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Abstract

Communication within learning is an essential tool which bring to students a better development in the
years where they are studying each subject at school. As teachers, it is imperative to know in what way
and how to address students, that is why, the objective of this article is to share my experience in my own
discourse analysis to reflect about it and help myself to strengthen some weak elements behind in my
discourse with students. This analysis is supported by the contributions made by Searle (1994) and
McCarthy (1991) who talk about the importance of giving our discourse an adequate meaning in order
to provide the receivers with a concrete, clear and understandable message. The contribution made thanks
to this analysis shows us that a language teacher (in this case English) must be careful with the way
he/she shares a message with his/her students, since, otherwise, what the receiver understands will be
interpreted in a totally different way from what we expect.
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Resumen

La comunicacién dentro del aprendizaje es una herramienta esencial para poder brindar a los estudiantes
un favorable desarrollo dentro de los afios que ellos brindan a aprender en cada una de las diciplinas que
son impartidas en el colegio. Como docentes, es imperante saber de qué manera y como dirigirnos con
los estudiantes, es por ello por lo que, el objetivo de este articulo es compartir mi experiencia dentro del
analisis de mi propio discurso para después poder reflexionar sobre él y ayudarme a mi misma a reforzar
aquellos elementos débiles dentro de mi discurso frente a los estudiantes. Este andlisis se ve sustentado
gracias a las contribuciones realizadas por Searle (1980) y McCarthy (1991) quienes nos hablan de la
importancia de darle a nuestro discurso un sentido adecuado para brindar a los receptores un mensaje
concreto, claro y entendible. La contribucion realizada gracias a este analisis nos muestra que un docente
de idiomas (en este caso inglés) debe de ser cuidadoso con la manera en que comparte un mensaje con
sus alumnos, ya que, de lo contrario, lo entendido por el receptor sera interpretado de una manera
totalmente distinta a la que nosotros esperamos.
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Introduction

This article will present the experience of a student of the Bachelor's Degree in Teaching and Learning
English in Secondary Education (LEAIES) of the Escuela Normal de Atlacomulco ‘Profesora Evangelina
Alcantara Diaz’ in the fourth semester during the internship from March to June 2023.

Within this theme, it is necessary to mention that in order to communicate it is imperative to
implement speech, which is managed through language, this being ‘the human being's own ability to
express thoughts and feelings through words, it is a system of signs used by a community to communicate
orally or in writing” according to Martinez Romero, Ortega Sanchez and Alba Romero (2021). Therefore,
the idea of being able to investigate how a trainee teacher communicates with his or her students through
a second language, English, was interesting.

Within this line, it would be interesting to analyse how the trainee teacher communicates with
students through a second language (L2), what mistakes | make when | express myself, the way | do it
and how | use words to make myself understood by the students and at the same time to be able to
maintain communication and interaction with them.

In order to carry out this work, it was necessary to intervene in two courses, the first one was
Discourse Analysis, which favoured the explanation of the communicative act in an oral and/or written
way, deciphering and explaining within a context the code of a language, in this case English-Spanish.

The other course involved was Teaching Work Strategies, which provided the facilities to be able
to have an experience within a day of practice in front of a group and thus obtain the necessary tools to
be able to carry out the analysis of an audio obtained in the process of the development of this day.

The process of obtaining the audio was carried out in a secondary school located in Atlacomulco
de Fabela, State of Mexico, Mexico. This municipality is characterised by a great variety of opportunities
for different services.

Within the municipality there are basic services such as drainage, electricity, drinking water,
lighting, as well as some services developed throughout history such as educational services, health
services, public and private services, and department stores that provide a variety of services to the
population of this municipality and the surrounding areas. For this reason, many families find it
favourable to obtain a place in a school of different levels for their children.

In the secondary school where | carried out my internship, | noticed that the students came from
different communities or municipalities surrounding this community, so that in these classrooms there
was a diversity of cases in terms of the English language.

The group with which this analysis was carried out was a second grade where the students were
approximately 12-13 years old.

At least in the areas where | have had the opportunity to carry out driving and observation
practices, | have noticed that all the pupils have a different level of English due to various factors, but in
this case, factors such as economic, educational and even family factors stand out.

All these factors either helped or hindered the development of the pupils by making it easier or
more difficult for them to understand the topics covered in the subject.

Being a suburban community, the adolescents who attended this class were immersed in diverse
contexts, which often limited the progress of the classes, as some students required more attention than
others and those who were more at ease with the activities had to wait for the next task.

This factor also made it difficult to communicate with the students in English, as it hindered their
understanding of the language, and in order to develop classes in which the students could learn
meaningfully, it was necessary, on most occasions, to mix Spanish and English or to give instructions in
both languages.
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Methodology

In order to carry out this analysis, it was necessary to use a method that would provide me with steps that
would allow me to work with the group and at the same time analyse the results that were obtained little
by little. It is important to point out that the development of the research was carried out on a self-
financing basis, in gratitude for the collaboration of the institution where the teaching practice was carried
out, highlighting the importance of the participation of the basic education institutions in the northern
part of the State of Mexico that make possible the process of pedagogical intervention in teacher training.

The methodology used is attributed to the psychologist Kurt Lewin (1946/1996, quoted by
Colmenares and Pifiero 2008), which is known as Action Research, defined by this psychologist as a
research done by people where reflection is used, highlighting theory and practice in order to seek
beneficial changes in favour of the problems studied.

In order to carry out this methodology, it was necessary to use various research instruments such
as an observation guide, a teacher's diary, a learning styles test, an interview with the institutional
director, interviews with the students, a diagnostic test to find out the language level of the students and
an audio taken from a class in the execution of the planning on the second day of practice. The data
remains at the researcher's disposal to protect the identity of the participants; the names of the students'
names have been changed for security purposes.

The use of these instruments favoured the understanding of the events that took place during the
day of observation practices and the day of execution practices in order to carry out the analysis of the
discourse through the audio.

