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Abstract  
 

This paper narrates the formative processes by which students at a Teacher Training College go through, taking 

into account that the length of time of their majors is eight semesters, time and place in which a graduation profile 

is made up by specific skills or competences that enable a teacher trainee to lead the teaching learning process in 

basic education. It is said that the teaching task is developed in complex contexts and scenarios where in-service 

teachers need to design strategies that enable and empower them to take on challenges, so that their students learn 

in a meaningful way. The methodology used to approach and configure the object of study is qualitative with its 

ethnographic approach; since the interview has been essential to obtain opinions from in-service teachers at 

secondary education. Information has clearly been systematized, contrasted and triangulated with theoretical 

resources, allowing the correlation of the text in the narrative presented. Phenomenology and symbolic 

interactionism were also a key factor to promote the comprehension of the text. Teacher Training Colleges 

implement teacher training processes according to their specific conditions and institutional culture, and once 

teacher trainees are in service, they become involved in continuous formation to improve their teaching profile, 

hence responding to their contexts. Teachers assume challenges by making use of ethnographic and technological 

competence, thus optimizing their pedagogical work. Initial training needs to be strengthened with continuous 

training processes, where research on teaching practice plays a preponderant role and at the same time be 

developed through collaborative work. 

 
Initial training, Complexity, Graduate profile 
 

Resumen 
 

El presente trabajo narra los procesos formativos por los que pasan los estudiantes normalistas en la Escuela 

Normal; considerando que su estancia es de ocho semestres y que, en ese tiempo y espacio determinados, se 

configura un perfil de egreso constituido por capacidades o competencias que habilitan al futuro maestro para que 

asuma la conducción del proceso enseñanza aprendizaje en la educación básica. Se comenta también que el 

quehacer docente se desarrolla en contextos y escenarios complejos en donde los profesores en servicio se ven en 

la necesidad de diseñar estrategias que los habiliten y potencien para asumir retos y desafíos, de tal forma que haya 

aprendizajes significativos en sus alumnos. La metodología que se ha utilizado para aproximarnos y configurar el 

objeto de estudio es la cualitativa con su enfoque etnográfico; ya que ha sido la entrevista el instrumento esencial 

en el rescate de las opiniones de los maestros en servicio de le educación secundaria; evidentemente se ha 

sistematizado la información y a la vez se ha contrastado y relacionado con información teórica, permitiendo el 

enlace y correlación del texto en la presente narrativa. Igualmente ha facilitado la comprensión de esta temática la 

fenomenología y el interaccionismo simbólico. Las Escuelas Normales asumen la formación inicial de acuerdo 

con sus condiciones y cultura institucionales; una vez egresados, los maestros se involucran en la formación 

permanente para potenciar su perfil y así responder a las necesidades de su entorno. Los docentes asumen retos y 

desafíos; también se apoyan de la competencia etnográfica y tecnológica para optimizar su trabajo pedagógico. La 

formación inicial, tiene que ser fortalecida con procesos de formación permanente, en donde la investigación de 

la práctica docente juega un papel preponderante y al mismo tiempo desarrollarse a través del trabajo colaborativo.  

 
Formación inicial, Complejidad, Perfil del graduado 
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Introduction 

 

Schools are educational spaces where a group of actors interact and participate in highly complex 

processes, and in some way in this interaction they find meaning in their daily lives. Such is the case of 

those who are interested in studying in teacher training colleges, some perhaps with a vocation and 

convinced of their future career, others with some uncertainty, but who in the end manage to shape their 

teaching profile, which will allow them to exercise their profession in real conditions in different contexts 

and scenarios, characterised today by complexity and uncertainty. 

 

The role of the teacher at the beginning of the 21st century becomes even more difficult and 

tortuous, because in spite of having sophisticated technological advances to enhance teaching, the 

formative mediation that is exercised with students seems weak; that is to say, fragile, given that 

technological media compete as educational mediators and in many cases directly influence the training 

of subjects; a situation that undermines the work of the teacher. It is important to recognise that 

technology has reached almost every corner of the planet, in this sense it is almost impossible to confront 

its onslaught; however, it is the task of teachers to make a common and consensual front to take up this 

technology and put it at the service of the formation of proactive subjects for the good of the community. 

 

Thus, teaching practice is influenced by a technical rationality that is regularly derived from an 

official curriculum that pursues the objectives of plans and programmes of studies generated by the State; 

that is to say, the graduate profile is commissioned, as opposed to a hidden curriculum, which allows a 

certain academic freedom with the aim of having a critical impact on the graduate profile, a situation that 

suggests processes of reflection in a collaborative manner.  

