped control and power beliefs within their family contexts and reproduce them in the 

school environment, minimizing female teachers. Teacher Alison shared her experience: 

 

"A male colleague did not like that I joined the teaching staff; he rejected me, did not accept me, 

criticized what I said, and mocked my proposals. At first, I remained silent to avoid problems since I was 

new to the institution, but I got fed up. He continued with his cynicism, and I moved to explosive anger—

I began responding aggressively to defend myself." (E1. A.18-03-24) 
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Many situations can be narrated that female teachers have experienced when interacting with their 

colleagues and school administrators. They have been rejected, minimized, and devalued by the male 

gender. Professional training has not succeeded in vanishing the machista culture of the Southern region 

of the State of Mexico. In the school environment, female teachers interact with their colleagues and 

administrators, and these interactions have led them to experience explosive anger: 

 

"While working with teacher Ramón, he told me, 'You prepare this section, and I’ll do that one.' 

I didn’t agree with his proposal, so I said, 'I don’t agree, and I won’t do it.' He asked, 'Why don’t you 

want to obey?' I replied, 'I don’t want to do your work.' That same colleague, on another occasion, told 

another teacher, 'Here at the Normal School, only one female teacher is somewhat intelligent; the rest 

are very dumb.' I felt very angry when I heard that machista comment." (E1. A.18-03-24) 

 

The belief that female teachers are "dumb" reflects attitudes of contempt toward women and 

perpetuates a social stigma against the female gender. This psychological violence internalized by 

normalist school teachers affects their interpersonal relationships and simultaneously impacts their 

physical health due to the accumulation of negative emotions experienced throughout their lives. 

 

Within their family lives, female teachers interact with their husbands and children, where 

interactions are complex due to cultural beliefs rooted in machismo. Some express explosive anger, as 

shared by teacher Alicia: 

 

"I have a strong personality because I am very demanding of myself. I like things to be done well 

due to my nature, and I am very demanding of others—I tell them things as they are, in the moment. My 

husband and daughter already know me, so I try to say things right away to avoid holding on to anger. 

Lately, however, I have been trying to keep quiet to avoid arguments, as some people are uncomfortable 

when you tell them things as they are. I have moved from explosive anger to silent anger because I am 

taking care of my health. I have had stomach pain, colitis, and now headaches." (E.2. Alicia. 19-03-24) 

 

Both school and home environments confront female teachers, where they experience both silent 

and explosive anger. Teacher Flor shared her experience: 

 

"What angered me was that my husband controlled the money—that made me angry. But for a 

long time, I remained silent; I said nothing out of fear that he would get mad. However, the moment came 

when I told him, ‘I want to manage my own money, I will open an account and take charge of my 

finances.’ It also upset me, made me angry, that I had to ask him to buy things for me. I was angry that I 

couldn’t manage my own money; it made me feel helpless, like a defenseless child." (E7. M.F. 15-03-

2024) 

 

Having an academic education yet allowing others to manage economic resources reveals the 

structuring of the patriarchal system and machista practices that have developed in the Southern region 

of the State of Mexico. 

 

Speaking up at the right moment is a way of breaking the silence—it means taking a different 

stance, setting boundaries through anger. Teacher Tomasa shared the following: 

 

“With my partner, I say what I feel; that has allowed us to have better communication. When 

something makes me angry, I let him know. With my partner, the worst that could happen is separation, 

but with my superiors, I was afraid of losing my job, the source of income for my household” (E4.T.19-

03-24). 

 

The way the subject mediates her reality is noteworthy: in some contexts, teachers remain silent, 

while in others they explode—something they themselves acknowledge has impacted their health, both 

through silence and outbursts. 
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For some teachers, the family context serves as a space for emotional release; for others, it is a 

site of silencing. Women's subjectivities emerge in certain contexts and are concealed in others. This 

condition highlights that the subject is a “gerund”—a being in the process of becoming—who can 

transform her thoughts and emotions according to her lived experiences and the questions she begins to 

raise within her social reality. 

 

Expressing anger becomes a means of liberation and of repositioning oneself in relation to others. 

Explosive anger acts as a way to reclaim one’s voice, to say “I am here.” However, it also calls for a 

more conscious way of relating—with one’s partner, children, and colleagues—that can break the vicious 

cycle of silence and shouting. 

