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In general, research contributes to educational science by highlighting the role of educators as producers of 

knowledge, and to educational technology by promoting innovative strategies and methodologies that transform 

preschool teaching. The key aspects that must be understood in order to apply them to the generation of universal 

knowledge are to make practice the object of research, to systematize it rigorously, to link it to existing theories, 

and to endow it with ethics and collaboration. These are the key aspects that allow local knowledge to be 

elevated to the level of universal knowledge. 

In summary, the results of the research are: 

− Educators must be respected beyond stereotypes, not only as caregivers, but as critical professionals guided 

by research. 

− The dual role of educator-researcher aids in the examination, contemplation, and organization of practice, 

thereby producing pedagogical knowledge. 

− Research serves as a bridge between theory and practice through the innovative transformation of 

educational environments and the overall quality of the education system. 

− It is essential to integrate research into the initial training of novice educators so that it can contribute to 

deepening the professional identity of the educator. 

− The educator-researcher contributes to universal knowledge by disseminating experiences and findings 

through academic networks and scientific conferences. 

− In performing this role, they act as agents of change who promote a more respectful, analytical, and 

transformative practice of early childhood education. 
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Abstract  

 

The figure of the preschool educator has historically been surrounded by stereotypes that minimize their 

intellectual and professional role, relegating them to a merely supportive and knowledge-reproducing 

role. This limits their potential as a generator of knowledge and a critical agent in complex pedagogical 

contexts. This paper raises the need to recognize the educator as a research subject, capable of 

transforming their practice through reflective and systematic processes of inquiry. Using a qualitative 

approach, the social representations that impede this recognition are analysed, as well as the training 

conditions necessary to combine their research identity. 

 
 

 
 

Educator, Research, Stereotype 

 

Resumen 

 
 

La figura de la educadora en educación preescolar ha estado históricamente rodeada de estereotipos que 

minimizan su función intelectual y profesional, relegándola a un rol meramente asistencial y reproductor 

de saberes. Esta visión limita su potencial como generadora de conocimiento y como agente crítica en 

contextos pedagógicos complejos. Esta ponencia plantea la necesidad de reconocer a la educadora como 

una sujeta investigadora, capaz de transformar su práctica a través de procesos reflexivos y sistemáticos 

de indagación. Desde un enfoque cualitativo, se analizan las representaciones sociales que impiden este 

reconocimiento, así como las condiciones formativas necesarias para consolidar su identidad 

investigadora.  

 
 

 
 

Educadora, Investigación, Estereotipo 

Educator-researcher: demystifying stereotypes about her work in preschool 

Objectives Methodology Contribution 

Demystify stereotypes about the 

work of educators by analysing the 

necessary conditions to strengthen 

their identity as a reflective 

professional and producer of 

knowledge, recognizing them as 

agents of research and educational 

change. 

 

The work is qualitative, theoretical, 

under a reflexive analytical 

approach and is governed by the 

research question: What does it 

mean to be a research educator in a 

context of stereotypes about your 

function? 

 

− Research allows us to analyse, 

reflect and improve teaching 

practice. 

− It promotes critical thinking, 

pedagogical innovation and 

professional development. 

− Authors such as Cagliari and 

Bruner emphasize that the 

research educator promotes 

curiosity, observation, and 

autonomy in children. 

− The educator-researcher does not 

repeat recipes but builds 

knowledge from practice and 

context. 

 

Educator-researcher: demystifying stereotypes about her work in preschool 

Objectives Mehodology Contribution 

Desmitificar estereotipos sobre la 

labor de la educadora analizando las 

condiciones necesarias para 

fortalecer su identidad como 

profesional reflexiva y productora 

de conocimiento reconociéndola 

como agente de investigación y 

cambio educativo. 

El trabajo es cualitativo de corte 

teórico bajo un enfoque analítico 

reflexivo y ser rige bajo la pregunta 

de investigación ¿Qué implica ser 

educadora investigadora en un 

contexto de estereotipos sobre su 

función? 