 

One possible route to carry out reflective processes is undoubtedly social constructionism, which 

constitutes a plural and inclusive reference that provides us with a series of devices to rethink the role we 

have as trainers and the urgent need to introduce in our practices the activity of research as a process that 

allows us to test new routes to critically demonstrate what we have learned, understanding the accidents 

of education and its load of meaning in such a way that we can build a new story about what it means to 

be and to be within this profession. (García Herrera & Mendoza Molina, 2022, pág. 20) 

 

Although the teacher who graduates from teacher training colleges has already configured a 

professional profile that will allow him/her to guide, accompany and in any case train his/her students, 

he/she faces overwhelming situations that exceed his/her possibilities at the moment, that is where the 

need to reflect emerges in order to find possible solutions to his/her stumbling blocks; given the 

aforementioned panorama, what would be the most appropriate alternatives to face the complexity of the 

contexts and scenarios of professional teaching practice? Is the professional training of the teacher 

training college not enough? Having said this, the main objective of this paper is to describe the suitable 

alternatives that in-service teachers use to face the educational complexity of their environment. In 

general, the work is developed with the analysis and discussion of the central theme and six peripheral 

categories that account for the transition from teacher training college to the workplace.  

 

Vocational training at the Teacher Training College 

 

Historically, teacher training colleges have played a leading role in the training of teachers, spaces where 

generic, professional and disciplinary competences are developed, strengthened and consolidated in order 

to face the challenges of the world of work. It is in these spaces that their identity as teacher educators is 

cemented, shaping them for interaction with an increasingly dynamic society, in a globalised and 

changing world, facing new challenges every day.  

 

In the initial training of future teachers, trainers also encounter teacher training students who enter 

the institution without a vocation and during their stay at the teacher training college they shape it with 

the support they are given, guiding and promoting their comprehensive training from generating learning 

to planning and evaluating the strategies they put into practice in basic education schools and gradually 

shaping themselves as teachers. 

 

In-service teachers give their opinion about their initial training, as in the following case: 
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I consider that my training at the Teacher Training College was a journey with very noticeable 

changes, and this is due to the fact that we were not only required academically but also personally. I 

think that each of the courses we were taught were truly necessary and applied during our interventions, 

however, as a tenured teacher you try to be more practical for the different tasks assigned to you in the 

institutions, simplifying the activities or strategies that we were taught, but without losing their focus or 

essence. (González, 2023). 

 

Teachers who graduate from the Teacher Training College see the need to become involved in 

continuous training processes and seek various forms of support so that they do not become 

decontextualised in their own teaching activities. 

 

Therefore, it is necessary that teacher educators contribute with the commitment to accompany 

for a comprehensive training that links the cognitive with the socio-emotional, guiding them in the 

creation of inclusive and dynamic learning environments, training them to care for subjects who think, 

hungry to learn by applying an innovative pedagogy. Faced with this complexity of the teaching 

profession, normal education must be developed within the framework of the vision of lifelong teacher 

training, in which initial training is a solid first step. (SEP, 2017, pág. 15)                         

 

Initial teacher training in Teacher Training Colleges in many cases has to look towards areas of 

opportunity outside the institution, since it is not enough with the elements that the institution has, as this 

training has to be nourished with various academic events, such as exchanges, stays, attendance at 

forums, congresses, colloquiums, attendance at museums and conferences, among others. 

 

Similarly, the opinions of in-service teachers related to their initial training were also gathered: 

 

During my time at the school there were also times when our values were put to the test, especially 

in the area of responsibility, because that is what teaching is all about, being responsible not only with 

your work plans, but also with your time, with your activities outside the classroom, but above all with 

your students. (Sánchez, 2023) .  

 

With regard to values, it could be said that these are largely derived from family and, of course, 

school influence, because it is there that a set of beliefs and traditions that are part of the culture takes 

place, which definitely impacts on the processes of initial teacher training. It is assumed that Teacher 

Training Colleges provide future teachers with a set of skills, with the aim of enabling them to perform 

in a timely manner in the face of the demands and challenges of today's complex context. 

 

Complementary activities for the strengthening of the graduate profile 
 

Complementary training refers to all the training attached to formal studies of the curriculum, through 

academic, artistic, sporting and cultural activities that can be accessed through courses, clubs and 

workshops and representative groups of the Teacher Training College.  
 

The word ‘complementary’ is used because they complement the formal education with the 

intention of polishing the general, professional and disciplinary competences of the trainee teachers, 

contributing to their comprehensive training and to their graduate profile. Within this framework, the 

Zumpango Teacher Training College implements a complementary training programme, in response to 

the needs of the students, so that in their future work performance they show a solid preparation that 

allows them to face the challenges that arise in their professional teaching service. At the teacher training 

college in question, there is a shortage of official staff and very few of them have the academic profile 

required for the workshop or complementary activity they teach. 
 

