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Preface 

 

In recent years, the world has undergone a fairly accelerated and unprecedented transformation, so higher 

education institutions cannot remain on the sidelines of these changes, which is how the need to prepare 

students for the demands of today's society becomes evident, based on the fact that one of the primary 

objectives for an educational institution is to provide its students with the necessary elements to meet the 

explicit and implicit challenges of the context in which they will be inserted. From this premise, the 

implementation of studies to learn about the performance of graduates can be very useful when 

implementing actions to improve the quality of education provided in order to make them more 

competitive in the world of work. 

 

This book presents a wide variety of studies related to the follow-up of graduates from different 

educational institutions under the invitation of the Academic Body Science and Technology in the 

Classroom and Teacher Training of the Escuela Normal de Atlacomulco ‘Profesora Evangelina Alcántara 

Díaz’, The invitation was also extended to graduates of this school, in which some essential elements can 

be distinguished as feedback that can surely be very useful when making decisions that help to improve 

the instructional process that students receive from the perspective of those who have been previously 

trained in the institutions. In this way, the members of the Academic Body endorse their position of 

continuing to promote research that contributes significantly to the improvement of the formative 

experience of students, so that, upon graduation, they are not only able to meet the needs of current and 

future society, but can eventually exceed those expectations.  
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Abstract 
 

One of the key processes for a teacher training institution is to inquire about the performance of its graduates in 

order to learn about the effectiveness of the implementation of the study plans and programs offered, as well as to 

identify at what level the demands of society are being met. For the Escuela Normal de Atlacomulco, alumni 

follow-up is a valuable tool to guide the direction of the institution. This study aims to implement the graduate 

follow-up program to account for the training process, analysis of the situations of professional and labor 

performance and the social context of the graduates of the institution through the application of a methodology 

that uses a survey to assess the relevance and impact of the current Educational Plans and Programs. The results 

clearly show that there are several areas of opportunity, but also successes that contribute significantly to 

professional training. The first conclusion is the need to improve the communication channels between the 

institution and the graduates, as well as the implementation of technological resources that facilitate the collection 

of information for future decision making to make this work more efficient. 
 

 
 

Graduates, Professional performance, Relevance 
 

Resumen  
 

Uno de los procesos clave para una institución formadora de docentes, es el indagar sobre el desempeño de sus 

egresados a fin de conocer sobre la efectividad de la implementación de los planes y programas de estudio que se 

ofertan, además de identificar en qué nivel se están cubriendo las demandas de la sociedad. Para la Escuela normal 

de Atlacomulco el seguimiento a egresados es una herramienta valiosa para orientar el rumbo de la institución. 

Este estudio pretende la puesta en marcha del programa de seguimiento a egresados para dar cuenta del proceso 

de formación, análisis de las situaciones de desempeño profesional, laboral y del contexto social de los egresados 

de la institución en cuestión mediante la aplicación de una metodología que emplea una encuesta que permite 

valorar la pertinencia e impacto de los Planes y Programas Educativos actuales. Los resultados muestran 

claramente que existen varias áreas de oportunidad, pero también aciertos que contribuyen significativamente en 

la formación profesional. Se concluye de entrada la necesidad de mejorar los canales de comunicación entre la 

institución y los egresados, así como emplear recursos tecnológicos que faciliten la obtención de información para 

la toma de decisiones futuras en pro de hacer más eficiente esta labor.  
 

 
 

Egresados, Desempeño profesional, Pertinencia 
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Introduction 

 

Graduate follow-up programmes in Higher Education Institutions (HEI) represent an input to assess the 

relevance, quality and efficiency of the Educational Programmes (EP) they offer, and from this to 

generate proposals for continuous training that contribute to the improvement of their professional 

performance according to the labour market and therefore to the needs that arise from it. 

 

Thus, the Escuela Normal de Atlacomulco ‘Profesora Evangelina Alcántara Díaz’ (ENA), a 

higher education institution, and in response to a state demand, recognises the need and importance of 

having an Institutional Graduate Follow-up Programme (PISE), considering it as the instrument that will 

facilitate the collection of information, an input that will enhance the training processes, with a view to 

its results giving guidelines to make the necessary adjustments to strengthen the educational service 

offered, as well as to give continuity and thus enhance the processes that have been successful. 

 

Aware of the importance of graduate follow-up in the Institutional Development Plan, it has been 

considered as one of its policies, as it is a priority to enrich and strengthen the educational model, 

continuous improvement and quality assurance in teacher training. It forms part of the strategic projects 

that make up the institutional planning, calling it the ‘Institutional Alumni Follow-up Programme’.  

 

According to the proposals of the National Association of Universities and Higher Education 

Institutions ANUIES (2000), the purpose of graduate follow-up is to improve the quality of Higher 

Education, in such a way that it is necessary to integrate elements referring to performance levels, 

efficiency, coverage and relevance.  

 

From this perspective, Higher Education Institutions have a responsibility towards society, and 

for this reason they must generate a plan or programme that allows them to obtain information related to 

the aforementioned indicators. The programme is structured by objectives, goals and actions that are 

retrieved from the Institutional Planning which was designed considering the contributions derived from 

the analysis of the teaching staff based on the review of the semester results. 

 

This leads to the construction of purposes that give shape to the programme and integrates 

substantial elements such as: having information for decision-making, monitoring the career path of 

graduates and maintaining communication with alumni of the ENA, presenting in this paper the results 

of the information derived. The objective was the implementation of a graduate follow-up programme 

that would generate information on the training process, analysis of the professional, work and social 

context situations of graduates, through a methodology that would make it possible to assess the 

relevance and impact of the Educational Plans and Programmes for teacher training currently in force. 

 

Development 

 

The Escuela Normal de Atlacomulco, with 63 years of teacher training, has contributed to the educational 

and social development of the municipality of Atlacomulco and its area of influence, although this impact 

is evident in concrete issues, it is necessary to systematically have information on the trajectory of the 

graduates of the different educational programmes,  

 

‘To guide the strategic process of graduate follow-up of the Public Teacher Training Colleges of 

the State of Mexico, based on the analysis of the situations of professional performance, work and social 

context of the graduates, through a methodology that allows to assess the relevance and impact of the 

Educational Plan and Programmes for teacher training; at the same time, to favour the academic capacity 

of the management function; of the core of teachers towards the timely and effective attention of the 

problems, needs according to expectations of improvement, which ensure their quality in a continuous 

way’. (Programa Estatal de Seguimiento a Egresados, 2014, p. 9). 

 

The above, with a view to having information for decision-making for subsequent generations. In 

addition, the construction of the programme allows attention to be paid to national, state and institutional 

policies. It is stated that graduate follow-up will allow for feedback on the achievement of educational 

programmes and decision-making, as it is ‘that which allows the subject to broaden their level of 

understanding and explanation of their different educational practices and actions’ (Perales Ponce, 2006, 

p.12): 
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1) Define the academic deficiencies of students, in relation to the labour market.  

2) To know the results of the performance of the Entry to the Professional Teaching Service. 

 

The specific objectives of the State Graduate Follow-up Programme (PESE) include the following 

for the Institutional Programme:  

 

1. Systematising, organising and developing the Follow-up of Graduates by school year and by 

Educational Programme.  

2. To improve the quality of the educational services provided by teacher training colleges by 

analysing the degree of social satisfaction achieved by graduates during their training.  

3. To support the improvement of the level of performance of graduates in the process of 

competition and entry into the labour/professional sphere.  

4. To create references on the follow-up of graduates of normal education in order to contribute to 

the systematisation of specialised knowledge that can be oriented towards proposals on the 

improvement of the operation of the initial training curriculum and the design of comprehensive 

training processes in postgraduate education.  

5. To assess the rate of recruitment and entry conditions of graduates in the labour market. 

 

At the institutional level, the programme considers enriching the educational model, continuous 

improvement and quality assurance in teacher training. As mentioned in the General Law of Higher 

Education ‘Demonstrate the contribution to the benefit of society with the contributions of the institution 

and its graduates’ (DOF, 2021, p.21), as well as the need to identify actions, temporality, and stages, 

which are listed below: 

 

Stage 1 

 

1. General database of graduates. 

2. Introductory session 

3. Methodological process 

4. Assessment of results 

5. Alternatives 

6. Apply/evaluate alternatives 

 

The database is obtained from the application of a form that future teachers are asked to complete 

before they graduate, the aim of this is to verify that there is information on the graduating generation, if 

this is available, the next phase is to update it, otherwise the researcher(s) will undertake the task of 

building it, as Hernández Sampieri (2010) comments, for the presentation of results within this research 

approach, the researcher uses a variety of formats such as: ‘narratives, text fragments, videos, audios, 

photographs and maps; diagrams, matrices and conceptual models’ (p. 14 ). 

 

When graduates take the entrance exam and obtain the result from the Unit of the System for the 

Career of Teachers (USICAMM), they are informed of their results via email and the WhatsApp number 

provided. In addition, once they have been called for the assignment of a position, they send the 

appointment of the selected position, allowing the researchers to continue with the process and therefore 

fulfilling the specific objectives set by the PISE, such as updating the database, the availability of the 

data remains in the Department of Educational Research and Innovation of the Escuela Normal de 

Atlacomulco, in order to continue monitoring throughout the school cycles so that this information will 

be useful in the following phases of the follow-up, the updating of the database makes it possible to 

identify the sample that is included in the PISE operational project, an action that facilitates 

communication between the researchers and the corresponding authorities for entry into the secondary 

schools.  

 

For this research work, the resources available to the School depend on internal management to 

meet the objective of analysing the information from two tools, the first a survey and the second an 

interview, in the second moment the institution itself of the support of travel expenses to researchers, in 

the guide will explain the process of applying the surveys, answered a survey of graduates composed of 

54 items, the generations of one and two years, with a total of 63 graduates of the educational 

programmes of:  
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- Bachelor's Degree in Teaching and Learning of English in Secondary School,  

- Bachelor's Degree in Secondary School Spanish Teaching and Learning and  

- Bachelor's Degree in Secondary School History Teaching and Learning,  

 

The following responses were obtained: 

 

Average age at the time of entering normal school was: 

 

- 49 of them were between 17 and 18 years old 

- 5 were 19-20 years old 

- 9 were 21 or older 

 

Regarding their marital status at the time of graduation, 62 of the 63 who responded to the survey 

said they were single, while only one mentioned being in a common-law marriage.  

 

Of the municipalities of residence, 

 

- 32% come from Atlacomulco,  

- 2% from Nezahualcóyotl,  

- 2% from Jilotepec,  

- 6% from Temascalcingo,  

- 5% from Aculco,  

- 3% from San José del Rincón,  

- 5% from Timilpan,  

- 3% from Acambay,  

- 4% from Ixtlahuaca,  

- 19% from Jocotitlán,  

- 17% from San Felipe del Progreso and   

- 2% from Jiquipilco. 

 

When questioned about the main reason why they opted for the specialisation, 40% answered ‘I 

like English’, 8% because of the labour market, 3% because ‘there are more job opportunities’, another 

3% said ‘to continue learning a second language that will help them in the future’, the remaining 3% said 

that they thought it was ‘a good option’, and the remaining 3% said that they thought it was ‘a good 

option’. 

 

Of the 63 graduates who responded to the survey, only 18, equivalent to 29%, worked to 

contribute to the expenses derived from their training, among the activities they carried out they 

mentioned: regularisation of students, waiter and car washers. 

As for the hours dedicated to study during their stay in the 4 years at the Teacher Training College, out 

of the 24 hours a day, they dedicated to studying: 

 

- 44% mentioned devoting 5 hours or more to study 

- 37% mentioned devoting 3 to 4 hours 

- 14% mentioned devoting 1 to 2 hours to study 

- 5% mentioned devoting no time to study at all. 

 

Those who were employed in some activity during their training devoted themselves to it: 

 

- 5 or more hours answering only 16% of the total number of students  

- 3 to 4 hours mentioning 11% of the total number of students 

- 1 to 2 hours only 8% of them. 

 

Ninety per cent of the respondents recorded that they did have an induction period to learn about 

the structure of the teacher training college, while the remaining 10 per cent said they did not. When 

asked if they received information about the desirable traits of the future teacher, 97% answered in the 

affirmative, while 3% said they did not. When asked to mention the formative intention of the teacher 

education studies, they registered: 
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- 14% training professionals for education 

- 6% Developing good teachers  

- 5% Achieving expected learning 

- 3% Developing teachers with new competences  

 

Some aspects related to the curriculum are to identify the relevance of the curriculum with their 

professional practice, as pointed out by Guzmán et al. (2008) when linking the congruence of the 

curriculum and the exercise of their practice.  In this study, the informants recognise the importance of 

the teaching and learning process as the genesis of their work experience, and to the extent that the needs 

and concerns of the graduates are taken into account, the institution is committed to addressing the areas 

of opportunity related to the theoretical and methodological orientations of teacher training. 

 

Another of the questions asked was whether they identified the type of training approach of the 

curriculum, where 51% answered all of them, i.e. learning-centred approach, competence-based 

approach and curricular, academic and administrative flexibility, pedagogical approaches refer to the 

theoretical-methodological orientations and disciplinary approaches. 

 

- 44% Competency-based approach and curricular flexibility 

- 10% pedagogical approaches refer to theoretical-methodological orientations 

- 5% learning-centred approach 

- 2% Disciplinary approaches. 

 

75% of the respondents mentioned that the texts reviewed in the courses were easily accessible 

for consultation, while 25% said that they were not. When asked why, 29% were of the opinion that 

some of them were freely accessible, the teachers provide us with the material to reproduce the links to 

access them. 

 

When asked about the emphasis of the activities proposed by the teachers, 24% said acquiring 

knowledge through language skills, 13% teaching-learning and 10% formative. 

 

Regarding the relationship with knowledge, 84% answered theoretical-practical, 11% practical 

and 5% theoretical. The analysis of the texts related to the class sessions was 60% expository, 35% 

argumentative and 5% narrative. 

 

These results reveal the importance of the transformation of teaching practice as a fundamental 

axis to generate better actions in graduate teachers in secondary schools, as pointed out by Fierro et al. 

(1998) the teaching practice is also related to the type of man who will be in charge of building a model 

of a new society, this premise is conclusive when resignifying the practice when the reflection that goes 

beyond the classroom is carried out, it is an analysis that contemplates all the actors of the school among 

them, the most experienced teachers, the directors, the administrative staff, the parents and the 

pedagogical actions. In the following section there is information concerning practice and its link with 

basic education schools. 

 

The graduates who responded to the survey believe that the textbooks offer possibilities for 

linking with practice: 89% answered yes, while 11% said no. When asked why, it was possible to find 

that: 

 

- Because they have different activities to develop 

- Because some had tips that were very supportive 

- Because we grounded the activities 

- Because some, not all, give you examples of how to solve problems in the classroom. 

- Because they contribute to our teaching practice.  

- They were aimed at the possibilities we face and supported the reasons for some circumstances. 

- Because several of the texts had ideas to implement in the classroom. 

 

 One of the most important and transcendental questions for the researchers is: In what percentages 

were the texts and/or activities of the programme worked on during the development of the courses? 
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 Fifty-one percent of the respondents answered from 50 to 70%, while 44% of the respondents 

selected from 80% to 100%, and finally 5% from 20 to 40%, which implies a challenge for those of us 

who work in the institution, as this demands a more accurate revision of the content of the study 

programmes that are in charge.  

  

 With regard to the monitoring of classroom work by school authorities or those responsible for 

monitoring study plans and programmes, 90% responded affirmatively, while 10% said no. This shows 

that those responsible for monitoring study plans and programmes are not in charge of monitoring the 

work done in the classroom.  This shows that those in charge of this task fulfil it in a timely manner, thus 

allowing for a reorientation towards academic activities. 94% of the respondents commented that the 

teachers in charge of the courses proposed alternatives to review their teaching practice, adding that the 

activities worked on from the revision of the texts are focused on practice as well as theory. 48% of the 

graduates think that the evaluation in the courses was centred on evidence, while 43% say that it was 

centred on products, as can be seen in the following chart. 

 

Box 1 
 

 

Figure 1 

Course Evaluation                                                                                                  
 Source: Own elaboration 

 

 When asked whether the teacher mentioned the way in which the course content was linked to 

another course or, in their case, to the Professional Practice Pathway, 97% replied that it was. 

 

 Another element to be highlighted, given the impact on the professional life of today's teachers, 

is to know the support that exists between the contents and the internships, the answers obtained were: 

40% almost always, 37% sometimes, 22% always and 2% never. "The answers obtained were: 40% 

almost always, 37% sometimes, 37% sometimes, 22% always and 2% never, adding that sometimes 

there were situations that we had to solve and the contents made it easier for us to know what to do at 

that moment. 

  

 The practice indicator determines to a large extent the quality of teacher training, teachers 

graduating from the Escuela Normal de Atlacomulco know that they must have a profile aligned with 

the Basic Education programmes in force in order to be able to act responsibly and be teachers interested 

in children, There is a concern on the part of the informants regarding the mismatch between the 

knowledge acquired and the way of working of the New Mexican School, as Ávila and Aguirre (2005) 

state that the development of competencies and capacities of the teachers is subject to the training 

received at the teacher training college and the congruence with the Basic Education plans. 

 

 With regard to the area of linking: Their stay in the basic education institutions was developed in 

a learning framework, at least that is the opinion of 49 students, while 8 of total opined that it was one 

of respect and lastly 6 of the total of them opined that it was one of tolerance. See graph below. 
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Box 2 
 

 

Figure 2 

Stays in basic education institutions                                                                          
Source: Own elaboration 

 

 The pedagogical orientations offered by the internship holder were always focused on actions 

regarding the improvement of learning practice and there were no orientations to be highlighted. In 

addition, respondents felt that these orientations were complementary to those of the teaching practice 

pathway holders.  

  

 Regarding the distance of the school of practice from their home, 49% said it was more than 10 

kilometres away, 27% between 2 and 5 kilometres, 17% between 6 and 9 kilometres and 6% less than 

one kilometre, which is a far cry from the reality at the time of choosing the placement, This is a far cry 

from the reality when choosing a job, as the majority of graduates find a job option far away from home, 

which raises the question of how wise it is for teaching practice to take place in a context close to their 

place of residence, and how does this impact on their permanence in the job? 
 

 The professional profile of the head of the group(s) they were in charge of, 90% answered yes, 

while 10% said it did not. 
 

 Another aspect of the survey that can be highlighted is the process for preparing the degree 

project: 44% said it was good, 33% said it could be improved and 22% said it was excellent. When asked 

why, the following responses were obtained: 
 

- When you were assigned to your advisor it depended a lot on the work with the teacher and the 

progress you delivered. 

- It was difficult to know what the intention of the document is and what goes in each section, it 

was tedious to practice in a distant school and then return to the normal school for assessment 

and then return and resume activities for the next day of practice, so it was very limited time to 

do the work, it was also double work because my advisor was not a specialist in the subject of 

English so I could not guide me in that sense. 

- The work was guided and in collaboration with the advisors. 

- Many of the tutors do not have a phased delivery system, which makes it very difficult to adapt 

the time to do the work. 

- Because my advisor is excellent at what he does, but I'm the one who just can't keep up with the 

pace of the work. 

- Because not all of us were assigned an advisor according to our speciality, which made the work 

more laborious, I understand that it is because there are no teachers, but if that is the case, I don't 

understand why they continue to accept so many students in the Normal when there are these 

deficiencies. 

- As it is a research work, it takes time and dedication to make it excellent. 

- Some of us are not good at writing, but that does not define our work in the classroom. 

 

 With regard to the initial training support services offered by the institution, such as the Library 

and the Computer Centre, and the care and services offered in the School Control department, the 

respondents expressed the following opinions;  

6; 9%

49; 78%

8; 13%

The stay in the basic education institutions took place 

within the framework of the:

Tolerancia Aprendizaje Respeto
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Library: 

 

67% considered the ENA's bibliographic resources to be sufficient, while 27% said they were scarce and 

6% deficient. 

 

 Regarding the library service, the following were recorded: 

 

- Because it has the necessary facilities 

- It does not have what is needed to enrich the knowledge of the English area 

- They have a lot of books 

- It has a large collection of useful, comprehensive books and reliable bibliographic sources. 

- There are many areas that need to be worked on in order to train better teachers, and unfortunately 

they have not been taken into account in the programmes that are worked on in the school. 

- There are titles that are not available and when they are requested they are not lent out. 

- There is a variety of books 

- There are materials for consultation, but could have more recent titles. 

- They do not have enough English books. 

 

Computer Centre:  

 

Regarding the computer centre, 84% think that it has materials to support pedagogical practices, as well 

as the activities that emanate from each of the courses. 

 

 When asked about the recommendations for the computer centre, the following responses were 

recorded: 10% of the total number of respondents were of the opinion that the institution should have 

‘better internet’ while 6% of the total, their response was combined with ‘better internet and printers’: 

 

- There should be more printers because during the practice or planning season one is insufficient. 

- Improve the speed of the EN's connectivity service, as they consider it to be deficient. 

- 89% of those surveyed thought that the teachers of the EN almost always use IT resources to 

teach their sessions, among them they mentioned: cannon, computer, screen, mobile phone, 

loudspeaker, activities on some platform, web pages, digital books, among others. 

 

School Control: 

 

Regarding the response time for issuing the semester report card 46% selected one week, 27% one month, 

22% two weeks, and 5% one day. 71% of the graduates recognised that the student representative's 

communication with the student body was functional. 

 

Finally, 63% of the graduates think that there is student participation in the research projects 

developed in the Department of Educational Research and Innovation, as can be seen in the graph. 

 

In the next phase of this follow-up of graduates, which also forms part of the methodological 

process, techniques and instruments were applied, as well as the programming of random visits and 

meetings with employers of graduates of 1, 2 and 5 years of the educational programmes mentioned 

above, obtaining the following results: 

 

- They care about including students regardless of their characteristics and needs. 

- They master the content, even researching other sources to provide young people with accurate 

knowledge. 

- They are active and willing to work. 

- They have good group management. 

- They have participated in horizontal promotion and have obtained good results. 

- They have been offered more teaching hours because of their good performance. 

- They are young people and are eager to work. 

- There is a noticeable difference in work and organisation between normalista graduates and 

those from other institutions.  

- They are committed to what they do and what they are asked to do. 

- They participate in school and extracurricular activities. 
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- They comply with the commissions assigned to them. 

- They know and are familiar with work strategies, which facilitates the achievement of expected 

learning. 

- They are professional. 

- Plans are submitted in due time and form. 

- They keep their follow-up and attendance lists on time. 

 

Impact of extracurricular activities:  

 

- Support in some managerial functions when the full management cadre is not available. 

- They go in search of students when they are absent from the classroom.  

- They are creative. 

- They help in the integration of some workshops, in the setting up of some rhythmic tables.  

- They suggest innovative proposals.  

- They are proactive, they suggest and are willing to participate in the activities they are given. 

- They design projects to help in the cleaning of spaces. 

 

Areas of opportunity:  

 

- Lack of experience, which is understandable because they are new to the service.  

- Group control, which is acquired with experience. 

- Those of us who have graduated from that school know the demands that were made on the 

students, which leads us to ask ourselves what is happening with the organisation of the school? 

- Maintaining channels of communication with the school management. 

- Generate workshops to accompany them in the process of entering the service. 

- Prepare them for new scenarios, i.e. working with pupils with disabilities (they do not know 

how to work with this type of adolescent). 

- To fight the need for immediacy, in order to put an end to the culture of obtaining things 

without the minimum of effort.  

- Prepare them to face work scenarios, the number of hours assigned, the difference in context, 

the geographical location and make it clear to them that they are not going to earn a lot of 

money, this causes disappointment, which leads them to resign from their jobs. Teach them to 

work collaboratively.  

- Assign them more internship groups (hours), as this way they gain experience, they become 

more experienced. 

- Maintain open communication with the schools of origin, so that graduates do not feel 

unprotected.  

 

Conclusions 

 

Following up graduates is not an easy task, even though it is assumed that the training institution has the 

required information, once the students become graduates they end the communication channels, thus 

impeding some of the actions, for example complementing the database, which can be said to be complete 

until the moment they receive the results of the evaluation to enter the professional service, After that, it 

has been observed that out of 100% of the graduates, only 40% share with the programme managers the 

assignment of the position, either by e-mail or through social networks, thus complicating the 

achievement of the purpose. 

 

There is no doubt that the use of some social networks such as Facebook and WhatsApp have 

contributed to linking and maintaining channels of communication with the graduates of 1, 2 and 5 years, 

which has made it possible to feed the database and be able to contact their school authorities and conduct 

the survey of employers, results that are presented in this research and that allow us to reorient the task 

carried out at the Escuela Normal de Atlacomulco, as a teacher trainer in the three educational 

programmes it has offered until this school year. 

 

Establishing channels of communication with employers in order to conduct the interviews 

requires formalities and requests to the authorities, but it is worthwhile doing so, thus guaranteeing the 

experience of receiving a graduate, supporting them, guiding them and sharing areas of opportunity that 

the teaching staff of the ENA can take back to reflect on their classroom practice. 
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This experience allows us to understand the difference referred to by Imbernon (2011) when he 

states that the teaching profession is developed through various factors such as: salary, labour market 

demand, the work climate in schools, promotion, structures and, of course, initial training. Among the 

most relevant points obtained from the interviews with employers and graduates, the following are 

highlighted: 

 

- Essentially the participation of the graduates when they were students mentioned that it was 

conditioned because it is part of their final process of initial training, in the results a reflexive 

participation on the part of the teachers in functions was not very fluid at the beginning of the 

activity. 

- There is a need for a collaboration agreement with the Department of School Control in order to 

obtain information on graduates from other generations, due to the contact they have with the 

graduates. 

- The database has to be updated on a daily basis to allow communication with students after their 

graduation from the ENA. 

- It is necessary to establish the updating of employers in order to be able to give the appropriate 

follow-up to the programme and to establish actions for improvement in the training of ENA 

graduates. 

- There is the possibility of using technological resources to carry out the interview or fill in the 

form. 

- Apply the follow-up programme to graduates of each generation, by updating, evaluating and 

electronically systematising the degree of satisfaction with their initial training and the results of 

their professional and work performance, which provides information to offer continuing 

education and professionalisation services to improve educational services. 

- Manage the necessary actions to be able to carry out interviews with employers and determine 

actions for the improvement of the training processes of Secondary Education teachers. 
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Abstract 
 

Professional development strategies are essential for English as a Foreign Language (EFL) graduate tutors to better 

perform their language instruction with their students. This chapter describes a professional development initiative 

and a teaching practice on the topic of tutoring done by a group of EFL graduate tutors at a public university in 

Medellín - Colombia. Following a visionary professional development strategy (Díaz-Maggioli, 2004), a case 

study was used as a research guide, and three instruments were applied during different practices of tutoring 

sessions in English as a foreign language to gather information. Aiming to get the student’s rapport, diaries of EFL 

graduate tutors, interviews, and tutees’ materials were implemented. Findings suggest that graduates’ learning is 

enhanced if they belong to a study group whose theory and practices are focused on improving their teaching 

experiences. Regarding the students, it may be concluded that they showed a good attitude and increased their 

autonomy level toward their learning process after the tutoring sessions while building some rapport. This process 

also helped students acquire new vocabulary knowledge and provided them with more pedagogical strategies to 

develop linguistic activities. Conclusions emphasize the importance of designing a tutoring session protocol that 

includes an introduction, instruction, and assessment. Finally, recommendations involve a list of do’s and don’ts 

when conducting a tutoring session. 
 

 
 

Professional development strategy, Rapport, Protocol 
 

Resumen 
 

Las estrategias de desarrollo profesional son primordiales para los profesores egresados de idiomas para afianzar 

sus prácticas pedagógicas. Este capítulo describe el desarrollo profesional y práctica sobre las tutorías de un grupo 

de docentes graduados en lenguas extranjeras de una universidad pública de Medellín, Colombia. Siguiendo de 

forma visionaria una estrategia de desarrollo profesional docente (Díaz-Maggioli, 2004), se utilizó un estudio de 

caso como guía de investigación y se aplicaron tres instrumentos durante las diferentes prácticas de las sesiones 

de la tutoría en inglés como lengua extranjera para recoger información. Con el fin de lograr una empatía con el 

estudiante, se implementaron diarios de los tutores egresados, entrevistas, y materiales de los tutorados. Los 

resultados sugieren que el aprendizaje de los graduados mejora si éstos pertenecen a un grupo de estudio cuya 

teoría y práctica apuntan a mejorar las experiencias de enseñanza. Con relación a los estudiantes, estos mostraron 

una buena actitud y aumento de su nivel de autonomía ante el aprendizaje después de las sesiones de tutoría y una 

relación de empatía con el tutor. También, este proceso los ayudó a adquirir nuevos conocimientos de vocabulario, 

estrategias lingüísticas, y habilidades de estudio. Las conclusiones resaltan la importancia de un protocolo para las 

sesiones de tutorías que incluya una introducción, instrucción y evaluación. Por último, las recomendaciones 

presentan una lista de acciones que se deben hacer o no hacer al momento de las tutorías. 
 

