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This article contributes to the generation of science by offering a new perspective on teacher training, based on the 

experiences of a group of graduates of a public normal school in the State of Mexico. This study not only compiles the 

successes that the graduates identify as positive in the training process, but also points out areas of opportunity to improve 

teacher training. In addition, it explores how these graduates perceive their professional reality in the current context, thus 

providing a renewed vision of the challenges and opportunities in the educational field. This comprehensive perspective 

allows for a deeper analysis of the effectiveness of training methods and their impact on teaching practice, emphasizing 

once again that real-life experiences are important for the constant improvement of teacher training, enriching the 

discussion on the evolution of education in Science and Technology. The article offers a detailed understanding of how the 

individual experiences of these graduates reflect or contrast with the teacher training process they lived through. Through 

the analysis of their stories, the article allows for a broader comparison with others between the experience of the training 

processes that each graduate had, facilitating the identification of common patterns and significant differences. This 

approach allows for a deep analysis of the reality experienced by each graduate, revealing both the strengths and the areas 

of opportunity in teacher training, and contributes to a richer and more nuanced vision of educational dynamics, in addition 

to serving the normal education institution as a dialectical enrichment to contrast its successes and possible failures. The 

experience of teacher training reveals that most graduates (8 out of 25) rated their process as "regular", highlighting a 

common lack of teaching tools and strategies on the part of teachers. This suggests the need to improve the pedagogical 

and didactic preparation of educational personnel and provide adequate resources to future educators. However, 15 

graduates positively valued the support received during their training and expressed interest in delving deeper into the 

discipline of History. Despite recognizing a gap between theory and its practical application, students highlighted the 

quality of the support received, especially in the graduation and job placement phase. Research shows that 88% of graduates 

are satisfied with their training, although they suggest improvements in disciplinary specialization and in the use of teaching 

resources. Currently, 20 of 25 graduates have teaching positions, while 2 are looking for employment for reasons unrelated 

to the training process. 
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Abstract 

 

The purpose of this study is to compile the teacher training experiences of a group of graduates from a 

Public Normal School in the State of Mexico to analyze them qualitatively and learn how they 

experienced their academic process, their insertion into the world of work, their level of satisfaction with 

the institution and experiences in general to determine if there is a relationship between the satisfaction 

of the graduates and the quality and areas of opportunity of teacher training that they received from the 

Normal School. 

 

 
 

Teacher Trining, Normal School, Expiriences 

 

Resumen 

 

El presente estudio tiene como finalidad recopilar las experiencias de formación docente de un grupo de 

egresados de una Escuela Normal Publica del Estado de México para analizarlas de manera cualitativa y 

conocer cómo vivieron su proceso académico, su inserción al mundo laboral, su nivel de satisfacción con 

la institución y experiencias en general para determinar si existe relación entre la satisfacción de los 

graduados y, la calidad y áreas de oportunidad de formación docente que recibieron de la Escuela Normal. 
 

 
 

Formación de profesores, Escuela normal, Experiencias 
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Introduction 

 

Teacher training is currently the subject of debate, as different reforms have been carried out around the 

world that benefit or harm future teachers who will teach at some level of education. 

 

In the Latin American region, with the new political order that has emerged in recent years, with 

a political spectrum more inclined to the so-called ‘left’, reforms to educational programmes in basic, 

secondary and higher education have not been long in coming. 

 

Such is the case in Mexico, where education reforms have been of a social nature and inclined 

towards the new current of thought called ‘Mexican Humanism’. This education has a decolonial 

character, and a pedagogical tinge based on the style of proposals that Freire, Mariátegui and other Latin 

American pedagogues have put forward. The educational reform has proposed to ‘revalue teachers’ who 

in past administrations were evaluated in order to keep their posts, arguing that this evaluation is based 

on the educational improvement of teachers. But was the root of the educational backwardness really in 

the teachers? Wouldn't it be a better option to question the training of teachers, rather than their work full 

of experience? 

 

Analyzing the teacher training process in the whole country is a very wide range of study, so it is 

necessary to delimit it to the most populated state in the country and how it has the training processes 

only in its public teacher training schools: the State of Mexico. 