− La investigación permite analizar, 

reflexionar y mejorar la práctica 

docente. 

− Favorece el pensamiento crítico, 

la innovación pedagógica y el 

desarrollo profesional. 

− Autores como Cagliari y Bruner 

destacan que la educadora 

investigadora promueve la 

curiosidad, la observación y la 

autonomía de los niños. 

− La educadora-investigadora no 

repite recetas, sino que construye 

conocimiento desde la práctica y 

el contexto. 
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Introduction 

 

Preschool education in Mexico is central, being not only the source of first-time, systematic learning but 

also a central arena for child emotional, social, intellectual, and physical development. Though it might 

superficially seem to be most concerned with play or recreation, its impact is deep-seated as well as long-

lasting over a person's life. The importance of this phase is constitutionally sanctioned through its 

inclusion as a compulsory part of the National Educational System. 

 

The preschool educator plays a critical role in shaping and guiding young children's development 

in their earliest life stages. The preschool educator handles providing a protected environment that is 

enriching, caring, and safe so that young learners can explore, get facts, and build social, emotional, and 

intellectual skills. 

 

Thereby, the educator's role is critical in pushing forward learning, developing creativity, teaching 

values, and educating essential skills that prepare children for later life. Furthermore, she is a caring 

mentor who provides emotional support, thus creating a nurturing environment where children see 

themselves as safe and valued. Her professional involvement is more than instruction alone, having a 

critical influence on their general welfare as well as overall complete development. 

 

The character of educators is commonly defined through some stereotypes which are narrow and 

cannot reflect the complexity and responsibility involved in this job. Their job is habitually underrated 

as only being childcare; nevertheless, educators oversee children's intellectual, emotional, and social 

maturation through planning developmental activities. By systematic observation, educators assess 

individual advancements of children and make evidence-based decisions to upgrade learning 

achievements. In addition, regular communication with parents or guardians is a significant element 

which contributes to forming a learning atmosphere that synthesizes school, home, and community. In 

popular social cognition, the role of the preschool educator is often linked with emotional, recreational, 

and caring elements at the expense of neglecting both her intellectual dimension as well as her ability to 

produce pedagogical knowledge. This clichéd presentation obscures from sight both analytical 

procedures as well as critical thought that are inherent in her professional practice while hindering her 

identification as a research professional as well as a professional in education within practice (Imbernón, 

2017). Consequently, even the importance of her role in terms of generating pedagogical knowledge as 

well as inducing change within educative settings is still underappreciated. 

 

The research endeavours to untangle misconceptions about preschool educators' role through 

consideration of conditions valuable for developing their identity as reflective practitioners and 

knowledge contributors. It further places special consideration on them as research agents as well as 

agents of educational reform. The research uses a qualitative theoretical framework guided by an 

analytic-reflective approach with consideration from the research question: What are the implications for 

an educator who engages in research under circumstances where stereotypes shape her professional life? 

 

Methodology 

 

The academic research informing this paper is defined by its theory and qualitative aspects, focusing on 

the collection, observation, and interpretation of data by which previously established theories are refined 

or expanded. 

 

Analytic–reflective method was employed as the research approach seeking an extensive 

understanding of the topic of the study through systemized critical reflection and detailed examination. 

Analytic-reflective method combines critical reflection, self-awareness of the researcher's own 

worldview, methodological exactness, and sensitivity to setting to analyse social phenomena, while, 

through the same, acknowledging the influence of contextual elements and the researcher's inherent bias 

on interpretation. 