This methodology, within the educational environment, is mainly characterised by investigating
and analysing situations in education with the aim of improving it and creating change. The research
subject, in this case the teacher, is an active subject in and of his or her practice, according to Suarez
Pérez (2002). One of the contributions to be able to carry out the present research is that of the authors
who base their report on the analysis of classroom discourse as a teaching tool for English language
teaching Ordofez, Molina and Mendoza (2022) where they point out that speech acts are a central axis
in teaching reflection and with greater emphasis on English language teaching, in their publication they
refer to how the context makes it possible for learning activities to focus on the students according to the
teacher's indications.

Another author who helps to define the favourable use of this methodology is Restrepo Gémez
(2002) ‘it is an instrument that allows the teacher to behave as a long-range learner, as a lifelong learner,
since it teaches him how to learn to learn, how to understand the structure of his own practice and how
to permanently and systematically transform his pedagogical practice’, among the references to continue
with the analysis.

Therefore, this methodology was the right one to be able to analyse the main idea of the research
where |, as a trainee teacher, would analyse my performance in the development of a class using the
English language and what was the quality to be able to communicate with the students and how they
corresponded to this interaction.

The first instrument used was an observation guide that allowed me to gather information about
the place where the secondary school is located, about the school itself, the groups with which I was
working, a timetable for the work to be done, which allowed me to know and understand the context of
the place where the school is located and from this to have more specific data about the students and thus
to have a broader context of each of the students.

The teacher's diary was applied within the group practice day, so that | could state in a table what
I did, what I could have done differently, how to solve it, as well as the support of an author to back up
my ideas. The learning styles test was taken from the Student Counseling and Learning Center at the
University of California. It consisted of 24 statements that had to be rated on a score of 5, 3 and 1 in the
boxes of always, sometimes and rarely, respectively. Within these, students added up a series of questions
to obtain a total score and find out their learning style.
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The interview with the principal was composed of 11 questions, which helped to gather general
information about the most important aspects of the school, such as its strengths, its relationship with the
community where it is located, the support given by parents to the school and their children's education.

The student interview consisted of 18 items that collected information about their interest in the
school and the subject, their motivation based on their most common likes and dislikes, how much they
have learned about English and what activities they do to develop English outside of school.

The diagnostic test consisted of four sections, each of them elaborated according to the then Key
Learning (2017) in its cycle 4 developing level B1 according to the Common European Framework of
Reference for Languages (CEFR). The first section was writing where students were tested on the
congruence and spelling of words. In listening, students listened to two audios and from each one they
answered a series of questions, underlining or crossing out the correct answer. In Reading, students were
presented with a text, taking into account level B1 according to the CEFR, in which they read the text
and answered 5 questions about it. Finally, the speaking section, where students were quickly asked a
short series of basic questions which they answered verbally.

Finally, the audio recording, which lasted approximately 30 minutes, helped me to analyse the
speech | made in front of the group and the way in which | addressed them, as well as the interaction and
the students' response to this practice.

The instruments used to carry out this analysis allowed the methodology to be developed as the
results were obtained, which were the best options for the work with the students to give the necessary
results and thus make an optimal analysis of how the discourse of a teacher in training in the discipline
of English is in relation to the management of classes with a second grade group in a municipality.

Each one of the instruments favoured the realisation of the executed planning because in this way
it was possible to analyse from the general to the particular and little by little build a planning where the
students were interested in carrying out each one of the activities and thus obtain the best results where
they reflected the concrete knowledge they had about the topics analysed in the classes, without leaving
aside the main objective, which was to analyse how the discourse of the teacher in training, congruence,
the correct use of words, good pronunciation, the use of the mother tongue (Spanish) and the use of an
L2 (English) were immersed in a teacher-student communication.

Results
The discourse analysis was one of the most complex activities | have carried out during my undergraduate
studies, but thanks to the good management of the resources collected and with the support of the

teachers, the work left me with some personal learnings.

Within the analysis of the results of the learning styles test, the following results were obtained

(graph 01):

Number of students 8
19

0 5 10 15 20
Missing = Kinesthetic = Auditory  Visual

Figure 1
Learning styles test

Source: Own elaboration
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The results allowed me to analyse what would be the best way to manage each of the classes in
order to provide the pupils with the necessary knowledge without leaving aside the other learning styles,
and also helped me to think about what would be the dynamics for working on each of the activities
planned.

Regarding the diagnostic test, the results were as expected, since many students, because they
live in or frequent the municipality, attend courses on English, which favours their development and
improves their performance within the school year. The following graphs show the results obtained in
each of the sections.

Writing
14 Points
3 3 13 Points
4 12 Points
0 8 11 Points
10 Points
5 09 Points
= 08 Points
3 5 07 Points
Less 06 Points
Figure 2
Diagnostic test, writing section

Source: Prepared by the authors

Listening
202
10 Points
8 16 09 Points
08 Points
07 Points
6 06 Points

Less 05 Points

Figure 3
Diagnostic test, listening section

Source: Prepared by the authors

Reading
4
A 12 05 Points
04 Points
03 Points
Less 02 Points
12

Figure 4
Diagnostic test, Reading section (2023)

Source: Own elaboration
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Speaking
7
05 Points
13 .
04 Points
03 Points
9 Less 02 Points

Figure 5
Diagnostic test, speaking section (2023)

Source: Own elaboration

Generally, at about the halfway point, the results in each of the areas are in favour of their
knowledge, which meant that, yes, the classes would be in accordance with the topics given by the head
of the subject, but in accordance with the level obtained by the students.

Making this diagnosis to the students helped me to analyze what would be the line to follow and
what resources would be favourable to be able to carry out the activities and how to shape them until
reaching the final product.

This diagnosis also helped me to know how the dynamics of the class would be given, that is, at
what level I would use English, what the complexity would be and about the dynamics of the classes and
the interaction with the students to know if the reception and understanding of what | wanted to
communicate to them was correct.