 

According to figures, the State of Mexico is the state with the most teachers in the country, with 

244,963 teachers in service, representing 12.14% of the total population of educators in the country. 

Being the state with the highest demand for education workers, the state government has the need to 

reproduce a machinery that trains teachers to meet this demand; 36 public teacher training colleges of 

the State of Mexico, distributed throughout the state, participate in this machinery in order to offer 

degrees focused on the different levels of basic education. 

 

Teacher training in the public teacher training college and insertion into the world of work is an 

isolated case study, since there is no precise data on the experience of the teacher training student in a 

public teacher training college in the State of Mexico, which increases the possibilities of educational 

backwardness at this level, leading to more serious problems such as the lack of teacher preparation, the 

inexperience of a recent graduate or even the quality of teacher training education. For this reason, the 

question arises as to how recent graduates perceive the teacher training process at the teacher training 

college and how this supports their entry into the labor market. 

 

This study aims to compile the experiences of a group of graduates from a public teacher training 

college about their experience of teacher training and entry into the world of work through data collection 

instruments such as interviews with open questions in order to find out and analyze the perspective of 

each one of them. As a central hypothesis, it is proposed that, if there are answers located in a polarized 

spectrum between positive or negative, based on the teacher training experience of each graduate, it will 

be possible to determine an approach to determine the level of satisfaction with the teacher training 

process of each graduate. It is important to know whether graduates are satisfied with the tools, 

knowledge, skills and competences acquired in their training process at the teacher training college, as 

this is reflected in their teaching practice in the classroom, which translates into educational improvement 

with teachers who are prepared and competent to face the challenges that the school world presents them 

with. In addition, identifying the points where graduates are not satisfied would serve the institution as 

an area of opportunity for improvement. 

 

Using a qualitative methodology, we will analyze and study the processes of teacher training, 

courses, support, internships, graduation and entry into the world of work, as well as the students' 

experience of the aforementioned. The added value, unlike other techniques, is that this research does 

not only aim to quantify the level of satisfaction of the graduate student with his or her training process, 

but that there are more narrative tools that allow us to know the perspective of different subjects in reality. 

Before knowing the perspective of each subject and the bulk of the research, it is necessary to know the 

functionality of a public teacher training college in the state of Mexico, in order to contextualize the 

study. 
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The public teacher training college in the State of Mexico 

 

A public teacher training college in the State of Mexico generally follows a similar format to other teacher 

training colleges in Mexico. These institutions are designed to educate and train teachers to work in the 

public education system of the state and the country. 

 

One of the purposes of public teacher training schools is to: “To train teachers in Education in 

different specialties, through the current study plans and programmes, in accordance with the needs and 

demands of the state population; as well as to provide pedagogical updating for the personnel who work 

at the different educational levels”. Secretary of Education (2023). 

 

In terms of infrastructure, a typical regular school might have classrooms for theory classes, a 

library with educational resources and a computer room. They also usually have common areas, such as 

patios or green areas, where students can socialise and participate in extracurricular activities. 

 

The curriculum of a public teacher training school in the State of Mexico would include a 

combination of theoretical and practical courses related to pedagogy, educational psychology, teaching 

techniques, child development, among other topics relevant to teacher training. In addition, teacher 

training students can carry out teaching internships in primary and secondary schools to apply the 

knowledge acquired in the classroom. It is important to note that public teacher training colleges are 

usually subject to the guidelines and regulations established by the Ministry of Public Education (SEP) 

of the State of Mexico and the federal government. 

 

Each teacher training college organizes according to its particular case, through departments or 

educational centers, such as the following: 

 

- Cultural promotion and dissemination 

- Initial training 

- Educational research and innovation 

- Postgraduate 

- Liaison  

- Human resources 

- School control 

- Graduation 

- Postgraduate 

 

The organization of the departments varies according to the teacher training college and its needs. 

They are in charge of the academic and institutional organization. 

 

However, they are not the whole basis of the organizational chart, since the educational authorities 

are the ones who guide the functioning of the institution; they have an academic deputy director, an 

administrative deputy director and a school director. 