 
Professional development strategy, empathy, protocol 
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Introduction 

 

Ali, Al-Saadi and Scatolini (2022) highlight the importance of graduates demonstrating that they have 

acquired skills and abilities for their jobs. The authors also state that graduates have to show initiative to 

overcome difficult situations in their working contexts. They must design proposals, programs, or 

strategies to improve those problematic issues. When graduates lead processes to find solutions without 

being asked or ordered, that means that they are critical agents who are motivated to find ways to change 

realities.  

 

In this chapter, a group of graduate teachers describes their professional development initiative 

in tutoring as a way to contribute to lessening student dropout at the university level.  Ramírez-Romero 

and Smith-Zamorano (2009) mention the importance of creating professional development strategies to 

propose solutions to problems in the places where graduate teachers work, as this is part of their job 

performance. Dropout in tertiary education is a factor that must be considered in many scenarios. 

According to Navarro-Charris et al. (2017), university student dropout is a prevalent and expensive 

family phenomenon that requires analysis and intervention. Societies suffer a loss due to this detrimental 

effect on the educational system regarding labor force participation and individual agent satisfaction. 

Many factors impede students from continuing their studies and stop their learning process. One of these 

factors is the lack of adaptation to the university context. Tinto (1975) states that educational institutions 

have goals, systems, and methodologies that are constantly changing, and sometimes students become 

unable to assume adaptive practices to adjust to such a system and decide to abandon their programs. In 

this regard, Rodríguez-Urrego (2019) analyzed higher education dropouts in Colombia from 2006 to 

2016, and results suggest that age, gender, marital status, number of siblings, personal goals, economic 

incomes, parents’ academic levels, and academic history are some of the factors associated with 

educational dropout during the process. In the same line, (Tinto, 2006) adds the implications of the 

dropout phenomenon at the end of the student's programs, as once they abandon the programs, it is not 

possible that other students will take the enrollment process. As a result, there are fewer undergraduate 

students and then fewer professionals in the labor force. Thus, academic institutions have to look for 

alternatives to control this negative effect. Theory suggests that a variety of strategies, including giving 

students access to high-quality resources, suitable guidance, opportunities for positive socialization, 

highly qualified professionals, and financial support, may help lower the rate of student discouragement. 

This may eventually reduce dropout phenomena (Barrero, 2015; Guzmán et al., 2009; Parada, Correa, & 

Cárdenas, 2017; Tinto, 2006).  

 

Tutoring is also one of the ways in which graduate teachers help to control academic dropout. 

Viáfara and Ariza (2008) support the idea that tutoring is a process in which a tutor provides a tutee with 

some guidance, learning strategies, study skills, comprehension, motivation, and constant feedback to 

achieve an integral development of foreign language learning. Conversely, other writers add that tutoring 

involves a method that promotes permanence, progression, and completion in addition to formative 

guidance aimed at helping tutees in their intellectual, personal, professional, and academic development 

(Guerra-Marin, Lima-Serrano & Lima-Rodríguez, 2017; Perandones & Lledó, 2009). As a result, 

educational institutions must encourage in-service teaching activities in addition to providing tutoring 

for students. 

 

Tutors can go beyond acting as intermediaries between the students and other individuals related 

to their academic development process, that is, partners, directors, teachers, and even parents. Hitherto, 

viewing tutors as a key component in developing stronger academic and social relationships with tutees 

is critical. This is possible because of the theoretical background on tutoring practices, which allows 

them to establish connections and create a sympathetic environment while tutoring. 

 

Regarding research, pioneer studies have investigated the impact of tutoring in math and some 

others in physics and health (Chi, Roy, & Hausman, 2008; Graesser, Person, & Magliano, 1995; Guerra-

Marín, Lima-Serrano & Lima-Rodríguez, 2017), but few have aimed at language learning at the 

university level (Herrera, Largo, and Viáfara, 2019; Matthews, 2001; Parada, Correa, & Cárdenas, 2017). 

Thus, our study will contribute to the area of language learning at the tertiary level in a specific setting. 

Besides, our public university does not have an official tutoring program for language learners, and it is 

important to explore a case study that leads to our rationale to build it. So, the research question that will 

lead our inquiry is What are the effects of a tutoring experience in an EFL context done for a group of 

graduate teachers on the students’ permanence? 
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This chapter will explain how the experience of being receptors of a theoretical framework at the 

core of a study group allows the graduate teachers to improve their background knowledge. Also, the 

exploration of the concept of tutoring and how this process can help the student’s permanence is part of 

these lines, together with the innovative applied methodologies in the university context. Finally, this 

paper will dive into the findings of the tutoring experience as well as the perceptions of the tutees in 

relation to tutoring sessions.  

 

Theoretical Framework 

 

Professional Development 

 

Ramírez-Romero and Smith-Zamorano (2009) describe that some different factors and variables support 

the job performance of graduate teachers. Socioeconomic factors, educational factors, personal factors, 

and job factors are involved when analyzing the information of graduate teachers. These factors may 

include job opportunities, job experiences, professional development, socio-economic situation, 

motivation, methodology implemented, and academic performance, among others. Regarding job factors, 

graduate teachers are called to analyze problematic issues and are asked to act to control them. Thus, 

professional development is a possibility to begin discussing an academic issue, as in the case of tutoring. 

Professional development is defined as: 
 

…an ongoing learning process in which teachers engage voluntarily to learn how best to adjust 

their teaching to the learning needs of their students. Professional development is not a one-shot, one-

size-fits-all event, but rather an evolving process of professional self-disclosure, reflection and growth 

that yields the best results when sustained over time in communities of practice and when focused on 

job-embedded responsibilities (Díaz-Maggioli, 2003). 

 

Díaz-Maggioli (2004) divides professional development into two categories: traditional 

professional development and visionary professional development. The former involves top-down 

decisions, prescriptive ideas, a lack of ownership among teachers, and decontextualized programs, 

among others. The latter has to do with collaborative decision making, a growth driven approach, and 

context-specific programs, among others.  

 

The visionary professional development approach was considered to describe in this chapter due 

to a group of graduate instructors' self-motivation to investigate tutoring as a tactic to control dropouts 

in a university context.  The group of graduate teachers also followed this approach as they wanted 

themselves to grow professionally and co-build a strategy in their teaching context that, in this case, is 

related to tutoring. 

 

 

Tutoring 

 

Some universities have adopted tutoring programs as a strategy to improve not only academic 

performance but also student permanence (Cooke, Barkham, Audin, Bradley & Davy, 2004; Fandos & 

Ruiz, 2014; Hernández & Vallejo, 2017; Nieto-Cruz, Cortés-Cárdenas & Cárdenas-Beltrán, 2013). 

Different authors also argue that tutoring is one of the most effective ways of learning (Graesser, Person, 

& Magliano, 1995; Lepper & Woolverton, 2002), as it allows students to solve individual doubts about 

academic issues. Fandos and Ruiz (2014) define tutoring:  
 

as an important part of the university teaching-learning process designed to improve student 

success rates and enable students to achieve their professional goals. It is regarded as a basic strategy for 

any model of student learning, student guidance, individualization, and monitoring (p. 90).   

 

This strategy ordinarily enables students to resolve specific academic issues related to the subject 

matter. It also creates an environment where graduate teachers support students who are reluctant to 

pursue their education further. Thus, tutoring programs are helpful for students. 

 

Research has supported that tutoring is beneficial. In fact, learners enhance their domain 

knowledge as well as their metacognition and strategy use when they are tutored (Bloom, 1984; Hock, 

Deshler & Schumaker, 1999; Rings & Sheets, 1991).  
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Tutoring is not only a strategy for students to improve their grades but also a way to develop 

motivation and autonomy. Graesser, Person and Magliano (1995) support that success in tutoring has to 

do with skilled tutors. Years of experience, a domain of knowledge, and effective techniques are some 

of the characteristics of skilled tutors.  

 

Topping (1996, as cited in Sanchez-Aguilar, 2021) states that tutors are taken as surrogate 

teachers, and that they are enriched by a linear model of the transmission of knowledge, which comes 

from teachers to tutors and then to tutees. This assertion makes people assume that tutors play an 

important role in the tutoring process and that a fine and skilled preparation of the tutor might help them 

conduct a session with more confidence. Research further reinforces that student receiving guidance from 

subject-matter experts—tutors—learn more than those receiving peer tutoring. (Bloom, 1984; Chi, Roy, 

& Hausman, 2008).  

 

Additionally, tutors should be responsive to the needs of their students, which entails knowing 

when and how to provide guided support throughout the process and maintaining a positive rapport with 

the tutee. It is also important to establish a friendly learning environment to motivate tutees to learn, and 

the use of different motivational strategies is crucial to keeping students attentive during the process. 

Besides, it is vital to guide tutees at appropriate times to keep them on track. Finally, it is essential to 

consider the following learning components during the tutoring process (Graesser, Person, and Magliano, 

1995): 

 

- Active learning: The student has to take an active role during the tutoring process. 

- Use examples: It is crucial to use real cases/examples in the learning process. 

- Collaborative problem solving: There must be a balanced collaboration between the tutor and the 

tutee to answer questions or solve problems. 

- Deep explanation: It is important to go deeper into explanations and concepts. 

- Feedback, error diagnosis, and remediation: A good tutor gives immediate feedback on the 

student's contribution. Regarding errors, it is necessary to identify them, correct them, and then 

make a diagnosis about the misconception of the errors to rectify the misunderstanding. 

 

Conversely, Jones and Brown (2011) divide the tutoring framework into three categories:  

traditional, reciprocal, and emergent. In the traditional model, the graduate teacher guides and supports 

the learning process, and the tutee takes on the role of receiver. It is worth noting that this model helps 

the tutee gain psychosocial and career-outcome benefits. Regarding the reciprocal model, both the 

graduate teacher and the tutee work collaboratively during the tutoring process to benefit them. Finally, 

the emergent model involves not only peer tutoring but also the role of the academic institution in the 

programs to support tutoring.  

 

Some studies have investigated the impact of tutoring in different contexts. In Cataluña-Spain, 

Fandos and Ruiz (2014) analyzed the process of the implementation of tutorial plans in some Catalan 

universities. Findings suggest that the tutorial strategies to respond to students’ need for guidance and 

academic progress were found.  In a different study, Nieto-Cruz, Cortés-Cárdenas and Cárdenas-Beltrán 

(2013) examined the role of tutoring in the development of foreign language skills in a public university 

in Bogotá, Colombia. Participants included both teachers and students, and data collection was done 

through surveys, a focus group, and interviews. Results suggest that most teachers have served as tutors 

intuitively, and students prefer face-to-face tutoring. All participants also have a perception of progress 

in the process of learning a foreign language because of tutoring. In Ontario-Canada, Salinitri (2005) 

evaluated the impact of a tutoring program to check the permanence rate and program satisfaction of 

sophomore students. Tutors were intermediate/senior preservice teachers, and results indicate that both 

the permanence rate and grade point average were higher in the experimental group than the control 

group. Similarly, Crisp and Cruz (2009) support that Campbell and Campbell (1997, as cited in Crisp & 

Cruz, 2009), carried out the most rigorous study in the area of tutoring. Campbell and Campbell found 

that minority students achieved a higher-grade point average than those who were not tutored. Finally, 

Matthews (2001) questions if the use of L1 or L2 in the tutorial process might confuse or demotivate 

learners. In the study conducted by Cumming and So (1996), it was revealed that there were nearly 

similar discourse patterns in L1 and L2, in addition to similarities in the methods and content of tutoring. 

However, the tutees were intermediate and advanced students, and more research is needed to see the 

impact at lower levels. 
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In a blended modality, Medina (2009) analyzed the interaction between the teacher and student 

during the online tutoring session at a public university in Bogotá, Colombia. Surveys, chat transcripts, 

and the diaries of the teacher were the instruments used to gather data. Findings reveal how language, 

methodology, learning reflection, and social and personal issues made up the topics during the 

conversations. The researcher also found that the main interactions between the tutor and tutees involved 

double-way dynamics. In online modality and in peer tutoring, Herrera, Largo, and Viáfara (2019) aimed 

at examining how a group of students shaped their autonomy based on their exposure to an online-based 

peer-tutoring model in a public university in Colombia. Supported by the analysis of questionnaires, a 

focus group interview, logs of tutees, and records of students’ engagement with the model´s internet 

resources, researchers found a change in participants’ concept of autonomy and an impact on their self-

directed practices embedded in the accessibility, immediacy, availability, and comfort that online peer-

tutoring offers. Alonso, Castaño, and Calles (2010) assessed the effects of a peer-tutoring program in 

Spain using two groups: four-year undergraduates acting as tutees and five-year undergraduates acting 

as tutors. Results indicate improvements in knowledge regarding the academic setting. Finally, some 

studies have investigated the impact of trained tutors and peer tutors in the tutorial process (Chi, Roy, & 

Hausman, 2008; VanLehn, 2011), and results suggest that learning gains are higher when experienced 

tutors lead the tutoring sessions. As stated above, more studies are needed, as other studies report no 

significant differences between experienced and non-experienced tutors (Cohen, Kulik & Kulik, 1982; 

Graesser, Olney & Cade, 2009). 

 

Context of the professional development strategy 

 

A group of graduate English teachers decided to form a study group called GREAT (Grupo de Estudio 

en Acompañamiento Tutorial) in order to reduce the rate of students dropping out of an English language 

program at a public university in Medellín, Colombia. This language program began to be implemented 

in 2014, and between 2017 and 2018, the English level 1 students’ dropout rate reached 74.4%. During 

the implementation of the language program, a vast number of students from different academic 

programs might have some difficulties understanding the methodology. In this sense, a group of nine 

graduate English teachers joined to analyze certain pedagogical strategies to support the student 

population's language needs as a way to lessen this rate. In their visionary professional development 

(Díaz-Maggioli, 2004), they agreed on reasoning about tutoring as a professional inquiry.  

 

After reading and discussing topics about university dropouts and tutoring, they conceived the 

initiative of both implementing tutoring sessions and developing an interactive process with students who 

showed difficulties in developing skills in English level 1 courses. Thus, they decided to carry out a 

three-stage plan to act on tutoring. It is worth noting that the plan and implementation of the tutoring 

action described in this chapter correspond to 2 tutors and 2 tutees, as there was academic support to do 

it. 

 

Methodology 

 

This professional development strategy follows the principles of qualitative research (Denzin & Lincoln, 

2018), and it is based on a case study. Yin (1994) defines a case study as “an empirical inquiry that 

investigates a contemporary phenomenon within its real-life context, especially when the boundaries 

between phenomenon and context are not clearly evident... [and] relies on multiple sources of evidence” 

(p. 13). In our inquiry, we wanted to explore tutees’ thoughts and feelings in order to understand the 

effects of a tutoring experience in a foreign language.  

 

The purpose of our inquiry was to give a holistic view of a single phenomenon as we describe the 

experience of a tutoring process. To do this, three instruments were used to gather data: interviews, a 

diary of the teacher, and artifacts produced by tutees (homework and activities).  

 

Regarding tutees, two undergraduate students were involved in the tutoring process. Tutee A: 

male, 18 years old, who belongs to the third semester of the Statistics Program and has been tutored 

before in different subjects, but for the first time in English. He was interested in developing listening 

and speaking skills. Tutee B: female, 21 years old, belonging to the second semester of the chemistry 

program. She had not been tutored before and was interested in exploring reading, linking words, 

compound words, and numbers.  
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The language program 

 

The English language program of this public university consists of five levels of 64 hours each. These 

courses are part of the compulsory subjects that undergraduate students must cover in their different 

programs to obtain their professional titles. The methodology is framed in the communicative approach 

(Canale & Swain, 1980; Celce-Murcia; Dornyei & Thurrell, 1995; Instituto Cervantes, 2002; Savignon, 

2001) and follows the principles of Task-Based Language Teaching (TBLT) (Ellis, 2003; Van Den 

Branden, 2006).   

 

 

Action Plan on Tutoring 

 

The first stage consisted of our inquiry about the tutoring process, and it was necessary to have theoretical 

support. Thus, we read different authors and began to explore theory, characteristics of tutors, models 

and research on this field (Bloom, 1984; Alonso, Castaño & Calles, 2010; Chi, Roy & Hausman, 2008; 

Crisp & Cruz, 2009; Fandos & Ruiz, 2014; Graesser, Olney & Cade 2009; Graesser, Person & Magliano, 

1995; Hernández & Vallejo, 2017; Jones & Brown, 2011; Herrera, Largo & Viáfara, 2019; Medina, 2009; 

Nieto-Cruz, Cortés-Cárdenas & Cárdenas-Beltrán, 2013; Salinitri, 2005; VanLehn, 2011). This first step 

helped us gain not only confidence but also insight into the tutoring process. We also read articles about 

permanence in education to understand the reasons why some students did not continue studying in 

academic settings (Barrero, 2015; Guzmán et al., 2009; Parada, Correa, & Cárdenas, 2017; Rodríguez-

Urrego, 2019; Tinto, 2006). We then designed a protocol for the tutoring process, which contains three 

basic steps: introduction (building rapport and exploring the tutees’ needs), instruction (content or topic 

explanation), and assessment (evaluating the tutee's learning of the content/skill as well as the tutoring 

session itself). Finally, we decided to implement this protocol in all tutoring sessions.   

 

The second phase concentrated on how to convince prospective tutees to attend tutoring sessions. 

For this, tutees (belonging to levels 1, 2, and 3) received an invitation/survey from the GREAT members. 

Twenty-nine students of these levels answered the invitation/survey, but we focused on describing the 

process of two tutors (A and B) and two tutees sharing our experiences in this chapter as we had tracked 

the process. It is also important to mention that the invitation/survey required potential tutees to inform 

us of their possible experience with tutoring sessions in general, their needs (either linguistic, 

technological, program, content, or adaptation to university life, among others), some other information 

about the program at the university, their age, and their expectations about the process. All tutees 

voluntarily signed an informed consent form in which they authorized being interviewed after each 

tutoring session and stated that the information gathered would only be used for research purposes.   

 

The third stage was the implementation of tutoring sessions, and we based our teaching practices 

on the traditional model (Jones & Brown, 2011). One of the important aspects of the tutoring 

methodology was the number of tutoring sessions for each tutee and the time devoted to each tutoring 

session. We decided to conduct three tutoring sessions for each tutee, with each session lasting 45 to 50 

minutes.   

 

The Tutoring Sessions 

 

In the introduction of the sessions, both tutors and tutees discussed the tutees’ needs. To establish 

effective human interaction during the tutoring sessions, the tutors built and maintained rapport and 

empathy with tutees to foster understanding and linguistic learning. In this regard, Wood and Tanner 

(2012) state that building rapport in one-to-one scenarios (such as tutoring sessions) becomes easier than 

in diverse groups, and this leads to a better learning process (Nieto-Cruz, et al., 2013).  

 

Establishing rapport involved discussing personal information, academic interests, hobbies, and 

learning methodologies. Both tutors and tutees talked about their roles and components during the 

tutoring sessions (Graesser, Person, & Magliano, 1995) to work more effectively. Regarding tutees’ 

needs and interests in developing listening and speaking skills, tutor A organized material for three 

different moments in which the listening skill practice would be developed, aiming to know the main 

tutee’s needs, expectations, and objectives (see Appendix A).  
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During the first session, the tutor aimed to elicit her tutee’s motivation with a listening practice 

activity. Thereafter, tutee A was assigned a listening activity as homework for the following tutoring 

session. Within the second tutoring session, the tutor planned different moments, revised the short 

listening activity assigned, did a second practice with a test to meet her tutee’s skill needs and those 

related to vocabulary, pronunciation, and grammar, and finally, assigned material to be completed. For 

the last tutoring session, the tutor checked the last material assigned to the tutee and inquired to know if 

suggestions were followed in the classroom sessions. Furthermore, dictation materials were created and 

applied during this session to meet basic oral practices. It is worth mentioning that during the three 

tutoring sessions, both tutors applied the protocol previously mentioned to adjust the tutoring session 

itself to both tutees’ practices, needs, and improvements (see Appendix B). 

 

Given that tutee B’s needs were concerning linguistic features, the tutor prepared three different 

tutoring sessions. For the first tutoring session, some printed material to explain compound words was 

chosen and some writing exercises to use these words in context as homework. For the second tutoring 

session, the tutor considered bringing a literature book for tutee B to practice the compound words. 

Besides, he chose a list of the most used linking words and their categories to help the tutee understand 

the book readings. As homework for the second session, reading the first two chapters of the book was 

assigned. For the last tutoring session, two exercises for basic reading comprehension were planned as 

well as the oral report of the chapters previously read. Overall, the tutoring session protocol was also 

purported for tutee B to meet her linguistic needs in the time given as well as to promote her autonomy 

and independent work.   

 

Findings 

 

Findings suggest that this experience helped graduates understand and learn in a more academic way 

about the process of tutoring. They also value the benefits of belonging to a study group. Regarding 

students, it may be concluded that they showed a good attitude and increased their autonomy level toward 

their learning process after the tutoring sessions while building some rapport. 

 

Graduates’ comments about this professional development experience 

 

This visionary professional development experience helped a group of graduate English teachers 

understand, in a more academic way, why students drop out. They also began the journey to create 

alternatives to lessen dropouts and found tutoring an excellent way to improve students’ performance in 

language learning. They even concluded that being part of a study brings many academic benefits for 

graduate teachers. One of the graduate teachers mentioned that: 
 

I have learned a lot in this study group, and I feel more confident when applying for tutoring 

sessions with language learners. It is also so valuable to have an academic protocol, as it helps guide 

the process.  

 

Another member of the study group highlights the importance of empowering graduate teachers 

to discuss academic problems in their contexts and act to provide possible solutions. 

 

In our visionary professional development strategy, we empowered ourselves and did not wait 

for the administration to propose actions. We started to reason about student dropout in our context and 

found a way with the tutoring process. 
 

Finally, Diaz-Maggioli (2004) highlights that teachers must reflect on their teaching practices and 

find a constructive perspective on learning. This professional development strategy helped a group of 

graduate teachers propose an alternative to contributing to the permanence of students. 
 

This finding concurs with the suggestion of Topping (2000), who stated that tutors should 

consider tutees’ personalities while conducting a tutoring session and communicating with them for an 

effective result leading to proper learning, rapport, and performance to avoid relationship clashes. 

Therefore, the author proposes to think of possible personality traits when choosing a pair for tutoring 

work. For example, reserved tutees do not match well with a very bossy tutor. Otherwise, if tutors and 

tutees’ personalities are similar, a kind of ‘academic friendship’ might help the tutees learn more 

effectively and focus on the core of the tutoring session. However, both tutees and tutors should accept 

working with all types of personalities.  
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Tutees' Behaviors during Tutoring Sessions 

 

It must be acknowledged that a tutee's attitude becomes a key factor in the success of the tutoring 

sessions, and this influences his /her motivation to perform activities, whether in the tutoring session or 

the classroom. Furthermore, personality is another issue worth mentioning. In this regard and based on 

the teachers' diaries, tutee A behaved as an introverted and reserved person who preferred to pay attention 

during his regular classes.  

 

This attitude is evident since he said he did not ask many questions because he was afraid of 

asking meaningless questions in front of his classmates. In addition, during the tutoring session, he 

mentioned that his class teacher implemented dialogues and other activities in which he did not 

participate. Conversely, tutee A was more open throughout the tutoring session, asked several questions, 

and took notes. Likewise, he showed satisfaction with the assigned listening activities and responsibility 

for homework.  

 

Unlike tutee A, tutee B’s attitude was somewhat extroverted and talkative. It was evident to see 

her smiling, participating, posing questions, and doing the exercises during the three tutoring sessions. 

Accordingly, she never canceled a tutoring session and even apologized for coming late to one of the 

sessions due to transportation reasons. Furthermore, tutee B was characterized as being respectful to tutor 

B’s comments on her process and was significantly responsible for the assignment of the tutoring 

sessions.  

 

Tutees’ Perceptions of the Tutoring Practices  

 

Graduate tutors explored and analyzed the interviews, and findings suggest that tutees have a positive 

perception during this process. In this respect, both tutees clearly expressed their satisfaction with the 

process, as stated in the following excerpts:  

 

“I achieved progress concerning words from listening. I got more vocabulary; I caught more from 

the listening exercise, and let's say that the vocabulary of that audio was more understandable than the 

previous one.” (TA-I2.) 

 

“Tutoring sessions helped me because he taught me compound words. I understood all the text 

much better, but in text number 2, I can say that when I used to read an unknown word, he told me to 

analyze which of the two concepts was more relevant. I implemented that strategy, and I think it worked. 

I did well in the tutoring after all.” (TB-I2) 

 

Another positive aspect that should be highlighted during the tutoring sessions is 

methodology. Both tutees agreed that the tutoring session methodology was appropriate, motivating, and 

useful for learning purposes, as shown below:  
 

“I think that tutoring session is very appropriate because there are things that we usually do not 

do in class. The fact of being face to face with another person (the tutor) is more comfortable than being 

in the classroom and talking to many other people.” (TA/I2). 

 

"The tutoring session was appropriate because the tutor provided practical examples that one can 

use in daily life for a better understanding. Images were also important. Words were not only 

pronounced; instead, the tutor gave me a piece of paper so that I could write to them and underline them. 

He didn't speak only in English because otherwise, I would be in trouble (laughter).” (TB-I1). 

 

In this regard, Schmidtke (2009) claimed that one of the main aspects of a tutoring session is the 

tutor's attitude. Schmidtke found that tutors influence students' success, as was found with both tutees A 

and B. In like manner, Vogel et al. (2007) argue that the level of satisfaction of the tutees with the whole 

tutoring process would make them recommend tutoring practices to others and continue attending them 

when necessary. In our case, participants noted that graduate tutors seemed enthusiastic about their 

process, no matter how long or demanding it was. Learning positively affected them. Indeed, enthusiasm 

was described through dynamism, enjoyment of the tutoring session, positive feedback, and respect for 

their particular processes. 
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In the same vein, it is important to mention the concept of alignment (Atkinson, Nishino, 

Churchill, & Okada, 2007) in this tutoring process. This concept gives the basis for developing interaction 

with other humans or situations in different learning environments and using tools, class situations, and 

teacher consultations. In particular, we consider this a fundamental element for conducting EFL tutoring 

sessions while building rapport and fostering learning. In this regard, tutees were able to follow 

guidelines during the tutoring sessions and put them into practice:   
 

“One of the positive aspects is the recommendation (by the tutor) of taking notes in my university 

classes because that is why we come to tutoring sessions; to learn. I felt confident with the teacher and 

with the topics discussed” (TA- I1). 

 

“Actually, I felt very confused concerning the topic of linking words and compound words, but 

as I told him, sometimes they are present in a text and one can't understand them. So, I think it can help 

me understand what I am studying at the university” (TB/I1). 

 

Regarding the learning process, findings also suggest that the tutoring sessions helped both tutee 

A and B gain new vocabulary knowledge and provided them with more strategies to develop language 

activities. Furthermore, those sessions had a significant impact on tutees' confidence and emphasized 

their individual constraints when learning a foreign language. Both tutees considered that tutors adjusted 

and customized all the activities according to their needs, leading to self-reflection and learning. The 

following excerpts support the above:  
 

"The tutoring session helped me because we identified a problem that I had to understand some 

words starting with H, L, T, and E. Currently, I can understand some more words with these sounds” 

(TA/I3). 

 

“I feel that I have progressed very much in reading comprehension. Well, I see much difference 

now on this. After all, this was the reason why I took the tutoring sessions because I did not understand 

the texts that I read. When he taught me the compound words, I could understand most of the texts” 

(TB/I3). This finding particularly supports those tutoring sessions helped and positively filled the tutees' 

needs. This process of academic gain for the tutees enriches the activity of the tutors. It fosters them to 

continue working in the same direction for the academic progression of the tutees.   

 

Conclusions 

 

This professional development strategy was designed to determine the effect of implementing a tutoring 

session protocol to meet some students’ needs. In this respect, we assert that the training of the graduate 

teacher for implementing tutoring sessions and the design of a protocol contribute to the tutee’s linguistic, 

motivational, and cognitive processes.  

 

The training phases previously described may help graduate teachers plan tutoring sessions, 

considering students´ needs. Sobrado (2008) establishes that tutoring planning is an activity that goes 

thoroughly and deeper into the administrative processes because academic sessions of this kind set 

different challenges for the tutor.  In the same way, our recommendation concurs with that of Manzanares 

and Martinez (2015), who assert that it is essential not only to construct tutoring guidelines but also to 

make this process sustainable and implement it effectively. It is also essential to be trained after the 

graduate process in the tutoring dynamics. 