During the execution of the classes, I could perceive that the different levels of knowledge of the
language of the students hindered the progress of the planning, since while some students understood the
exercises and carried out the activities, others did not fully understand what was explained or what was
instructed and in this way, some asked for personalized help or others out of fear or embarrassment kept
their doubts to themselves and did not carry out the work; When | noticed this, | tried to give a little more
personalized attention and explain to the students again, sometimes in English, sometimes in Spanish,
but almost always | tried to mix the two languages so that little by little they could relate to what | was
explaining.

This almost always worked, and in those cases where it did not, | had to be a little more explicit
(almost always in Spanish) so that the students would understand what | wanted to say or explain what
the activity to do was.

In the class where the audio was obtained, it was one of the last sessions, so the students were
making their final product, which consisted of making an anecdote that they had experienced.

Among the topics to be developed, the teacher provided feelings (emotions) and verb to be in past
(verb to be in past) so that throughout the two weeks working with the group, vocabulary, grammar,
pronunciation, speaking, reading and writing activities were developed so that the students could develop
in different ways what they were gradually learning in class, starting with words until they were able to
create sentences that explained an anecdote.

Within the audio, some of the fragments analysed were as follows:
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Table 1

Table of discourse analysis of the trainee teacher through a transcription code (2023)

No. Speech Act Audio fragment

S31<L1 sp>: [Profa, tengo una duda]

T1<L1 sp>: {[Digame]]

S31<L1 sp>: [Yave que (.) en e::::l de tiempo:]

T1<L1 sp>: [aja]|

S31<L1 sp>: [Solo le pongo::::]

T1<L1 sp>: [Le tiene que poner fit was| y el tiempo. 11t was| yesterday, fit was| a month ago, Tit was| the last

year]

S31: [tit was| many years ago]

T1: [It was many years ago, exactly!]

S06<L1 sp>: .[¢ YA PUEDO IR?].

T1<L1 sp>: [¢Yaregreso:: Ri?]

S06<L1 sp>: [Ya]

S21<L1 sp>: [Ya acabe: profa:]

T1<L1 sp>: [voy]

S19<L1 sp>: .[1;Puedo ir al bano?| ]

T1<L1 sp>: (.)[ahorita permiteme]

S21<L1 sp>: .[XXXX la pegue, la tuve que pegar].

S35<L1 sp>: .[¢Por qué como le quedd?].

T1: [In Tthe zoo|, ;Ok? <L1 sp>Le falta el the (.) «<Si>, ahorita se lo sello=1Recorte y pegue| por favor]

S03<L1 sp>: [¢,Qué es aqui en Tfeeling?|>]

T1<L1 sp>: [¢En feeling?, Como te sentiste]=

S06<L1 sp>: .[Brayan O conner].

T1<L1 sp>: [En el feeling es como te sentiste. | was happy, | was hungry, | was ashamed]

S03: [confused!]

T1<L1 sp>: [1SA], 1¢,Ya?]]

T1<L1 sp>: [1Al, (Ya casi?|]

S04<L1 sp>: [N:o!]

S03<L1 sp>: .[tpro:fa], aqui ya no sé¢ Tqué hacer|].

T1<L1 sp>: [aqui tiene que poner el lugar en donde paso su experiencia!]

S03<L1 sp>: [es que no:!, asi co:mo, ¢Qué: experiencia? ;Experiencia de qué?]

T1<L1 sp>: [ Te acuerdas que ustedes estaban hablando algo de fatbol:1 o Tno sé:| algo asi?]
33 S03<L1 sp>: [1¢Cuando?|]

10:27.79 T1<L1 sp>: [E::::h, las clases Tpasadas| que vine]

S03<L1 sp>: [A::h!]

T1<L1 sp>: [Estaban hablando de sus partidos de futbol que tuvieron aqui: afu:era o algo tasi| (.) entonces

puede poner, 1;En donde fue?|]

S03<L1 sp>: [En la fschool! |]

T1: [In (.) Tthe(.) school]

S03<L1 sp>: [1,COMO?|] =[;La T con H? 1The?| ;Asi?]

TI1<L1 sp>: [1aja!| T,H,E,= T,H,E]

T1<L1 sp>: [T1RI] , (Ya tienes? = (.) Sa, 1 Ya?|]

S19<L1 sp>: .[Profa, ¢ Y si ya lo corte?].

T<L1 sp>: [todavia no era cortarlo.] TA ver| (.) listen, Es, LISTEN A VER feveryone| Ga, Ko. THERE WE

HAVE| our activity, tenemos nuestra actividad, 1Su| hoja esta, asi como esta, de este lado tenemos una linea

delgadita y punteada la vamos a doblar hacia la mitad, ;Ok?

S09<L1 sp>: [1Ya!]]

S03<L1 sp>: .[¢Como?].

T1: [fplease fold it! |, <L1 sp>la doblamos]

S03<L1 sp>: .[Taja! por eso|, para que quede como librito ;Veda?].

T1<L1 sp>: [Si para que quede like a not- Like a book, como un librito!]

S26<L1 sp>: .[a ver otra vez profa].

T1<L1 sp>: [1Esta asi!|,= la Tdoblamos asi! | ]

S23<L1 sp>: .[¢Esto lo vamos a entregar hoy?].

T1<L1 sp>: [asi, = Tsi!]]

S23<L1 sp>: [TA::th|]

T1<L1 sp>: [fAHORA, A VER|(.) Ya que la tenemos asi fRic|]=

S19<L1 sp>: .[ajd!].

T1<L1 sp>: [You going to? cut]]

S30<L1 sp>: [1;Recortarla?|]

T1<L1 sp>: [taja] Van a cortarla pero solamente donde esta la linea punteada 1;,0k?]]

S11<L1 sp>: [1;ASI doblada?|]
50 T1<L1 sp>: [1Si], doblada]

17:18.47 S07<L1 sp>: .[Pues es lo que estaba: haciendo::::!].

S22<L1 sp>: [Si!, es lo que estaba haciendo]

S31<L1 sp>: .[fDOBLADA]].

S20<L1 sp>: .[1Claro que nol].

S31: .[Yes].