 

This research orientation provides an integrative overview of the complex nature of social and 

human processes. By giving primacy to critical reflection and developing self-consciousness among the 

researcher, it goes beyond mere data gathering and moves toward a deeper understanding of the 

underlying meanings and social processes. Instead of receptively accepting conclusions, the researcher 

proactively engages in a reflective conversation with the data. 
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This self-consciousness fosters a higher level of refined and contextualized analysis of the 

phenomena seen, so allowing for a greater and integrative understanding of social reality. Through the 

adoption of the critical and self-reflective approach, the quality of the research is increased, at the same 

time inviting ethical responsibility and transparency throughout the research endeavour. This method 

stands for the indispensable tool for the discovery and understanding of the whole and complex social 

reality.  

 

Results 

 

Preschool educators normally go through training, professional development, and continuous learning. 

They are mostly occupied with various formative events in attempts to enrich their class practice in 

Preschools. Despite this ongoing training, however, there is limited participation in academic production 

and educational research. This only serves to sustain a romanticized image of the educator as a caretaker 

who indulges her students. 

 

Given the doing and being of the preschool educator requires a pause, reflection, and conversation 

about several issues, some of which are discussed below. 

 

Stereotypes about the work of preschool educators 

 

The Royal Spanish Academy (RAE) describes a stereotype as "an image or concept generally accepted 

by a group or society and established as immutable." Stereotypes involve grouping similar common 

attributes in the same category and distinguishing them from others. When a person is assigned to a 

particular social category, certain features get attributed to them, and they are expected to think, feel, and 

behave like these attributes. Others thus deal with the person based on expectations associated with the 

category to which he/she belongs. 

 

− Stereotypes can be classified based on the population group that they portray, e.g.: 

− Class stereotypes: denoting a conceived social class as a homogeneous group of individuals. 

− Religious stereotypes: denoting the members of a religious faith or believers in a religion, often 

coupled with ethnic or cultural requirements. 

− Racial stereotypes: denoting an ethnic or racial group and associating them with specific physical, 

mental, or moral traits. 

− Gender stereotypes: assign to the two biologically distinct sexes or gender-differentiated 

communities’ certain roles, behavior, and attributes. 

− Cultural stereotypes: origin culture or nationality based. 

 

Definition of stereotype has concepts and expectations, and therefore stereotypic thinking is not 

fact-conforming because stereotype is an advanced thought process. Stereotype is more often an 

organization of ideas which are interconnected rather than an idea or a belief. 

 

Askew and Ross (1991) write that stereotypes are dangerous on occasion because they restrict 

expectations and lead individuals to internalize myths, therefore restricting their behavior. 

 

Stereotypes for educators are gender related. Chincoya (2021) constructs this reality as follows: 

 

"Gender-based tasks assigned such as serving on school festivals, ushering during events, 

dancing—work that has nothing to do with the professional role of teaching—become ordinary in 

women's routine teaching work until they are taken for granted. The need for maternal work in the 

teaching environment translates into women's assignments to schooling levels that involve more 

caregiving.". The mandating of dress codes not imposed on male peers, and incessant social judgment 

over women's personal behavior, are manifestations of gendered expectations that convert early 

childhood education into a misogynistic ground—a place where young girls observe older women 

performing for outside acclaim instead of for themselves. Creating foam rabbits because that is what is 

expected of us—to perform an obedient femininity." (Chincoya, 2021) 
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There are many common stereotypes of the profession of preschool educator including the idea 

that they only have the responsibility of caring for children, their job does not require any special training 

or skills, and they have the role of entertaining children much more than educating them. These fallacies 

often dismiss the value and significance of the role played by preschool educator, who play an 

indispensable role in the developmental journey of children. 

 

Beliefs of the profession of preschool educators are varied as a function of personal perspectives 

and shared experiences of society. Some consider these professionals only as childcare givers and 

therefore underestimate the role they play in the learning process of the early years of the child; others 

consider them key players in early child growth, valuing their ability to promote cognitive, affective, and 

social abilities early in life. Others also define them by the social stereotypes associated with certain 

habits—the educator who cuts paper patiently, lines up the game, or colours well. 