 

Another aspect has to do with interaction. The interaction process in the tutoring session becomes 

a noticeable issue since this gives the tutees enough extrinsic motivation to show their disposition for 

learning. This interactive process between tutors and tutees aligns with what Madaio et al. (2018) found 

in their research. These investigators stated that there is a close connection between rapport and self-

efficacy. They also claimed that those tutees who need more support from tutors would better benefit 

from rapport, as in tutee A’s case. Consequently, we propose that tutees with a high level of autonomy 

and self-efficacy would see rapport as an extra point for learning, as was done with tutee B. We conclude 

that the tutor-tutee interaction process encourages tutees to gain knowledge and apply it in the current 

EFL tutoring session to enhance self-efficacy and autonomy.  
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In this professional development strategy, graduate tutors perceived that alignment is one of the 

critical factors in second language learning. This happens when some components, such as a good set of 

affordances, clear instructions, an organized methodology, and an assertive evaluation, work 

harmoniously to achieve the learning process during the tutoring sessions. Thus, it may be concluded 

that teachers’ learning can be enhanced if they belong to a study group, aiming to grow together as 

influential language professionals. Undoubtedly, this experience will support us in creating an official 

tutoring program to help foreign language participants and contribute to student permanence.  

 

Finally, based on the literature and the effects of the above tutoring experience in a foreign 

language on tutoring, we will consider the following academic elements to discuss and build an official 

tutoring program in a university context: 

 

- Statistical information about student dropouts in our language programs. 

- Theory and research information about tutoring. 

- Tutoring in our language context. 

- The framework for the construction of our tutoring program. 

- Objectives for our tutoring program include both face-to-face sessions and online ones. 

- Students need to create a tutoring program. 

- Learning and motivational strategies. 

- Rapport building and alignment.  

- Inclusion and critical issues to be considered. 

- Personal and economic elements are to be included. 

- Professional development in tutoring. 

- A platform to establish the logistical part of program tutoring sessions.  

- The design of formats to conduct tutoring processes. 

- Research proposals to check the impact of tutoring. 

 

Recommendations  

 

Given the results of this professional development strategy and our new experience as EFL graduate 

tutors in this process, we have set a list of guidelines for forthcoming graduate tutors and their tutoring 

practices.  In this sense, we recommend considering the following list of do's and don'ts:   

 

Do’s for EFL graduate tutors 

 

- EFL graduate tutors should essentially be acquainted with the pedagogical principles and 

methodology of the language program to better address tutees' needs. Thus, tutors can adjust the 

tutoring protocol to make connections with the content explanation and the types of activities 

and/or assignments that particular tutees may need.  

- EFL graduate tutors should also be able to improvise, customize, and recommend activities that 

facilitate the learning of their tutees. We suggest this given that each tutee's conditions, learning 

styles, and expectations toward the tutoring sessions vary, so the tutor must gather expertise and 

knowledge to address these tutees’ needs. 

- EFL graduate tutors should use assertive and friendly language to build rapport and empathy with 

tutees. This tutor’s attitude would enable tutees to show more confidence and express their 

linguistic needs or doubts related to technology or other aspects. 

- EFL graduate tutors should also be open to accepting suggestions from the tutees facing their 

tutoring method. Thus, tutees would be active participants in the assessment process, and tutors 

could be regarded as more human individuals who permit themselves to learn from others.   

- EFL graduate tutors should provide clear and timely feedback to the tutees concerning any aspect. 

In this scenario, tutees may have a broader idea of how to work independently and self-reflect on 

the aspects of the language that they need to focus on. If feedback is clear enough, the tutee's 

learning process will undoubtedly be maximized.   

- EFL graduate tutors should consider any tutee's personal or particular situations that may affect 

their performance during the tutoring sessions. In fact, tutees sometimes attend the tutoring 

session to be advised or at least heard due to any personal issue not related to academic scenarios. 

In this sense, EFL tutors are principally human individuals rather than merely language instructors 

and must act as listeners without ignoring the academic bond.   
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- EFL graduate tutors should be suitable for the management of technological tools. This is 

suggested not only for being able to plan and conduct tutoring practices using computerized 

programs but also to be able to meet any tutee's needs regarding technology and the use of online 

files, folders, or assignments for their regular classes that may demand digital sources. 

- Finally, EFL potential tutors should be flexible to work in the setting assigned, resources 

provided, and time given. This is important due to the lack of space in some academic settings, 

which may affect tutoring practices. We then suggest adapting tutoring sessions according to each 

institution’s conditions and contexts.  

 

Don’ts for EFL graduate tutors 

 

- EFL graduate tutors should not believe that their work expertise as teachers is adequate for 

tutoring sessions. Tutors should read, analyze, train, and put into practice all the theoretical 

aspects, embracing the tutoring practices as well as performing peer discussions. They will be 

informed about the motivational and educational theories implemented during the tutoring 

sessions.  

- EFL graduate tutors should never make judgments regarding either the materials or the 

methodologies implemented by the tutee's’ teacher in classroom sessions. Tutors should then be 

proactive and supportive rather than negatively critical of the context and allow the tutees to 

express their perceptions and feelings toward their classroom teachers.   

- EFL graduate tutors must not provide feedback about the grades previously obtained with the 

classroom teachers. Instead, tutors should explore with the tutees the origins of their failure. This 

could be possible by establishing clear dialogues and conversations during the tutoring sessions 

and always avoiding judgments concerning classroom teachers’ evaluation processes. 

- Given that a tutoring practice aims to help tutees discover the reasons why they do not succeed 

academically during the classroom sessions, EFL tutors should establish a comfortable 

environment for the tutee. This premise must include an academic and ethical affinity between 

parts, allowing the proper identification of tutees needs without crossing personal boundaries. 

Thus, the tutor and tutee are not close friends, and there must be an academic relationship. 

- EFL graduate tutors should not exhibit disrespectful behavior and unfriendly language while 

conducting tutoring sessions. This recommendation is given since tutees deserve respectful 

personal contact, which may lead to better learning.   

- EFL tutors should not be authoritarian in the sense of affordances, materials, and skills to be 

developed during the tutoring sessions. Conversely, tutors should bring different materials and 

propose diverse activities for the tutees’ enjoyment and performance during the tutoring practice. 

It is suggested only in specific cases that tutors assign predetermined materials for the sake of the 

tutee’s success, given their needs and particular contexts.  

- Finally, EFL tutors should never conduct a tutoring session without any previous planning. 

Graduate tutors will provide a tutoring session protocol and a variety of general affordances 

intended to address these tutees' needs, having previously analyzed the reasons, or needs of the 

tutees to attend this session.  
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Appendixes 

Appendix A 

Tutoring session initial protocol 

Session 1 

 

Name of the EFL graduate tutor ________________ 

Name of the tutee: ____________________ 

 
Objective:  Identify the tutee´s expectations, weaknesses, background experiences with the language                  

50/ 55 minutes 

Phase Activities Suggested questions /Instructions 

Introduction 

(15-minutes) 

- Greeting the student,  

- Establishing rapport 

with the tutee, eye 

contact.  

- Getting confidence with 

the tutee.  

- Explaining the 

objectives and the 

methodology of the 

session. 

- Inquiring about the 

reasons for attending the 

tutoring session  

 

1. What are your expectations for this session?  

2. Why do you consider it important to study a second 

language?  

3. Where did you study English? Did you study other 

languages?  

4. How was your experience studying English? 

5. How many hours do you study English at home?  

6. Best anecdotes about being in an English course.  

7. How do you see yourself at the end of the tutoring process?  

8. What is the topic of the class now? How are you planning 

to develop it? 

9. What is your main reason for attending this tutoring 

session? 

Instruction 

(25 minutes) 

 

- Explaining the content or 

the topic of the session.  

- Validating tutee´s 

linguistic needs using a 

diagnostic test.  

 

1. Perform the activities as follows according to the assigned 

material and your particular needs.  

2. Establish a relationship between the assigned material and 

the task you are developing in the classroom. 

3. Please pay attention carefully to how I (tutor) do this. 

Now, try to do it by yourself (tutee).  

4. Ask me any question at any moment during this tutoring 

session. 

5. Write down the new vocabulary during this tutoring 

session and review it at home. 

Assessment 

(10 minutes) 

 

- Verifying tutee´s 

language learning 

improvements during the 

tutoring session 

- Assessing the tutoring 

session methodology in 

terms of time, 

affordances, location and 

learning  

1. What did you understand from the assigned material? 

2. How did you feel within the tutoring session?  

3. What did you learn during the session?  

4. What strategies did you learn from the tutoring session to 

be applied at home or in class?  

 

mailto:The%20relative%20effectiveness%20of%20human%20tutoring,%20intelligent%20tutoring%20systems,%20and%20other%20tutoring%20systems
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mailto:Peer%20tutoring%20for%20college%20students%20with%20learning%20disabilities:%20Perceptions%20of%20tutors%20and%20tutees.
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Appendix B 

Tutoring session follow-up protocol 

Session 2 – 3 

 

Name of the EFL graduate tutor ________________ 

Name of the tutee: ____________________ 

 

Objective:  Follow up the tutees´ progress regarding the language or content needs within tutoring 

sessions. 

45/ 50 minutes 

Phase Activities Suggested questions /Instructions 

Introduction 

(15 minutes) 

- Greeting the student 

- Following up the particular 

learning process of the tutee  

- Assessing the assignment of 

the previous tutoring 

session.  

- Clarifying doubts about the 

task. 

 

1. What are your expectations for this session?  

2. How did you perform the assigned task? 

3. What difficulties did you have performing the task? 

4. What affordances did you use for the task? 

5. How much time did you spend doing the task?  

6. What new questions do you have after doing the 

task? 

Instruction 

(25 minutes) 

 

- Explaining a new content or 

topic of the session.  

- Using a series of activities to 

exercise the tutee´s linguistic 

competencies (oral 

production, written 

production, oral 

comprehension and written 

comprehension) 

1. Perform the activities as follows according to the 

assigned material and your particular needs.  

2. What other connections can you establish between 

this assigned material today and the task you are 

developing in the classroom? 

3. Please pay attention carefully to how I (EFL graduate 

tutor) do this. Now, try to do it by yourself (tutee).  

4. Ask me any question at any moment during this 

tutoring session. 

5. Write down the new vocabulary during this tutoring 

session and review it at home. 

Assessment 

(10 minutes) 

 

- Verifying tutee´s language 

learning improvements 

during the tutoring session 

- Assessing the tutoring 

session methodology in 

terms of time, affordances, 

location and learning  

1. What did you understand from the assigned 

material? 

2. How did you feel within the tutoring session?  

3. What did you learn during the session?  

4. What strategies did you learn from the tutoring 

session to be applied at home or in class?  

5. Have these tutoring sessions met your particular 

linguistic needs?  
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Abstract  
 

Alumni follow-up is crucial for universities, allowing them to evaluate the effectiveness of their education and its 

impact on the professional and personal trajectories of graduates. This process informs curricular improvement, 

aligns curricula with the demands of the labor market and strengthens professional networks among alumni. 

Institutions rely on methods such as surveys, interviews and analysis of platforms such as LinkedIn to collect data 

on graduates. However, they face challenges such as low alumni participation, protection of personal data and 

converting data into concrete actions for continuous improvement. The impact of these efforts extends to 

educational policy and institutional development, influencing strategic planning and program accreditation. In 

addition, the trend toward the use of advanced technologies such as big data and artificial intelligence promises 

deeper insights, while a growing focus on the development of soft skills reflects the importance of preparing 

students for the challenges of the professional and personal world. Alumni tracking is essential to maintain the 

relevance and quality of university education, adapting to the changing needs of the labor market and contributing 

to the professional and personal development of graduates. 
 

 
 

Education, alumni follow-up, quality, continuous improvement, labor market 
 

Resumen 
 

El seguimiento de egresados es crucial para las universidades, permitiendo evaluar la efectividad de su educación 

y su impacto en las trayectorias profesionales y personales de los graduados. Este proceso informa la mejora 

curricular, alinea los programas de estudio con las demandas del mercado laboral y fortalece las redes profesionales 

entre exalumnos. Las instituciones recurren a métodos como encuestas, entrevistas y análisis de plataformas como 

LinkedIn para recopilar datos sobre los egresados. Sin embargo, enfrentan desafíos como la baja participación de 

egresados, la protección de datos personales y la conversión de datos en acciones concretas para la mejora continua. 

El impacto de estos esfuerzos se extiende a la política educativa y el desarrollo institucional, influenciando la 

planificación estratégica y la acreditación de programas. Además, la tendencia hacia el uso de tecnologías 

avanzadas como big data e inteligencia artificial promete insights más profundos, mientras que un enfoque 

creciente en el desarrollo de competencias blandas refleja la importancia de preparar a los estudiantes para los 

desafíos del mundo profesional y personal. El seguimiento de egresados es esencial para mantener la relevancia y 

calidad de la educación universitaria, adaptándose a las necesidades cambiantes del mercado laboral y 

contribuyendo al desarrollo profesional y personal de los graduados. 
 

 
 

Educación, seguimiento de antiguos alumnos, calidad, mejora continua, mercado laboral 
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Introduction 

 

While it is true that the teacher is the jewel in the crown of a country, because it is thanks to him/her that 

the type of man that the nation requires is formed, where human beings will at least be able to read, write, 

count or have social skills to live together in the framework of respect and peace, it is also true that if the 

teacher were not able to understand how the brain of children, young people and adults works, human 

beings would be unable to understand reality and how they can grasp objects, it would be impossible to 

teach without having these bases on the anatomo-physiopathology of learning. On the other hand, we 

have the other jewel in the crown: graduate follow-up. The follow-up of university graduates is an 

important issue for both higher education institutions and society in general. This process involves 

collecting, analysing and using data on alumni to better understand their professional and personal 

trajectories after graduation. 

 

There are several key aspects of this issue that focus on the objectives of alumni monitoring. In 

this sense the evaluation of educational quality involves understanding how the knowledge and skills 

acquired at university are applied in the professional world (Alarcón, M. 2014; Ariza Ariza, & Orjuela 

Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja Rodriguez, 2023; Colquehuanca Achulli, 

2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, & Salinas Reyna, 2017; García Ancira, 

Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & Murillo González, 2021; Ramírez 

Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 2023; Robles-González, 

Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 2000; Toquica Osorio, 

2020). 

 

In addition, feedback for curricular improvement allows for the identification of areas for 

improvement in academic programmes based on the current experiences and needs of graduates 

(Alarcón, M. 2014; Ariza Ariza, & Orjuela Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja 

Rodriguez, 2023; Colquehuanca Achulli, 2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, 

& Salinas Reyna, 2017; García Ancira, Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & 

Murillo González, 2021; Ramírez Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 

2023; Robles-González, Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 

2000; Toquica Osorio, 2020). 

 

Not to mention the link with the labour market, as it allows understanding labour market trends 

and adjusting study programmes to align them with market demands (Ibidem). 

 

In conjunction with the development of professional networks, by fostering the creation of alumni 

networks that can benefit both graduates and current students (Ibidem). 

 

Critical literature review 

 

Not to mention that there are several methods of data collection, such as surveys and questionnaires, 

which are the common tools for obtaining information directly from graduates: 

 

Surveys and questionnaires are common tools to obtain information directly from graduates and 

employers are also included (Ibidem). Others are interviews and focus groups, techniques that provide 

more detailed and qualitative information from both graduates and employers (Ibidem). Similarly, data 

from social networks and professional platforms, such as LinkedIn, to follow the career paths of 

graduates (Ibidem). 

 

In addition to collaboration with companies, institutions and organisations, which allow 

information to be obtained on the performance of graduates in the labour market (Alarcón, M. 2014; 

Ariza Ariza, & Orjuela Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja Rodriguez, 2023; 

Colquehuanca Achulli, 2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, & Salinas Reyna, 

2017; García Ancira, Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & Murillo González, 

2021; Ramírez Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 2023; Robles-

González, Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 2000; Toquica 

Osorio, 2020). 
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Graduate follow-up has an impact on educational policy and institutional development, as the 

results of follow-up can influence educational policy decisions and the strategic planning of universities 

and, on the other hand, can be a key factor in the accreditation, reaccreditation and evaluation of 

academic programmes (Ibidem). 

 

Knowing about the trends and future of graduate follow-up through the use of advanced 

technologies such asbig data analysis and artificial intelligence to obtain deeper insights, which favours 

a greater focus on the development of soft competences and life skills, in addition to technical skills 

(ibidem). 

 

On the other hand, there are still challenges in alumni monitoring, such as engaging alumni, i.e. 

getting a significant number of alumni to want and participate in studies and surveys, which implies the 

protection of personal data by handling information ethically and in compliance with data protection 

laws, and considering data analysis and utilisation by converting the collected data into useful and 

actionable information for continuous improvement (ibidem). 

 

Alumni monitoring is therefore an essential component for the continuous improvement of higher 

education institutions, providing valuable insight into the effectiveness of their teaching and its relevance 

in today's world of work (Ibidem). 

 

On the other hand, the evaluation of educational quality through the monitoring of how 

knowledge and skills acquired at university are applied in the professional world is a crucial aspect of 

higher education (Alarcón, M. 2014; Ariza Ariza, & Orjuela Orjuela, 2023; Cabrera, Weerts, & Zulick, 

2003; Canchucaja Rodriguez, 2023; Colquehuanca Achulli, 2020; de Becerra, et al, 2008; García Ancira, 

Castillo Elizondo, & Salinas Reyna, 2017; García Ancira, Treviño Cubero, & Banda Muñoz, 2019; 

Loaiza Morales, & Murillo González, 2021; Ramírez Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 

2017; Reyes Téllez, 2023; Robles-González, Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 

2008; Soria, & Garibay, 2000; Toquica Osorio, 2020). This process involves several key components 

and strategies: 

 

One is the identification of key competences, how universities should identify which competences 

(knowledge, skills, and attitudes) are fundamental for success in the specific professional field of each 

career; hence, these competences should be aligned with the current and future needs of the labour market 

(Ibidem). It is also important to consider competence-focused curriculum design, where curricula should 

be designed to develop these competences effectively, integrating theory and practice; thus, the 

implementation of active learning methodologies, such as problem- or project-based learning, can be 

crucial to achieve this goal (Ibidem). Likewise, continuous evaluation of the educational process implies 

that universities need to implement continuous evaluation systems that not only measure academic 

performance, but also the development of relevant competences, which can include formative 

evaluations, self-evaluations, and peer evaluations (Ibidem). 

 

It is important to monitor graduates in the professional world, since by conducting surveys and 

interviews with former students to understand how they are applying their competences in their jobs, it 

will make it possible to analyse the professional trajectories of graduates in order to assess the relevance 

and applicability of the competences taught, and if necessary improve or reorient them (Alarcón, M. 

2014; Ariza Ariza, & Orjuela Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja Rodriguez, 

2023; Colquehuanca Achulli, 2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, & Salinas 

Reyna, 2017; García Ancira, Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & Murillo 

González, 2021; Ramírez Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 2023; 

Robles-González, Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 2000; 

Toquica Osorio, 2020). 
 

In relation to the link with employers and professional sectors, it is necessary to establish 

collaborations with companies and organisations to obtain direct feedback on the performance of 

graduates, by including professionals from the sector in the design and updating of the curriculum 

(Ibidem). 
 

In addition, adaptation and continuous improvement, by using the information gathered to make 

adjustments to curricula, ensuring that the competences taught remain relevant and effective by fostering 

a culture of continuous improvement in education, based on evidence and feedback (Ibidem). 
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Not to mention the use of technology and data analysis, by employing technological tools and 

data analysis to monitor and evaluate the impact of university education on the professional performance 

of graduates, to identify trends and patterns that may indicate areas of strength and opportunities for 

improvement (Ibidem). 
 

In terms of the focus on the integral development of future graduates, it is desirable to recognise 

the importance of soft skills, such as communication, teamwork and problem solving, which are essential 

in the world of work, by including in the curriculum opportunities for the development of these skills, 

such as workshops, extracurricular activities and mentoring or tutoring programmes, among others 

(Ibidem). 
 

By assessing how the knowledge and skills acquired at university are applied in the professional 

world, educational institutions can ensure that their academic offerings are effective, relevant and able 

to prepare students for the challenges of the current and future world of work (Alarcón, M. 2014; Ariza 

Ariza, & Orjuela Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja Rodriguez, 2023; 

Colquehuanca Achulli, 2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, & Salinas Reyna, 

2017; García Ancira, Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & Murillo González, 

2021; Ramírez Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 2023; Robles-

González, Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 2000; Toquica 

Osorio, 2020). 
 

The impact on educational policy and institutional development implies that the results of 

monitoring can influence educational policy decisions and the strategic planning of universities. They 

can be a key factor in the accreditation and evaluation of academic programmes (Ibidem). The follow-up 

of graduates and the analysis of their professional and personal trajectories have a significant impact 

on education policy and the institutional development of universities. Let us look at how these results 

can influence these key aspects: such as influencing education policy, where evidence-based decision-

making shows how the results of alumni monitoring provide concrete data that can inform policy 

decisions in education, such as curriculum revision, resource allocation, and the implementation of new 

pedagogical strategies (Ibidem). 

 

Also, adaptation to market needs, where the information obtained allows educational institutions 

to adapt their programmes to meet the changing demands of the labour market, ensuring that graduates 

possess the necessary skills (ibidem). 

 

Furthermore, fostering educational innovation with the insights collected can drive innovation in 

teaching and learning methods, promoting more interactive, practical and technologically advanced 

approaches (ibidem). 

 

In terms of universities' strategic planning, the development of relevant programmes is required, 

with the tracking data helping to identify thematic areas and emerging skills, allowing universities to 

develop or update curricula to maintain their relevance (Alarcón, M. 2014; Ariza Ariza, & Orjuela 

Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja Rodriguez, 2023; Colquehuanca Achulli, 

2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, & Salinas Reyna, 2017; García Ancira, 

Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & Murillo González, 2021; Ramírez 

Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 2023; Robles-González, 

Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 2000; Toquica Osorio, 

2020). 

 

On the other hand, the strengthening of the institutional brand, which by demonstrating a 

commitment to the success of their graduates, universities can strengthen their reputation and 

attractiveness to future students (Ibidem). 

 

Also, the efficient allocation of resources, where information on the trajectories of graduates can 

guide the allocation of resources to areas of greatest impact and return on investment (Ibidem). 

 

Likewise, accreditation and evaluation of academic programmes; where compliance with quality 

standards shows how monitoring results are crucial to demonstrate compliance with quality standards 

and educational achievements, which are fundamental aspects in accreditation processes (Ibidem). 
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In conjunction with continuous quality improvement, the data can be used for continuous quality 

assessment, ensuring that academic programmes conform to best practices and the needs of students and 

employers (Ibidem). 

 

Likewise, benchmarking and competitiveness, by comparing monitoring results with other 

institutions, universities can identify areas of strength and opportunities to improve their competitiveness 

(Ibidem). 

 

Another equally important aspect is the social and economic impact; with the contribution to 

economic development, byaligning education with market needs, universities contribute to the creation 

of a skilled and adaptable workforce, which benefits economic development; and on the other hand, 

social responsibility, and how feedback from graduates can guide universities to focus on relevant social 

problems and foster social responsibility among their students (Alarcón, M. 2014; Ariza Ariza, & Orjuela 

Orjuela, 2023; Cabrera, Weerts, & Zulick, 2003; Canchucaja Rodriguez, 2023; Colquehuanca Achulli, 

2020; de Becerra, et al, 2008; García Ancira, Castillo Elizondo, & Salinas Reyna, 2017; García Ancira, 

Treviño Cubero, & Banda Muñoz, 2019; Loaiza Morales, & Murillo González, 2021; Ramírez 

Domínguez, Reséndiz Ortega, & Reséndiz Ortega, 2017; Reyes Téllez, 2023; Robles-González, 

Martínez-Flórez, & Morales-Rivera, 2023; Silva, et al, 2008; Soria, & Garibay, 2000; Toquica Osorio, 

2020). 

 

Alumni monitoring not only benefits alumni and current students themselves, it also provides 

universities with valuable tools to make informed and strategic decisions, improving their educational 

quality, their relevance in the labour market and their contribution to society. 

 

Method 

 

Regarding the methodology adopted to carry out the graduate follow-up research, with the aim of 

assessing the impact of their academic training on their post-graduation professional and personal 

development, the research is based on a mixed-method approach. The research is based on a mixed 

approach that integrates quantitative and qualitative methods, allowing for an in-depth and multifaceted 

analysis of the main elements in the alumni study. The study is structured around a descriptive and 

exploratory research design, aimed at understanding and describing graduates' experiences in the 

workplace and their perception of the relevance of their university education. The target population 

includes graduates of a public university who completed their studies in the last five years. Stratified 

sampling will be used to ensure representativeness of various faculties and study programmes. The final 

sample will consist of 300 graduates, selected through simple random sampling within each stratum. 
 

The data collection methods, two main methods were used for data collection: 
 

Online Surveys: A structured questionnaire will be designed that will include closed and open 

questions to collect quantitative and qualitative data. The questions will address issues such as job 

placement, satisfaction with the training received and the application of competences acquired in the 

professional field. 
 

Semi-structured interviews: In-depth interviews will be conducted with a sub-sample of 30 

graduates, randomly selected from the main sample. These interviews will seek to explore in greater 

detail the personal and professional experiences of the participants, as well as their qualitative assessment 

of the education received. Of the measurement instruments, the questionnaire was validated through a 

pilot test conducted with a small group of graduates, and the interviews will be guided by a protocol that 

will include key themes identified in the literature review. Both instruments underwent a content 

validation process by experts in the field of graduate follow-up. In relation to the procedure, it is reported 

that, after the approval of the research and ethics committees, the surveys were distributed via email and 

social media platforms. The interviews will be conducted virtually, guaranteeing the confidentiality and 

anonymity of the participants. All participants will provide informed consent before participating in the 

study. The data analysis refers to the quantitative data obtained from the surveys will be analysed by 

descriptive and inferential statistics, using statistical software such as SPSS. For qualitative analysis of 

open-ended survey responses and interview transcripts, content analysis will be used to identify recurring 

themes and patterns. In terms of ethical considerations, the ethical principles of confidentiality, 

anonymity and informed consent will be respected. The identity of the participants will be protected at 

all times, and the data will be used exclusively for academic and scientific research purposes. 
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Results 
 

According to the data analysis, the following results were found: 
 

Linking with the labour market to understand its trends and adjust study programmes accordingly 

is an essential task for higher education institutions. This process involves several key elements, namely: 

Analysing labour market trends, by conducting continuous studies on emerging trends, skill demands, 

and changes in various industries, and by using sources of information such as industry reports, 

employment statistics, and market surveys. 

 

In terms of collaboration with companies, institutions and industries, by establishing partnerships 

with companies and organizations to gain a direct understanding of the skills and competencies they are 

looking for, this involves inviting business leaders to participate in forums and panel discussions. 

In relation to industry advisory councils, there is a need to create advisory councils composed of industry 

professionals who can provide strategic guidance on curriculum development, especially using their 

expertise to keep academic programmes up to date and relevant. 

 

Regarding internship programmes, there is a need to encourage internship programmes that allow 

students to gain practical experience and direct knowledge of the labour market, especially by 

establishing agreements with companies to facilitate these opportunities. 

 

Concerning the development of 21st Century Skills, ensure that the curriculum includes key skills 

such as critical thinking, problem solving, effective communication, and adaptability, preparing students 

for the challenges and opportunities in a constantly changing work environment. 

 

In terms of curriculum adaptation and flexibility, it is necessary to maintain a curriculum structure 

that allows for rapid adaptation to changing market demands, including elective courses and modules 

that can be easily updated or changed. 

 

Continuing education and professional training now involves offering continuing education and 

professional training programmes for graduates and professionals, keeping them up to date with the latest 

trends and skills in demand. 

 

In addition, the use of technology and data analytics means that, by using these tools to identify 

patterns and trends in the labour market, it is necessary to incorporate learning about new technologies 

and relevant digital tools into the curriculum. 

 

Regarding alumni feedback, it is necessary to collect and analyse feedback from graduates on 

how their education has prepared them for their careers in order to use this information to make 

adjustments to the curricula. 

 

Regarding the culture of innovation and entrepreneurship, there is a need to foster this culture, 

preparing students not only to be employees but also to be job creators and leaders in their fields. 

 

By understanding and responding to labour market trends, universities can ensure that their 

graduates are well equipped with the skills and knowledge needed to succeed in today's and tomorrow's 

professional world. This benefits not only students and graduates, but also industries, institutions, 

agencies, businesses and the economy as a whole, by ensuring a well-prepared and adaptable workforce. 