T1<L1 sp>: [ta ver|, digame]

S31<L1 sp>: [1¢Doblada?]]

T1<L1 sp>: [si:!]

23
05:58.45

27
07:41.33

46
15:53.31

Source: Own elaboration
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As can be seen, each of the fragments are interactions | had with some students who needed
support to be able to carry out some part of the activity and in some others, interactions occur with the
group in general to give indications or explain the topic or the activity. It is noticeable that, in each of the
sections, there are signs, letters or abbreviations that at first sight have no meaning, but, each of them
provides part of the analysis of my discourse in a natural way, without acting, so that the analysis becomes
more truthful.

The analysis of my discourse and that of the students was carried out with the help of Oscar
Romeo's (2003) analysis code. In order to carry out this analysis, it was necessary to transcribe the audio
in order to review it completely and to take the most significant fragments where the students had an
interaction with the teacher where it could be clearly appreciated how that interaction was, the clarity of
the ideas, how the sentences were put together, which words were used and even if there was any error
in the use of lexis or in the order of each of the parts of the speech.

Each and every one of these parts was analyzed according to two discourse-related theories. The
first one is supported by the author Searle (1980) who tells us that ‘Speech act theory is a pragmatic
theory that originated with the hypothesis that the minimal unit of language not only has the function of
being an utterance or an expression, but also performs certain acts or actions, such as enunciating, asking
questions, giving orders, describing, explaining, apologising, thanking, acknowledging, and so on, So,
by studying this theory at school, we were able to differentiate the three types in order to be able to
analyze whether what was enunciated towards the students had a certain expression or rather, what it was
that I, as a teacher in training, wanted to express towards them and how they understood that message.

In addition to this, another theory that helped in the analysis of this audio was Spoken Language
by Michael McCarthy (1991) who talks in his contribution on the analysis of the discourse of the
language teacher, which allowed me to know how the communication took place and how this action
occurred. The following table shows the analysis carried out thanks to the theories mentioned above:

Table 2

Table of discourse analysis of the trainee teacher's discourse through a transcription code and discourse analysis according
to Searle and McCarthy. (2023)

No. Speech act Audio fragment Discourse analysis
LOCUTIONARY ACT. It’s the direct expression of the utterance /_Profa, tengo
una duda/
S31<L1 sp>: [Profa, tengo una duda] ILLOCUTIONARY ACT. The S asked for a doubt about how to fill the gaps of
TI<L1 sp>: 1[Digame]| the activity according to some time expressions.
S31<L1 sp>: [Ya ve que () en e::l de | PERLOCUTIONARY ACT. The T answer in English examples of the possible
tiempo:] answer of the S in order to he inferred about his own one.
TI<LI sp>: [aja]} TYPE OF SPEECH. According to Searle’s this is an example of assertive speech
23 S31<L1 sp>: [Solo le pongo::::] because the T explains how the answer will be so, the condition of satisfaction is
05:58.45 T1<L1 sp>: [Le tiene que poner titwas| y | based in the S’s response because he understood how it was and the answer was
el tiempo. 1t was| yesterday, fit was| a | correctly answered in English.
month ago, tit was| the last year] SPOKEN LANGUAIJE.This is an example of exchange because the T and the S
S31: [fit was| many years ago] are having a conversation because there are initiating and responding moves. Also,
T1: [It was many years ago, exactly!] it is an example of turn taking because the T and the S are creating an organization

of taking turns to talk. The turn taking can be considered simple (two ways) A-B
It is an interactional talk because they both are establishing roles and relationship
in the conversation.

S06<L1 sp>: .[; YA PUEDO IR?]. LOCUTIONARY ACT. It’s the direct expression of the utterance /;Qué es aqui en
T1<L1 sp>: [¢Yaregreso:: Ri?] feeling?/
S06<L1 sp>: [Ya.] ILLOCUTIONARY ACT. The intention of the S is ask for a doubt in order to know
S21<L1 sp>: [Ya acabe: profa:] which will be thepossible answer or what was the meaning of the word feeling
T1<L1 sp>: [voy] PERLOCUTIONARY ACT. The T answered in English and Spanish giving
S19<L1 sp>: .[1¢Puedo ir al bafio? ] examples of the feelings that would be possible used by the S in order he guessed
T1<L1 sp>: (.)[ahorita permiteme] which would be the correct option for him.
S21<L1 sp>: .[XXXX la pegue, latuve que | TYPE OF SPEECH. This is an example of assertive speech, according to Searle’s
pegar]. because the T is explaining to the S which is the meaning of the word feeling and
S35<L1 sp>: .[¢Por qué como le qued6?]. giving possible answers. The condition of satisfaction is fulfilled because the S
27 T1: [In tthe zoo|, ;Ok? <L1 sp>Le faltael | understood which was the meaning giving his own answer.
07:41.33 the (.) <Sb>, ahorita se lo sello=tRecorte y | SPOKEN LAGUAGE. About spoken language it is an example of exchange
pegue] por favor] because there are initiating and responding moves which give an open to maintain

S03<L1 sp>: [¢,Qué es aqui en tfeeling?|>] | a conversation.

T1<Ll sp>: [¢En feeling?, Como te | Thisis an example of interactional talk because T and S are stablishing a relation
sentiste]= in order to solve a doubt having a turn taking for the reason that each one is having
S06<L1 sp>: .[Brayan O conner]. a turn to talk with brief silences.