 

This is the structure of the 36 Public Teacher Training Colleges of the State of Mexico that 

function as a matrix for the training of teachers throughout the state, graduating education professionals 

to meet the demand throughout the State of Mexico. 

 

Context of the study 

 

The Escuela Normal de Atlacomulco ‘Profesora Evangelina Alcántara Díaz’ (ENA) is the focus of the 

research, taking as a sample the 28 graduates of the Bachelor's Degree in Teaching and Learning History 

in Secondary Education. Located in Atlacomulco, Mex, a semi-urban context, with growing economic, 

industrial, agricultural, formal and informal commerce, as well as a rich cultural present and political 

history marked throughout the country, the school is the heart of the normal schools in the northern part 

of the State of Mexico. The context of the study group is dynamic, in general, participatory, united and 

with almost no problems of coexistence within the student body. With four years of experience in teacher 

training, each of the 28 graduates has an opinion and comments on their own experience. In order to 

study the teacher training experience, they received, an interview was structured and answered by each 

of the students.  
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Data collection instrument 

 

The students were subjected to an in-depth structured interview in order to explore in detail their 

experiences during their teacher education. This interview addressed a number of key aspects, including 

teaching practice, the support provided by the teaching staff, the degree process, as well as the relevance 

and usefulness of the courses taught during their bachelor's degree in education. Through this feedback 

process, a comprehensive picture was obtained of how these elements have contributed to enriching their 

educational practice and facilitated their transition to professional practice in the field of teaching. It is 

necessary to mention that the interviews were anonymous, with the intention that the interviewee would 

be as objective as possible in his or her response. 

 

The questions are open-ended, as they allow for more useful qualitative feedback to understand 

and interpret the students' opinion of reality, and the last question is closed, with a yes or no option, in 

order to quantify the result of the interview. The questions were as follows:  

 

1. What do you consider your teacher training experience at the teacher training college to have been 

like? Why? 

2. How did the courses prepare you academically and professionally to face the challenges of 

teaching practice? If you consider that they did not prepare you, please also give your answer. 

3. How were you accompanied by the teachers of the institution in your training process? 

4. How did you experience the process of entering the world of work and in what way did the teacher 

training college support this process? 

5. Are you satisfied with your teacher training process at the teacher training college from which 

you graduated? 

 

Methodology 

 

For the development of the article, the didactic proposal for the qualitative analysis of interviews by Seid 

(2016) will be used, which proposes 7 methodological steps: 

 

1. Transcription: Transcribing each of the interviews as they were recorded. 

2. Gridding: Organising the information in a way that allows it to be processed. 

3. Coding: Transforming the information into something different, generating codes that allow 

standardising the answers. 

4. Elaboration of hypothesis: to make an assumption based on the identified codes. 

5. Analysis by grid or thematic axes: Carry out the analysis of each axis from which the information 

was organised. 

6. Synthesis: Write up the analysis of each grid. 

 

Results: Analysis of interviews 

 

Beginning with the methodology of Seid (2016), the interviews were transcribed exactly as Salazar 

(2024), and the references are annexed in a public domain link. This was done in order not to make chaff 

and saturation of information in the text. Likewise, each question was gridded question by question, that 

is to say, each question will be an axis of analysis to later generate the conclusions that emerge from this 

process. The coding was done by identifying with a different colour the most repeated concepts in the 

answers of the interviewees, thus generating a system of codes that will allow us to speak with precise 

data and fill in the reflections. 

 

The analysis and synthesis was done question by question, starting with question one, Hypothesis: 

Concepts were found in questions 1 and 3 and 4 as ‘Good’, ‘Regular’ and ‘Bad’; in questions 2 and 5, 

they were situations of experience and finally, in the sixth question, the answers were yes and no. 

Therefore, if there are answers located in a polarised spectrum between positive or negative, it will be 

possible to determine the level of satisfaction with the teacher training process of each graduate. 

 

For the analysis, due to issues that were clarified in the first step of the methodology, only six 

random responses were included, and it is also clarified that the complete responses are attached and are 

based on the document by Salazar (2024), which can be found in the references. 
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The first question asked was the following: How do you consider your teacher training experience 

at the teacher training college to have been? Why? 