 

The development of professional networks, especially through the creation of alumni networks, 

is a crucial aspect of strengthening the university community and supporting the professional 

development of both graduates and current students. This process involves several approaches and 

strategies, namely: 

 

The use of alumni networking platforms, by creating and maintaining online platforms, such as 

websites or social networks, specifically designed to facilitate connection between alumni, these 

platforms can include alumni directories, discussion forums, and spaces for sharing career and 

professional opportunities. 
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Networking events and alumni meetings by organising regular events, such as meetings, 

conferences, and social gatherings, where alumni can interact, share experiences and establish 

professional contacts, can also include virtual events to connect alumni from different regions and 

countries. 

 

On the other hand, mentoring programmes help the development of mentoring programmes where 

experienced alumni can guide and advise current students or recent graduates, which can be especially 

valuable in fields where career guidance and connections are crucial for success. 

Regarding collaboration in research and development projects, alumni can be invited to participate in 

research and development projects, thus fostering collaboration between university and industry, where 

such collaborations can offer current students the opportunity to work on real projects and gain valuable 

experience. 

 

On the other hand, integration with employability initiatives is facilitated by linking alumni 

networks with the university's career services, thus providing a channel for job offers, internships and 

collaboration opportunities by facilitating job fairs and meetings with companies where alumni can 

participate as employers or speakers. 

 

Also, alumni publications and content, by creating newsletters, magazines, blogs or podcasts that 

highlight alumni success stories, career advice, and relevant news. These publications can serve as a 

source of inspiration and learning for the university community. 

 

In terms of fostering a culture of collaboration, there is a need to cultivate a culture that values 

and promotes collaboration and mutual support among alumni by recognising and celebrating alumni 

achievements to strengthen their sense of belonging and connection to the university. 

 

So the incorporation of students into professional networks, by involving current students in these 

networks from early stages of their education, allowing them access to career advice, mentoring and 

networking opportunities. 

 

The use of analytical tools, by applying data analysis tools to understand the dynamics and needs 

of the alumni network, in order to continuously improve networking strategies. 

 

In terms of partnerships with other institutions and organisations, it allows for the establishment 

of alliances with other universities and professional organisations to broaden the scope and diversity of 

the alumni network. 

 

By fostering the creation and development of alumni networks, universities not only support their 

graduates in their professional growth, but also enrich the educational experience of their current 

students, creating an ecosystem of support and collaboration that benefits the entire university 

community. 

 

Feedback for curricular improvement based on the current experiences and needs of graduates 

is a fundamental aspect of the evolution and adaptation of academic programmes at universities. This 

process involves several key steps and considerations. 

 

First, the collection of feedback from graduates by conducting regular surveys, interviews, or 

panel discussions with graduates to obtain direct information about their academic and professional 

experience, and by analysing how the knowledge and skills acquired at university have been applied in 

their professional careers. 

 

In addition to the assessment of labour market demands, by maintaining a continuous dialogue 

with employers and industry leaders, companies and institutions to understand the competencies and 

skills most valued in today's labour market, integrating this information to ensure that academic 

programmes are aligned with market trends and requirements. 

 

At the same time analysing future trends and developments by keeping abreast of changes in the 

relevant professional field, including technological advances, changes in industry practices and new 

theories, preparing students for emerging challenges and opportunities. 



38 

 

Not to mention the focus on transversal competences by recognising the importance of skills such 

as critical thinking, creativity, effective communication, and adaptability, ensuring that these 

competences are an integral part of the curriculum. 

 

Furthermore, the incorporation of innovative teaching methods allows for the use of feedback to 

explore and adopt innovative pedagogical methods such as project-based learning, online education, and 

collaborative learning techniques, as well as constantly evaluating the effectiveness of these methods in 

enhancing learning. 

 

In addition, continuous curriculum review and updating, by establishing a systematic and 

continuous process for reviewing and updating curricula and including teachers, subject matter experts, 

and other stakeholders in the process. 

 

Regarding the promotion of holistic education, it should ensure that the curriculum focuses not 

only on technical skills, but also on the personal and professional development of the student as a whole, 

including learning experiences that foster social responsibility, leadership, and professional ethics. 

 

The use of data for decision-making, by employing analytical tools to process and understand 

alumni feedback and other relevant data, favours evidence-based decision-making for curricular 

adjustments and improvements. 

 

In addition, the inclusion of diverse perspectives ensures that academic programmes reflect a 

diversity of perspectives and approaches, preparing students to operate in a globalised and diverse world. 

By focusing on alumni feedback and labour market needs, universities can ensure that their academic 

programmes are dynamic, relevant and adequate to prepare students for success in their future careers.  

 

This process of continuous improvement is essential to maintain the quality and relevance of 

higher education in an ever-changing world. 

 

In addition, the monitoring of university graduates requires the use of a variety of methods to 

collect data that are representative and useful. Each method has its particularities and advantages. Four 

common methods are developed below: 

 

Surveys and Questionnaires, their aim is: To collect quantitative and qualitative information in a 

structured and systematic way. It is carried out by designing clear and concise questions, covering topics 

such as satisfaction with the education received, the applicability of the skills learned in the world of 

work, and the post-graduation career path. Advantages: They allow reaching a large number of graduates 

in an efficient way, facilitating statistical analysis. It is important to ensure a high response rate in order 

to obtain representative results and avoid bias. 

 

Interviews and Focus Groups, their objective: To go into more detail and gain qualitative insights 

into the experiences of graduates. This is done with interviews which can be individual and more detailed, 

while focus groups bring together several graduates to discuss and contrast their experiences. Their 

advantages lie in providing a deeper and more nuanced understanding of alumni views and experiences. 

Whereas they require more time and resources to conduct and analyse compared to surveys. 

 

Social Media Data and Career Platforms aim to: Track graduates' career paths and collect data 

on their career progression and achievements. This is done through the development of platforms such 

as LinkedIn, as they offer a detailed overview of graduates' careers, including positions held, skills listed, 

and professional connections. Its advantages centre on providing up-to-date and specific data on 

graduates' career success. In terms of considerations, it is important to respect privacy and personal data 

regulations when using this information. 

 

Collaboration with Companies and Organizations, its objective is: To obtain direct information 

on the performance of graduates in the labour market. Therefore, its development is based on agreements 

with companies and organizations to share data on the employment performance and integration of 

graduates in the professional world. Its advantages offer a direct perspective from employers on the skills 

and preparation of graduates. And its considerations imply that the objectivity of the data must be ensured 

and possible biases in employer feedback must be considered. 
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Each of these procedures brings a different dimension to the understanding of the impact of 

university education on the professional life of graduates. The combination of these approaches allows 

universities to obtain a holistic and detailed view, facilitating the continuous improvement of their 

educational programmes and their relevance in the labour market. 

 

The trends and future of graduate tracking, through the use of advanced technologies such asbig 

data analysis and artificial intelligence to gain deeper insights, with a greater focus on the development 

of soft skills and life skills, in addition to technical skills. 

 

Graduate tracking is undergoing significant transformations thanks to technological advances 

and a shift in the perception of the skills essential for professional and personal success. Trends and 

expectations in this field include: 
 

The use of advanced technologies, such as Big Data and Predictive Analytics, allows for the 

analysis of large volumes of information about graduates, identifying trends, patterns and correlations. 

Predictive analytics can help forecast future trends in careers and labour market needs. 
 

Artificial Intelligence (AI) can also be used to automate data collection and analysis, providing 

deeper and more personalized insights. For example, AI algorithms can identify key factors that 

contribute to graduates' career success. 
 

Also, interactive digital platforms such as Alumni Engagement platforms, the development of 

digital platforms that facilitate interaction, networking and mentoring between alumni and students.  
 

These tools can include gamification functions, discussion forums and personalised 

recommendation systems. 
 

The integration of social and professional networks, such as social network analysis, by using 

data from platforms such as LinkedIn to track graduates' career paths and understand the skills and 

competences most in demand in different industries. 

 

With the focus on soft skills and life skills, where holistic developmental assessment, apart from 

technical skills, greater emphasis is being placed on the development of soft skills such as 

communication, leadership, resilience and adaptability. Also, personal development programmes, with 

the inclusion of programmes that foster life skills such as stress management, emotional intelligence and 

decision making. 

 

The personalization of follow-up and support with the individualized approach, by using 

technology to personalise the follow-up and support offered to graduates, based on their specific 

trajectories and needs. Likewise, personalized mentoring and coaching, with the implementation of these 

programmes tailored to the individual interests and challenges of graduates. 

 

Another point is the collaboration with the business sector, where strategic partnerships allow the 

establishment of collaborations with companies to obtain updated information on the most valued skills 

and competences in the world of work. And, on the other hand, the implementation of continuous 

development programmes, by offering continuing education and vocational training programmes in 

collaboration with companies, adjusted to the needs of the market. 

 

Importantly, the focus on social responsibility and sustainability, with education for sustainability 

by integrating sustainability and social responsibility issues into follow-up programmes, reflecting the 

growing importance of these areas in the professional world. 

 

In addition, long-term impact analysis with longitudinal studies, where long-term studies will 

allow a better understanding of the lasting impact of university education on the professional and personal 

lives of graduates. 

 

The future of graduate follow-up is oriented towards a more technological, personalized and 

holistic approach, emphasising not only technical skills, but also the comprehensive development of soft 

skills and life skills, which is essential in a constantly evolving world of work and society. 
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Conclusions  

 

Alumni tracking presents a number of challenges that universities must address to ensure the 

effectiveness and relevance of these efforts. Some of the main challenges include: 

 

The first challenge involves the participation of alumni, one challenge is that often, alumni are 

geographically dispersed and busy in their careers, which can make it difficult for them to participate in 

studies and surveys.  

 

Four strategies are suggested: 

 

Effective communication by using multiple communication channels, such as email, social media 

and alumni platforms, to reach out to alumni. 

 

Incentives, offering incentives such as access to university resources, participation in exclusive 

events, or public recognition. 

 

Simplifying processes, which allows you to make it easy and convenient to participate, for 

example, through short surveys or online interviews. 

 

Emphasising mutual benefit, by communicating how alumni engagement can benefit both alumni 

and future generations of students. 

 

The second challenge is personal data protection, by handling alumni's personal information 

ethically and in compliance with data protection laws, such as the GDPR in Europe or the Federal Law 

for the Protection of Personal Data in Mexico. Some strategies are: 

 

The management of clear privacy policies, by establishing transparent policies on how data will 

be collected, stored and used. The use of informed consent, by obtaining explicit consent from graduates 

for the use of their data. 

 

Data security involves implementing robust security measures to protect data against 

unauthorised access or security breaches. 

 

Legal compliance, by keeping up to date with data protection laws and ensuring compliance at all 

times. 

 

A third challenge is data analysis and utilisation, where turning collected data into useful and 

actionable information can be complex, especially when dealing with large volumes of data from various 

sources. A number of strategies are available: 

 

Data analytics tools, by using advanced data analytics software to process and analyse the 

information collected. 

 

Data analytics expertise, which requires trained data analytics staff who can interpret the results 

effectively. 

 

Actionable reporting, by creating reports and summaries that translate data into clear conclusions 

and specific recommendations. 
 

Ongoing feedback, by using the findings to make continuous improvements in academic 

programmes and in the overall alumni tracking strategy. 
 

Addressing these challenges requires a meticulous and considered approach, and is crucial to the 

success of any alumni tracking programme. By overcoming them, universities can gain valuable 

information that will enable them to continuously improve their educational offerings and strengthen 

their relationship with alumni, thus benefiting the entire university community. 
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Proposals 
 

It is proposed that graduate follow-up should begin before students graduate, i.e., that surveys should be 

carried out every six months or annually for each cohort in order to gain a clear perspective of what is 

happening during the course of their academic training, giving an idea of how they are perceived: what 

is lacking, what is surplus and where they are heading. 
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Abstract  
 

This paper narrates the formative processes by which students at a Teacher Training College go through, taking 

into account that the length of time of their majors is eight semesters, time and place in which a graduation profile 

is made up by specific skills or competences that enable a teacher trainee to lead the teaching learning process in 

basic education. It is said that the teaching task is developed in complex contexts and scenarios where in-service 

teachers need to design strategies that enable and empower them to take on challenges, so that their students learn 

in a meaningful way. The methodology used to approach and configure the object of study is qualitative with its 

ethnographic approach; since the interview has been essential to obtain opinions from in-service teachers at 

secondary education. Information has clearly been systematized, contrasted and triangulated with theoretical 

resources, allowing the correlation of the text in the narrative presented. Phenomenology and symbolic 

interactionism were also a key factor to promote the comprehension of the text. Teacher Training Colleges 

implement teacher training processes according to their specific conditions and institutional culture, and once 

teacher trainees are in service, they become involved in continuous formation to improve their teaching profile, 

hence responding to their contexts. Teachers assume challenges by making use of ethnographic and technological 

competence, thus optimizing their pedagogical work. Initial training needs to be strengthened with continuous 

training processes, where research on teaching practice plays a preponderant role and at the same time be 

developed through collaborative work. 

 
Initial training, Complexity, Graduate profile 
 

Resumen 
 

El presente trabajo narra los procesos formativos por los que pasan los estudiantes normalistas en la Escuela 

Normal; considerando que su estancia es de ocho semestres y que, en ese tiempo y espacio determinados, se 

configura un perfil de egreso constituido por capacidades o competencias que habilitan al futuro maestro para que 

asuma la conducción del proceso enseñanza aprendizaje en la educación básica. Se comenta también que el 

quehacer docente se desarrolla en contextos y escenarios complejos en donde los profesores en servicio se ven en 

la necesidad de diseñar estrategias que los habiliten y potencien para asumir retos y desafíos, de tal forma que haya 

aprendizajes significativos en sus alumnos. La metodología que se ha utilizado para aproximarnos y configurar el 

objeto de estudio es la cualitativa con su enfoque etnográfico; ya que ha sido la entrevista el instrumento esencial 

en el rescate de las opiniones de los maestros en servicio de le educación secundaria; evidentemente se ha 

sistematizado la información y a la vez se ha contrastado y relacionado con información teórica, permitiendo el 

enlace y correlación del texto en la presente narrativa. Igualmente ha facilitado la comprensión de esta temática la 

fenomenología y el interaccionismo simbólico. Las Escuelas Normales asumen la formación inicial de acuerdo 

con sus condiciones y cultura institucionales; una vez egresados, los maestros se involucran en la formación 

permanente para potenciar su perfil y así responder a las necesidades de su entorno. Los docentes asumen retos y 

desafíos; también se apoyan de la competencia etnográfica y tecnológica para optimizar su trabajo pedagógico. La 

formación inicial, tiene que ser fortalecida con procesos de formación permanente, en donde la investigación de 

la práctica docente juega un papel preponderante y al mismo tiempo desarrollarse a través del trabajo colaborativo.  

 
Formación inicial, Complejidad, Perfil del graduado 
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Introduction 

 

Schools are educational spaces where a group of actors interact and participate in highly complex 

processes, and in some way in this interaction they find meaning in their daily lives. Such is the case of 

those who are interested in studying in teacher training colleges, some perhaps with a vocation and 

convinced of their future career, others with some uncertainty, but who in the end manage to shape their 

teaching profile, which will allow them to exercise their profession in real conditions in different contexts 

and scenarios, characterised today by complexity and uncertainty. 

 

The role of the teacher at the beginning of the 21st century becomes even more difficult and 

tortuous, because in spite of having sophisticated technological advances to enhance teaching, the 

formative mediation that is exercised with students seems weak; that is to say, fragile, given that 

technological media compete as educational mediators and in many cases directly influence the training 

of subjects; a situation that undermines the work of the teacher. It is important to recognise that 

technology has reached almost every corner of the planet, in this sense it is almost impossible to confront 

its onslaught; however, it is the task of teachers to make a common and consensual front to take up this 

technology and put it at the service of the formation of proactive subjects for the good of the community. 

 

Thus, teaching practice is influenced by a technical rationality that is regularly derived from an 

official curriculum that pursues the objectives of plans and programmes of studies generated by the State; 

that is to say, the graduate profile is commissioned, as opposed to a hidden curriculum, which allows a 

certain academic freedom with the aim of having a critical impact on the graduate profile, a situation that 

suggests processes of reflection in a collaborative manner.  

 

One possible route to carry out reflective processes is undoubtedly social constructionism, which 

constitutes a plural and inclusive reference that provides us with a series of devices to rethink the role we 

have as trainers and the urgent need to introduce in our practices the activity of research as a process that 

allows us to test new routes to critically demonstrate what we have learned, understanding the accidents 

of education and its load of meaning in such a way that we can build a new story about what it means to 

be and to be within this profession. (García Herrera & Mendoza Molina, 2022, pág. 20) 

 

Although the teacher who graduates from teacher training colleges has already configured a 

professional profile that will allow him/her to guide, accompany and in any case train his/her students, 

he/she faces overwhelming situations that exceed his/her possibilities at the moment, that is where the 

need to reflect emerges in order to find possible solutions to his/her stumbling blocks; given the 

aforementioned panorama, what would be the most appropriate alternatives to face the complexity of the 

contexts and scenarios of professional teaching practice? Is the professional training of the teacher 

training college not enough? Having said this, the main objective of this paper is to describe the suitable 

alternatives that in-service teachers use to face the educational complexity of their environment. In 

general, the work is developed with the analysis and discussion of the central theme and six peripheral 

categories that account for the transition from teacher training college to the workplace.  

 

Vocational training at the Teacher Training College 

 

Historically, teacher training colleges have played a leading role in the training of teachers, spaces where 

generic, professional and disciplinary competences are developed, strengthened and consolidated in order 

to face the challenges of the world of work. It is in these spaces that their identity as teacher educators is 

cemented, shaping them for interaction with an increasingly dynamic society, in a globalised and 

changing world, facing new challenges every day.  

 

In the initial training of future teachers, trainers also encounter teacher training students who enter 

the institution without a vocation and during their stay at the teacher training college they shape it with 

the support they are given, guiding and promoting their comprehensive training from generating learning 

to planning and evaluating the strategies they put into practice in basic education schools and gradually 

shaping themselves as teachers. 

 

In-service teachers give their opinion about their initial training, as in the following case: 
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I consider that my training at the Teacher Training College was a journey with very noticeable 

changes, and this is due to the fact that we were not only required academically but also personally. I 

think that each of the courses we were taught were truly necessary and applied during our interventions, 

however, as a tenured teacher you try to be more practical for the different tasks assigned to you in the 

institutions, simplifying the activities or strategies that we were taught, but without losing their focus or 

essence. (González, 2023). 

 

Teachers who graduate from the Teacher Training College see the need to become involved in 

continuous training processes and seek various forms of support so that they do not become 

decontextualised in their own teaching activities. 

 

Therefore, it is necessary that teacher educators contribute with the commitment to accompany 

for a comprehensive training that links the cognitive with the socio-emotional, guiding them in the 

creation of inclusive and dynamic learning environments, training them to care for subjects who think, 

hungry to learn by applying an innovative pedagogy. Faced with this complexity of the teaching 

profession, normal education must be developed within the framework of the vision of lifelong teacher 

training, in which initial training is a solid first step. (SEP, 2017, pág. 15)                         

 

Initial teacher training in Teacher Training Colleges in many cases has to look towards areas of 

opportunity outside the institution, since it is not enough with the elements that the institution has, as this 

training has to be nourished with various academic events, such as exchanges, stays, attendance at 

forums, congresses, colloquiums, attendance at museums and conferences, among others. 

 

Similarly, the opinions of in-service teachers related to their initial training were also gathered: 

 

During my time at the school there were also times when our values were put to the test, especially 

in the area of responsibility, because that is what teaching is all about, being responsible not only with 

your work plans, but also with your time, with your activities outside the classroom, but above all with 

your students. (Sánchez, 2023) .  

 

With regard to values, it could be said that these are largely derived from family and, of course, 

school influence, because it is there that a set of beliefs and traditions that are part of the culture takes 

place, which definitely impacts on the processes of initial teacher training. It is assumed that Teacher 

Training Colleges provide future teachers with a set of skills, with the aim of enabling them to perform 

in a timely manner in the face of the demands and challenges of today's complex context. 

 

Complementary activities for the strengthening of the graduate profile 
 

Complementary training refers to all the training attached to formal studies of the curriculum, through 

academic, artistic, sporting and cultural activities that can be accessed through courses, clubs and 

workshops and representative groups of the Teacher Training College.  
 

The word ‘complementary’ is used because they complement the formal education with the 

intention of polishing the general, professional and disciplinary competences of the trainee teachers, 

contributing to their comprehensive training and to their graduate profile. Within this framework, the 

Zumpango Teacher Training College implements a complementary training programme, in response to 

the needs of the students, so that in their future work performance they show a solid preparation that 

allows them to face the challenges that arise in their professional teaching service. At the teacher training 

college in question, there is a shortage of official staff and very few of them have the academic profile 

required for the workshop or complementary activity they teach. 
 

The following is the name of the complementary activities that are regularly offered to the student 

community, in order to enhance their graduate profile through this type of activities: dance, classic digital 

English SEP A ENGLISH general 1, general 2 Initial and Basic, Reading Promoters, Painting, 

Orthography. Upon satisfactory completion of the workshop, each student receives a certificate of 

accreditation with the number of hours covered, which are endorsed by the responsible driver and director 

of the institution. Perhaps the training that the trainee teachers receive is not entirely ideal and sufficient, 

but they do provide at least some general notions in this type of complementary activities to the graduate 

profile. In this regard, some comments from teachers who are already working in different contexts in 

basic education are shared below: 
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The appropriation of a second language (English) and the approach to the literary field were 

activities that offered an evident and palpable functionality. Through the children's and young people's 

literature room ‘El cuaderno de pancha’ (Pancha's notebook), I got out of the ‘usual’, out of the daily 

activities of the school: summarising, copying, commenting. Excursions to other library centres were 

organised in the classrooms, which allowed us to broaden our formative experience in order to 

subsequently acquire knowledge that would allow us to mobilise the thinking of the teacher in training. 

Complementary activities later became essential for teaching and were solid tools that were built on 

interest and curiosity, not out of obligation but out of affinity. (Fuentes, 2023). 

 

With regard to the Second Language (English), as a complementary activity it has been of great 

help to the graduates, because given the working conditions that currently prevail with USICAM, those 

who are contracted for class hours can or have been contracted with class hours of the second language. 

It is also important to emphasise that the complementary activities become valuable tools that strengthen 

the teaching skills that teachers consolidate in real working conditions. 

 

Competences developed in the internship 

 

With a view to defining a graduate profile for teacher training students in accordance with the aims of 

education in the 21st century with the competences needed to guarantee their entry into the Professional 

Teaching Service, they are developed and strengthened in professional practice during the first six 

semesters and consolidated in the seventh and eighth semesters with a longer stay in the practice schools 

where they are supposed to learn to work collaboratively with a humanistic vision, various theoretical-

methodological and technological resources are put into practice, which gradually strengthen the 

foundations for shaping their professional activity with commitment and competence to meet the new 

challenges demanded by today's society. According to the curriculum of Teacher Training Colleges, 

competence is made up of knowledge, skills, values and attitudes and is understood as the ability to 

identify, select, coordinate and mobilise, in an articulated and interrelated manner, a set of diverse 

knowledge within the framework of an educational situation, in a specific context. This approach 

emphasises the pillars of 21st century education: learning to know, learning to learn, learning to be, 

learning to live together and learning to do. (SEP, 2017, pág. 35)       

 

Although the context and scenario in which teachers come to work are adverse and complex, they 

face daily problems jointly or collaboratively, currently in-service teachers are faced with the need to 

arrive at a reflective teaching, where the everyday is a reason to be questioned in order to confront those 

contexts that represent real obstacles for the work of in-service teachers. In this sense, in-service teachers 

commented that: 

 

The main strength of the teacher training colleges has been the staging of the skills of observation, 

analysis and interpretation within the ‘real scenario’ of practice, something that undoubtedly impacted 

my training was that from the first semester we were directly involved with the work scenario (the 

secondary schools in the area) this represented the rise of emotions, feelings and thoughts to draw a 

global vision of the training needs that would have to be covered throughout the career. However, as far 

as the curricular framework was concerned, there was an immense gap that was far from the current 

contexts; the study bibliography was obsolete and did not allow for the opening up of problems that were 

observed in the classroom scenarios. (Pérez, 2023). 

 

One of the activities that is very useful for trainee teachers to get closer to the community and 

learn about the culture that prevails in it, are the so-called ethnographic skills (observation records, 

diaries, interviews, videos, photographs, files and various testimonies or historical objects specific to the 

community), since it is from them that future teachers begin to make sense of the complexity of the 

contextual scenario; obviously prior analysis, reflection and systematisation of the information collected 

through ethnographic instruments. 

 

The staging of their skills of observation, analysis, reflection and interpretation of the experiences 

lived in a real scenario helps them to strengthen their research skills, generating through these processes 

an innovative intervention in the school classroom, a social space with cultural and socio-economic 

diversity that must be attended to by promoting inclusive learning environments in both face-to-face and 

virtual environments. 
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In-service teachers continue to give their opinion on the complexity of teaching that is developing 

today: Although different situations arose during my training, the pandemic confinement was one of the 

most significant events in strengthening my ICT skills and abilities. Without any rehearsal, I worked with 

new platforms and modalities, which consisted of attending several activities at the same time. (Camacho, 

2023). Training them at the teacher training college as a professional aware of social, scientific, 

technological and cultural changes; aspects integrated into the courses and curricular content of the 

curricula with a cross-cutting approach implicit in the professional and disciplinary competences, have 

enabled them to exercise the teaching profession by facing and responding to the challenges of the 

experience lived during the confinement due to the pandemic, consolidating competences in the use and 

management of ICT. Without losing the link and communication with parents, to ensure that all students 

successfully complete their schooling. These experiences enhance the use of theoretical-methodological 

and didactic tools acquired in initial training for the improvement and innovation of their professional 

and teaching practice upon graduation, taking into account the basic principles: gradualness, sequentiality 

and depth. Emphasising that an indispensable element for the development and strengthening of 21st 

century competences is the use and management of ICT, as it has become a set of key tools in the 

dynamics of contemporary societies, valuable for researching, solving problems, producing educational 

materials and content, expressing ideas and innovating. It also allows them to generate learning 

environments that promote collaborative work with empathy and respect. 

 

Complexities in work scenarios and contexts 

 

The municipality of Zumpango is located in the northeast of the State of Mexico, bordered to the north 

by Tizayuca, San Agustín Tlaxhiaca and Atitalaquia, municipalities of the State of Hidalgo; The region 

to which we refer today has gone from being a rural community to a conurbation zone with an excessive 

growth in its population, the towns and neighbourhoods that characterised Zumpango, nowadays interact 

with diverse subdivisions that have come to be established in this context, the population has grown in a 

significant way deriving at the same time social, economic, cultural and educational problems, which 

precisely the above mentioned makes the day to day life of the population complex. The socio-cultural 

and economic context of Zumpango has undergone a vertiginous transformation from a rural and peaceful 

region to a complex environment in less than a decade and a half, characterised by a worrying 

demographic explosion, irregular human settlements (fraccionamientos) throughout the municipality, 

and consequently the arrival of serious social problems, as well as the supply of domestic services. 

Currently in the region there are problems of delinquency, drug addiction, kidnappings, assaults on public 

transport and account holders, housebreaking, and even the existence of safe houses, among others. 

(Flores Bautista, Leyte Rodríguez, Tapia Torres, & Godínez Avelino, 2023, pág. 44)       
 

Thus, in the Teacher Training College, students are trained, shaping a profile that in many cases 

is insufficient to deal with the problems of each community or scenario in which professional teaching 

practice is developed. Some of the complexities that in-service teachers face are: Knowing their students 

in order to implement appropriate strategies, as well as finding that balance or middle ground to cope 

with students academically and personally, as many of them are immersed in unfavourable situations 

inside and outside school. Another situation is the demand from the education authorities, especially with 

the monitoring of activities proposed in the new plan, the participation of all teachers in events and 

holidays, as well as the collaboration with parents for school improvements. The challenges of 

organisation, the search for solutions and collaborative work are complexities of the teaching scenario; 

undoubtedly another issue is that wanting to break with everyday life is not the most advisable thing to 

do when the thoughts and actions of the various educational agents do not agree or contribute simply 

because there is no major problem where you observe it. (Sánchez, 2023).  
 