T1<L1 sp>: [En el feeling es como te
sentiste. | was happy, | was hungry, | was
ashamed]

S03: [confused!]
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T1<L1 sp>: [1SAl, 1¢Ya?]] LOCUTIONARY ACT. It’s the direct expression of the utterance /profa, aqui ya
TI<L1 sp>: [1Al, ;Ya casi?]] no sé qué hacer/
S04<L1 sp>: [N:0!] ILLOCUATIONARY ACT. The intention of the S is asking for help because he
S03<L1 sp>: .[fpro:fa|, aqui yano sé Tqué | doesn’t know how to answer the activity.
hacer]]. PERLOCUTIONARY ACT. The T most of the time answer in Spanish solving the
T1<L1 sp>: [aqui tiene que poner el lugar | doubts of the S and helping him to remember which was his topic according to the
en donde paso su experiencial] Social Practice of the Language.
S03<L1 sp>: [es que no:!, asi co:mo, ;Qué: | TYPE OF SPEECH. According to Searle’s, this is an assertive speech because the
experiencia? ;Experiencia de qué?] T describes and explains to the S solving his doubts and guide him to remember
T1<L1l sp>: [;Te acuerdas que ustedes | his topic. The condition of satisfaction is based on the final answer of the S where
estaban hablando algo de fatbol:10 tnosé:| | he says/ En la school / by reason of it means that he understood how the gap will
algo asi?] be filled.
33 S03<L1 sp>: [1;Cuando?|] SPOKEN LANGUAGE. This speech act is an interactional talk because the T and
10:27.79 TI<L1 sp>: [E::h, las clases fpasadas| | the S are creating a conversation in order to help the S solve his doubt about the
que vine] activity but also, this is a transactional talk because the T is getting the S
S03<L1 sp>: [A:::h!] remembered which was his topic about the activity.
T1<L1l sp>: [Estaban hablando de sus | Turn taking is open when the T and the S are organizing themselves to take turns
partidos de futbol que tuvieron aqui: afuzera | to talk.
o algo Tasi| (.) entonces puede poner, 1;En | Here we find an example of a common opener because the T use the question /; Te
donde fue?|] acuerdas que ustedes estaban hablando algo de fitbol?/ in order to the S
S03<L1 sp>: [En la fschool! |] remembered his topic.
T1: [In (.) Tthe(.) school] This speech act is a exchange because the T and the S are creating a fluent
S03<L1 sp>: [1;,COMO?|] = [¢La T con | conversation.
H? 1,The?] ¢Asi?]
T1<L1 sp>: [taja!| T,H,E,= T,H,E]
T1<L1 sp>: [f1RI] , ;Ya tienes? = (.) Sa, | LOCUTIONARY ACT. It’s the direct expression of the utterance / Todavia no era
1,Ya?|] cortarlo. A ver, listen, Es, listen, a ver, everyone, Ga, Ko. Here we have our
S19<L1 sp>: .[Profa, (Y si ya lo corte?]. activity, tenemos nuestra actividad, su hoja esta asi como esta, de este lado tenemos
T<L1 sp>: [todavia no era cortarlo.] 1A | una linea delgadita y punteada la vamos a doblar hacia la mitad, ;Ok?/
ver| (.) listen, Es, LISTEN A VER | ILLOCUTIONARY ACT. The intention of the T is getting the attention of the SS
teveryone| Ga, Ko. THERE WE HAVE] | in order to explain the activity because they were getting ahead
our activity, tenemos nuestra actividad, | PERLOCUTIONARY ACT. The SS pay attention to the instuctions and some of
1Su| hoja esta, asi como esta, de este lado | the answered /Ya/ which means that they understood it but, other answered
tenemos una linea delgadita y punteada la | /;C6mo?/, question that did the T explains again and gives to SS and example of a
vamos a doblar hacia la mitad, ;Ok? relation with a book.
S09<L1 sp>: [1Ya!|]
46 S03<L1 sp>: .[¢Como?]. TYPE OF SPEECH. This speech act, according to Searle’s, is an example of
15:53.31 T1: [1please fold it! |, <L1 sp>la doblamos] | directive speech because the T is order and giving commands to the SS as a way
S03<L1 sp>: .[faja! por eso|, para que | of do the activity. The condition of satisfaction is based on the SS” obedience of
quede como librito ¢ Veda?]. the instructions.
T1<L1 sp>: [Si para que quede like a not- | SPOKEN LAGUAGE. This is and example of transactional talk because the T is
Like a book, como un librito!] giving instructions to the SS how to do the activity.
S26<L1 sp>: .[a ver otra vez profa]. Also, this is an example of exchange because the conversation between the T and
TI<L1 sp>: [1Esta asi!|,= la fdoblamos | the SSis fluently.
asi!|] The turn taking is observed when the T and the SS organize to take turns to talk
S23<L1 sp>: .[;Esto lo vamos a entregar
hoy?].
T1<L1 sp>: [asi, = 1si!]]
S23<L1 sp>: [TA::::h]]
T1<L1 sp>: [fAHORA, A VER|(.) Yaque | LOCUTIONARY ACT. It’s the direct expression of the utterance / ahora, a ver.
la tenemos asi TRic|]= Ya que la temenos asi, you going to cut/
S19<L1 sp>: .[aja!]. ILLOCUTIONARY ACT. The intention of the T is SS follow her instructions as
TI<L1 sp>: [You going tof cut|] a way of do the activity.
S30<L1 sp>: [1;Recortarla?|] PERLOCUTIONARY ACT. The reaction of the SS is asking if they will cut the
TI<L1 sp>: [fajalVan a cortarla pero | sheet fold in order to don’t have mistakes and other realized they were doing it
solamente donde esta la linea punteada | well.
1,0k?(] )
50 S11<L1 sp>: [1¢ASI doblada?|] TYPE OF SPEECH. Conforming to Searle’s, this is a directive speech because the
17:18.47 TI<L1 sp>: [1Si|, doblada] T asked to SS follow the instructions/orders that she was saying. The condition of
" S07<L1 sp>: .[Pues es lo que estaba: | satisfaction was based on the obey of the SS because they were asking and
haciendo::::1]. following the instructions.
S22<L1 sp>: [Sil, es lo que estaba | SPOKEN LAGUAGE. The turn taking in the conversation is analysed when the T
haciendo] and the SS create a communication way where they took turns to talk.
S31<L1 sp>: .[f{DOBLADA]. The talk is transactional because the T is asks to the SS follow the instructions in
S20<L1 sp>: .[1Claro que no|]. order to cut a sheet.
S31: .[Yes]. This is an example of exchange because the T and the SS initiating and responding
T1<L1 sp>: [fa ver], digame] moves to follow a conversation and get an objective with the instructions.
S31<L1 sp>: [1¢Doblada?|]
T1<L1 sp>: [si:!]