 

For the parents, the preschool educator stands for an essential partner in the education of the little 

ones, whom they so much depend upon for creating a productive, stimulating, and enriching learning 

environment. For the wider society, the educator role is still all too marginalised and seldom appreciated 

as an intricate and intellectually challenging job, least of all relatives to the role of the school managers, 

area managers, or administration. Keeping this fact in mind, it becomes of key importance to highlight 

the role of the preschool educator, her impact on the formation of future generations, and her crucial role 

in laying strong foundations for the future growth of children. Different approaches towards the role of 

the educator serve as evidence of the importance of developing the more balanced and deeper 

understanding of her place in society, as well as implementing the steps aimed at promoting the 

recognition and appreciation of her role both in education and society. 

 

Demystifying of stereotypes entails the examination and refutation of preconceived notions and 

portrayals that prevail concerning some people or cultures. It entails questioning and demystifying 

stereotypes to show where they stem from and their effects. 

 

The Initial Training of Preschool Education Graduates: From Discourse to Action 

 

Contrary to these popular stereotypes, educators are routinely involved in processes of 

observation, analysis, and decision-making informed by situation-specific reflection and experience. This 

type of knowledge, although silenced by the historical criterion of science, forms an epistemology of 

practice (Schön, 1992) worthy of legitimation and systematization. To do research does not always entail 

the assumption of sophisticated or external method, but the generation of knowledge resulting through 

questions posed under the mundane dynamics of the classroom. 

 

Research on education is an endeavour towards increased understanding of reality to make 

informed choices, which, upon proper execution, contribute towards improvements. They entail the 

identification of the issue, observation and reflection on the issue, and the attempt to remedy it—all these 

crucial steps towards enhancing educational processes and making recommendations. 

 

2022 Bachelor of Preschool educators Curriculum Graduate Profile for Future educators listed 

the following as key characteristics: 

 

She generates knowledge for learning and teaching, understands and values educational inquiry 

and experience-based knowledge. She knows how to make sense of, think through, and learn from her 

practice to make improvements. She has also learned the technique of storytelling, information 

structuring, and research […] (SEP, 2022, p. 8). 

 

She undertakes research, generates knowledge by reflecting upon the teaching practice, and 

works within learning communities to constantly renew the educative relationship, as well as the learning 

and teaching processes, and hence the enhancement of the National Educational System (SEP, 2022, p. 

9). 

 

 

 

 

 



28 

 

 

Moreover, in the Professional Profile of the bachelor’s degree in Preschool Educator, the educator 

states: 

 

− Values and makes use of educational research as a dynamic, iterative, and significant procedure. 

It makes use of the procedure to become aware of the growth of preschool children, learn how to 

teach, and learn how they learn, along with their social and cultural experiences. It aims to make 

proper alterations within various learning environments and exchange experiences and reflections 

on early childhood education. 

 

− Understands methods, approaches, and tools of educational inquiry on genders, equity, diversity 

of identities, and cultures to collect data on preschool populations, schools, families, and 

communities and applies data to inform specialized teaching interventions. 

 

− Enhances educator experiences through application of products of educational research, making 

it possible to learn how preschool children learn. 

 

− Develops pedagogical insight by narration, systematization, problematization, and reflection on 

own practice to continuously improve and innovate. 

 

− Takes part in academic groups to improve educational research, share knowledge, work together, 

and move between different schools, broadening her teaching experience. 

 

The above shows that, based on what is currently said officially, the role of the preschool educator 

includes being a researcher. This is especially important in education because it means not just sharing 

knowledge with students but also creating new teaching methods that encourage critical thinking about 

education. 

 

A researching educator does not merely embrace the same processes and material all the time 

conventionally, but she always looks for better means of teaching and learning and asks questions. 

This role requires an investment of regular reflection on the job, interest in the current state of teaching, 

and innovation towards the betterment of learning and teaching. Unlike the educator-practitioner, the 

educator-researcher not only applies what she learned upon her education but also aims to improve her 

learning by undertaking studies and consultation of others. 