The informant colleagues point out that it is of vital importance to know their students, in order 

to have a detailed vision of them and thus determine the type of strategies to use in their pedagogical or 

educational mediation, which in some way also sheds light on the extreme personal situations of some 

students, in order to avoid risks or to channel them to specialised personnel if this is the case. It is also 

noticeable that in the last two school years, the teaching environment has been in transition due to the 

implementation of the 2022 curriculum, since it is a question of assuming a new posture in terms of 

formative mediation; This scenario has meant abandoning traditional teaching styles and assuming new 

forms of collaborative work, comfort and indifference have to be abandoned, daily life has to be rethought 

and reflected upon; many teachers, if not all of us, will have to get involved in updating and qualification 

processes in order to understand and comprehend the approaches and purposes of the New Mexican 

School.  
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Now with the change of plans and programmes in basic education, the application of educational 

projects without the use of printed materials (books) is complex; so is the formative evaluation applied 

in such large groups, as is the treatment of parents and the generational change of the children, and 

something very significant is the backwardness of the students due to the pandemic that is still evident 

in these school cycles. (Laguna, 2023)   

 

Assuming the tasks represented by a new Plan and Study Programmes without the indispensable 

tools (books) and even more so without understanding it in its entirety, does imply a real complexity 

because, together with new approaches to conducting the teaching-learning process, it has represented 

real challenges for all educational actors, from supervision and management levels to teachers in front of 

the group; it is true that there are spaces and times for the School Technical Councils, but even so it does 

not manage to reduce the complexity of the educational task in Basic Education.  

 

In this sense, it is important to take on challenges and imagine achievable or possible worlds, 

since one route that can be envisaged is, first of all, to try to get to know our work in detail; that is, to 

identify the interweavings that the teaching task represents, through work in a reflective community and 

to see our daily task with eyes of wonder, with a view to developing strategies for the educational 

transformation called for in the 2022 curriculum for basic education. 

 

How to achieve these transformations? How to adapt educational practices to the changing 

dynamics of the environment? Is it possible to do so? Is there a formula? Research appears, in this 

scenario, as a fundamental tool to try to respond to this challenge, at least for educational researchers, 

teacher trainers in teacher training colleges and training institutions, who believe that it is possible to 

arrive at the construction of learning collectives that lead to the development of research and intervention 

strategies that augur new paths for education. (García Herrera & Mendoza Molina, 2022, pág. 22) 

 

With regard to the teacher training system in Mexico's public teacher training colleges, there is 

an initiative contained in the document entitled ‘Estrategia Nacional de Mejora de las Escuelas Normales’ 

(Acciones para su fortalecimiento), which stipulates the resolutions of the National Congress for the 

Strengthening and Transformation of Public Teacher Training Colleges, it is worth mentioning that 

public teacher training colleges, if they have an official reference that is made available to policies in 

terms of agreements for the strengthening and transformation of teacher training colleges, depends 

largely on the type and style of management that is developed within each teacher training college.  

 

This is linked to the above in order to address the complexities of the contexts and work scenarios 

of teachers graduating from public teacher training colleges. 

 

The everyday problems of professional practice 

 

Everyday life can be understood as the set of unique actions produced by human beings for the purposes 

of social interaction and reproduction. In this sense, the daily life of teachers immersed in a professional 

practice pursues a sense and coherence in teaching, which undoubtedly does not achieve social 

representation if it is not analysed and reflected upon. 

 

Everyday life as a category of analysis can be conceptualised as a space of construction where 

men and women shape their subjectivity and social identity.  

 

One of its essential characteristics is the dynamism of its development and the influence exerted 

by aspects that come from conditions external to the individual, such as social, economic and political 

factors within a given cultural environment.  

 

The shaping of subjectivity is the process of forming one's own self, i.e. what one conceives 

according to one's own particular point of view and interests.  

 

According to Charles Castoriadis, this implies a historical social project, given that subjectivity 

must be created and preserved by the individual in order for it to surpass intersubjectivity, since it 

dynamises his psychological autonomy through the existence of social pluralities, represented by the 

norms and values that are a reflection of each historical stage.  
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1 By surpassing intersubjectivity, individuals begin to think about social reality based on their 

own needs, creating the conditions to satisfy them and taking advantage of the existing ones that their 

environment offers them. ...subjectivity constitutes a particular angle from which we can think social 

reality and the very thinking we organise about that reality. 2 Consequently, we can say that the plurality 

and the particular dynamism of each individual make subjectivity possible, and in turn, this, in turn, 

makes everyday social reality possible. (Uribe Ferández, 2014, pág. 3) 

 

It is in their daily practice that they shape their subjectivity, i.e. their way of feeling and thinking 

about their social and therefore educational reality; in the same way it is known that they assume the 

construction of their social-educational project and that according to their convictions, visions and 

cultural capital they are realised in the daily events, they are also able to imagine and think about their 

environment based on their own needs, in general the social reality of everyday life is constructed 

dynamically. What follows are some testimonies of everyday problems and how they are dealt with 

according to the convictions and views of in-service teachers. Simplifying activities and tasks, inside and 

outside the classroom; having good organisation and communication with fellow teachers and managers, 

and if possible participating and supporting when necessary, as this allows us to create a healthy 

atmosphere of coexistence at work. Making things happen, not waiting for someone else to come along 

and deal with my problem, but managing everything necessary to change the daily routine that stagnates 

us or makes us fall back into the ‘half-delivery’ and ‘half-work’ and ‘half-doing-what-work’.  Rescuing 

elements from the real context makes the problems easier to find and involves more people. Another way 

of dealing with everyday problems is to take on observation processes, as well as talks with parents, 

drawing up information reports and applying various protocols. In the academic field, reading the new 

plans and programmes; contextualising the contents that, although they cannot be worked on in their 

entirety, must be covered, reading and analysing the Learning Development Processes (LDP) 

corresponding to each grade. Researching and taking courses on the application of formative assessment. 

(Santillán A. R., 2023) 

 

An important exercise that is effective in the task of facing everyday problems is not to make 

them more complex than they are, trying to break them down and analyse them in their particularities is 

convenient, in the same way communication and adequate organisation are aspects that could channel 

the efforts of the educational community in the achievement of the educational goals, adding to the above 

is of utmost importance the institutional climate, without it things are difficult to be favourable. With 

regard to the phrase ‘Making things happen’, this is a maxim of educational management in general and 

is a contribution of Serafín Antúnez (Spanish), but perhaps with his own version: ‘Making things 

happen’.  Considering the context and also the scenarios is equally relevant for the rapid identification 

of problems, so that everything said is strengthened by an appropriate methodology with its qualitative  

approach (observation records, interviews, etc.). 

 

Challenges in lifelong learning 

 

Given the complexities of the 21st century, it is suggested to improve the quality of the training that takes 

place in public teacher training colleges in order to transform the teaching career into an activity of 

renown and academic prestige that is truly important for Mexican society. Currently, the aspiration is to 

achieve a greater articulation between initial teacher training, in-service training and the improvement of 

the quality of teacher training; aspirations that are described in the general objective of the ENMEN: 

 

The objective of the ENMEN is to develop a national policy that strengthens the ENs by training 

teachers with the knowledge, skills and experience necessary for the learning and comprehensive 

development of students, improving teacher training colleges with suitable infrastructure, developing 

their curricular programmes, strengthening their management processes and planning their admission 

models. This is based on the vindication of the social function of these higher education institutions, 

taking into account the regional and local needs and contexts of the communities where they are located 

and with the participation of the educational authorities of the three levels of government and the Mexican 

teacher training community. (Secretaria de Educación Pública, 2019, pág. 9) 

 

In this objective we can see the challenges that teachers have to assume in their professional 

practice, among which the following stand out: to acquire capacities that have to do with knowledge, 

aptitudes and experiences that enhance the knowledge and the integral education of their students: 
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To continue specialising in my discipline and to introduce myself to other subjects. To carry out 

continuous research processes in order to approach complex thinking situations. Postulate my 

experiences with research groups that accompany the process of transforming experience into learning. 

The application of formative assessment, understanding and applying the instruments. Development of 

the minutes of coexistence and the informative minutes. (Santillán A. R., 2023) 

 

Some authors and academic institutions propose interesting alternatives in relation to facing the 

challenges of education, mainly in the Latin American environment: 

 

- To review the origins, the founding matrices of the profession in the light of the current conditions 

of schooling, of the new identities of children and young people who inhabit the school. This 

means extending initial teacher training to new subjects, problems and areas. 

- To deepen, diversify and build spaces that generate new mechanisms and strategies for the 

exchange of experiences and ongoing teacher training. 

- To participate in the analysis of daily school practices in order to transform routines and generate 

new alternatives, strategies and modalities of intervention on the schooling of children and young 

people. 

- Work together with other professionals who join the school or collaborate with it from outside 

(psychologists, social workers, cultural animators, experts in non-formal education, pedagogical 

advisors, etc.). 

- To set up new models for the institutional organisation of teacher training. 

- Strengthen the training of trainers: build circuits, specific training paths, own spaces for 

production and exchange (virtual forums, congresses, publications, etc.). (Lea F., 2007, pág. 21) 

 

The current maelstrom that we face in this immediate history has to be confronted with another 

type of academic conditions; that is to say, policies and consequently strategies will have to be developed 

that generate new teacher training experiences not only locally, but also internationally, since the 

conditions of globalisation aim to homogenise us, when the idea is to train thinking and reflective subjects 

who contribute to social transformation. Therefore, it is of utmost importance to analyse daily school 

practices with a view to transforming the routines that lead us to non-evolution; thus, it is suggested that 

we work together to develop new models of organisation and teaching within the educational institution, 

because perhaps the academic management that takes place in schools is not adequate or sufficient; 

finally, the idea is also to somehow enhance the training of teacher educators to achieve a more 

favourable impact on the graduation profiles of teacher training students. 

 

 

Methodology 

 

The methodology used to approach and configure the object of study is qualitative with its ethnographic 

approach, since the interview has been the essential instrument in rescuing the opinions of in-service 

teachers in secondary education; evidently the information has been systematised and at the same time it 

has been contrasted and related to theoretical information, allowing the link and correlation of the text in 

this narrative. Phenomenology and symbolic interactionism have also facilitated the understanding of 

this theme. 

 

Results 

 

The following is a general statement of some of the results derived from the six categories analysed in 

this paper, which in turn show the link with the central theme ‘From the teacher training college to the 

field of work’. 

 

While it is true that teacher training colleges currently train basic education teachers within the 

framework of the federal SEP-DGESUM policy, the diversity that exists throughout the country means 

that each college, according to its particular conditions, characteristics and culture, carries out the task of 

teacher training in a differentiated way. In this sense, they do take on a leading role in initial teacher 

training, given that it is in them that professional identity is developed and a graduate profile is configured 

for students who, after their stay in them, become basic education teachers, whether primary or secondary 

in the case of the Escuela Normal de Zumpango. 
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Undoubtedly, each teacher training college is concerned about the initial training of teachers and 

designs programmes aimed at strengthening the development of the graduate profile, whether in the 

academic or complementary aspect, perhaps in some cases it is not enough, but it is here where the 

initiative of the graduating teachers takes place, they notice their deficiencies, surely through the analysis 

and reflection of their teaching practice already in the workplace and consequently more than one is 

involved in ongoing training processes to remedy their pedagogical shortcomings. In the field of 

competences, these are developed gradually, sequentially and in depth throughout the time spent at the 

teacher training college, and in general, competences are developed and strengthened, and teacher 

training students learn to work collaboratively, according to the empirical information collected. In this 

aspect of competences, it is necessary to comment on the relevance of the development and use of 

ethnography, given its valuable contribution to the recovery of experiential data and consequently the 

systematisation of information, which represents a valuable input in the interpretation and understanding 

of the educational process. 

 

The region of influence of the Zumpango Teacher Training College is vast, as it is close to several 

municipalities in the northeast of the State of Mexico and some others in the State of Hidalgo. These 

places have currently become extremely complex, in accordance with their transformation in many areas, 

which have disrupted the social and therefore the educational sphere. In this panorama, in-service 

teachers have to develop their training work, following the official study programmes, such is the case 

of the new curriculum (2022), with the New Mexican School and despite the doubts and uncertainties 

that this reform has brought with it, there are scaffolds such as the School Technical Councils (CTE) 

which teachers make use of to try to adhere as closely as possible to the task of the approaches and 

purposes of the latest educational reform in basic education. 

 

The daily problems of professional practice are dealt with individually and/or in groups, because 

in recent years and thanks to ICT, teachers have been able to access information very quickly, a situation 

that allows them to communicate immediately with their colleagues, in order to share or attend to the 

responsibilities of their pedagogical tasks; Despite the fact that there is still a significant digital divide in 

Mexico, technologies are present in most moments of the teaching-learning process; in general, thanks 

to the everyday, teachers find there a space for the reconfiguration of their subjectivity and identity, in 

which they regularly assume their educational social project with respect to the formation of subjects. 

 

With regard to Continuing Education, in-service teachers say that they require training and 

qualification for a better performance in their work, apart from the CTE, they seek in the social networks 

of knowledge the possibility to update themselves and thus significantly meet their needs for continuing 

education, others are going to venture into postgraduate studies in universities either public or private. 

 

They also identify as challenges: the revision of the general conditions in which the training of 

students takes place, encouraging the development of academic exchanges between peers, carrying out 

permanent analyses of practice and, above all, linking themselves to relational research activities; in other 

words, continuously provoking collaborative work so that this becomes a continuous practice for the 

benefit of teacher improvement.  
 

Conclusions 
 

Throughout its history, the teacher training college has trained basic education teachers, and there has 

been a diversity of study plans and programmes that have served as a framework for training teachers, 

which have met the educational demands of their environment and time. Today, the mission and vision 

of teacher training colleges is also to train teachers, but with the connotation that they must face the 

complexities of the 21st century, which has as its main characteristics: uncertainty, instability, confusion, 

recurrent crises, in general, a permanently rarefied social fabric; in such a way that in many cases we are 

not sure where the processes begin and where they end. In this period, they carry out different activities 

with the aim of gradually and gradually shaping their graduate profile, developing academic and 

complementary actions, on the understanding that this training will be sufficient to develop successfully 

when they are assigned to a group of students in basic education. This is not necessarily true, since, as 

has been said, there are complex contexts and scenarios that need to be analysed and reflected upon with 

subtlety by teachers, assuming commitments in a collaborative manner. It is clear that if teachers in the 

21st century do not accompany each other in collaboration and if they do not reflect on and analyse their 

daily practice, it will be difficult for them to succeed. Research processes of their own practice are 

essential with the support of ICT technologies, which cannot be ignored.  
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Abstract 
 

The Programa Institucional de Seguimiento a Egresados is developed in the current normal education of public 

Normales del Estado de México, in the search for elements that transcend the development of academic 

management with an impact on the professional performance of basic education teachers. In this chapter, the 

strengths and areas of opportunity oriented towards decision-making by the teaching staff of the Tlalnepantla 

Normal School are displayed, without failing to consider that from these theoretical-methodological and technical 

elements, it is possible to recover possibilities of action and definition for other higher education centers. One of 

the most important conclusions to be considered by the referee are the training needs for both the institution's 

teachers and the training of normalistas, regarding formative and educational evaluation processes. The chapter 

exposes the planning process, implementation, and a brief presentation of results with which new work positions 

are taken up for institutional academic management, particularly that related to teaching, with respect to its 

performance and the achievement of professional competencies; the organization of support services and the 

graduate program itself. 

 

 
Graduate program, Educational evaluation, Academic management 

 

Resumen 
 

El Programa Institucional de Seguimiento a Egresados, se desarrolla en la actual educación de escuelas normales 

públicas del Estado de México, ante la búsqueda de elementos que trasciendan al desarrollo de una gestión 

académica con impacto en el desempeño profesional de docentes de educación básica. En el presente capítulo, se 

despliegan las fortalezas y áreas de oportunidad orientadas a la toma de decisiones del colegiado docente de la 

Escuela Normal de Tlalnepantla, sin dejar de considerar que, de estos elementos teórico-metodológicos y técnicos, 

se recobran posibilidades de acción y definición para otros centros de educación superior. De las conclusiones más 

importantes a considerar por parte del colegiado, se encuentran las necesidades formativas tanto para docentes de 

la institución como para la formación de las y los normalistas, respecto a procesos de evaluación formativa y 

educativa. El capítulo expone el proceso de planeación, puesta en marcha y una breve presentación de resultados 

con los cuales se retoman nuevos posicionamientos de trabajo para la gestión académica institucional, 

particularmente la relacionada con la docencia, respecto a su desempeño y el logro de competencias profesionales; 

la organización de servicios de apoyo y al programa mismo de egresados. 
 

 
 

Programa de posgrado, Evaluación educativa, Gestión académica 
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Introduction 

 

The graduate follow-up system has different purposes, due to the intentionality that is institutionally 

prioritised. However, as is the case with other IESFDs, there are two main purposes for the design and 

collection of information obtained through the PISE (Programa Institucional de Seguimiento a Egresados 

de la Escuela Normal de Tlalnepantla (ENTLA). The main aim is to strengthen the services offered to its 

students, through consultation with those who complete their studies, through the recognition of 

opportunities for improvement in the operation of the educational programmes offered and the 

identification of employability. 

 

In this sense, graduate monitoring becomes a strategy for evaluation and feedback, fulfilling a 

dual function: self-knowledge of the institution to carry out actions to improve the quality of education 

and support for the appropriation of resources aimed at promoting projects that involve graduates and 

improve the training of new professionals, as stated by Aldana et.al. (2008). 

 

Given this need, ENTLA has developed the PISE, with a methodological reference systematised 

by state guidelines, to obtain and systematise information provided by its graduates and employers, 

situated in the particular context of each teacher, in a study with a mixed methodological approach. To 

date, the categories of information required have been specified as professional and personal 

expectations, teaching performance, continuous training, satisfaction with initial training, weaknesses 

and problems faced in working life (De Ibarrola, 2005). 

 

The assessment of the information obtained through surveys and on-site observation visits made 

it possible to identify strengths and weaknesses to be considered by the collegiate to make decisions 

regarding academic improvement in the Bachelor's Degree in Primary Education, which are presented in 

the results and conclusions of this chapter. 

 

Academic management 

 

The management developed in this public institution calls for the incorporation of a process of constant 

improvement in favour of achieving objectives, reaching goals and closing gaps, which implies, as 

Herencia (2024) points out, an administration that ‘begins and ends in providing quality public services’ 

(p. 2). In this sense, the recovery of the perspective of those who received the educational service from 

the school, its graduates, was recognised as an invaluable opportunity to achieve educational quality or 

excellence. 

 

In this sense, it is essential to specify that, given the multiplicity of perspectives from which it is 

possible to define management, it is necessary to delimit it with respect to the area of work and higher 

education level to which the institution belongs. 

 

Recovering the ideas of Pedraja and Rodríguez (2015), university management ‘has two central 

aspects: academic management and administrative and financial management... it is the... academic 

management that includes fundamental tasks of university work, such as: undergraduate teaching, 

postgraduate teaching, research and extension’ (p. 657). In the present study, the above definition is taken 

up again and recognition of the value of the services offered to students is included : mainly tutoring and 

counselling, given their level of impact on the permanence and completion of the educational pathway 

in the undergraduate or bachelor's degree studied. 

 

Since the end of the 1990s, the management perspective has been favoured as a process of 

constant improvement in order to offer quality professional studies as part of the social responsibility 

faced by public higher education (Martí Noriega, Licandro & Gaete-Quezada, 2018). In recent years, the 

concern for achieving quality is oriented towards understanding management in relation to quality: 

 

It is to promote equitable, inclusive, diverse education, with equal conditions, through 

comprehensive training and evaluation, seeking to provide meaningful experiences in the different 

learning processes from teaching excellence in ethical and professional being. The organisation must be 

provided with continuous improvement and transparency in accountability (Gutiérrez & Fernández, 

2024, p. 38). 
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Thus, within the framework of a quality management system, the opportunities to offer excellent 

education are recognised through processes and mechanisms for the comprehensive evaluation of the 

institutional education system, focusing for this research on the recovery of accountability through its 

graduates. 

 

Based on ISO standards, higher education institutions, in this case ENTLA, have oriented their 

evaluation processes and systematised the improvement of their quality with the original referents in the 

International Organisation for Standardisation (Gutiérrez & Fernández, 2024) and, with this referent, the 

Graduate Follow-up Programme is incorporated, whose results have had an impact on institutional and 

state decision-making in the achievement of quality in initial teacher training in the State of Mexico. 

 

Description of the methodology 

 

The study is of a mixed type, combining qualitative and quantitative analysis based on the results 

obtained through the programme generated from the Basic Scheme for Alumni Follow-up proposed by 

the National Association of Universities and Higher Education Institutions (ANUIES, 1998). However, 

it includes and recovers the work carried out with the State Commission for Alumni Follow-up since the 

2016-2017 school year and the indications of the State Programme for Alumni Follow-up, through which 

three moments or stages were determined: Pre-graduation, Follow-up, and Study of the information 

obtained. 

 

The first stage involved the entire generation of graduates, who were surveyed during the last 

days of attendance at the ENTLA. The applied instrument was socialised with the staff of the Initial 

Training Department and the Academic Sub-Directorate in order to identify new opportunities and the 

improvement of the instrument.  

 

Through this, a database was consolidated, establishing as fundamental categories the general 

data that support the contact with each generation of graduates and the enrichment of the basic 

information of their graduation (general and socioeconomic data, educational background and choice of 

career); in addition to an assessment of the educational institution and the training received, with the 

intention of enhancing the design of proposals to strengthen academic capacity. 

 

The second stage involves the graduate in employment situations, the labour market and job 

placement. Based on the lines of action set out in the Programa Estatal de Seguimiento a Egresados 

(PESE) (Pérez, Dotor, Segura and Reyes, 2022), to analyse and take pertinent measures to improve the 

quality of education, it has been possible to assess the impact and quality of training in the labour market 

based on the results obtained from the surveys (De Vries and Navarro, 2011). A good quality education 

programme has wide social acceptance due to the solid training of its graduates, its high graduation rates, 

competent professors in the generation, application and transmission of knowledge. For having an 

updated and relevant curriculum. 

 

As a third moment or stage, we began the study of professional performance in situ, from the case 

study methodology, through real-time observations of class sessions, interviews and surveys of 

graduates, employers and the educational community in which they work, with which important 

references were obtained for a qualitative analysis of the achievements of the profile of our graduates. 

 

In this sense, the analysis of the data obtained was deepened, from the interpretation of the staff 

who attend the programme and the way in which the information was disseminated so that, in the light 

of collective reflection, a process of self-recognition was developed, in order to go beyond the technical 

field; expanding to the pedagogical, administrative and analytical perspective, in terms of educational 

quality, to influence the training for teaching, management and administration of the curricular 

programmes located in the specific context of the institution. 

 

Target 

 

Systematising information on the assessment of the academic management of the Tlalnepantla Teacher 

Training College, through its graduates and employers, situated in the particular context of each teacher, 

with the aim of constant improvement in the impact of the profile and professional performance. 
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Time planning 

 

In the understanding that the PISE needs to be integrated with productive and systematised purposes, it 

is integrated into institutional planning and placed within the functions of the Department of Initial 

Training, it has been incorporated into the requirement for resources obtained from the EDINEN 

(Strategy for Institutional Development of Teacher Training Colleges) and is integrated as one of the 

procedures of the Quality Management System of the Public Teacher Training Colleges of the State of 

Mexico, with the following purpose: To improve the operability of the Educational Programmes offered 

by the Teacher Training College through the application of the procedure for monitoring graduates in 

order to ensure the quality of teacher training processes. 

 

Hence, it has two fundamental meanings: that simultaneously favour the definition of concrete 

actions for quality assurance in the operation of the Educational Programmes offered. 

 

The development of the planning itself is part of a collaborative exercise for its final integration, 

between the staff of the institution itself and the review of methodological advisors of the Subdirección 

de Escuelas Normales, at the state level. From this, each moment or stage of work was developed. 

 

The approach of each PISE should consider the new conditions of employability of teacher 

training graduates, the opinion and management with their employers, the review of the instruments used 

and the conservation and systematisation of basic information in databases that support the descriptive 

and argumentative analysis of innovative proposals for institutional development and the improvement 

of educational programmes. The following are the conditions and characteristics of this work plan. 

 

Moment 1 

 

Initially, it was planned the review of the pre-retirement survey in the previous school cycle and the 

interviews to employed graduates and their employers. This review began with the person responsible 

for the programme in the Bachelor's Degree in Primary Education, who, on obtaining results from the 

previous generation, considered it appropriate to rethink some of the questions because they were not 

clear or because of a lack of precision in obtaining the data. 

 

Subsequently, the head of the Initial Training Department and the academic deputy director 

participated in a technical review and formalisation of the instruments; similarly, staff from the Sub-

Directorate of Teacher Training Colleges participated in the review of these instruments. The procedure 

was carried out during the months of August and September. 

 

Moment 2 

 

The application of the survey was carried out in July and transcribed into a Google form to speed up the 

application and presentation of the data obtained. With this information, the database was enriched, 

according to the indicators of the categories presented above. 

 

During the months of September and October, contact was made with employers and graduate 

employees, in order to establish a fieldwork route, which included visits to observe the graduate's 

performance in situ. The acceptance of participation in this activity by the person to be observed is a 

condition for approaching the employer. 

 

Once the agreement has been reached, a digital meeting has been held (as it is considered relevant 

due to the multiple occupations of the employers or their distance from ENTLA's address). The meeting 

was attended by employers, graduates in employment, the head of PISE and the deputy academic director. 

During the meeting, agreements were reached on how to conduct interviews and direct observation in 

the primary school, thus establishing a fieldwork route for the head of PISE. 

 

At this stage, then, the activities of systematising the information in databases, transcriptions of 

observation records and interviews, which the person in charge should submit to the Department of Initial 

Training, the Academic Subdirectorate and the Subdirectorate of Teacher Training Colleges for analysis 

in extensive versions, in accordance with the QMS procedure, belong to this stage. 
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Step 3 

 

The study of the information obtained included the analysis of data obtained in the survey, from the 

database obtained so far, exploring possibilities of comparing the information with respect to the 

graduating generation. 

 

As for the analysis of data obtained in interviews, the most significant fragments have been 

recovered from the person in charge of the programme. From this, some indicators of the corresponding 

categories are recognised. In the same sense, the analysis of the records of the on-site observation is 

carried out. 

 

Results 

 

The application of the pre-retirement survey obtained general data on the outgoing class of 2022, of 

which it is important to point out that 77% of the students of the Bachelor's Degree in Primary Education 

were female and 23% were male. The average of the average school achievement had a range between 

9.1 and 9.5. In the degree modality, the main choice was the research thesis with 61.1% and the 

professional practice report with 38.9%. It should be noted that, during the process of preparing the 

feasibility study for the current academic year, a difference was identified with the hard data obtained by 

the Department of School Control presented in Table 1. Graduation, class of 2022. In view of this, it was 

recognised that the resolution of the pre-graduation instruments does not always count on the 

participation of 100% of the total number of those surveyed. 

 

Box 1 

Table 1 

Qualification 2022 Graduation, class of 2022 

Degree modality 

Graduates 

Research 

thesis 

Internship 

report 

Portfolios 

of evidence 

Men 3 2 0 

Women 10 7 0 

Total 13 9 0 

Percentage 59% 41% 0% 
 

                                                                             Source: Own elaboration 

 

Continuing with the results of the survey, the total number of graduates were single at the end of 

their studies and came from Mexico City (50%) and from the municipalities of Atizapán de Zaragoza 

(16.7%), Nicolás Romero (11.15%), Naucalpan (11.15%), while a total of 11% came from Tecámac, 

Ecatepec, among others. 

 

The most relevant product of this survey is the creation of a database that guarantees contact with 

graduates and basic information about them. In the opinion of the group of teachers surveyed, strengths 

and areas of opportunity for the development of teaching are recognised: 

 

Strengths 

 

The most highly rated academic management processes were: Internships and Degree counselling. 

 

- Teaching action: Promotion of critical reflection and analysis; collaborative work and text 

analysis. Formative assessment and assessment by evidence and learning products. In the ethical 

principles of the teaching staff, respect and the promotion of participation in class stand out for 

this generation. 

- Educational materials: Use of platforms, printed material, blackboard and marker board and 

audiovisual materials. 

- Most developed skills: Problem solving, critical thinking and autonomy. 

- Graduation profile: They consider fewer weaknesses with respect to the professional competences 

required by the Professional Teaching System: A teacher who knows his/her students, knows how 

they learn and what they should learn and A teacher who is recognised as a professional who 

continuously improves in order to support students in their learning. 
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- Services offered: They consider that they have used the language laboratory and the library to a 

greater extent.  
 

Areas of opportunity 

 

- Teaching action: There is a need to strengthen project work and diversify didactic orientations 

with a view to students strengthening their critical sense and problem solving, followed by the 

evaluation of educational work. On the other hand, they have also recognised the valuing of 

diversity and the exercise of democracy. 

- Assessment of learning: Eradicate common sense assessment and behavioural benchmarking. 