Source: Own elaboration

This analysis was one of the most daunting tasks of my career so far, but one of the most satisfying
because it allowed me to identify certain aspects of my teaching practice that I didn't really know about,
especially at this stage when | am just starting out. From recording the audio to analysing the discourse,
it was hard work because my group was not large, but it was one of the most lively, so I really left aside
taking evidence of my work and concentrating on paying all my attention to them, so this analysis was
in danger because | was focusing on being one hundred percent with the students.

Although these kinds of situations were recurrent, | was actually satisfied with my contribution
to the analysis because I could tell that | was always looking for a way for the students to be patient with
the process of learning another language and for each one of them to go at their own pace.
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Table 3

Table of analysis of the trainee teacher's discourse through a transcription code. (2023)

No. Speech Act

Audio fragment

23
05:58.45

S31<L1 sp>: [Profa, tengo una duda]

T1<L1 sp>: f[Digame]|

S31<L1 sp>: [Yave que (.) en e::::l de tiempo:]

T1<L1 sp>: 1[aja]]

S31<L1 sp>: [Solo le pongo::::]

TI<L1 sp>: [Le tiene que poner tit was| y el tiempo. 11t was| yesterday, fit was| a month ago, 1it was| the last year]

S31: [fit was| many years ago]

T1: [It was many years ago, exactly!]

27
07:41.33

S06<L1 sp>: .[ YA PUEDO IR?].

T1<L1 sp>: [¢Yaregreso:: Ri?]

S06<L1 sp>: [Ya.]

S21<L1 sp>: [Ya acabe: profa:]

T1<L1 sp>: [voy]

S19<L1 sp>: .[1(Puedo ir al bafio?|]

T1<L1 sp>: (.)[ahorita permiteme]

S21<L1 sp>: .[XXXX la pegue, la tuve que pegar].

S35<L1 sp>: .[¢Por qué como le qued6?].

T1: [In Tthe zoo|, ;Ok? <L1 sp>Le falta el the (.) <Si, ahorita se lo sello=fRecorte y pegue| por favor]
S03<L1 sp>: [¢,Qué es aqui en ffeeling? |»]

T1<L1 sp>: [¢En feeling?, Como te sentiste]=

S06<L1 sp>: .[Brayan O conner].

T1<L1 sp>: [En el feeling es como te sentiste. | was happy, | was hungry, | was ashamed] S03: [confused!]

33
10:27.79

TI<L1 sp>: [1SA, 1¢Ya?|]

T1<L1 sp>: [TAL (Ya casi?]]

S04<L1 sp>: [N:0!]

S03<L1 sp>: .[fpro:fa], aqui ya no sé Tqué hacer|].

T1<L1 sp>: [aqui tiene que poner el lugar en donde paso su experiencia!]

S03<L1 sp>: [es que no:!, asi co:mo, ¢ Qué: experiencia? ;Experiencia de qué?]

T1<L1 sp>: [ Te acuerdas que ustedes estaban hablando algo de fatbol:1 o Tno sé:| algo asi?]
S03<L1 sp>: [1(Cuando?|]

T1<L1 sp>: [E::::h, las clases pasadas| que vine]

S03<L1 sp>: [A::h!]

T1<L1 sp>: [Estaban hablando de sus partidos de futbol que tuvieron aqui: afu:era o algo fasi] (.) entonces puede poner, 1;En
donde fue?|]

S03<L1 sp>: [En la fschool! |]

T1: [In (.) Tthe|(.) school]

S03<L1 sp>: [1,COMO?|] =[¢La T con H? 1;The?| ¢Asi?]

TI<LI1 sp>: [ftaja!| T,H,E,=T,H,E]

46
15:53.31

T1<L1 sp>: [1RI] , {Ya tienes? = (.) Sa, 1;Ya?|] S19<L1 sp>: .[Profa, ;Y si ya lo corte?].

T<L1 sp>: [todavia no era cortarlo.] TA ver] (.) listen, Es, LISTEN A VER feveryone| Ga, Ko. tTHERE WE HAVE| our
activity, tenemos nuestra actividad, tSu| hoja esta, asi como esta, de este lado tenemos una linea delgadita y punteada la vamos
a doblar hacia la mitad, ; Ok?

S09<L1 sp>: [1Ya!]] SO3<L1 sp>: .[;Como?].

T1: [Tplease fold it!|, <L1 sp>la doblamos]

S03<L1 sp>: .[Taja! por eso|, para que quede como librito ;Veda?].

T1<L1 sp>: [Si para que quede like a not- Like a book, como un librito!]

S26<L1 sp>: .[a ver otra vez profa].

T1<L1 sp>: [1Esta asi!|,= la tdoblamos asi!|]

S23<L1 sp>: .[¢Esto lo vamos a entregar hoy?].

T1<L1 sp>: [asi, = {si!|]

S23<L1 sp>: [1A:::::h]]

50
17:18.47

TI<L1 sp>: [fAHORA, A VER|(.) Ya que la tenemos asi 1Ric|]= S19<L1 sp>: .[aja!].
T1<L1 sp>: [You going to? cut|] S30<L1 sp>: [1;Recortarla?|]

TI<LI sp>: [faja] Van a cortarla pero solamente donde esta la linea punteada 1;,0k?|] S11<L1 sp>: [1,ASI doblada?|]
T1<L1 sp>: [1Si], doblada]

S07<L1 sp>: .[Pues es lo que estaba: haciendo::::!].

S22<L1 sp>: [Si!, es lo que estaba haciendo]

S31<L1 sp>: .[TDOBLADA|].

S20<L1 sp>: .[1Claro que no|]. S31: .[Yes].

T1<L1 sp>: [ta ver], digame]

S31<L1 sp>: [1;Doblada?|]

T1<L1sp>: [si:!]