 

3. Normalist teacher’s dignified anger 

 

Female teachers are agents with the capacity to influence the reality of their present potential, in the 

words of Zemelman (1994). Hence, it is essential to recognize the subject as capable of intervening in 

her own reality. We found that, after experiencing silent anger, the teachers move toward explosive 

anger—an expression that allows them to raise their voices, reposition themselves, break through deep 

silence, and voice their discontent. However, this is still done in an unconscious way, as they may return 

to silence and erupt again. It is necessary to move toward a different way of relating—one that breaks 

the cycle of reproducing machista practices. 

 

It is both just and necessary for women to raise their voices, as they have been silenced for 

centuries. As teacher Hortensia shared: 

 

“I became outspoken—I speak up, I say what I feel, I say no, I don’t like it. I think I speak now, 

and that brings a new problem: I express it, I don’t swallow it anymore. But now the emotion is stronger. 

I’m no longer afraid, and I say: this is my life. That’s why I dared to refiled a complaint against the 

administrators—they crossed the line. It’s my life or my death.” (E.5.H. 19-03-24) 

 

Learning to express what they feel and losing their fear of authority represents significant progress 

for some teachers. They acknowledge having moved from silence to experiencing anger with dignity as 

a way to defend life—what we call “dignified anger,” a means of recognizing one’s personal boundaries 

as a subject. 

 

The word courage comes from the Latin cor, meaning heart, and from the Greek kardiá. It was 

later adapted from the Old French corage (modern French cœur = heart). To have courage is to have 

strength, to "lead with the heart." (Etymological Dictionary) 

 

We define “dignified anger” as that energy that arises from the heart—a force that opens the path 

to transform social practices. Anger, understood as an internal movement to keep going, a desire for 

change; anger as a repositioning of the self to respond from a different place, to think and feel differently. 

What fuels this anger is the need to break free from violence, minimization, and the devaluation of 

women in a male-dominated world. Anger to stop being a woman controlled by fear and submission; it 

is the woman’s repositioning in order to respond with awareness and autonomy in an unequal world. 

 

As women become more self-aware, they begin to position themselves in spaces of respect and 

dignity. The teacher no longer fears authority because she has confronted it—those experiences that 

allowed her to understand that she is a subject with a voice, with ideas, and with the agency to respond 

differently, leaving silence behind. 

 

Reaching “dignified anger” as a possible path toward female emancipation is a process women 

go through when facing harsh situations that compel them to constantly question their position in the 

personal, social, political, and ethical spheres. It is in those moments that a woman decides whether to 

continue being trampled or to reclaim her dignity by responding to the other with courage. 
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In recent decades, the female presence has emerged powerfully—women have raised their voices, 

expressed their thoughts and feelings—a phenomenon that has, in many cases, led to death. In Mexico 

specifically, the machista culture is disrupted by the presence of women, who for centuries have lived in 

silence and submission, obeying the mandates of their fathers during childhood, then of their husbands, 

and finally of their bosses. This situation has worn women down, leading them to take to the streets to 

speak out, to shout on behalf of those who have been murdered and disappeared. 

 

Conclusions  

 

Women have been culturally conditioned to be quiet and obedient, a situation that has led them to 

suppress their anger even when they feel it burning inside. The cultural mandate of domination is 

stronger. 

 

Some teachers reach their limits and rebel through shouting and aggression; with explosive anger, 

they express their dissatisfaction both at work and within their families, although they dislike this way 

of relating. Explosive anger is a form of repositioning for a woman violated by the psychological violence 

of machismo and patriarchy. 

 

Academic training has not succeeded in emancipating women from the beliefs of patriarchal and 

machista culture in the Southern Region of the State of Mexico. 

 

Responding with dignified anger offers women the possibility to reposition themselves in their 

interpersonal relationships and live with dignity in a society that is hostile toward the female gender. 

Teachers have acknowledged that the education they received within their family contexts continues to 

be reproduced in their adult relationships—with their partners and educational authorities—since culture 

is assimilated and reproduced without question. What is needed are reflective actions, epistemic 

vigilance, the capacity to think critically about oneself, to observe oneself, and to respond from other 

perspectives: from consciousness, from being, from a subject politically and ethically positioned within 

her social reality. 

 

The denial of female subjectivity was rooted in the family nucleus and continues to be reproduced 

in the school context. Colonization was a pivotal event that left a lasting mark on Mexican culture, 

shaping the relationships between women and men. Additionally, the religious doctrines of the Catholic 

Church contributed to the denial of female subjectivity by confining women to household duties and 

assigning them roles of obedience, chastity, and purity—ideas reflected in the lived experiences of 

teachers in their social interactions. 

 

As the subject becomes aware of the injustices she faces in her relationships at school and within 

her family nucleus, she gains self-awareness and responds to these lived situations. 
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