 

The answers received were as follows: ‘I honestly learned a lot of things in practice... I wish some 

teachers would have provided us with more tips and advice on how to deal with difficult cases in 

secondary schools.’  

 

“Neither good, nor bad, I think it was to some extent good for teaching practice, however, I 

expected better theoretical training in terms of historical content”. 

 

"Fair I think some teachers should prepare their classes and not just leave reading sheets with 

organizers without socializing at least.” 

 

In these first three responses received, there is an experience where the graduates qualify it as 

‘Regular’ and in the three responses they emphasise the preparation of the classes, content or even advice 

from the teachers who teach the curricular courses, it can be seen that the graduates expected more from 

the content, classes and the student-teacher relationship. However, it is necessary to highlight that in one 

response, the importance and relevance of the teaching practices for learning about one's own educational 

practice is recognized, something that the teacher training college emphasizes very much in the teacher 

training process. 

 

"Well. Taking as a reference that the pandemic occurred, a situation that changed the work 

dynamic for both teachers and students”. 

 

‘Fair, as there were some courses where the teachers only asked us to summaries readings, but 

they didn't explain or anything’. 

 

"Good, it gave me a good basis to get a place”. 

 

It can be interpreted that 8 out of 25 graduates qualify their training process as regular, proof of 

this are these three answers that demonstrate once again the area of opportunity that the institution has, 

nothing is mentioned about the preparation of the teachers, but rather, about the little use of didactic tools 

used for the approach of the subjects. However, one of the graduates is aware that the work dynamics 

changed with the pandemic, a study variable that was not considered, but that one of the answers recalls 

it. 

 

"Good, because of the support I received from the academic and administrative staff of the 

ENA”. 

 

Although only 6 random responses were taken, it was decided to use this one as an example, as it 

is one of the graduates who rated their teacher training as ‘good’, also highlighting the good support 

provided by the teaching staff. 

 

8 out of 25 graduates rated their teacher training process as ‘fair’, all agreeing that one of the areas 

of opportunity was the lack of teaching tools, strategies or resources on the part of the teachers who 

taught the courses. 

 

Likewise, 15 graduates rated their teacher training at the Teacher Training College as ‘Good’, 

praising the institution's successes such as the support of the academic staff, the limitations of the 

pandemic and the goal of having the foundations to be assigned to a teaching position in the public sector, 

which were acquired in the teacher training process. One more negative response to the teacher training 

process, and one question that was not answered, were not left out. However, only these specific topics 

were touched upon, forgetting to mention experiences in other areas of teacher training such as academic 

preparation or insertion into the world of work, in this sense the following questions will give a broader 

picture of the reality that each of the graduates lived and live. 

 

The next question to analyze your answers is: In what way did the courses prepare you 

academically and professionally to face the challenges of teaching practice? If you consider that they did 

not prepare you, please also argue your answer. The responses received were as follows: 
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"Depending on the course and also the learning autonomy of the student. The theory allows you 

to have a vision of what can be addressed in the application of the classes, but, putting it into practice is 

different because it is the place where you learn the most. I consider it was enough, but I don't consider 

it perfect. It also depends on what you want to achieve”. 

 

“The courses strengthened my perspective on education in Mexico, however, I always noticed 

that there are many things that are left out, for example, getting to know archaeological sites and even 

more that I am a graduate of LEAHES”. 

 

"Some courses were very influential in my education because the teachers linked the topics with 

what we were going to apply in our professional practices and, later, in our own classrooms”. 

 

Two of these three responses denote a gap between theoretical knowledge and reality in 

educational practice, with theory and practice being at odds, but, between the lines, it is interpreted that 

the courses strengthened the academic preparation, vision and thinking of the students. It is interesting 

how the subject of disciplinary knowledge is touched upon, as a group of graduates who will be working 

in one discipline (history), so that, in the answers, the students denote their desire to have had a little 

more contact with the discipline of history. 

 

‘It is fundamental, but it is also important to balance it with practice, as we deal with situations 

in the classroom that sometimes we don't know how to deal with’. 
 