The following is the name of the complementary activities that are regularly offered to the student 

community, in order to enhance their graduate profile through this type of activities: dance, classic digital 

English SEP A ENGLISH general 1, general 2 Initial and Basic, Reading Promoters, Painting, 

Orthography. Upon satisfactory completion of the workshop, each student receives a certificate of 

accreditation with the number of hours covered, which are endorsed by the responsible driver and director 

of the institution. Perhaps the training that the trainee teachers receive is not entirely ideal and sufficient, 

but they do provide at least some general notions in this type of complementary activities to the graduate 

profile. In this regard, some comments from teachers who are already working in different contexts in 

basic education are shared below: 
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The appropriation of a second language (English) and the approach to the literary field were 

activities that offered an evident and palpable functionality. Through the children's and young people's 

literature room ‘El cuaderno de pancha’ (Pancha's notebook), I got out of the ‘usual’, out of the daily 

activities of the school: summarising, copying, commenting. Excursions to other library centres were 

organised in the classrooms, which allowed us to broaden our formative experience in order to 

subsequently acquire knowledge that would allow us to mobilise the thinking of the teacher in training. 

Complementary activities later became essential for teaching and were solid tools that were built on 

interest and curiosity, not out of obligation but out of affinity. (Fuentes, 2023). 

 

With regard to the Second Language (English), as a complementary activity it has been of great 

help to the graduates, because given the working conditions that currently prevail with USICAM, those 

who are contracted for class hours can or have been contracted with class hours of the second language. 

It is also important to emphasise that the complementary activities become valuable tools that strengthen 

the teaching skills that teachers consolidate in real working conditions. 

 

Competences developed in the internship 

 

With a view to defining a graduate profile for teacher training students in accordance with the aims of 

education in the 21st century with the competences needed to guarantee their entry into the Professional 

Teaching Service, they are developed and strengthened in professional practice during the first six 

semesters and consolidated in the seventh and eighth semesters with a longer stay in the practice schools 

where they are supposed to learn to work collaboratively with a humanistic vision, various theoretical-

methodological and technological resources are put into practice, which gradually strengthen the 

foundations for shaping their professional activity with commitment and competence to meet the new 

challenges demanded by today's society. According to the curriculum of Teacher Training Colleges, 

competence is made up of knowledge, skills, values and attitudes and is understood as the ability to 

identify, select, coordinate and mobilise, in an articulated and interrelated manner, a set of diverse 

knowledge within the framework of an educational situation, in a specific context. This approach 

emphasises the pillars of 21st century education: learning to know, learning to learn, learning to be, 

learning to live together and learning to do. (SEP, 2017, pág. 35)       

 

Although the context and scenario in which teachers come to work are adverse and complex, they 

face daily problems jointly or collaboratively, currently in-service teachers are faced with the need to 

arrive at a reflective teaching, where the everyday is a reason to be questioned in order to confront those 

contexts that represent real obstacles for the work of in-service teachers. In this sense, in-service teachers 

commented that: 

 

The main strength of the teacher training colleges has been the staging of the skills of observation, 

analysis and interpretation within the ‘real scenario’ of practice, something that undoubtedly impacted 

my training was that from the first semester we were directly involved with the work scenario (the 

secondary schools in the area) this represented the rise of emotions, feelings and thoughts to draw a 

global vision of the training needs that would have to be covered throughout the career. However, as far 

as the curricular framework was concerned, there was an immense gap that was far from the current 

contexts; the study bibliography was obsolete and did not allow for the opening up of problems that were 

observed in the classroom scenarios. (Pérez, 2023). 

 

One of the activities that is very useful for trainee teachers to get closer to the community and 

learn about the culture that prevails in it, are the so-called ethnographic skills (observation records, 

diaries, interviews, videos, photographs, files and various testimonies or historical objects specific to the 

community), since it is from them that future teachers begin to make sense of the complexity of the 

contextual scenario; obviously prior analysis, reflection and systematisation of the information collected 

through ethnographic instruments. 