—r———
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Table 4

Table of discourse analysis of the trainee teacher's discourse through a transcription code and discourse

analysis according to Searle and McCarthy. (2023)

No. Speech Act Audio fragment Discourse analysis
LOCUTIONARY ACT. It’s the direct expression of the utterance / Profa, tengo una duda/
ILLOCUTIONARY ACT. The S asked for a doubt about how to fill the gaps of the activity
S31<L1 sp>: [Profa, tengo una duda] according to some time expressions.
T1<L1 sp>: 1[Digame]| PERLOCUTIONARY ACT. The T answer in English examples of the possible answer of
S31<L1 sp>: [Ya ve que (.) en e:::l de tiempo:] the S in order to he inferred about his own one.
T1<LI1 sp>: t[aja]l TYPE OF SPEECH. According to Searle’s this is an example of assertive speech because
23 S31<L1 sp>: [Solo le pongo::::] the T explains how the answer will be so, the condition of satisfaction is based in the S’s
05:58.45 T1<L1 sp>: [Le tiene que poner tit was| y el response because he understood how it was and the answer was correctly answered in

e tiempo. 11t was| yesterday, Tit was| a month ago, English.
tit was| the last year] SPOKEN LANGUAJE.This is an example of exchange because the T and the S are having
S31: [tit was| many years ago a conversation because there are initiating and responding moves. Also, it is an example of
T1: [It was many years ago, exactly!] turn taking because the T and the S are creating an organization of taking turns to talk. The

turn taking can be considered simple (two ways) A-B
It is an interactional talk because they both are establishing roles and relationship in the
conversation.
S06<L1 sp>: .[( YA PUEDO IR?]. LOCUTIONARY ACT. It’s the direct expression of the utterance /;Qué es aqui en
T1<L1 sp>: [¢Yaregreso:: Ri?] feeling?/
S06<L1 sp>: [Ya.] ILLOCUTIONARY ACT. The intention of the S is ask for a doubt in order to know which
S21<L1 sp>: [Ya acabe: profa:] will be thepossible answer or what was the meaning of the word feeling
T1<L1 sp>: [voy] PERLOCUTIONARY ACT. The T answered in English and Spanish giving examples of
S19<L1 sp>: .[1¢Puedo ir al bafio? ] the feelings that would be possible used by the S in order he guessed which would be the
T1<L1 sp>: (.)[ahorita permiteme] correct option for him.
S21<L1 sp>: .[XXXX la pegue, la tuve que pegar]. TYPE OF SPEECH. This is an example of assertive speech, according to Searle’s because
27 S35<L1 sp>: .[¢Por qué como le quedé?]. the T is explaining to the S which is the meaning of the word feeling and giving possible
07:41.33 T1: [In fthe zoo|, ;Ok? <L1 sp>Le falta el the (.) answers. The condition of satisfaction is fulfilled because the S understood which was the
«Si», ahorita se lo sello=tRecorte y pegue| por meaning giving his own answer.
favor] SPOKEN LAGUAGE. About spoken language it is an example of exchange because there
S03<L1 sp>: [, Qué es aqui en Tfeeling?|>] are initiating and responding moves which give an open to maintain a conversation.
T1<L1 sp>: [¢En feeling?, Como te sentiste]= This is an example of interactional talk because T and S are stablishing a relation in order
S06<L1 sp>: .[Brayan O"conner]. to solve a doubt having a turn taking for the reason that each one is having a turn to talk
T1<L1 sp>: [En el feeling es como te sentiste. | with brief silences.
was happy, | was hungry, | was ashamed]
S03: [confused!]
T1<LI sp>: [1SA], 1,Ya?|] LOCUTIONARY ACT. It’s the direct expression of the utterance /profa, aqui ya no sé qué
T1<L1 sp>: [TAl, ;Ya casi?]] hacer/
S04<L1 sp>: [N:o!] ILLOCUATIONARY ACT. The intention of the S is asking for help because he doesn’t
S03<L1 sp>: .[Tpro:fal, aqui ya no sé Tqué know how to answer the activity.
hacer|]. PERLOCUTIONARY ACT. The T most of the time answer in Spanish solving the doubts
T1<L1 sp>: [aqui tiene que poner el lugar en donde | of the S and helping him to remember which was his topic according to the Social Practice
paso su experiencial] of the Language.
S03<L1 sp>: [es que no:!, asi co:mo, ;Qué:
experiencia? ;Experiencia de qué?] TYPE OF SPEECH. According to Searle’s, this is an assertive speech because the T
T1<L1 sp>: [¢ Te acuerdas que ustedes estaban describes and explains to the S solving his doubts and guide him to remember his topic.
33 hablando algo de futbol:1 o Tno sé:| algo asi?] The condition of satisfaction is based on the final answer of the S where he says / En la
10:27.79 S03<L1 sp>: [1;,Cuando?]] school / by reason of it means that he understood how the gap will be filled.
TI<LI1 sp>: [E::::h, las clases Tpasadas| que vine] SPOKEN LANGUAGE. This speech act is an interactional talk because the T and the S
S03<L1 sp>: [A::h!] are creating a conversation in order to help the S solve his doubt about the activity but also,
T1<L1 sp>: [Estaban hablando de sus partidos de this is a transactional talk because the T is getting the S remembered which was his topic
futbol que tuvieron aqui: afu:era o algo tasi] (.) about the activity.
entonces puede poner, 1;En donde fue?|] Turn taking is open when the T and the S are organizing themselves to take turns to talk.
S03<L1 sp>: [En la tschool! |] Here we find an example of a common opener because the T use the question /; Te acuerdas
T1: [In (.) Tthel(.) school] que ustedes estaban hablando algo de fitbol?/ in order to the S remembered his topic.
S03<L1 sp>: [1,COMO?|] = [¢La T con H? This speech act is a exchange because the T and the S are creating a fluent conversation.
1¢The?| ¢Asi?]
TI<LI1 sp>: [taja!} T,H,E,= T,H,E]
T1<L1lsp>:[TRI|, (Yatienes? =(.) Sa, 1¢Ya?|] LOCUTIONARY ACT. It’s the direct expression of the utterance / Todavia no era cortarlo.
S19<L1 sp>: .[Profa, ;Y si ya lo corte?]. A ver, listen, Es, listen, a ver, everyone, Ga, Ko. Here we have our activity, tenemos
T<L1 sp>: [todavia no era cortarlo.] 1A ver| (.) nuestra actividad, su hoja esta asi como esta, de este lado tenemos una linea delgadita y
listen, Es, LISTEN A VER teveryone| Ga, Ko. punteada la vamos a doblar hacia la mitad, ;Ok?/
THERE WE HAVE| our activity, tenemos nuestra ILLOCUTIONARY ACT. The intention of the T is getting the attention of the SS in order
actividad, 1Su| hoja esta, asi como esta, de este to explain the activity because they were getting ahead
lado tenemos una linea delgadita y punteada la PERLOCUTIONARY ACT. The SS pay attention to the instuctions and some of the
vamos a doblar hacia la mitad, ¢ Ok? answered /Ya/ which means that they understood it but, other answered /;C6mo?/, question
46 S09<L1 sp>: [1Ya!]] that did the T explains again and gives to SS and example of a relation with a book.
15:53.31 S03<L1 sp>: .[COmo?].