- Intellectual skills promoted by teaching: It is necessary to promote a greater diversity of 

intellectual skills that include the understanding of content. 

- Educational materials: They propose increasing the percentage of teachers who use audiovisual 

materials and scientific journals and decreasing the percentage of teachers who almost always 

use photocopies or only chalk and blackboard. 

- Approach to practice: The identification of learning styles, which is represented by the first two 

columns, is the most important one. 

- Profile of graduates: The use of ICT is presented as the least strength, they require knowledge 

of a greater number of technological platforms and resources, followed by collaboration with 

the school community and fostering inclusive spaces and the development of creativity. They 

consider that a weakness of their profile is educational evaluation, attention to crisis situations 

in the school. 

- Academic counselling process: Theoretical review and reflection are actions that should be 

strengthened. 

- Degree counselling: No opportunities for improvement were mentioned. 

- Complementary preparation: They consider that there is a need to promote participation in the 

institution's editorial productions. 

These results have been presented in meetings with teachers and managers, resulting in proposals 

for improvement and recommendations to teachers, which are presented in the following paragraphs. 

 

With regard to the results of the three interviews with employers, the head of the PISE has also 

published a series of proposals for improvement as a result: 
 

- Encouraging punctuality 

- Disciplinary mastery 

- Generating an environment conducive to learning and healthy coexistence 

- Assessment of learning 

- Reflection on practice and continuous preparation 
 

In agreement with the results of the surveys completed by the generation of normalistas, the 

process of learning evaluation or educational evaluation is a weakness to be considered as a proposal for 

improvement. On the other hand, although it is true that regulations such as internal rules and school 

control, encourage punctual arrival at the workplace, attention to knowledge for disciplinary mastery, the 

generation of teaching environments and healthy coexistence, as well as evaluation, it is also true that 

they reflect personal weaknesses that each teacher trainee should be able to address through self-training 

processes or continuous preparation. This is because these weaknesses have not been pointed out in the 

three cases observed in situ, but correspond to particular observations as indicated in the following 

excerpt from an interview with employers:  I think there are some aspects of planning that need to be improved. 

In some of them I have made some observations that I have seen in the distribution of time, in the evaluation, 

which is an issue that fails a lot, the evaluation. How is she going to assess that the learning that she is doing in 

her planning is going to be achieved? That the structure is perhaps a little more common among her classes, not 

that it is really noticeable at the beginning, its development and the evaluation, which is very important. (E.E. 02-

2022). 
 

As can be seen, this corresponds to the assessment of a teacher whose planning designs have not 

been pertinent to the head teacher's viewpoint, and it is possible that the teacher has decided to make 

decisions that are alien to the training received or persists in actions that do not demonstrate her 

professional competence. In any case, the fact that these difficulties were noted, through the reflective 

process of teaching, which was facilitated by the training received, should culminate in a proposal for 

self-improvement that was not possible to recognise. 
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On the other hand, in other cases, the employer of a third teacher trainee has pointed out her 

training expectations, rather than the evaluation of the graduate's professional performance, despite the 

interviewer's efforts to recover the work objective, as can be read as follows. 
 

We as teachers have to learn from many aspects, from crafts, music and dance. I think that the teacher 

training colleges lack this. When I studied at the teacher training college they gave us dance, physical education, 

plastic arts, music (...) And that is very good, because that allowed us to teach the National Anthem when we 

arrived at the schools. I remember a lot from the Normal School, in music class, the first thing they taught you was 

the National Anthem, to sing it as it should be, to learn it, to understand it. And sometimes ceremonies are no 

longer held here because of the pandemic situation, but I've seen in other schools, for example, how teachers 

sometimes don't know it. (...) (E.E. 03-2022). The assumptions for the constant deviation of the informant 

may vary; however, it is always a possibility that diminishes the referents with which to analyse the 

impact of teacher training on the professional performance of teachers. Therefore, the design of the work 

route could consider the formalised acceptance via officiicios for the educational authorities and consider 

alternatives of formalising the acceptance of participation in the process by those who act as direct 

employers; considering among them the deputy principals of the primary schools or a second visit to the 

same employer. 

 

Analysis 

 

The PISE, as has been pointed out, has regained vital importance for the evaluation of the impact of 

academic management, understood as a central element in the academic life of a Higher Education 

Institution, as it seeks the continuous improvement of educational quality and institutional development: 

 

1. Curriculum assessment: Provides valuable data on the effectiveness of the curriculum and the 

quality of teaching. Feedback from graduates helps to identify areas for improvement in academic 

programmes and to make curricular adjustments to keep them relevant and up to date with the 

demands of the labour market. 

2. Evaluation of the quality of services: Serves as an indicator of the quality of education provided 

by the institution. The ability of graduates to apply their knowledge in practical situations reflects 

the effectiveness of the training received at the Teacher Training College. 

3. Strengthening of links with employers: It allows to establish and strengthen the connection 

between the institution and the labour field. Obtaining information on the performance of 

graduates in their workplaces facilitates the adaptation of academic programmes to the needs and 

expectations of society. 

4. Professional development: Facilitates the identification of areas of opportunity and weaknesses 

in order to offer counselling services, workshops, courses and other activities to strengthen the 

employability and performance of graduates. 

5. Evaluation of social impact: It favours the evaluation of the social impact of the institution 

through the achievements and contributions of its graduates to compulsory education, this data 

highlights the successes of the institution and strengthens its prestige. 

6. Updating the professional practice project: Feedback from graduates on their experiences in 

teaching practice and performance helps to improve and update the institutional project, helping 

students in training to be better prepared to face the educational challenges of our era. 

7. Fostering a sense of identity and belonging: Close follow-up with graduates strengthens the sense 

of identity and belonging to the institution, contributing positively to the perception of the 

institution. 

 

The federal and state support programmes highlight the search for the development of educational 

excellence in teacher training colleges, initially from the legal framework in the Political Constitution of 

the United Mexican States, primarily the Third Constitutional Article. At state level, the Development 

Plan of the State of Mexico 2017-2023 sets out Objective 1.3 which mentions:  

 

To guarantee inclusive, equitable and quality education that promotes lifelong learning 

opportunities. On the other hand, the Programa Estatal de Fortalecimiento a la Educación Normal 

(PEFEN), indicates that Normal Education will strengthen the quality of teacher training and educational 

processes based on the information derived from the assessment of the impact and social commitment 

expressed in the follow-up of graduates.  
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At institutional level, ProFEN policy 9 states that graduate follow-up at the Tlalnepantla Teacher 

Training College should strengthen the quality of teacher training with information on educational 

processes derived from the evaluation and assessment of social commitment and impact carried out under 

real conditions. The quality of the educational offer should achieve the effective academic achievement 

of students and the suitability of its graduates and their entry into the professional teaching service. 

 

The strategic objective of the Institutional Graduate Follow-up Programme states: To strengthen 

the training path of teacher training students with quality tutoring and advisory programmes, impacting 

their teacher training; favouring the information of the educational processes derived from the evaluation 

and assessment of the professional commitment and social impact of the reality of the follow-up of their 

graduates. And it states as a strategy: Design, apply, analyse and evaluate 100% of the quality of the 

degree courses offered with the graduate follow-up programme, with the aim of proactivity and 

improvement for the current school year. From this perspective, the School's Mission and Vision are also 

an important basis for the Annual Alumni Follow-up Programme. Their results have been identified, 

analysed and presented by the programme managers of each educational programme. Based on these 

results, improvement actions have been defined, such as the following:  

 

1. Improve collaboration with employers: Strengthen and expand collaboration with employers to 

ensure that academic programmes are impacting the needs of the schools where graduates are 

employed. 

2. Job search and self-employment support: Provide resources and support for job search, such as 

resume workshops, mock interviews, entrepreneurship projects and access to job opportunities. 

3. Ongoing satisfaction surveys: Conduct periodic surveys of graduates to assess the effectiveness 

of the improvement actions implemented and make adjustments as necessary to raise the quality 

of their pedagogical intervention. 

4. Mentoring programmes: Establish actions where successful graduates can mentor current 

students for entry and promotion in the professional service. 

5. Involvement in events: Increase the participation of outstanding alumni in academic events and 

share their experiences. 

6. Ongoing communication: Maintain open and transparent communication with alumni, informing 

them of improvements made based on their feedback and how they contribute to the continued 

development of the institution. 

 

Academic management included the following elements: Design of the Institutional Alumni 

Follow-up Programme; collegiate approach and analysis of results from the previous cycle; presentation 

of the schedule of activities; determination of the sample for the following school cycle, presentation 

with educational authorities to reach agreements on the dates of interviews with employers; visits to 

graduates of the indicated generations; construction of follow-up results of the visits; articulation with 

academic follow-up areas; construction of improvement alternatives with institutional collegiate; 

collegiate assessment of alternatives for the future and participation of the graduates with papers in the 

forums of the institutional congress. 

 

However, in contrast to its definition and structure, it is clear that there are elements that require 

improvement in relation to the coincidence of the variables to carry out analyses with the information 

obtained through the instruments designed, in addition, it is necessary to improve and make the follow-

up more efficient in the operational part, involving employers and graduates in the activities. Although 

institutional agreements have been reached with regard to the information obtained and presented by 

those responsible for the programme, the need has been expressed for presentation in different modalities 

to support the possibility of continuing to analyse the scope and redefine work alternatives. 

 

In the programme's methodological process, it is necessary to point out that, although there are 

coincidences between the results of the information search, the categories and observables of the 

methodological process have not been described in detail in the work programme, which makes it 

difficult to follow up on the indicators that must be integrated in each instrument. On the other hand, it 

was possible to recognise that the process of coding the qualitative information and the databases requires 

technical improvement, as a consequence of the first comment. 
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Conclusions 

 

The Graduate Follow-up Programme is planned on an annual basis with the aim of optimising continuing 

education through knowledge of graduate performance, taking as a reference the opinion of graduates 

and employers, in order to generate information in favour of establishing improvements in the initial and 

continuing education processes, which implies an academic management in constant transformation. 

 

The findings obtained allowed us to identify areas of opportunity and were socialised in the 

institutional academies during the planning sessions at the beginning of the 2023-2024 school year, with 

the intention of orienting work strategies towards educational excellence. 

 

The follow-up of graduates is a complex process as it involves a number of important indicators 

in terms of quantity and quality for the development of research. On the other hand, in the approach to 

the subjects of the research, there are those who have been graduates for more than two years without 

having found employment, in addition to the eventualities that occur in day-to-day work, which cannot 

always guarantee the obtaining of transcendental information for the work. 

 

With a large number of observables derived from the categories included in each data recovery 

instrument, it is essential to re-establish the derivation of the categories for the search for information, 

making it feasible to recognise opportunities for analysis beyond the merely descriptive and focused on 

an outgoing generation or localised by their employment situation in basic education schools. 

 

Declarations  

 

Conflict of interest 

 

The authors declare that they have no conflicts of interest. They have no known competing financial 

interests or personal relationships that might have appeared to influence the article reported in this 

chapter. 

 

Authors' contribution 

 

Marín, Yolanda, Marina: Original draft, revision, data curation. 

Hernández, Susana: Statistical analysis, revision and correction. 

Díaz, Luis Roberto: Spelling and writing revision. 

 

Availability of data and materials 

 

The information contained in this document is available upon request from the main author. 

 

Funding 

 

No funding was received. 

 

Acknowledgements 

 

We would like to thank all the graduates for their kind support in the application and completion of the 

surveys, as it was through their participation that we were able to obtain the data on which this research 

was based.  

 

Abbreviations 

 

HEIs Higher Education Institutions 

PISE Institutional Follow-up Programme for Graduates 

ENTLA Normal School of Tlanepantla 

PESE Programa Estatal de Seguimiento a Egresados (State Follow-up Programme for Graduates) 

EDINEN Strategy for the Institutional Development of Teacher Training Colleges 

SGC Quality Management System 



65 

 

PEFEN Programa Estatal de Fortalecimiento a la Educación Normal (State Programme to Strengthen 

Normal Education) 

ProFEN Programme for the Strengthening of Teacher Training Colleges 

 

References 
 

Background 

 

Garzón, C. A. (2018). Modelo para el Seguimiento y Acompañamiento a Graduados (SAG), una visión 

holística de la gestión de la calidad de la educación superior. Educación Vol. XXVII, N° 52, marzo 2018, 

P.p. 201-218.  
 

Guzmán, S. S. et.al. (enero-marzo,2008). Estudio de seguimiento de egresados: recomendaciones para 

su desarrollo Innovación Educativa, vol. 8, núm. 42, P.p. 19-31 Instituto Politécnico Nacional, Distrito 

Federal, México.  
 

Pérez, M. E. C.; Dotor, F. S.; Segura, G. D. y Reyes, H. M. (2022). Programa Estatal de Seguimiento a 

Egresados para las Escuelas Normales Públicas del Estado de México. Documento orientador.  
 

Basic  
 

ANUIES. [2005]. La educación superior en el siglo XXI, Líneas estratégicas de desarrollo, Ciudad de 

México, ANUIES.  
 

Aldana, B. G. M., Morales, G. F. A., Aldana, R. J. E., Sabogal, C. F. J. & Ospina, A. A. R. (Diciembre, 

2008). Seguimiento a egresados. Su importancia para las instituciones de educación superior. Revista 

Teoría y praxis investigativa. Vo. 3, No. 2. P.p. 61-65. Centro de Investigación y Desarrollo, Fundación 

Universitaria del Área Andina.  

 

De Ibarrola, M. [2005]. Educación y trabajo. Revista mexicana de investigación educativa, 10 (25), 303-

313.  

 

De Vries, W. y Navarro, Y. [2011]. ¿Profesionistas del futuro o futuros taxistas? Los egresados 

universitarios y el mercado laboral en México. Revista Iberoamericana de Educación Superior, 4, (2), 3-

27.  

 

Gutiérrez, C. I. & Fernandez, J. (2024). Diseño del sistema de gestión de calidad en la Institución 

Educativa Sixto María Rojas bajo los requisitos de la NTC ISO 21001: 2019.  

 

Martí-Noguera, J.J., Licandro, O, & Gaete-Quezada, R.. (2018). La Responsabilidad Social de la 

Educación Superior como Bien Común. Concepto y desafíos. Revista de la educación superior, 47(186), 

1-22. 

 

Rodríguez-Ponce, E. & Pedraja-Rejas, L.  (2015). Estudio exploratorio de la relación entre gestión 

académica y calidad en las instituciones universitarias. Interciencia, 40(10), 656-663.  

 

Support  

 

Salazar, C.; Verduzco, L. & de la Peña, C. [Marzo, 2015]. Diseño de un sistema de seguimiento de 

egresados de la Universidad Pedagógica Nacional Unidad 161 de Morelia, Michoacán. En Segundo 

Congreso Latinoamericano de medición y evaluación educacional, COLMEE.  

 

UACH. [2012]. Universidad Autónoma de Chihuahua. Estudio de seguimiento de egresados DES 

economía internacional. Dirección de extensión y difusión cultural de la universidad de la UACH.  
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mailto:Modelo%20para%20el%20Seguimiento%20y%20Acompañamiento%20a%20Graduados%20(SAG),%20una%20visión%20holística%20de%20la%20gestión%20de%20la%20calidad%20de%20la%20educación%20superior.
mailto:).%20Estudio%20de%20seguimiento%20de%20egresados:%20recomendaciones%20para%20su%20desarrollo%20Innovación%20Educativa,
mailto:).%20Estudio%20de%20seguimiento%20de%20egresados:%20recomendaciones%20para%20su%20desarrollo%20Innovación%20Educativa,
mailto:Programa%20Estatal%20de%20Seguimiento%20a%20Egresados%20para%20las%20Escuelas%20Normales%20Públicas%20del%20Estado%20de%20México.
mailto:Programa%20Estatal%20de%20Seguimiento%20a%20Egresados%20para%20las%20Escuelas%20Normales%20Públicas%20del%20Estado%20de%20México.
mailto:La%20educación%20superior%20en%20el%20siglo%20XXI
mailto:Seguimiento%20a%20egresados.%20Su%20importancia%20para%20las%20instituciones%20de%20educación%20superior.
mailto:Educación%20y%20trabajo
mailto:¿Profesionistas%20del%20futuro%20o%20futuros%20taxistas?%20Los%20egresados%20universitarios%20y%20el%20mercado%20laboral%20en%20México.
mailto:¿Profesionistas%20del%20futuro%20o%20futuros%20taxistas?%20Los%20egresados%20universitarios%20y%20el%20mercado%20laboral%20en%20México.
mailto:Diseño%20del%20sistema%20de%20gestión%20de%20calidad%20en%20la%20Institución%20Educativa%20Sixto%20María%20Rojas%20bajo%20los%20requisitos%20de%20la%20NTC%20ISO%2021001:%202019
mailto:Diseño%20del%20sistema%20de%20gestión%20de%20calidad%20en%20la%20Institución%20Educativa%20Sixto%20María%20Rojas%20bajo%20los%20requisitos%20de%20la%20NTC%20ISO%2021001:%202019
mailto:La%20Responsabilidad%20Social%20de%20la%20Educación%20Superior%20como%20Bien%20Común.%20Concepto%20y%20desafíos
mailto:La%20Responsabilidad%20Social%20de%20la%20Educación%20Superior%20como%20Bien%20Común.%20Concepto%20y%20desafíos
mailto:Estudio%20exploratorio%20de%20la%20relación%20entre%20gestión%20académica%20y%20calidad%20en%20las%20instituciones%20universitarias
mailto:Estudio%20exploratorio%20de%20la%20relación%20entre%20gestión%20académica%20y%20calidad%20en%20las%20instituciones%20universitarias
mailto:Diseño%20de%20un%20sistema%20de%20seguimiento%20de%20egresados%20de%20la%20Universidad%20Pedagógica%20Nacional%20Unidad%20161%20de%20Morelia,%20Michoacán
mailto:Diseño%20de%20un%20sistema%20de%20seguimiento%20de%20egresados%20de%20la%20Universidad%20Pedagógica%20Nacional%20Unidad%20161%20de%20Morelia,%20Michoacán
mailto:Universidad%20Autónoma%20de%20Chihuahua.%20Estudio%20de%20seguimiento%20de%20egresados%20DES%20economía%20internacional.
mailto:Universidad%20Autónoma%20de%20Chihuahua.%20Estudio%20de%20seguimiento%20de%20egresados%20DES%20economía%20internacional.


66 

 

The teacher training process in a Normal Public School of the State of Mexico: A 

look from the experience of a group of graduates 

 

El proceso de formación docente en una Escuela Normal Publica del Estado de 

México: Una mirada desde la experiencia de un grupo de egresados 
 

Salazar-Sánchez, Leonel*a 

 

a Escuela Normal de Atlacomulco •  KPB-4394-2024 •  0009-0008-8605-9164 •  2028192 

 
CONAHCYT classification:                         DOI: https://doi.org/10.35429/H.2024.3.66.75 

 

Area: Social Sciences  

Field: Education sciences 

Discipline: Education 

Subdicipline: Comparative education 

 

 

Key Handbooks 

 
This article contributes to the generation of science by offering a new perspective on teacher training, based on the 

experiences of a group of graduates of a public normal school in the State of Mexico. This study not only compiles the 

successes that the graduates identify as positive in the training process, but also points out areas of opportunity to improve 

teacher training. In addition, it explores how these graduates perceive their professional reality in the current context, thus 

providing a renewed vision of the challenges and opportunities in the educational field. This comprehensive perspective 

allows for a deeper analysis of the effectiveness of training methods and their impact on teaching practice, emphasizing 

once again that real-life experiences are important for the constant improvement of teacher training, enriching the 

discussion on the evolution of education in Science and Technology. The article offers a detailed understanding of how the 

individual experiences of these graduates reflect or contrast with the teacher training process they lived through. Through 

the analysis of their stories, the article allows for a broader comparison with others between the experience of the training 

processes that each graduate had, facilitating the identification of common patterns and significant differences. This 

approach allows for a deep analysis of the reality experienced by each graduate, revealing both the strengths and the areas 

of opportunity in teacher training, and contributes to a richer and more nuanced vision of educational dynamics, in addition 

to serving the normal education institution as a dialectical enrichment to contrast its successes and possible failures. The 

experience of teacher training reveals that most graduates (8 out of 25) rated their process as "regular", highlighting a 

common lack of teaching tools and strategies on the part of teachers. This suggests the need to improve the pedagogical 

and didactic preparation of educational personnel and provide adequate resources to future educators. However, 15 

graduates positively valued the support received during their training and expressed interest in delving deeper into the 

discipline of History. Despite recognizing a gap between theory and its practical application, students highlighted the 

quality of the support received, especially in the graduation and job placement phase. Research shows that 88% of graduates 

are satisfied with their training, although they suggest improvements in disciplinary specialization and in the use of teaching 

resources. Currently, 20 of 25 graduates have teaching positions, while 2 are looking for employment for reasons unrelated 

to the training process. 

 

 

 

 

 

 

 

 

 
Citation: Salazar-Sánchez, Leonel. 2024. The teacher training process in a Normal Public School of the State of Mexico: A 

look from the experience of a group of graduates. 66-75. ECORFAN. 

 

*  [leonel.salazar@escuelanormaldeatlacomulco.edu.mx]  

 

Handbook shelf URL: https://www.ecorfan.org/handbooks.php 

 

 

ISBN 978-607-8948-24-6/©2009 The Authors. Published by ECORFAN-Mexico, S.C. for 
its Holding Mexico on behalf of Handbook HESPCU. This is an open access chapter under 

the CC BY-NC-ND license [http://creativecommons.org/licenses/by-nc-nd/4.0/] 

 
Peer Review under the responsibility of the Scientific Committee MARVID®- in 

contribution to the scientific, technological and innovation Peer Review Process by training 

Human Resources for the continuity in the Critical Analysis of International Research. 
 

https://ror.org/02bddmq11
https://www.webofscience.com/wos/author/record/KPB-4394-2024
https://orcid.org/0009-0008-8605-9164
https://doi.org/
https://www.ecorfan.org/handbooks.php
http://creativecommons.org/licenses/by-nc-nd/4.0/
https://www.marvid.org/


67 

 

Abstract 

 

The purpose of this study is to compile the teacher training experiences of a group of graduates from a 

Public Normal School in the State of Mexico to analyze them qualitatively and learn how they 

experienced their academic process, their insertion into the world of work, their level of satisfaction with 

the institution and experiences in general to determine if there is a relationship between the satisfaction 

of the graduates and the quality and areas of opportunity of teacher training that they received from the 

Normal School. 

 

 
 

Teacher Trining, Normal School, Expiriences 

 

Resumen 

 

El presente estudio tiene como finalidad recopilar las experiencias de formación docente de un grupo de 

egresados de una Escuela Normal Publica del Estado de México para analizarlas de manera cualitativa y 

conocer cómo vivieron su proceso académico, su inserción al mundo laboral, su nivel de satisfacción con 

la institución y experiencias en general para determinar si existe relación entre la satisfacción de los 

graduados y, la calidad y áreas de oportunidad de formación docente que recibieron de la Escuela Normal. 
 

 
 

Formación de profesores, Escuela normal, Experiencias 

 

 

 

 

 

 



68 

 

Introduction 

 

Teacher training is currently the subject of debate, as different reforms have been carried out around the 

world that benefit or harm future teachers who will teach at some level of education. 

 

In the Latin American region, with the new political order that has emerged in recent years, with 

a political spectrum more inclined to the so-called ‘left’, reforms to educational programmes in basic, 

secondary and higher education have not been long in coming. 

 

Such is the case in Mexico, where education reforms have been of a social nature and inclined 

towards the new current of thought called ‘Mexican Humanism’. This education has a decolonial 

character, and a pedagogical tinge based on the style of proposals that Freire, Mariátegui and other Latin 

American pedagogues have put forward. The educational reform has proposed to ‘revalue teachers’ who 

in past administrations were evaluated in order to keep their posts, arguing that this evaluation is based 

on the educational improvement of teachers. But was the root of the educational backwardness really in 

the teachers? Wouldn't it be a better option to question the training of teachers, rather than their work full 

of experience? 

 

Analyzing the teacher training process in the whole country is a very wide range of study, so it is 

necessary to delimit it to the most populated state in the country and how it has the training processes 

only in its public teacher training schools: the State of Mexico. 

 

According to figures, the State of Mexico is the state with the most teachers in the country, with 

244,963 teachers in service, representing 12.14% of the total population of educators in the country. 

Being the state with the highest demand for education workers, the state government has the need to 

reproduce a machinery that trains teachers to meet this demand; 36 public teacher training colleges of 

the State of Mexico, distributed throughout the state, participate in this machinery in order to offer 

degrees focused on the different levels of basic education. 

 

Teacher training in the public teacher training college and insertion into the world of work is an 

isolated case study, since there is no precise data on the experience of the teacher training student in a 

public teacher training college in the State of Mexico, which increases the possibilities of educational 

backwardness at this level, leading to more serious problems such as the lack of teacher preparation, the 

inexperience of a recent graduate or even the quality of teacher training education. For this reason, the 

question arises as to how recent graduates perceive the teacher training process at the teacher training 

college and how this supports their entry into the labor market. 

 

This study aims to compile the experiences of a group of graduates from a public teacher training 

college about their experience of teacher training and entry into the world of work through data collection 

instruments such as interviews with open questions in order to find out and analyze the perspective of 

each one of them. As a central hypothesis, it is proposed that, if there are answers located in a polarized 

spectrum between positive or negative, based on the teacher training experience of each graduate, it will 

be possible to determine an approach to determine the level of satisfaction with the teacher training 

process of each graduate. It is important to know whether graduates are satisfied with the tools, 

knowledge, skills and competences acquired in their training process at the teacher training college, as 

this is reflected in their teaching practice in the classroom, which translates into educational improvement 

with teachers who are prepared and competent to face the challenges that the school world presents them 

with. In addition, identifying the points where graduates are not satisfied would serve the institution as 

an area of opportunity for improvement. 

 

Using a qualitative methodology, we will analyze and study the processes of teacher training, 

courses, support, internships, graduation and entry into the world of work, as well as the students' 

experience of the aforementioned. The added value, unlike other techniques, is that this research does 

not only aim to quantify the level of satisfaction of the graduate student with his or her training process, 

but that there are more narrative tools that allow us to know the perspective of different subjects in reality. 

Before knowing the perspective of each subject and the bulk of the research, it is necessary to know the 

functionality of a public teacher training college in the state of Mexico, in order to contextualize the 

study. 
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The public teacher training college in the State of Mexico 

 

A public teacher training college in the State of Mexico generally follows a similar format to other teacher 

training colleges in Mexico. These institutions are designed to educate and train teachers to work in the 

public education system of the state and the country. 

 

One of the purposes of public teacher training schools is to: “To train teachers in Education in 

different specialties, through the current study plans and programmes, in accordance with the needs and 

demands of the state population; as well as to provide pedagogical updating for the personnel who work 

at the different educational levels”. Secretary of Education (2023). 

 

In terms of infrastructure, a typical regular school might have classrooms for theory classes, a 

library with educational resources and a computer room. They also usually have common areas, such as 

patios or green areas, where students can socialise and participate in extracurricular activities. 

 

The curriculum of a public teacher training school in the State of Mexico would include a 

combination of theoretical and practical courses related to pedagogy, educational psychology, teaching 

techniques, child development, among other topics relevant to teacher training. In addition, teacher 

training students can carry out teaching internships in primary and secondary schools to apply the 

knowledge acquired in the classroom. It is important to note that public teacher training colleges are 

usually subject to the guidelines and regulations established by the Ministry of Public Education (SEP) 

of the State of Mexico and the federal government. 

 

Each teacher training college organizes according to its particular case, through departments or 

educational centers, such as the following: 

 

- Cultural promotion and dissemination 

- Initial training 

- Educational research and innovation 

- Postgraduate 

- Liaison  

- Human resources 

- School control 

- Graduation 

- Postgraduate 

 

The organization of the departments varies according to the teacher training college and its needs. 

They are in charge of the academic and institutional organization. 

 

However, they are not the whole basis of the organizational chart, since the educational authorities 

are the ones who guide the functioning of the institution; they have an academic deputy director, an 

administrative deputy director and a school director. 

 

This is the structure of the 36 Public Teacher Training Colleges of the State of Mexico that 

function as a matrix for the training of teachers throughout the state, graduating education professionals 

to meet the demand throughout the State of Mexico. 