‘They were adequate to the preparation, but I consider that when the teachers give classes, it 

should be as they require it when the practices are carried out’. 
 

"If I was prepared only that in some courses, I thought it would be deeper, but not at all and I 

would like the courses to give what really matters”. 
 

The following answers obtained are the result of good preparation, however, everything seems to 

indicate that the graduate would have liked to go deeper into each course, and it is also worth mentioning 

that one of the answers identifies the gap between theory and practice. 
 

That is to say, in this section, the graduate students recognize the preparation that the courses give 

them, and they also express their desire to go more deeply into the courses and, above all, into the 

discipline of History as such. Moreover, the gap between theory and practice in the classroom is evident. 

The third question under analysis is the following: How did the teachers of the institution accompany 

you in your training process? And the answers obtained were as follows. 
 

"Some were a great support to learn and improve as a trainee teacher. However, others were an 

academic obstacle because they did not have the necessary training to teach at a higher level, others 

were not empathetic and showed superiority and despotism” 
 

“I simply approached the teachers who inspired me the most confidence and above all 

extracurricular knowledge... In that aspect I have nothing to comment on because I always received their 

support” 
 

"In percentage: 70 per cent. There was a rapprochement in the training process. I can't talk about 

100 per cent when there was the moment of the development of the online classes”. 

 

In the majority of the responses received, 17 of the students recognise the great support they 

received from the teachers in their training process, however, there are specific cases as shown in the 

responses. One graduate argues not so good experiences with some teachers, because of their ‘lack of 

academic training’ or shining for their ‘superiority’, is undoubtedly one of the graduates who has a 

different opinion to the rest; however, another student recognises their work, but does not give 100% of 

the credit, and not because the teachers do not deserve it, but because of the factor that we are failing to 

consider and that affected the dynamics of the classes: The pandemic. Therefore, 8 graduates rate their 

experience between negative and average. 

 

“Perfect, excellent academic support" 

“For the most part, excellent” 

"Good all quiet” 
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The other responses obtained were mostly of this style, the graduates only limiting themselves to 

rating the support of the teaching staff as good. In summary, the students (17/25) rated the support 

provided by the teaching staff as ‘good’, except for 3 cases with different experiences. 

 

The last stage of the teacher training process is the graduation and labor market insertion, so a 

question was posed to the graduates that could respond to their experiences in these areas: How did you 

experience the process of insertion into the labor market and how did the teacher training college support 

this process? 

 

The answers received were as follows: "With a certain nervousness. Because now it is a greater 

responsibility to have the students. The Normal allowed us to develop the process, with documents 

and with the follow-up for registration. There was accompaniment and support in that part. 

Remembering that they allowed access to the computer center for the registration”. 

 

‘Calm but worrying due to the time it took for my name to appear on the lists, but thanks to 

the fact that I graduated from the normal I was able to seek support from teachers who helped me 

with information to solve problems and details during the process of assigning vacancies.’  

 

"It is very different from the world of work to being in a teacher training college... But honestly, 

I only felt the support of teachers who held me in esteem and from then on, the teacher training college 

has only supported me with the process of obtaining my degree.” 

 

This is the most important point for the institution in the teacher training process, since most of 

the graduates express a deep appreciation for the work of the teacher training college, since it allowed 

them to be accompanied from the moment, they registered for an appointment to apply for a teaching 

post, to the follow-up of their labor market insertion. In the responses received, it can be seen that even 

the divided opinions recognize the support work of the Teacher Training College in the processes of 

graduation and entry into the world of work, also mentioning the support of the teachers in resolving 

doubts or personal situations with their graduation. 

 

“The normal support up to a certain point and that is correct, but in the labor insertion it was a 

bit complicated and very closed” 

 

“In the good experience of being in front of the group it really helps a lot”. 

 

“At the moment, I am not yet working in the field of teaching”. 

 

The graduates also mention that the experience they had in front of a group during the professional 

practice helped later on to practice in the classroom already in service; however, what stands out most in 

this question are two graduates who mention their employment status, as they were not able to enter and 

obtain a teaching post. This would leave doubts for future research, to know the causes and reasons why 

they are not working, because it would not be very objective to say that it is thanks to the teacher training 

process. 