 

The staging of their skills of observation, analysis, reflection and interpretation of the experiences 

lived in a real scenario helps them to strengthen their research skills, generating through these processes 

an innovative intervention in the school classroom, a social space with cultural and socio-economic 

diversity that must be attended to by promoting inclusive learning environments in both face-to-face and 

virtual environments. 
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In-service teachers continue to give their opinion on the complexity of teaching that is developing 

today: Although different situations arose during my training, the pandemic confinement was one of the 

most significant events in strengthening my ICT skills and abilities. Without any rehearsal, I worked with 

new platforms and modalities, which consisted of attending several activities at the same time. (Camacho, 

2023). Training them at the teacher training college as a professional aware of social, scientific, 

technological and cultural changes; aspects integrated into the courses and curricular content of the 

curricula with a cross-cutting approach implicit in the professional and disciplinary competences, have 

enabled them to exercise the teaching profession by facing and responding to the challenges of the 

experience lived during the confinement due to the pandemic, consolidating competences in the use and 

management of ICT. Without losing the link and communication with parents, to ensure that all students 

successfully complete their schooling. These experiences enhance the use of theoretical-methodological 

and didactic tools acquired in initial training for the improvement and innovation of their professional 

and teaching practice upon graduation, taking into account the basic principles: gradualness, sequentiality 

and depth. Emphasising that an indispensable element for the development and strengthening of 21st 

century competences is the use and management of ICT, as it has become a set of key tools in the 

dynamics of contemporary societies, valuable for researching, solving problems, producing educational 

materials and content, expressing ideas and innovating. It also allows them to generate learning 

environments that promote collaborative work with empathy and respect. 

 

Complexities in work scenarios and contexts 

 

The municipality of Zumpango is located in the northeast of the State of Mexico, bordered to the north 

by Tizayuca, San Agustín Tlaxhiaca and Atitalaquia, municipalities of the State of Hidalgo; The region 

to which we refer today has gone from being a rural community to a conurbation zone with an excessive 

growth in its population, the towns and neighbourhoods that characterised Zumpango, nowadays interact 

with diverse subdivisions that have come to be established in this context, the population has grown in a 

significant way deriving at the same time social, economic, cultural and educational problems, which 

precisely the above mentioned makes the day to day life of the population complex. The socio-cultural 

and economic context of Zumpango has undergone a vertiginous transformation from a rural and peaceful 

region to a complex environment in less than a decade and a half, characterised by a worrying 

demographic explosion, irregular human settlements (fraccionamientos) throughout the municipality, 

and consequently the arrival of serious social problems, as well as the supply of domestic services. 

Currently in the region there are problems of delinquency, drug addiction, kidnappings, assaults on public 

transport and account holders, housebreaking, and even the existence of safe houses, among others. 

(Flores Bautista, Leyte Rodríguez, Tapia Torres, & Godínez Avelino, 2023, pág. 44)       
 

Thus, in the Teacher Training College, students are trained, shaping a profile that in many cases 

is insufficient to deal with the problems of each community or scenario in which professional teaching 

practice is developed. Some of the complexities that in-service teachers face are: Knowing their students 

in order to implement appropriate strategies, as well as finding that balance or middle ground to cope 

with students academically and personally, as many of them are immersed in unfavourable situations 

inside and outside school. Another situation is the demand from the education authorities, especially with 

the monitoring of activities proposed in the new plan, the participation of all teachers in events and 

holidays, as well as the collaboration with parents for school improvements. The challenges of 

organisation, the search for solutions and collaborative work are complexities of the teaching scenario; 

undoubtedly another issue is that wanting to break with everyday life is not the most advisable thing to 

do when the thoughts and actions of the various educational agents do not agree or contribute simply 

because there is no major problem where you observe it. (Sánchez, 2023).  
 

The informant colleagues point out that it is of vital importance to know their students, in order 

to have a detailed vision of them and thus determine the type of strategies to use in their pedagogical or 

educational mediation, which in some way also sheds light on the extreme personal situations of some 

students, in order to avoid risks or to channel them to specialised personnel if this is the case. It is also 

noticeable that in the last two school years, the teaching environment has been in transition due to the 

implementation of the 2022 curriculum, since it is a question of assuming a new posture in terms of 

formative mediation; This scenario has meant abandoning traditional teaching styles and assuming new 

forms of collaborative work, comfort and indifference have to be abandoned, daily life has to be rethought 

and reflected upon; many teachers, if not all of us, will have to get involved in updating and qualification 

processes in order to understand and comprehend the approaches and purposes of the New Mexican 

School.  
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Now with the change of plans and programmes in basic education, the application of educational 

projects without the use of printed materials (books) is complex; so is the formative evaluation applied 

in such large groups, as is the treatment of parents and the generational change of the children, and 

something very significant is the backwardness of the students due to the pandemic that is still evident 

in these school cycles. (Laguna, 2023)   

 

Assuming the tasks represented by a new Plan and Study Programmes without the indispensable 

tools (books) and even more so without understanding it in its entirety, does imply a real complexity 

because, together with new approaches to conducting the teaching-learning process, it has represented 

real challenges for all educational actors, from supervision and management levels to teachers in front of 

the group; it is true that there are spaces and times for the School Technical Councils, but even so it does 

not manage to reduce the complexity of the educational task in Basic Education.  