 

Context of the study 

 

The Escuela Normal de Atlacomulco ‘Profesora Evangelina Alcántara Díaz’ (ENA) is the focus of the 

research, taking as a sample the 28 graduates of the Bachelor's Degree in Teaching and Learning History 

in Secondary Education. Located in Atlacomulco, Mex, a semi-urban context, with growing economic, 

industrial, agricultural, formal and informal commerce, as well as a rich cultural present and political 

history marked throughout the country, the school is the heart of the normal schools in the northern part 

of the State of Mexico. The context of the study group is dynamic, in general, participatory, united and 

with almost no problems of coexistence within the student body. With four years of experience in teacher 

training, each of the 28 graduates has an opinion and comments on their own experience. In order to 

study the teacher training experience, they received, an interview was structured and answered by each 

of the students.  
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Data collection instrument 

 

The students were subjected to an in-depth structured interview in order to explore in detail their 

experiences during their teacher education. This interview addressed a number of key aspects, including 

teaching practice, the support provided by the teaching staff, the degree process, as well as the relevance 

and usefulness of the courses taught during their bachelor's degree in education. Through this feedback 

process, a comprehensive picture was obtained of how these elements have contributed to enriching their 

educational practice and facilitated their transition to professional practice in the field of teaching. It is 

necessary to mention that the interviews were anonymous, with the intention that the interviewee would 

be as objective as possible in his or her response. 

 

The questions are open-ended, as they allow for more useful qualitative feedback to understand 

and interpret the students' opinion of reality, and the last question is closed, with a yes or no option, in 

order to quantify the result of the interview. The questions were as follows:  

 

1. What do you consider your teacher training experience at the teacher training college to have been 

like? Why? 

2. How did the courses prepare you academically and professionally to face the challenges of 

teaching practice? If you consider that they did not prepare you, please also give your answer. 

3. How were you accompanied by the teachers of the institution in your training process? 

4. How did you experience the process of entering the world of work and in what way did the teacher 

training college support this process? 

5. Are you satisfied with your teacher training process at the teacher training college from which 

you graduated? 

 

Methodology 

 

For the development of the article, the didactic proposal for the qualitative analysis of interviews by Seid 

(2016) will be used, which proposes 7 methodological steps: 

 

1. Transcription: Transcribing each of the interviews as they were recorded. 

2. Gridding: Organising the information in a way that allows it to be processed. 

3. Coding: Transforming the information into something different, generating codes that allow 

standardising the answers. 

4. Elaboration of hypothesis: to make an assumption based on the identified codes. 

5. Analysis by grid or thematic axes: Carry out the analysis of each axis from which the information 

was organised. 

6. Synthesis: Write up the analysis of each grid. 

 

Results: Analysis of interviews 

 

Beginning with the methodology of Seid (2016), the interviews were transcribed exactly as Salazar 

(2024), and the references are annexed in a public domain link. This was done in order not to make chaff 

and saturation of information in the text. Likewise, each question was gridded question by question, that 

is to say, each question will be an axis of analysis to later generate the conclusions that emerge from this 

process. The coding was done by identifying with a different colour the most repeated concepts in the 

answers of the interviewees, thus generating a system of codes that will allow us to speak with precise 

data and fill in the reflections. 

 

The analysis and synthesis was done question by question, starting with question one, Hypothesis: 

Concepts were found in questions 1 and 3 and 4 as ‘Good’, ‘Regular’ and ‘Bad’; in questions 2 and 5, 

they were situations of experience and finally, in the sixth question, the answers were yes and no. 

Therefore, if there are answers located in a polarised spectrum between positive or negative, it will be 

possible to determine the level of satisfaction with the teacher training process of each graduate. 

 

For the analysis, due to issues that were clarified in the first step of the methodology, only six 

random responses were included, and it is also clarified that the complete responses are attached and are 

based on the document by Salazar (2024), which can be found in the references. 
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The first question asked was the following: How do you consider your teacher training experience 

at the teacher training college to have been? Why? 

 

The answers received were as follows: ‘I honestly learned a lot of things in practice... I wish some 

teachers would have provided us with more tips and advice on how to deal with difficult cases in 

secondary schools.’  

 

“Neither good, nor bad, I think it was to some extent good for teaching practice, however, I 

expected better theoretical training in terms of historical content”. 

 

"Fair I think some teachers should prepare their classes and not just leave reading sheets with 

organizers without socializing at least.” 

 

In these first three responses received, there is an experience where the graduates qualify it as 

‘Regular’ and in the three responses they emphasise the preparation of the classes, content or even advice 

from the teachers who teach the curricular courses, it can be seen that the graduates expected more from 

the content, classes and the student-teacher relationship. However, it is necessary to highlight that in one 

response, the importance and relevance of the teaching practices for learning about one's own educational 

practice is recognized, something that the teacher training college emphasizes very much in the teacher 

training process. 

 

"Well. Taking as a reference that the pandemic occurred, a situation that changed the work 

dynamic for both teachers and students”. 

 

‘Fair, as there were some courses where the teachers only asked us to summaries readings, but 

they didn't explain or anything’. 

 

"Good, it gave me a good basis to get a place”. 

 

It can be interpreted that 8 out of 25 graduates qualify their training process as regular, proof of 

this are these three answers that demonstrate once again the area of opportunity that the institution has, 

nothing is mentioned about the preparation of the teachers, but rather, about the little use of didactic tools 

used for the approach of the subjects. However, one of the graduates is aware that the work dynamics 

changed with the pandemic, a study variable that was not considered, but that one of the answers recalls 

it. 

 

"Good, because of the support I received from the academic and administrative staff of the 

ENA”. 

 

Although only 6 random responses were taken, it was decided to use this one as an example, as it 

is one of the graduates who rated their teacher training as ‘good’, also highlighting the good support 

provided by the teaching staff. 

 

8 out of 25 graduates rated their teacher training process as ‘fair’, all agreeing that one of the areas 

of opportunity was the lack of teaching tools, strategies or resources on the part of the teachers who 

taught the courses. 

 

Likewise, 15 graduates rated their teacher training at the Teacher Training College as ‘Good’, 

praising the institution's successes such as the support of the academic staff, the limitations of the 

pandemic and the goal of having the foundations to be assigned to a teaching position in the public sector, 

which were acquired in the teacher training process. One more negative response to the teacher training 

process, and one question that was not answered, were not left out. However, only these specific topics 

were touched upon, forgetting to mention experiences in other areas of teacher training such as academic 

preparation or insertion into the world of work, in this sense the following questions will give a broader 

picture of the reality that each of the graduates lived and live. 

 

The next question to analyze your answers is: In what way did the courses prepare you 

academically and professionally to face the challenges of teaching practice? If you consider that they did 

not prepare you, please also argue your answer. The responses received were as follows: 
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"Depending on the course and also the learning autonomy of the student. The theory allows you 

to have a vision of what can be addressed in the application of the classes, but, putting it into practice is 

different because it is the place where you learn the most. I consider it was enough, but I don't consider 

it perfect. It also depends on what you want to achieve”. 

 

“The courses strengthened my perspective on education in Mexico, however, I always noticed 

that there are many things that are left out, for example, getting to know archaeological sites and even 

more that I am a graduate of LEAHES”. 

 

"Some courses were very influential in my education because the teachers linked the topics with 

what we were going to apply in our professional practices and, later, in our own classrooms”. 

 

Two of these three responses denote a gap between theoretical knowledge and reality in 

educational practice, with theory and practice being at odds, but, between the lines, it is interpreted that 

the courses strengthened the academic preparation, vision and thinking of the students. It is interesting 

how the subject of disciplinary knowledge is touched upon, as a group of graduates who will be working 

in one discipline (history), so that, in the answers, the students denote their desire to have had a little 

more contact with the discipline of history. 

 

‘It is fundamental, but it is also important to balance it with practice, as we deal with situations 

in the classroom that sometimes we don't know how to deal with’. 
 

‘They were adequate to the preparation, but I consider that when the teachers give classes, it 

should be as they require it when the practices are carried out’. 
 

"If I was prepared only that in some courses, I thought it would be deeper, but not at all and I 

would like the courses to give what really matters”. 
 

The following answers obtained are the result of good preparation, however, everything seems to 

indicate that the graduate would have liked to go deeper into each course, and it is also worth mentioning 

that one of the answers identifies the gap between theory and practice. 
 

That is to say, in this section, the graduate students recognize the preparation that the courses give 

them, and they also express their desire to go more deeply into the courses and, above all, into the 

discipline of History as such. Moreover, the gap between theory and practice in the classroom is evident. 

The third question under analysis is the following: How did the teachers of the institution accompany 

you in your training process? And the answers obtained were as follows. 
 

"Some were a great support to learn and improve as a trainee teacher. However, others were an 

academic obstacle because they did not have the necessary training to teach at a higher level, others 

were not empathetic and showed superiority and despotism” 
 

“I simply approached the teachers who inspired me the most confidence and above all 

extracurricular knowledge... In that aspect I have nothing to comment on because I always received their 

support” 
 

"In percentage: 70 per cent. There was a rapprochement in the training process. I can't talk about 

100 per cent when there was the moment of the development of the online classes”. 

 

In the majority of the responses received, 17 of the students recognise the great support they 

received from the teachers in their training process, however, there are specific cases as shown in the 

responses. One graduate argues not so good experiences with some teachers, because of their ‘lack of 

academic training’ or shining for their ‘superiority’, is undoubtedly one of the graduates who has a 

different opinion to the rest; however, another student recognises their work, but does not give 100% of 

the credit, and not because the teachers do not deserve it, but because of the factor that we are failing to 

consider and that affected the dynamics of the classes: The pandemic. Therefore, 8 graduates rate their 

experience between negative and average. 

 

“Perfect, excellent academic support" 

“For the most part, excellent” 

"Good all quiet” 
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The other responses obtained were mostly of this style, the graduates only limiting themselves to 

rating the support of the teaching staff as good. In summary, the students (17/25) rated the support 

provided by the teaching staff as ‘good’, except for 3 cases with different experiences. 

 

The last stage of the teacher training process is the graduation and labor market insertion, so a 

question was posed to the graduates that could respond to their experiences in these areas: How did you 

experience the process of insertion into the labor market and how did the teacher training college support 

this process? 

 

The answers received were as follows: "With a certain nervousness. Because now it is a greater 

responsibility to have the students. The Normal allowed us to develop the process, with documents 

and with the follow-up for registration. There was accompaniment and support in that part. 

Remembering that they allowed access to the computer center for the registration”. 

 

‘Calm but worrying due to the time it took for my name to appear on the lists, but thanks to 

the fact that I graduated from the normal I was able to seek support from teachers who helped me 

with information to solve problems and details during the process of assigning vacancies.’  

 

"It is very different from the world of work to being in a teacher training college... But honestly, 

I only felt the support of teachers who held me in esteem and from then on, the teacher training college 

has only supported me with the process of obtaining my degree.” 

 

This is the most important point for the institution in the teacher training process, since most of 

the graduates express a deep appreciation for the work of the teacher training college, since it allowed 

them to be accompanied from the moment, they registered for an appointment to apply for a teaching 

post, to the follow-up of their labor market insertion. In the responses received, it can be seen that even 

the divided opinions recognize the support work of the Teacher Training College in the processes of 

graduation and entry into the world of work, also mentioning the support of the teachers in resolving 

doubts or personal situations with their graduation. 

 

“The normal support up to a certain point and that is correct, but in the labor insertion it was a 

bit complicated and very closed” 

 

“In the good experience of being in front of the group it really helps a lot”. 

 

“At the moment, I am not yet working in the field of teaching”. 

 

The graduates also mention that the experience they had in front of a group during the professional 

practice helped later on to practice in the classroom already in service; however, what stands out most in 

this question are two graduates who mention their employment status, as they were not able to enter and 

obtain a teaching post. This would leave doubts for future research, to know the causes and reasons why 

they are not working, because it would not be very objective to say that it is thanks to the teacher training 

process. 

 

In itself, this question is the one that strengthens and recognizes the work of the institution in the 

accompaniment of the degree and the orientation to enter the labor field, since 15 out of 25 graduates 

positively recognize the institutional support, however, 9 of them attribute qualities to this process as 

‘Stressful’. However, even analyzing these 4 questions is not enough to determine a judgement on the 

teacher training process, so the last question was asked: Are you satisfied with your teacher training 

process at the teacher training college from which you graduated? 

 

The answers were quantified with only two responses in order to determine a clearer judgement 

of the graduates about their teacher training process. The answers were as follows: 22 students answered 

that they were satisfied with the teacher training they received at the teacher training college, while only 

3 students answered that they were NOT satisfied with the teacher training process.  
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Box 1 

 

Figure 1 

Satisfaction survey                                                                         
Source: Own elaboration 

 

Interpreting Graph I, a large majority of the graduates are satisfied with their teacher training 

process; however, there are points that reflect areas of opportunity for improvement in this process, as 

mentioned in the answers to the 4 previous questions. 

 

The student responses help to enrich the research, bridging the gap between qualitative and 

quantitative for analysis and synthesizing the conclusions. 

 

Conclusions 

 

In conclusion, the results obtained from the evaluation show that the majority of the graduates, 

specifically 8 out of 25, rated their teacher training process as ‘fair’. It is significant to note that they all 

agreed on a common area of opportunity: the perception of a lack of teaching tools, strategies or resources 

on the part of the teachers who taught the courses. 

 

This finding highlights the importance of strengthening the pedagogical and didactic preparation 

of teaching staff, as well as the need to provide future educators with the necessary tools and skills to 

effectively address classroom challenges. Addressing these shortcomings is critical to improving the 

quality of teacher education and ensuring that graduates are adequately equipped to provide quality 

education for future generations. However, 15 graduates responded positively to their teacher training 

experience, highlighting the good support provided by the institution's teachers during each graduate's 

stay at the teacher training college. 

 

It is also worth mentioning that the graduates recognize the value of the preparation provided by 

the courses, expressing their interest in taking them further, especially in the discipline of History. 

However, they also show a gap between the theory acquired in the classroom and its practical application 

in the educational environment. This finding highlights the importance of addressing more effectively 

the integration of theory with practice in order to improve the quality of teacher education and to prepare 

future educators more thoroughly and effectively. 

 

In addition, students rated the support provided by teachers during their training as ‘Good’, which 

reflects a satisfactory level of support and guidance from the teaching staff. However, it is important to 

note that three cases were identified with different experiences, suggesting areas for improvement in the 

quality and consistency of the support provided. The final part of the teacher training process is the most 

recognized by the students, as the responses show a great deal of accompaniment in the processes of 

graduation and job placement, the latter being important for finishing the training process at the teacher 

training college on a high note.  

 

In conclusion, in response to the central hypothesis of the research , ‘if there are responses located 

in a polarized spectrum between positive or negative, it will be possible to determine an approach to 

knowing the level of satisfaction with the teacher training process of each graduate’, it is moderately 

verified, since 88% of the graduate students are satisfied with their teacher training process, However, 

throughout the interview, the graduates mentioned areas of opportunity that could enhance the training 

process, such as deepening their knowledge of the disciplines in their specialty (history), the use of 

didactic tools and resources by the teachers in their classes, and leading by example. 

88%

12%

Are you satisfied with your teacher training process at the 

Normal School where you graduated?

Yes

No
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They also recognize the support of the teaching staff throughout their training process and how 

the professional internships and curricular courses contributed to their learning. Today, the graduates are 

experiencing the fruits of their teacher training, since 2 of the 25 graduates have a teaching post, while 2 

of them still do not, for different reasons, due to the process of teacher training, since 4 of them are not 

in service due to their own decisions, as mentioned above. In the end, the teacher training college fulfils 

its objective in the labor market: to train teachers to meet the demands of the labor market in the State of 

Mexico. 
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Abstract  

 

Communication within learning is an essential tool which bring to students a better development in the 

years where they are studying each subject at school. As teachers, it is imperative to know in what way 

and how to address students, that is why, the objective of this article is to share my experience in my own 

discourse analysis to reflect about it and help myself to strengthen some weak elements behind in my 

discourse with students. This analysis is supported by the contributions made by Searle (1994) and 

McCarthy (1991) who talk about the importance of giving our discourse an adequate meaning in order 

to provide the receivers with a concrete, clear and understandable message. The contribution made thanks 

to this analysis shows us that a language teacher (in this case English) must be careful with the way 

he/she shares a message with his/her students, since, otherwise, what the receiver understands will be 

interpreted in a totally different way from what we expect. 

 

 
 

Communication, Analysis, Learning 

 

Resumen 

 

La comunicación dentro del aprendizaje es una herramienta esencial para poder brindar a los estudiantes 

un favorable desarrollo dentro de los años que ellos brindan a aprender en cada una de las diciplinas que 

son impartidas en el colegio. Como docentes, es imperante saber de qué manera y como dirigirnos con 

los estudiantes, es por ello por lo que, el objetivo de este artículo es compartir mi experiencia dentro del 

análisis de mi propio discurso para después poder reflexionar sobre él y ayudarme a mí misma a reforzar 

aquellos elementos débiles dentro de mi discurso frente a los estudiantes. Este análisis se ve sustentado 

gracias a las contribuciones realizadas por Searle (1980) y McCarthy (1991) quienes nos hablan de la 

importancia de darle a nuestro discurso un sentido adecuado para brindar a los receptores un mensaje 

concreto, claro y entendible. La contribución realizada gracias a este análisis nos muestra que un docente 

de idiomas (en este caso inglés) debe de ser cuidadoso con la manera en que comparte un mensaje con 

sus alumnos, ya que, de lo contrario, lo entendido por el receptor será interpretado de una manera 

totalmente distinta a la que nosotros esperamos. 

 
 

Communication, analysis, learning 
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Introduction 

 

This article will present the experience of a student of the Bachelor's Degree in Teaching and Learning 

English in Secondary Education (LEAIES) of the Escuela Normal de Atlacomulco ‘Profesora Evangelina 

Alcántara Díaz’ in the fourth semester during the internship from March to June 2023. 

 

Within this theme, it is necessary to mention that in order to communicate it is imperative to 

implement speech, which is managed through language, this being ‘the human being's own ability to 

express thoughts and feelings through words, it is a system of signs used by a community to communicate 

orally or in writing’ according to Martínez Romero, Ortega Sánchez and Alba Romero (2021). Therefore, 

the idea of being able to investigate how a trainee teacher communicates with his or her students through 

a second language, English, was interesting. 

 

Within this line, it would be interesting to analyse how the trainee teacher communicates with 

students through a second language (L2), what mistakes I make when I express myself, the way I do it 

and how I use words to make myself understood by the students and at the same time to be able to 

maintain communication and interaction with them. 

 

In order to carry out this work, it was necessary to intervene in two courses, the first one was 

Discourse Analysis, which favoured the explanation of the communicative act in an oral and/or written 

way, deciphering and explaining within a context the code of a language, in this case English-Spanish. 

 

The other course involved was Teaching Work Strategies, which provided the facilities to be able 

to have an experience within a day of practice in front of a group and thus obtain the necessary tools to 

be able to carry out the analysis of an audio obtained in the process of the development of this day. 

 

The process of obtaining the audio was carried out in a secondary school located in Atlacomulco 

de Fabela, State of Mexico, Mexico. This municipality is characterised by a great variety of opportunities 

for different services.  

 

Within the municipality there are basic services such as drainage, electricity, drinking water, 

lighting, as well as some services developed throughout history such as educational services, health 

services, public and private services, and department stores that provide a variety of services to the 

population of this municipality and the surrounding areas. For this reason, many families find it 

favourable to obtain a place in a school of different levels for their children. 

 

In the secondary school where I carried out my internship, I noticed that the students came from 

different communities or municipalities surrounding this community, so that in these classrooms there 

was a diversity of cases in terms of the English language. 

 

The group with which this analysis was carried out was a second grade where the students were 

approximately 12-13 years old. 

 

At least in the areas where I have had the opportunity to carry out driving and observation 

practices, I have noticed that all the pupils have a different level of English due to various factors, but in 

this case, factors such as economic, educational and even family factors stand out. 

 

All these factors either helped or hindered the development of the pupils by making it easier or 

more difficult for them to understand the topics covered in the subject. 

 

Being a suburban community, the adolescents who attended this class were immersed in diverse 

contexts, which often limited the progress of the classes, as some students required more attention than 

others and those who were more at ease with the activities had to wait for the next task. 

 

This factor also made it difficult to communicate with the students in English, as it hindered their 

understanding of the language, and in order to develop classes in which the students could learn 

meaningfully, it was necessary, on most occasions, to mix Spanish and English or to give instructions in 

both languages. 
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Methodology 

 

In order to carry out this analysis, it was necessary to use a method that would provide me with steps that 

would allow me to work with the group and at the same time analyse the results that were obtained little 

by little. It is important to point out that the development of the research was carried out on a self-

financing basis, in gratitude for the collaboration of the institution where the teaching practice was carried 

out, highlighting the importance of the participation of the basic education institutions in the northern 

part of the State of Mexico that make possible the process of pedagogical intervention in teacher training. 

 

The methodology used is attributed to the psychologist Kurt Lewin (1946/1996, quoted by 

Colmenares and Piñero 2008), which is known as Action Research, defined by this psychologist as a 

research done by people where reflection is used, highlighting theory and practice in order to seek 

beneficial changes in favour of the problems studied. 

 

In order to carry out this methodology, it was necessary to use various research instruments such 

as an observation guide, a teacher's diary, a learning styles test, an interview with the institutional 

director, interviews with the students, a diagnostic test to find out the language level of the students and 

an audio taken from a class in the execution of the planning on the second day of practice. The data 

remains at the researcher's disposal to protect the identity of the participants; the names of the students' 

names have been changed for security purposes. 

 

The use of these instruments favoured the understanding of the events that took place during the 

day of observation practices and the day of execution practices in order to carry out the analysis of the 

discourse through the audio. 

 

This methodology, within the educational environment, is mainly characterised by investigating 

and analysing situations in education with the aim of improving it and creating change. The research 

subject, in this case the teacher, is an active subject in and of his or her practice, according to Suárez 

Pérez (2002). One of the contributions to be able to carry out the present research is that of the authors 

who base their report on the analysis of classroom discourse as a teaching tool for English language 

teaching Ordóñez, Molina and Mendoza (2022) where they point out that speech acts are a central axis 

in teaching reflection and with greater emphasis on English language teaching, in their publication they 

refer to how the context makes it possible for learning activities to focus on the students according to the 

teacher's indications. 

 

Another author who helps to define the favourable use of this methodology is Restrepo Gómez 

(2002) ‘it is an instrument that allows the teacher to behave as a long-range learner, as a lifelong learner, 

since it teaches him how to learn to learn, how to understand the structure of his own practice and how 

to permanently and systematically transform his pedagogical practice’, among the references to continue 

with the analysis. 

 

Therefore, this methodology was the right one to be able to analyse the main idea of the research 

where I, as a trainee teacher, would analyse my performance in the development of a class using the 

English language and what was the quality to be able to communicate with the students and how they 

corresponded to this interaction. 

 

The first instrument used was an observation guide that allowed me to gather information about 

the place where the secondary school is located, about the school itself, the groups with which I was 

working, a timetable for the work to be done, which allowed me to know and understand the context of 

the place where the school is located and from this to have more specific data about the students and thus 

to have a broader context of each of the students. 

 

The teacher's diary was applied within the group practice day, so that I could state in a table what 

I did, what I could have done differently, how to solve it, as well as the support of an author to back up 

my ideas. The learning styles test was taken from the Student Counseling and Learning Center at the 

University of California. It consisted of 24 statements that had to be rated on a score of 5, 3 and 1 in the 

boxes of always, sometimes and rarely, respectively. Within these, students added up a series of questions 

to obtain a total score and find out their learning style.  
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The interview with the principal was composed of 11 questions, which helped to gather general 

information about the most important aspects of the school, such as its strengths, its relationship with the 

community where it is located, the support given by parents to the school and their children's education. 

 

The student interview consisted of 18 items that collected information about their interest in the 

school and the subject, their motivation based on their most common likes and dislikes, how much they 

have learned about English and what activities they do to develop English outside of school. 

 

The diagnostic test consisted of four sections, each of them elaborated according to the then Key 

Learning (2017) in its cycle 4 developing level B1 according to the Common European Framework of 

Reference for Languages (CEFR). The first section was writing where students were tested on the 

congruence and spelling of words. In listening, students listened to two audios and from each one they 

answered a series of questions, underlining or crossing out the correct answer. In Reading, students were 

presented with a text, taking into account level B1 according to the CEFR, in which they read the text 

and answered 5 questions about it. Finally, the speaking section, where students were quickly asked a 

short series of basic questions which they answered verbally. 

 

Finally, the audio recording, which lasted approximately 30 minutes, helped me to analyse the 

speech I made in front of the group and the way in which I addressed them, as well as the interaction and 

the students' response to this practice. 

 

The instruments used to carry out this analysis allowed the methodology to be developed as the 

results were obtained, which were the best options for the work with the students to give the necessary 

results and thus make an optimal analysis of how the discourse of a teacher in training in the discipline 

of English is in relation to the management of classes with a second grade group in a municipality. 

 

Each one of the instruments favoured the realisation of the executed planning because in this way 

it was possible to analyse from the general to the particular and little by little build a planning where the 

students were interested in carrying out each one of the activities and thus obtain the best results where 

they reflected the concrete knowledge they had about the topics analysed in the classes, without leaving 

aside the main objective, which was to analyse how the discourse of the teacher in training, congruence, 

the correct use of words, good pronunciation, the use of the mother tongue (Spanish) and the use of an 

L2 (English) were immersed in a teacher-student communication. 

 

Results 

 

The discourse analysis was one of the most complex activities I have carried out during my undergraduate 

studies, but thanks to the good management of the resources collected and with the support of the 

teachers, the work left me with some personal learnings.  

 

Within the analysis of the results of the learning styles test, the following results were obtained 

(graph 01): 

 

Box 1 
 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1 

Learning styles test                                                                              
Source: Own elaboration 
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The results allowed me to analyse what would be the best way to manage each of the classes in 

order to provide the pupils with the necessary knowledge without leaving aside the other learning styles, 

and also helped me to think about what would be the dynamics for working on each of the activities 

planned. 

 

Regarding the diagnostic test, the results were as expected, since many students, because they 

live in or frequent the municipality, attend courses on English, which favours their development and 

improves their performance within the school year. The following graphs show the results obtained in 

each of the sections.  

 

Box 2 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2 

Diagnostic test, writing section                                                
Source: Prepared by the authors 
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Figure 3 

                           Diagnostic test, listening section                                        
                                                                                                   Source: Prepared by the authors 

 

Box 4 
 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4 

Diagnostic test, Reading section (2023) 
 

Source: Own elaboration 
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Box 5 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5 

Diagnostic test, speaking section (2023) 
Source: Own elaboration 

 

Generally, at about the halfway point, the results in each of the areas are in favour of their 

knowledge, which meant that, yes, the classes would be in accordance with the topics given by the head 

of the subject, but in accordance with the level obtained by the students. 

 

Making this diagnosis to the students helped me to analyze what would be the line to follow and 

what resources would be favourable to be able to carry out the activities and how to shape them until 

reaching the final product.  

 

This diagnosis also helped me to know how the dynamics of the class would be given, that is, at 

what level I would use English, what the complexity would be and about the dynamics of the classes and 

the interaction with the students to know if the reception and understanding of what I wanted to 

communicate to them was correct. 

 

During the execution of the classes, I could perceive that the different levels of knowledge of the 

language of the students hindered the progress of the planning, since while some students understood the 

exercises and carried out the activities, others did not fully understand what was explained or what was 

instructed and in this way, some asked for personalized help or others out of fear or embarrassment kept 

their doubts to themselves and did not carry out the work; When I noticed this, I tried to give a little more 

personalized attention and explain to the students again, sometimes in English, sometimes in Spanish, 

but almost always I tried to mix the two languages so that little by little they could relate to what I was 

explaining.  

 

This almost always worked, and in those cases where it did not, I had to be a little more explicit 

(almost always in Spanish) so that the students would understand what I wanted to say or explain what 

the activity to do was. 

 

In the class where the audio was obtained, it was one of the last sessions, so the students were 

making their final product, which consisted of making an anecdote that they had experienced.  

 

Among the topics to be developed, the teacher provided feelings (emotions) and verb to be in past 

(verb to be in past) so that throughout the two weeks working with the group, vocabulary, grammar, 

pronunciation, speaking, reading and writing activities were developed so that the students could develop 

in different ways what they were gradually learning in class, starting with words until they were able to 

create sentences that explained an anecdote.  

 

Within the audio, some of the fragments analysed were as follows:  
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Box 6 

Table 1 

Table of discourse analysis of the trainee teacher through a transcription code (2023) 
No. Speech Act Audio fragment 

23 

05:58.45 

S31<L1 sp>: [Profa, tengo una duda] 

T1<L1 sp>: ↑[Dígame]↓ 

S31<L1 sp>: [Ya ve que (.) en e::::l de tiempo:] 

T1<L1 sp>: ↑[aja]↓ 

S31<L1 sp>: [Solo le pongo::::] 

T1<L1 sp>: [Le tiene que poner ↑it was↓ y el tiempo. ↑It was↓ yesterday, ↑it was↓ a month ago, ↑it was↓ the last 

year] 

S31: [↑it was↓ many years ago] 

T1: [It was many years ago, exactly!] 