 

It falls upon the educator-researcher to enable the students to adopt a critical and reflective 

mindset. She makes them question prevailing concepts and produce innovative answers to recent 

problems. This perspective reveals the educator role as researcher to be significant for the betterment of 

education, for it brings fresher and critical perspectives. It entails not just questioning oneself but 

continuously questioning prevailing teaching methods to find means of bettering and making students 

better. 

 

Technically, there should be some research as part of the training of educators, but this seldom 

occurs. Research is most often framed as theory and something that should shape practice, but this is 

only usually addressed toward the latter semesters of the course of study. It is here, toward the completion 

of the course, where would-be educators must prepare to achieve their professional accreditation through 

the writing of a thesis or report. 

 

Prospective educators often do not view the conduct of research early in their preparation as an 

excellent opportunity to gain experience and improve. Instead, they typically regard it as an excessively 

complex enterprise only truly comprehensible by a few. Educational research seldom comes to be viewed 

for its crucial contributions to teaching. It provides opportunities to ponder and examine the everyday 

classroom, where the primary focus should be to consistently improve practice. 

 

It serves to connect the theory and the practice by offering the means of developing current 

information through inquiry and the purposeful intellectual or academic enterprises where the problems 

are addressed systemically.  
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Preschool educators are seldom able to see research as applicable to their own learning and 

seldom able to see how it would allow them to see things differently about education. To build new 

knowledge while they are training to be educators, they must learn theory but must be able to preserve 

primary child abilities of observing, questioning, exploration, and wonder. 

 

The Educator: Beyond Stars and Glitter 

 

The educator’s role goes beyond the simple transmission of content; she works positively, by promoting 

and inspiring every child to open the possibilities of his own nature and original talents. Her mission 

covers the stimulation of independence, creativity, respect, and understanding. Therefore, she needs to 

go beyond external aspects like colours, stars, and glitter—beyond oversimplified language and 

excessively idealized perspectives that erase the value of her labor—to embrace an orientation of inquiry 

and critical thinking. This ability of critical and creative thinking enables her to make remarkable 

contributions to current early childhood education theories. 

 

The educator should be committed to the all-round development of the child and, therefore, shape 

his or her growth. She should, simultaneously, according to the description of Foucault (1984), rehearse 

self-care to reach new understandings of her own self and teaching practice. 

 

While the educator undoubtedly embodies the source of nurturance and emotional strength within 

the sheltered environment where wellness and self-esteem are developed, it remains necessary for her, 

as well, to engage in self-evaluation of the behaviours she undertakes on an everyday basis—the events 

emerging through her practice and those through which adjustments are pursued where personal and 

professional growth are introduced. 

 

The teaching profession requires a culturally and socially refreshed insight. It is essential for 

public discourse and teaching policies to acknowledge her as an integral support of the teaching system—

a step further beyond decorations, dress, and musical elements. Society must receive help from a 

refreshed view appreciating the richness of teaching practice in early childhood, based on professional 

respect. 

 

Educator–Researcher: For What Purpose? 

 

Researching involves the undertaking of the systematic procedure of reflection and analysis for the 

purpose of creating new understanding or resolving issues. It entails the literature review, the setting of 

the research questions, data and data analysis, and reporting of results objectively and rigorously. 

 

Engaging with research practice gives educators the opportunity to reflexively consider and refine 

their teaching approaches through the application of new strategies and resources that promote the 

learning experiences of their pupils. Furthermore, engaging them professionally through analytical 

reflection, self-reflection, and the progressive enhancement of their ability and knowledge. 

 

Moreover, Cagliari (2016) underlined the significance of the educator as an active and reflective 

researcher of the learning and teaching process. He posited that the educator-researcher occupies the 

leading role of providing an enriching learning situation to promote curiosity, exploration, and 

experimentation on the child's behalf. This orientation complements pedagogy-oriented practice of 

observation, active listening, and frequent discourse with children to tailor teaching approaches 

accordingly to the child's personal needs and interests. 