 

In this sense, it is important to take on challenges and imagine achievable or possible worlds, 

since one route that can be envisaged is, first of all, to try to get to know our work in detail; that is, to 

identify the interweavings that the teaching task represents, through work in a reflective community and 

to see our daily task with eyes of wonder, with a view to developing strategies for the educational 

transformation called for in the 2022 curriculum for basic education. 

 

How to achieve these transformations? How to adapt educational practices to the changing 

dynamics of the environment? Is it possible to do so? Is there a formula? Research appears, in this 

scenario, as a fundamental tool to try to respond to this challenge, at least for educational researchers, 

teacher trainers in teacher training colleges and training institutions, who believe that it is possible to 

arrive at the construction of learning collectives that lead to the development of research and intervention 

strategies that augur new paths for education. (García Herrera & Mendoza Molina, 2022, pág. 22) 

 

With regard to the teacher training system in Mexico's public teacher training colleges, there is 

an initiative contained in the document entitled ‘Estrategia Nacional de Mejora de las Escuelas Normales’ 

(Acciones para su fortalecimiento), which stipulates the resolutions of the National Congress for the 

Strengthening and Transformation of Public Teacher Training Colleges, it is worth mentioning that 

public teacher training colleges, if they have an official reference that is made available to policies in 

terms of agreements for the strengthening and transformation of teacher training colleges, depends 

largely on the type and style of management that is developed within each teacher training college.  

 

This is linked to the above in order to address the complexities of the contexts and work scenarios 

of teachers graduating from public teacher training colleges. 

 

The everyday problems of professional practice 

 

Everyday life can be understood as the set of unique actions produced by human beings for the purposes 

of social interaction and reproduction. In this sense, the daily life of teachers immersed in a professional 

practice pursues a sense and coherence in teaching, which undoubtedly does not achieve social 

representation if it is not analysed and reflected upon. 

 

Everyday life as a category of analysis can be conceptualised as a space of construction where 

men and women shape their subjectivity and social identity.  

 

One of its essential characteristics is the dynamism of its development and the influence exerted 

by aspects that come from conditions external to the individual, such as social, economic and political 

factors within a given cultural environment.  

 

The shaping of subjectivity is the process of forming one's own self, i.e. what one conceives 

according to one's own particular point of view and interests.  

 

According to Charles Castoriadis, this implies a historical social project, given that subjectivity 

must be created and preserved by the individual in order for it to surpass intersubjectivity, since it 

dynamises his psychological autonomy through the existence of social pluralities, represented by the 

norms and values that are a reflection of each historical stage.  
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1 By surpassing intersubjectivity, individuals begin to think about social reality based on their 

own needs, creating the conditions to satisfy them and taking advantage of the existing ones that their 

environment offers them. ...subjectivity constitutes a particular angle from which we can think social 

reality and the very thinking we organise about that reality. 2 Consequently, we can say that the plurality 

and the particular dynamism of each individual make subjectivity possible, and in turn, this, in turn, 

makes everyday social reality possible. (Uribe Ferández, 2014, pág. 3) 

 

It is in their daily practice that they shape their subjectivity, i.e. their way of feeling and thinking 

about their social and therefore educational reality; in the same way it is known that they assume the 

construction of their social-educational project and that according to their convictions, visions and 

cultural capital they are realised in the daily events, they are also able to imagine and think about their 

environment based on their own needs, in general the social reality of everyday life is constructed 

dynamically. What follows are some testimonies of everyday problems and how they are dealt with 

according to the convictions and views of in-service teachers. Simplifying activities and tasks, inside and 

outside the classroom; having good organisation and communication with fellow teachers and managers, 

and if possible participating and supporting when necessary, as this allows us to create a healthy 

atmosphere of coexistence at work. Making things happen, not waiting for someone else to come along 

and deal with my problem, but managing everything necessary to change the daily routine that stagnates 

us or makes us fall back into the ‘half-delivery’ and ‘half-work’ and ‘half-doing-what-work’.  Rescuing 

elements from the real context makes the problems easier to find and involves more people. Another way 

of dealing with everyday problems is to take on observation processes, as well as talks with parents, 

drawing up information reports and applying various protocols. In the academic field, reading the new 

plans and programmes; contextualising the contents that, although they cannot be worked on in their 

entirety, must be covered, reading and analysing the Learning Development Processes (LDP) 

corresponding to each grade. Researching and taking courses on the application of formative assessment. 