e T1: [tplease fold it!|, <L1 sp>la doblamos] TYPE OF SPEECH. This speech act, according to Searle’s, is an example of directive
S03<L1 sp>: .[Taja! por eso|, para que quede como | speech because the T is order and giving commands to the SS as a way of do the activity.
librito ¢ Veda?]. The condition of satisfaction is based on the SS™ obedience of the instructions.

T1<L1 sp>: [Si para que quede like a not- Like a SPOKEN LAGUAGE. This is and example of transactional talk because the T is giving
book, como un librito!] instructions to the SS how to do the activity.
S26<L1 sp>: .[a ver otra vez profa]. Also, this is an example of exchange because the conversation between the T and the SS is
T1<L1 sp>: [1Esta asi!|,= la 1doblamos asi!|] fluently.
S23<L1 sp>: .[¢Esto lo vamos a entregar hoy?]. The turn taking is observed when the T and the SS organize to take turns to talk
T1<L1 sp>: [asi, = 1si!|] S23<L1 sp>: [tA::::h]]
TI<LI sp>: [fAHORA, A VER|(.) Ya que la
tenemos asi TRic|]= LOCUTIONARY ACT. It’s the direct expression of the utterance / ahora, a ver. Ya que la
S19<L1 sp>: .[aja!]. temenos asi, you going to cut/
T1<L1 sp>: [You going to? cut|] ILLOCUTIONARY ACT. The intention of the T is SS follow her instructions as a way of
S30<L1 sp>: [f¢Recortarla?|] do the activity.
T1<L1 sp>: [taja] Van a cortarla pero solamente PERLOCUTIONARY ACT. The reaction of the SS is asking if they will cut the sheet fold
donde esta la linea punteada 1;,0k?|] in order to don’t have mistakes and other realized they were doing it well.
50 S11<L1 sp>: [1;ASI doblada?|] TYPE OF SPEECH. Conforming to Searle’s, this is a directive speech because the T asked

17:18.47 T1<L1 sp>: [1Si|, doblada] to SS follow the instructions/orders that she was saying. The condition of satisfaction was
S07<L1 sp>: .[Pues es lo que estaba: haciendo::::!]. | based on the obey of the SS because they were asking and following the instructions.
S22<L1 sp>: [Si!, es lo que estaba haciendo] SPOKEN LAGUAGE. The turn taking in the conversation is analysed when the T and the
S31<L1 sp>: .[1{DOBLADA/|]. SS create a communication way where they took turns to talk.
S20<L1 sp>: .[1Claro que no|]. The talk is transactional because the T is asks to the SS follow the instructions in order to
S31: .[Yes]. cut a sheet.
T1<L1 sp>: [ta ver], digame] This is an example of exchange because the T and the SS initiating and responding moves
S31<LI sp>: [1¢Doblada?|] to follow a conversation and get an objective with the instructions.
T1<L1 sp>: [si:!]
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Conclusions

The analysis of the discourse of the trainee teacher, as cited by Searle (1980) and McCarthy (1991) shows
that in order for communication to exist between two people (in this case teacher-student) it is important
to understand each other, that is, that the same code exists so that both can decode and thus understand
the message in order to give a verbal, physical, written response, etc. according to the context and the
form of communication given between the two parties.

In all honesty, I can conclude that doing a job of this magnitude is a bit overwhelming because
between transcribing, listening, re-listening and coding the audio takes a long time and there is no end in
sight, but the truth is that it leaves a great learning experience.

Professionally, I can mention that doing this work left me with a comforting satisfaction because
I was able to realise that, between learning a new language and teaching it, there must be a means that
helps these two actions to connect and what better than understanding in communication, which must be
guided by the person who is sharing the knowledge, that is to say, the teacher. As teachers, we are the
ones in charge of ensuring that this understanding is reflected in the learning that the student gradually
creates and as a teacher in training | can mention that, although we are not one hundred percent in charge
of the student's learning, we are an indispensable means for them to be inclined to learn and interact with
enthusiasm within what has been developed.

To work on sharing knowledge so that a person learns a new language is to work on the analysis
of our discourse since, if there is an understanding of the other party, together with the tools and strategies
to be used, the process will be more digestible and understandable for the student.

I think it is interesting to mention that, although it is an extensive analysis, teachers should do it,
and not only language teachers, but teachers in general, because in this way we can realise what needs to
be reinforced when there is communication or simply when we are sharing knowledge with the students.

Communication is an essential part of learning and learning to communicate in the right way
between teachers and learners will help the development and even the confidence of both to be able to
function properly.
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Abbreviations

LEAIES Bachelor's Degree in Teaching and Learning English in Secondary Education
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