 

The educator-researcher is the professional model forged by the commitment to the best possible 

quality of teaching practice. This transcends the passing on of understanding and encompasses the 

capacity and intention to be engaged by inquiry, by question, and by reflection upon pedagogies. 

 

A teaching scholar looks to learn and improve her teaching praxis, making well-informed 

decisions about those strategies, approaches, and methods most well-adapted for learning by students. 

By way of scholarship, she would be well-positioned to understand better the needs and nature of students 

and adapt and improve her teaching and pedagogy accordingly. 
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Jerome Bruner (1971) strongly emphasized the role of the educator–researcher in the teaching 

paradigm. He claimed that this role integrates observation, reflection, and experimentation and, therefore, 

promotes an active and participatory mode of learning. In addition, Bruner argued, the educator–

researcher does not only teach but also promotes curiosity, inquiry, and the ability to think critically 

among students—thus developing their cognitive power and capacity to learn autonomously. 

 

The educator-researcher can contribute to pedagogical ability by offering fresh perspectives and 

answers to the challenges faced within the education sphere. Likewise, the educator-researcher can 

promote the developing of exemplary practice, foster creativity within the learning space, and enable the 

progressive refinement of the education system as an integrated whole. The educator researcher stands 

for an individual who refuses to simply repeat formulas but works towards deep understanding of 

students, the environments they live in, and of herself as a creator of meaning. This outlook adds 

preschool education as an environment not just of affection but of critical thinking, innovation, and social 

transformation. 

 

Conclusions 

 

Scientific inquiry needs the use of an all-encompassing and systematic method to prospect, assess, and 

understand multiple phenomena. In the field of education, this process consists of the generation of 

research questions, the delineation of methodological strategies, the attainment and examination of data, 

the interpretation of findings, and communication of results to the broader scientific community. 

Furthermore, research involves the examination and application of the stock of knowledge, the 

integration of ethical protocols, and seeking new understanding toward the advancement of the discipline. 

 

Shifting into educator-researcher role means accepting the obligation to ponder and study 

teaching methodologies within the preschool setting. This involves the engagement in organized studies, 

developing creative pedagogical strategies, evaluating, and reviewing learning approaches, and 

collaborating alongside colleagues within the learning field to share understanding and experiences. An 

educator-researcher role demands an investment in dedication, intellectual curiosity, and continued focus 

on progress, enrichment, and reform. 

 

The educator–researcher term refers to the dual functions through which someone works within 

the education and academic spheres. This concept writes down the educator does not only function as the 

dispenser of learning but engages in conducting research studies on the pursuit of new and innovative 

processes of improving learning practices. Acting as an educator–researcher, she integrates theory and 

practice, trying and assessing innovative approaches of integrating teaching activities and creating new 

knowledge through conducting research. It is the responsibility of a preschool educator to conduct 

research to be up to date with best teaching practices, new teaching approaches, and practical strategies 

meant for the all-round development of early learners. She should be informed of the latest educational 

trends while adapting and improving her teaching strategies to the ever-changing needs of children and 

their families. Research also provides the avenue of discovering new and innovative strategies of 

advancing learning and acquisition of skills by children. 

 

Acquisition of ability in early childhood education occurs through the undertaking of research, 

continued professional learning, collaborations with peers, and the adoption of innovative learning 

approaches, all of which are primary undertakings of the educator-researcher. Through these activities, 

the educator-researcher could contribute to the profession through the establishment of targeted 

education interventions or through engagement in scholarship, including conferences, symposia, forums, 

and analytic panels. 

 

An ideal of educational excellence and an openness to seeking new means of pedagogy are 

fundamental philosophies mandating all educators to inspire innovation within the body of early 

education. 
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