(Santillán A. R., 2023) 

 

An important exercise that is effective in the task of facing everyday problems is not to make 

them more complex than they are, trying to break them down and analyse them in their particularities is 

convenient, in the same way communication and adequate organisation are aspects that could channel 

the efforts of the educational community in the achievement of the educational goals, adding to the above 

is of utmost importance the institutional climate, without it things are difficult to be favourable. With 

regard to the phrase ‘Making things happen’, this is a maxim of educational management in general and 

is a contribution of Serafín Antúnez (Spanish), but perhaps with his own version: ‘Making things 

happen’.  Considering the context and also the scenarios is equally relevant for the rapid identification 

of problems, so that everything said is strengthened by an appropriate methodology with its qualitative  

approach (observation records, interviews, etc.). 

 

Challenges in lifelong learning 

 

Given the complexities of the 21st century, it is suggested to improve the quality of the training that takes 

place in public teacher training colleges in order to transform the teaching career into an activity of 

renown and academic prestige that is truly important for Mexican society. Currently, the aspiration is to 

achieve a greater articulation between initial teacher training, in-service training and the improvement of 

the quality of teacher training; aspirations that are described in the general objective of the ENMEN: 

 

The objective of the ENMEN is to develop a national policy that strengthens the ENs by training 

teachers with the knowledge, skills and experience necessary for the learning and comprehensive 

development of students, improving teacher training colleges with suitable infrastructure, developing 

their curricular programmes, strengthening their management processes and planning their admission 

models. This is based on the vindication of the social function of these higher education institutions, 

taking into account the regional and local needs and contexts of the communities where they are located 

and with the participation of the educational authorities of the three levels of government and the Mexican 

teacher training community. (Secretaria de Educación Pública, 2019, pág. 9) 

 

In this objective we can see the challenges that teachers have to assume in their professional 

practice, among which the following stand out: to acquire capacities that have to do with knowledge, 

aptitudes and experiences that enhance the knowledge and the integral education of their students: 
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To continue specialising in my discipline and to introduce myself to other subjects. To carry out 

continuous research processes in order to approach complex thinking situations. Postulate my 

experiences with research groups that accompany the process of transforming experience into learning. 

The application of formative assessment, understanding and applying the instruments. Development of 

the minutes of coexistence and the informative minutes. (Santillán A. R., 2023) 

 

Some authors and academic institutions propose interesting alternatives in relation to facing the 

challenges of education, mainly in the Latin American environment: 

 

- To review the origins, the founding matrices of the profession in the light of the current conditions 

of schooling, of the new identities of children and young people who inhabit the school. This 

means extending initial teacher training to new subjects, problems and areas. 

- To deepen, diversify and build spaces that generate new mechanisms and strategies for the 

exchange of experiences and ongoing teacher training. 

- To participate in the analysis of daily school practices in order to transform routines and generate 

new alternatives, strategies and modalities of intervention on the schooling of children and young 

people. 

- Work together with other professionals who join the school or collaborate with it from outside 

(psychologists, social workers, cultural animators, experts in non-formal education, pedagogical 

advisors, etc.). 

- To set up new models for the institutional organisation of teacher training. 

- Strengthen the training of trainers: build circuits, specific training paths, own spaces for 

production and exchange (virtual forums, congresses, publications, etc.). (Lea F., 2007, pág. 21) 

 

The current maelstrom that we face in this immediate history has to be confronted with another 

type of academic conditions; that is to say, policies and consequently strategies will have to be developed 

that generate new teacher training experiences not only locally, but also internationally, since the 

conditions of globalisation aim to homogenise us, when the idea is to train thinking and reflective subjects 

who contribute to social transformation. Therefore, it is of utmost importance to analyse daily school 

practices with a view to transforming the routines that lead us to non-evolution; thus, it is suggested that 

we work together to develop new models of organisation and teaching within the educational institution, 

because perhaps the academic management that takes place in schools is not adequate or sufficient; 

finally, the idea is also to somehow enhance the training of teacher educators to achieve a more 

favourable impact on the graduation profiles of teacher training students. 

 

 

Methodology 

 

The methodology used to approach and configure the object of study is qualitative with its ethnographic 

approach, since the interview has been the essential instrument in rescuing the opinions of in-service 

teachers in secondary education; evidently the information has been systematised and at the same time it 

has been contrasted and related to theoretical information, allowing the link and correlation of the text in 

this narrative. Phenomenology and symbolic interactionism have also facilitated the understanding of 

this theme. 

 

Results 

 

The following is a general statement of some of the results derived from the six categories analysed in 

this paper, which in turn show the link with the central theme ‘From the teacher training college to the 

field of work’. 