 

In itself, this question is the one that strengthens and recognizes the work of the institution in the 

accompaniment of the degree and the orientation to enter the labor field, since 15 out of 25 graduates 

positively recognize the institutional support, however, 9 of them attribute qualities to this process as 

‘Stressful’. However, even analyzing these 4 questions is not enough to determine a judgement on the 

teacher training process, so the last question was asked: Are you satisfied with your teacher training 

process at the teacher training college from which you graduated? 

 

The answers were quantified with only two responses in order to determine a clearer judgement 

of the graduates about their teacher training process. The answers were as follows: 22 students answered 

that they were satisfied with the teacher training they received at the teacher training college, while only 

3 students answered that they were NOT satisfied with the teacher training process.  
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Box 1 

 

Figure 1 

Satisfaction survey                                                                         
Source: Own elaboration 

 

Interpreting Graph I, a large majority of the graduates are satisfied with their teacher training 

process; however, there are points that reflect areas of opportunity for improvement in this process, as 

mentioned in the answers to the 4 previous questions. 

 

The student responses help to enrich the research, bridging the gap between qualitative and 

quantitative for analysis and synthesizing the conclusions. 

 

Conclusions 

 

In conclusion, the results obtained from the evaluation show that the majority of the graduates, 

specifically 8 out of 25, rated their teacher training process as ‘fair’. It is significant to note that they all 

agreed on a common area of opportunity: the perception of a lack of teaching tools, strategies or resources 

on the part of the teachers who taught the courses. 

 

This finding highlights the importance of strengthening the pedagogical and didactic preparation 

of teaching staff, as well as the need to provide future educators with the necessary tools and skills to 

effectively address classroom challenges. Addressing these shortcomings is critical to improving the 

quality of teacher education and ensuring that graduates are adequately equipped to provide quality 

education for future generations. However, 15 graduates responded positively to their teacher training 

experience, highlighting the good support provided by the institution's teachers during each graduate's 

stay at the teacher training college. 

 

It is also worth mentioning that the graduates recognize the value of the preparation provided by 

the courses, expressing their interest in taking them further, especially in the discipline of History. 

However, they also show a gap between the theory acquired in the classroom and its practical application 

in the educational environment. This finding highlights the importance of addressing more effectively 

the integration of theory with practice in order to improve the quality of teacher education and to prepare 

future educators more thoroughly and effectively. 

 

In addition, students rated the support provided by teachers during their training as ‘Good’, which 

reflects a satisfactory level of support and guidance from the teaching staff. However, it is important to 

note that three cases were identified with different experiences, suggesting areas for improvement in the 

quality and consistency of the support provided. The final part of the teacher training process is the most 

recognized by the students, as the responses show a great deal of accompaniment in the processes of 

graduation and job placement, the latter being important for finishing the training process at the teacher 

training college on a high note.  

 

In conclusion, in response to the central hypothesis of the research , ‘if there are responses located 

in a polarized spectrum between positive or negative, it will be possible to determine an approach to 

knowing the level of satisfaction with the teacher training process of each graduate’, it is moderately 

verified, since 88% of the graduate students are satisfied with their teacher training process, However, 

throughout the interview, the graduates mentioned areas of opportunity that could enhance the training 

process, such as deepening their knowledge of the disciplines in their specialty (history), the use of 

didactic tools and resources by the teachers in their classes, and leading by example. 

88%

12%

Are you satisfied with your teacher training process at the 

Normal School where you graduated?

Yes

No
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They also recognize the support of the teaching staff throughout their training process and how 

the professional internships and curricular courses contributed to their learning. Today, the graduates are 

experiencing the fruits of their teacher training, since 2 of the 25 graduates have a teaching post, while 2 

of them still do not, for different reasons, due to the process of teacher training, since 4 of them are not 

in service due to their own decisions, as mentioned above. In the end, the teacher training college fulfils 

its objective in the labor market: to train teachers to meet the demands of the labor market in the State of 

Mexico. 
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