 

While it is true that teacher training colleges currently train basic education teachers within the 

framework of the federal SEP-DGESUM policy, the diversity that exists throughout the country means 

that each college, according to its particular conditions, characteristics and culture, carries out the task of 

teacher training in a differentiated way. In this sense, they do take on a leading role in initial teacher 

training, given that it is in them that professional identity is developed and a graduate profile is configured 

for students who, after their stay in them, become basic education teachers, whether primary or secondary 

in the case of the Escuela Normal de Zumpango. 
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Undoubtedly, each teacher training college is concerned about the initial training of teachers and 

designs programmes aimed at strengthening the development of the graduate profile, whether in the 

academic or complementary aspect, perhaps in some cases it is not enough, but it is here where the 

initiative of the graduating teachers takes place, they notice their deficiencies, surely through the analysis 

and reflection of their teaching practice already in the workplace and consequently more than one is 

involved in ongoing training processes to remedy their pedagogical shortcomings. In the field of 

competences, these are developed gradually, sequentially and in depth throughout the time spent at the 

teacher training college, and in general, competences are developed and strengthened, and teacher 

training students learn to work collaboratively, according to the empirical information collected. In this 

aspect of competences, it is necessary to comment on the relevance of the development and use of 

ethnography, given its valuable contribution to the recovery of experiential data and consequently the 

systematisation of information, which represents a valuable input in the interpretation and understanding 

of the educational process. 

 

The region of influence of the Zumpango Teacher Training College is vast, as it is close to several 

municipalities in the northeast of the State of Mexico and some others in the State of Hidalgo. These 

places have currently become extremely complex, in accordance with their transformation in many areas, 

which have disrupted the social and therefore the educational sphere. In this panorama, in-service 

teachers have to develop their training work, following the official study programmes, such is the case 

of the new curriculum (2022), with the New Mexican School and despite the doubts and uncertainties 

that this reform has brought with it, there are scaffolds such as the School Technical Councils (CTE) 

which teachers make use of to try to adhere as closely as possible to the task of the approaches and 

purposes of the latest educational reform in basic education. 

 

The daily problems of professional practice are dealt with individually and/or in groups, because 

in recent years and thanks to ICT, teachers have been able to access information very quickly, a situation 

that allows them to communicate immediately with their colleagues, in order to share or attend to the 

responsibilities of their pedagogical tasks; Despite the fact that there is still a significant digital divide in 

Mexico, technologies are present in most moments of the teaching-learning process; in general, thanks 

to the everyday, teachers find there a space for the reconfiguration of their subjectivity and identity, in 

which they regularly assume their educational social project with respect to the formation of subjects. 

 

With regard to Continuing Education, in-service teachers say that they require training and 

qualification for a better performance in their work, apart from the CTE, they seek in the social networks 

of knowledge the possibility to update themselves and thus significantly meet their needs for continuing 

education, others are going to venture into postgraduate studies in universities either public or private. 

 

They also identify as challenges: the revision of the general conditions in which the training of 

students takes place, encouraging the development of academic exchanges between peers, carrying out 

permanent analyses of practice and, above all, linking themselves to relational research activities; in other 

words, continuously provoking collaborative work so that this becomes a continuous practice for the 

benefit of teacher improvement.  
 

Conclusions 
 

Throughout its history, the teacher training college has trained basic education teachers, and there has 

been a diversity of study plans and programmes that have served as a framework for training teachers, 

which have met the educational demands of their environment and time. Today, the mission and vision 

of teacher training colleges is also to train teachers, but with the connotation that they must face the 

complexities of the 21st century, which has as its main characteristics: uncertainty, instability, confusion, 

recurrent crises, in general, a permanently rarefied social fabric; in such a way that in many cases we are 

not sure where the processes begin and where they end. In this period, they carry out different activities 

with the aim of gradually and gradually shaping their graduate profile, developing academic and 

complementary actions, on the understanding that this training will be sufficient to develop successfully 

when they are assigned to a group of students in basic education. This is not necessarily true, since, as 

has been said, there are complex contexts and scenarios that need to be analysed and reflected upon with 

subtlety by teachers, assuming commitments in a collaborative manner. It is clear that if teachers in the 

21st century do not accompany each other in collaboration and if they do not reflect on and analyse their 

daily practice, it will be difficult for them to succeed. Research processes of their own practice are 

essential with the support of ICT technologies, which cannot be ignored.  



53 

 

Declarations  

 

Conflict of interest 

 

The authors declare that they have no conflicts of interest. They have no known competing financial 

interests or personal relationships that might have appeared to influence the article reported in this 

chapter. 

 

Authors' contribution 

 

Godínez-Avelino, Marcelino Jaime: Original draft, revision, data curation. 

Tapia-Torres, María De Jesús Yolanda: Statistical analysis, revision and correction. 

 

Availability of data and materials 

 

The information contained in this document is available upon request from the main author. 

 

Funding 

 

No funding was received. 

 

Acknowledgements 

 

We are grateful to the basic education teachers who participated in the development of the interviews, 

data that allowed us to review the work that is carried out within the Teacher Training Colleges.  

 

Abbreviations 

 

PDA Learning Development Processes 

ENMEN National Strategy for the Improvement of Teacher Training Schools 

EN Normal School 

SEP Ministry of Public Education 

DGESUM Dirección General de Educación Superior para el Magisterio (General Directorate of Higher 

Education for the Teaching Profession) 

CTE Technical School Council 

ICT Information and Communication Technologies 

TAC Learning and Knowledge Technologies 

 

References 

 

Basics 

 

Camacho, C. R. (7 de Diciembre de 2023). De la Escuela Normal al Campo Laboral. (M. d. Torres, 

Entrevistador) 

 

Cruz, E. M. (2007). Ser maestro. Prácticas, procesos y Rituales en la Escuela Normal. México: Plaza y 

Valdes. 

 

Flores Bautista, G., Leyte Rodríguez, R., Tapia Torres, M. Y., & Godínez Avelino, M. J. (2023). La 

práctica docente en educación básica. Configuraciones en el Siglo XXI. Huixquilucan, Edo. de México: 

fronterAbierta. 

 

Fuentes, M. R. (21 de Noviembre de 2023). De la Escuela Normal al Campo Laboral. (R. L. Rodríguez, 

Entrevistador) 

 

García Herrera , R. I., & Mendoza Molina, R. (2022). La investigación educativa en las instituciones de 

foemadora de docentes. México: Comunicación científica. 

 

https://biblat.unam.mx/hevila/Planeacionyevaluacioneducativa/2008/vol15/no42/1.pdf
https://comunicacion-cientifica.com/libros/la-investigacion-educativa-en-las-instituciones-formadoras-de-docentes/
https://comunicacion-cientifica.com/libros/la-investigacion-educativa-en-las-instituciones-formadoras-de-docentes/


54 

 

González, C. C. (21 de Noviembre de 2023). Complejidades de la práctica profesional docente. (T. M. 

Tapia, Entrevistador) 

 

INEGI. (2022). inegi.org.mx.  

 

Laguna, M. I. (23 de Noviembre de 2023). De la Escuela Normal al ambiente laboral. (G. M. Avelino, 

Entrevistador) 

 

Lea F., V. (15 de Junio de 2007). Profesorado. Revista de currículum y formación del profesorado. 

Obtenido de La formación y el desarrollo profesional docente frente a los nuevos desafíos de la 

escoalridad. 

 

Pérez, B. O. (6 de Diciembre de 2023). De la escuela Normal al Campo Laboral. (M. J. Avelino, 

Entrevistador) 

 

Sánchez, B. J. (24 de Noviembre de 2023). Desafíos de la Práctica Profesional Docente. (M. j. Avelino, 

Entrevistador) 

 

Santillán, A. R. (24 de Noviembre de 2023). De la Escuela Normal al Campo Laboral. (M. J. Avelino, 

Entrevistador) 

 

Santillán, M. F. (22 de Noviembre de 2023). De la Escuela Normal al campo laboral. (M. d. Torres, 

Entrevistador) 

 

Secretaria de Educación Pública. (2019). Acuerdo Educativo Nacional. Obtenido de Estrategia Nacional 

de Mejora de las Escuela Normales:  

 

Secretaria de Educación, C. T. (2023). seduc.edomex.gob.mx. Obtenido de 

https://seduc.edomex.gob.mx/escuelas-normales 

 

SEP. (Primero de Septiembre de 2017). Modelo Educativo. Escuelas Normales. Estrategia de 

fortalecimiento y transformación. México, México, México: SEP. 

 

Uribe Fernández, M. L. (Enero-junio de 2014). Procesos Históricos. Obtenido de La vida cotidiana como 

espacio de construcción social. 

 

 

  

inegi.org.mx
https://seduc.edomex.gob.mx/escuelas-normales
https://www.gob.mx/cms/uploads/attachment/file/333330/libro_normales.compressed.pdf
https://www.gob.mx/cms/uploads/attachment/file/333330/libro_normales.compressed.pdf
https://www.redalyc.org/pdf/200/20030149005.pdf

	From a teacher training college to the workplace
	Abstract
	Introduction
	Methodology
	Results
	Conclusions
	Declarations
	Conflict of interest
	Authors' contribution
	Availability of data and materials
	Funding
	Acknowledgements
	Abbreviations
	References