27 

07:41.33 

S06<L1 sp>: .[¿YA PUEDO IR?]. 

T1<L1 sp>: [¿Ya regreso::: Ri?] 

S06<L1 sp>: [Ya.] 

S21<L1 sp>: [Ya acabe: profa:] 

T1<L1 sp>: [voy] 

S19<L1 sp>: .[↑¿Puedo ir al baño?↓] 

T1<L1 sp>: (.)[ahorita permíteme] 

S21<L1 sp>: .[XXXX la pegue, la tuve que pegar]. 

S35<L1 sp>: .[¿Por qué como le quedó?]. 

T1: [In ↑the zoo↓, ¿Ok? <L1 sp>Le falta el the (.) ‹Sí›, ahorita se lo sello=↑Recorte y pegue↓ por favor] 

S03<L1 sp>: [‹¿Qué es aquí en ↑feeling?↓›] 

T1<L1 sp>: [¿En feeling?, Como te sentiste]= 

S06<L1 sp>: .[Brayan O´conner]. 

T1<L1 sp>: [En el feeling es como te sentiste. I was happy, I was hungry, I was ashamed] 

S03: [confused!] 

33 

10:27.79 

T1<L1 sp>: [↑SA↓, ↑¿Ya?↓] 

T1<L1 sp>: [↑Al, ¿Ya casi?↓] 

S04<L1 sp>: [N:o!] 

S03<L1 sp>: .[↑pro:fa↓, aquí ya no sé ↑qué hacer↓]. 

T1<L1 sp>: [aquí tiene que poner el lugar en donde paso su experiencia!] 

S03<L1 sp>: [es que no:!, así co:mo, ¿Qué: experiencia? ¿Experiencia de qué?] 

T1<L1 sp>: [¿Te acuerdas que ustedes estaban hablando algo de fútbol:l o ↑no sé:↓ algo así?] 

S03<L1 sp>: [↑¿Cuándo?↓] 

T1<L1 sp>: [E::::h, las clases ↑pasadas↓ que vine] 

S03<L1 sp>: [A:::h!] 

T1<L1 sp>: [Estaban hablando de sus partidos de futbol que tuvieron aquí: afu:era o algo ↑así↓  (.) entonces 

puede poner, ↑¿En dónde fue?↓] 

S03<L1 sp>: [En la ↑school! ↓] 

T1: [In (.) ↑the↓(.) school] 

S03<L1 sp>: [↑¿CÓMO?↓] = [¿La T con H?  ↑¿The?↓ ¿Así?] 

T1<L1 sp>: [↑ajá!↓ T,H,E,= T,H,E] 

46 

15:53.31 

T1<L1 sp>: [↑RI↓ , ¿Ya tienes? = (.) Sa, ↑¿Ya?↓] 

S19<L1 sp>: .[Profa, ¿Y si ya lo corte?]. 

T<L1 sp>: [todavía no era cortarlo.]  ↑A ver↓ (.) listen, Es, LISTEN A VER ↑everyone↓  Ga, Ko. ↑HERE WE 

HAVE↓ our activity, tenemos nuestra actividad, ↑Su↓ hoja esta, así como esta, de este lado tenemos una línea 

delgadita y punteada la vamos a doblar  hacia la mitad, ¿Ok? 

S09<L1 sp>: [↑Ya!↓] 

S03<L1 sp>: .[¿Cómo?]. 

T1: [↑please fold it!↓, <L1 sp>la doblamos] 

S03<L1 sp>: .[↑ajá! por eso↓, para que quede como librito ¿Veda?]. 

T1<L1 sp>: [Sí para que quede like a not- Like a book, como un librito!] 

S26<L1 sp>: .[a ver otra vez profa]. 

T1<L1 sp>: [↑Esta así!↓,= la ↑doblamos así!↓] 

S23<L1 sp>: .[¿Esto lo vamos a entregar hoy?]. 

T1<L1 sp>: [así, = ↑sí!↓] 

S23<L1 sp>: [↑A:::::h↓] 

50 

17:18.47  

 

T1<L1 sp>: [↑AHORA, A VER↓(.) Ya que la tenemos así ↑Ric↓]= 

S19<L1 sp>: .[ajá!]. 

T1<L1 sp>: [You going to↑ cut↓] 

S30<L1 sp>: [↑¿Recortarla?↓] 

T1<L1 sp>: [↑ajá↓Van a cortarla pero solamente donde esta la línea punteada ↑¿Ok?↓] 

S11<L1 sp>: [↑¿ASÍ doblada?↓] 

T1<L1 sp>: [↑Sí↓, doblada] 

S07<L1 sp>: .[Pues es lo que estaba: haciendo::::!]. 

S22<L1 sp>: [Sí!, es lo que estaba haciendo] 

S31<L1 sp>: .[↑DOBLADA↓]. 

S20<L1 sp>: .[↑Claro que no↓]. 

S31: .[Yes]. 

T1<L1 sp>: [↑a ver↓, dígame] 

S31<L1 sp>: [↑¿Doblada?↓] 

T1<L1 sp>: [sí:!] 
 

                   Source: Own elaboration 
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As can be seen, each of the fragments are interactions I had with some students who needed 

support to be able to carry out some part of the activity and in some others, interactions occur with the 

group in general to give indications or explain the topic or the activity. It is noticeable that, in each of the 

sections, there are signs, letters or abbreviations that at first sight have no meaning, but, each of them 

provides part of the analysis of my discourse in a natural way, without acting, so that the analysis becomes 

more truthful.  

 

The analysis of my discourse and that of the students was carried out with the help of Oscar 

Romeo's (2003) analysis code. In order to carry out this analysis, it was necessary to transcribe the audio 

in order to review it completely and to take the most significant fragments where the students had an 

interaction with the teacher where it could be clearly appreciated how that interaction was, the clarity of 

the ideas, how the sentences were put together, which words were used and even if there was any error 

in the use of lexis or in the order of each of the parts of the speech. 

 

Each and every one of these parts was analyzed according to two discourse-related theories. The 

first one is supported by the author Searle (1980) who tells us that ‘Speech act theory is a pragmatic 

theory that originated with the hypothesis that the minimal unit of language not only has the function of 

being an utterance or an expression, but also performs certain acts or actions, such as enunciating, asking 

questions, giving orders, describing, explaining, apologising, thanking, acknowledging, and so on, So, 

by studying this theory at school, we were able to differentiate the three types in order to be able to 

analyze whether what was enunciated towards the students had a certain expression or rather, what it was 

that I, as a teacher in training, wanted to express towards them and how they understood that message. 

 

In addition to this, another theory that helped in the analysis of this audio was Spoken Language 

by Michael McCarthy (1991) who talks in his contribution on the analysis of the discourse of the 

language teacher, which allowed me to know how the communication took place and how this action 

occurred. The following table shows the analysis carried out thanks to the theories mentioned above:  

 

Box 7 

Table 2 

Table of discourse analysis of the trainee teacher's discourse through a transcription code and discourse analysis according 

to Searle and McCarthy. (2023) 

 
No. Speech act Audio fragment Discourse analysis 

23 

05:58.45 

S31<L1 sp>: [Profa, tengo una duda] 

T1<L1 sp>: ↑[Dígame]↓ 

S31<L1 sp>: [Ya ve que (.) en e::::l de 
tiempo:] 

T1<L1 sp>: ↑[aja]↓ 

S31<L1 sp>: [Solo le pongo::::] 
T1<L1 sp>: [Le tiene que poner ↑it was↓ y 

el tiempo. ↑It was↓ yesterday, ↑it was↓ a 

month ago, ↑it was↓ the last year] 
S31: [↑it was↓ many years ago] 

T1: [It was many years ago, exactly!] 

 

LOCUTIONARY ACT. It’s the direct expression of the utterance / Profa, tengo 
una duda/ 

ILLOCUTIONARY ACT.  The S asked for a doubt about how to fill the gaps of 

the activity according to some time expressions.  
PERLOCUTIONARY ACT. The T answer in English examples of the possible 

answer of the S in order to he inferred about his own one.  
TYPE OF SPEECH. According to Searle´s this is an example of assertive speech 

because the T explains how the answer will be so, the condition of satisfaction is 

based in the S´s response because he understood how it was and the answer was 
correctly answered in English.  

SPOKEN LANGUAJE.This is an example of exchange because the T and the S 

are having a conversation because there are initiating and responding moves. Also, 
it is an example of turn taking because the T and the S are creating an organization 

of taking turns to talk. The turn taking can be considered simple (two ways) A-B 

It is an interactional talk because they both are establishing roles and relationship 
in the conversation.  

27 
07:41.33 

S06<L1 sp>: .[¿YA PUEDO IR?]. 

T1<L1 sp>: [¿Ya regreso::: Ri?] 

S06<L1 sp>: [Ya.] 
S21<L1 sp>: [Ya acabe: profa:] 

T1<L1 sp>: [voy] 

S19<L1 sp>: .[↑¿Puedo ir al baño?↓] 
T1<L1 sp>: (.)[ahorita permíteme] 

S21<L1 sp>: .[XXXX la pegue, la tuve que 

pegar]. 
S35<L1 sp>: .[¿Por qué como le quedó?]. 

T1: [In ↑the zoo↓, ¿Ok? <L1 sp>Le falta el 

the (.) ‹Sí›, ahorita se lo sello=↑Recorte y 
pegue↓ por favor] 

S03<L1 sp>: [‹¿Qué es aquí en ↑feeling?↓›] 

T1<L1 sp>: [¿En feeling?, Como te 

sentiste]= 

S06<L1 sp>: .[Brayan O´conner]. 
T1<L1 sp>: [En el feeling es como te 

sentiste. I was happy, I was hungry, I was 

ashamed] 
S03: [confused!] 

 
 

LOCUTIONARY ACT. It’s the direct expression of the utterance /¿Qué es aquí en 

feeling?/ 

ILLOCUTIONARY ACT. The intention of the S is ask for a doubt in order to know 
which will be thepossible answer or what was the meaning of the word feeling 

PERLOCUTIONARY ACT. The T answered in English and Spanish giving 

examples of the feelings that would be possible used by the S in order he guessed 
which would be the correct option for him.  

TYPE OF SPEECH. This is an example of assertive speech, according to Searle´s 

because the T is explaining to the S which is the meaning of the word feeling and 
giving possible answers. The condition of satisfaction is fulfilled because the S 

understood which was the meaning giving his own answer.  

SPOKEN LAGUAGE. About spoken language it is an example of exchange 
because there are initiating and responding moves which give an open to maintain 

a conversation. 

This is an example of interactional talk because T and S are stablishing a relation 

in order to solve a doubt having a turn taking for the reason that each one is having 

a turn to talk with brief silences.  
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33 

10:27.79 

T1<L1 sp>: [↑SA↓, ↑¿Ya?↓] 

T1<L1 sp>: [↑Al, ¿Ya casi?↓] 

S04<L1 sp>: [N:o!] 

S03<L1 sp>: .[↑pro:fa↓, aquí ya no sé ↑qué 

hacer↓]. 
T1<L1 sp>: [aquí tiene que poner el lugar 

en donde paso su experiencia!] 

S03<L1 sp>: [es que no:!, así co:mo, ¿Qué: 
experiencia? ¿Experiencia de qué?] 

T1<L1 sp>: [¿Te acuerdas que ustedes 

estaban hablando algo de fútbol:l o ↑no sé:↓ 
algo así?] 

S03<L1 sp>: [↑¿Cuándo?↓] 

T1<L1 sp>: [E::::h, las clases ↑pasadas↓ 
que vine] 

S03<L1 sp>: [A:::h!] 

T1<L1 sp>: [Estaban hablando de sus 
partidos de futbol que tuvieron aquí: afu:era 

o algo ↑así↓  (.) entonces puede poner, ↑¿En 

dónde fue?↓] 
S03<L1 sp>: [En la ↑school! ↓] 

T1: [In (.) ↑the↓(.) school] 

S03<L1 sp>: [↑¿CÓMO?↓] = [¿La T con 
H?  ↑¿The?↓ ¿Así?] 

T1<L1 sp>: [↑ajá!↓ T,H,E,= T,H,E] 

 

LOCUTIONARY ACT. It’s the direct expression of the utterance /profa, aquí ya 

no sé qué hacer/ 

ILLOCUATIONARY ACT. The intention of the S is asking for help because he 

doesn´t know how to answer the activity.  

PERLOCUTIONARY ACT. The T most of the time answer in Spanish solving the 
doubts of the S and helping him to remember which was his topic according to the 

Social Practice of the Language.  

TYPE OF SPEECH. According to Searle´s, this is an assertive speech because the 
T describes and explains to the S solving his doubts and guide him to remember 

his topic. The condition of satisfaction is based on the final answer of the S where 

he says / En la school / by reason of it means that he understood how the gap will 
be filled.  

SPOKEN LANGUAGE. This speech act is an interactional talk because the T and 

the S are creating a conversation in order to help the S solve his doubt about the 
activity but also, this is a transactional talk because the T is getting the S 

remembered which was his topic about the activity.  

Turn taking is open when the T and the S are organizing themselves to take turns 
to talk.  

Here we find an example of a common opener because the T use the question /¿Te 

acuerdas que ustedes estaban hablando algo de fútbol?/ in order to the S 
remembered his topic.  

This speech act is a exchange because the T and the S are creating a fluent 

conversation.  

46 

15:53.31 

 

T1<L1 sp>: [↑RI↓ , ¿Ya tienes? = (.) Sa, 

↑¿Ya?↓] 
S19<L1 sp>: .[Profa, ¿Y si ya lo corte?]. 

T<L1 sp>: [todavía no era cortarlo.]  ↑A 

ver↓ (.) listen, Es, LISTEN A VER 
↑everyone↓  Ga, Ko. ↑HERE WE HAVE↓ 

our activity, tenemos nuestra actividad, 

↑Su↓ hoja esta, así como esta, de este lado 
tenemos una línea delgadita y punteada la 

vamos a doblar  hacia la mitad, ¿Ok? 

S09<L1 sp>: [↑Ya!↓] 
S03<L1 sp>: .[¿Cómo?]. 

T1: [↑please fold it!↓, <L1 sp>la doblamos] 

S03<L1 sp>: .[↑ajá! por eso↓, para que 
quede como librito ¿Veda?]. 

T1<L1 sp>: [Sí para que quede like a not- 

Like a book, como un librito!] 
S26<L1 sp>: .[a ver otra vez profa]. 

T1<L1 sp>: [↑Esta así!↓,= la ↑doblamos 

así!↓] 
S23<L1 sp>: .[¿Esto lo vamos a entregar 

hoy?]. 

T1<L1 sp>: [así, = ↑sí!↓] 
S23<L1 sp>: [↑A:::::h↓] 

 

 

LOCUTIONARY ACT. It’s the direct expression of the utterance / Todavía no era 

cortarlo.  A ver, listen, Es, listen, a ver, everyone,  Ga, Ko. Here we have our 
activity, tenemos nuestra actividad, su hoja esta así como esta, de este lado tenemos 

una línea delgadita y punteada la vamos a doblar  hacia la mitad, ¿Ok?/ 

ILLOCUTIONARY ACT. The intention of the T is getting the attention of the SS 
in order to explain the activity because they were getting ahead 

PERLOCUTIONARY ACT. The SS pay attention to the instuctions and some of 

the answered /Ya/ which means that they understood it but, other answered 
/¿Cómo?/, question that did the T explains again and gives to SS and example of a 

relation with a book.  

 
TYPE OF SPEECH. This speech act, according to Searle´s, is an example of 

directive speech because the T is order and giving commands to the SS as a way 

of do the activity. The condition of satisfaction is based on the SS´ obedience of 
the instructions. 

SPOKEN LAGUAGE. This is and example of transactional talk because the T is 

giving instructions to the SS how to do the activity.  
Also, this is an example of exchange because the conversation between the T and 

the SS is fluently.  

The turn taking is observed when the T and the SS organize to take turns to talk  

50 

17:18.47  

 

T1<L1 sp>: [↑AHORA, A VER↓(.) Ya que 
la tenemos así ↑Ric↓]= 

S19<L1 sp>: .[ajá!]. 

T1<L1 sp>: [You going to↑ cut↓] 
S30<L1 sp>: [↑¿Recortarla?↓] 

T1<L1 sp>: [↑ajá↓Van a cortarla pero 

solamente donde esta la línea punteada 
↑¿Ok?↓] 

S11<L1 sp>: [↑¿ASÍ doblada?↓] 

T1<L1 sp>: [↑Sí↓, doblada] 
S07<L1 sp>: .[Pues es lo que estaba: 

haciendo::::!]. 

S22<L1 sp>: [Sí!, es lo que estaba 
haciendo] 

S31<L1 sp>: .[↑DOBLADA↓]. 

S20<L1 sp>: .[↑Claro que no↓]. 
S31: .[Yes]. 

T1<L1 sp>: [↑a ver↓, dígame] 

S31<L1 sp>: [↑¿Doblada?↓] 
T1<L1 sp>: [sí:!] 

LOCUTIONARY ACT. It’s the direct expression of the utterance / ahora, a ver. 
Ya que la temenos así, you going to cut/  

ILLOCUTIONARY ACT. The intention of the T is SS follow her instructions as 

a way of do the activity. 
PERLOCUTIONARY ACT. The reaction of the SS is asking if they will cut the 

sheet fold in order to don´t have mistakes and other realized they were doing it 

well. 
 

TYPE OF SPEECH. Conforming to Searle´s, this is a directive speech because the 

T asked to SS follow the instructions/orders that she was saying. The condition of 
satisfaction was based on the obey of the SS because they were asking and 

following the instructions.  

SPOKEN LAGUAGE. The turn taking in the conversation is analysed when the T 
and the SS create a communication way where they took turns to talk.  

The talk is transactional because the T is asks to the SS follow the instructions in 

order to cut a sheet.  
This is an example of exchange because the T and the SS initiating and responding 

moves to follow a conversation and get an objective with the instructions.  

 

                                                               Source: Own elaboration 

This analysis was one of the most daunting tasks of my career so far, but one of the most satisfying 

because it allowed me to identify certain aspects of my teaching practice that I didn't really know about, 

especially at this stage when I am just starting out. From recording the audio to analysing the discourse, 

it was hard work because my group was not large, but it was one of the most lively, so I really left aside 

taking evidence of my work and concentrating on paying all my attention to them, so this analysis was 

in danger because I was focusing on being one hundred percent with the students. 
 

Although these kinds of situations were recurrent, I was actually satisfied with my contribution 

to the analysis because I could tell that I was always looking for a way for the students to be patient with 

the process of learning another language and for each one of them to go at their own pace.  
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Box 8 
 

 

 

 

 

 

 

 

 

 

 

Figure 6 

Learning styles test (2023) 
Source: Own elaboration. 

 

Box 9 
 

 

 

 

 

 

 

 

 

 

 

Figure 7 

Diagnostic test, writing section (2023) 
Source: Own elaboration 

 

Box 10 
 

 

 

 

 

 

 

 

 

Figure 7 

Diagnostic test, listening section (2023) 
Source: Own elaboration 

 

Box 11 
 

 

 

 

 

 

 

 

 

 

 

 

Figure 8 

Diagnostic test, reading section (2023) 
Source: Own elaboration 
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Box 12 
 

 

 

 

 

 

 

 

 

 

Figure 9 

Diagnostic test, speaking section (2023) 
Source: Own elaboration 

 

Box 13 

Table 3  

Table of analysis of the trainee teacher's discourse through a transcription code. (2023) 
No. Speech Act Audio fragment 

23 

05:58.45 

S31<L1 sp>: [Profa, tengo una duda] 
T1<L1 sp>: ↑[Dígame]↓ 

S31<L1 sp>: [Ya ve que (.) en e::::l de tiempo:] 
T1<L1 sp>: ↑[aja]↓ 

S31<L1 sp>: [Solo le pongo::::] 

T1<L1 sp>: [Le tiene que poner ↑it was↓ y el tiempo. ↑It was↓ yesterday, ↑it was↓ a month ago, ↑it was↓ the last year] 
S31: [↑it was↓ many years ago] 

T1: [It was many years ago, exactly!] 

27 

07:41.33 

S06<L1 sp>: .[¿YA PUEDO IR?]. 

T1<L1 sp>: [¿Ya regreso::: Ri?] 
S06<L1 sp>: [Ya.] 

S21<L1 sp>: [Ya acabe: profa:] 

T1<L1 sp>: [voy] 
S19<L1 sp>: .[↑¿Puedo ir al baño?↓] 

T1<L1 sp>: (.)[ahorita permíteme] 

S21<L1 sp>: .[XXXX la pegue, la tuve que pegar]. 
S35<L1 sp>: .[¿Por qué como le quedó?]. 

T1: [In ↑the zoo↓, ¿Ok? <L1 sp>Le falta el the (.) ‹Sí›, ahorita se lo sello=↑Recorte y pegue↓ por favor] 

S03<L1 sp>: [‹¿Qué es aquí en ↑feeling?↓›] 
T1<L1 sp>: [¿En feeling?, Como te sentiste]= 

S06<L1 sp>: .[Brayan O´conner]. 

T1<L1 sp>: [En el feeling es como te sentiste. I was happy, I was hungry, I was ashamed] S03: [confused!] 

33 

10:27.79 

T1<L1 sp>: [↑SA↓, ↑¿Ya?↓] 

T1<L1 sp>: [↑Al, ¿Ya casi?↓] 

S04<L1 sp>: [N:o!] 
S03<L1 sp>: .[↑pro:fa↓, aquí ya no sé ↑qué hacer↓]. 

T1<L1 sp>: [aquí tiene que poner el lugar en donde paso su experiencia!] 

S03<L1 sp>: [es que no:!, así co:mo, ¿Qué: experiencia? ¿Experiencia de qué?] 
T1<L1 sp>: [¿Te acuerdas que ustedes estaban hablando algo de fútbol:l o ↑no sé:↓ algo así?] 

S03<L1 sp>: [↑¿Cuándo?↓] 

T1<L1 sp>: [E::::h, las clases ↑pasadas↓ que vine] 
S03<L1 sp>: [A:::h!] 

T1<L1 sp>: [Estaban hablando de sus partidos de futbol que tuvieron aquí: afu:era o algo ↑así↓  (.) entonces puede poner, ↑¿En 

dónde fue?↓] 
S03<L1 sp>: [En la ↑school! ↓] 

T1: [In (.) ↑the↓(.) school] 

S03<L1 sp>: [↑¿CÓMO?↓] = [¿La T con H?  ↑¿The?↓ ¿Así?] 
T1<L1 sp>: [↑ajá!↓ T,H,E,= T,H,E] 

46 
15:53.31 

T1<L1 sp>: [↑RI↓ , ¿Ya tienes? = (.) Sa, ↑¿Ya?↓] S19<L1 sp>: .[Profa, ¿Y si ya lo corte?]. 

T<L1 sp>: [todavía no era cortarlo.]  ↑A ver↓ (.) listen, Es, LISTEN A VER ↑everyone↓  Ga, Ko. ↑HERE WE HAVE↓ our 
activity, tenemos nuestra actividad, ↑Su↓ hoja esta, así como esta, de este lado tenemos una línea delgadita y punteada la vamos 

a doblar  hacia la mitad, ¿Ok? 

S09<L1 sp>: [↑Ya!↓] S03<L1 sp>: .[¿Cómo?]. 
T1: [↑please fold it!↓, <L1 sp>la doblamos] 

S03<L1 sp>: .[↑ajá! por eso↓, para que quede como librito ¿Veda?]. 

T1<L1 sp>: [Sí para que quede like a not- Like a book, como un librito!] 
S26<L1 sp>: .[a ver otra vez profa]. 

T1<L1 sp>: [↑Esta así!↓,= la ↑doblamos así!↓] 

S23<L1 sp>: .[¿Esto lo vamos a entregar hoy?]. 
T1<L1 sp>: [así, = ↑sí!↓] 

S23<L1 sp>: [↑A:::::h↓] 

50 

17:18.47  

 

T1<L1 sp>: [↑AHORA, A VER↓(.) Ya que la tenemos así ↑Ric↓]= S19<L1 sp>: .[ajá!]. 

T1<L1 sp>: [You going to↑ cut↓] S30<L1 sp>: [↑¿Recortarla?↓] 
T1<L1 sp>: [↑ajá↓Van a cortarla pero solamente donde esta la línea punteada ↑¿Ok?↓] S11<L1 sp>: [↑¿ASÍ doblada?↓] 

T1<L1 sp>: [↑Sí↓, doblada] 
S07<L1 sp>: .[Pues es lo que estaba: haciendo::::!]. 

S22<L1 sp>: [Sí!, es lo que estaba haciendo] 

S31<L1 sp>: .[↑DOBLADA↓]. 
S20<L1 sp>: .[↑Claro que no↓]. S31: .[Yes]. 

T1<L1 sp>: [↑a ver↓, dígame] 

S31<L1 sp>: [↑¿Doblada?↓] 
T1<L1 sp>: [sí:!] 

 

7
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05 Points
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 Box 14 

Table 4 

Table of discourse analysis of the trainee teacher's discourse through a transcription code and discourse 

analysis according to Searle and McCarthy. (2023) 
 

No. Speech Act Audio fragment Discourse analysis 

23 

05:58.45 

S31<L1 sp>: [Profa, tengo una duda] 

T1<L1 sp>: ↑[Dígame]↓ 

S31<L1 sp>: [Ya ve que (.) en e::::l de tiempo:] 

T1<L1 sp>: ↑[aja]↓ 

S31<L1 sp>: [Solo le pongo::::] 

T1<L1 sp>: [Le tiene que poner ↑it was↓ y el 

tiempo. ↑It was↓ yesterday, ↑it was↓ a month ago, 

↑it was↓ the last year] 

S31: [↑it was↓ many years ago] 

T1: [It was many years ago, exactly!] 

 

LOCUTIONARY ACT. It’s the direct expression of the utterance / Profa, tengo una duda/ 

ILLOCUTIONARY ACT.  The S asked for a doubt about how to fill the gaps of the activity 

according to some time expressions.  

PERLOCUTIONARY ACT. The T answer in English examples of the possible answer of 

the S in order to he inferred about his own one.  

TYPE OF SPEECH. According to Searle´s this is an example of assertive speech because 

the T explains how the answer will be so, the condition of satisfaction is based in the S´s 

response because he understood how it was and the answer was correctly answered in 

English.  

SPOKEN LANGUAJE.This is an example of exchange because the T and the S are having 

a conversation because there are initiating and responding moves. Also, it is an example of 

turn taking because the T and the S are creating an organization of taking turns to talk. The 

turn taking can be considered simple (two ways) A-B 

It is an interactional talk because they both are establishing roles and relationship in the 

conversation.  

27 

07:41.33 

S06<L1 sp>: .[¿YA PUEDO IR?]. 

T1<L1 sp>: [¿Ya regreso::: Ri?] 

S06<L1 sp>: [Ya.] 

S21<L1 sp>: [Ya acabe: profa:] 

T1<L1 sp>: [voy] 

S19<L1 sp>: .[↑¿Puedo ir al baño?↓] 

T1<L1 sp>: (.)[ahorita permíteme] 

S21<L1 sp>: .[XXXX la pegue, la tuve que pegar]. 

S35<L1 sp>: .[¿Por qué como le quedó?]. 

T1: [In ↑the zoo↓, ¿Ok? <L1 sp>Le falta el the (.) 

‹Sí›, ahorita se lo sello=↑Recorte y pegue↓ por 

favor] 

S03<L1 sp>: [‹¿Qué es aquí en ↑feeling?↓›] 

T1<L1 sp>: [¿En feeling?, Como te sentiste]= 

S06<L1 sp>: .[Brayan O´conner]. 

T1<L1 sp>: [En el feeling es como te sentiste. I 

was happy, I was hungry, I was ashamed] 

S03: [confused!] 

LOCUTIONARY ACT. It’s the direct expression of the utterance /¿Qué es aquí en 

feeling?/ 

ILLOCUTIONARY ACT. The intention of the S is ask for a doubt in order to know which 

will be thepossible answer or what was the meaning of the word feeling 

PERLOCUTIONARY ACT. The T answered in English and Spanish giving examples of 

the feelings that would be possible used by the S in order he guessed which would be the 

correct option for him.  

TYPE OF SPEECH. This is an example of assertive speech, according to Searle´s because 

the T is explaining to the S which is the meaning of the word feeling and giving possible 

answers. The condition of satisfaction is fulfilled because the S understood which was the 

meaning giving his own answer.  

SPOKEN LAGUAGE. About spoken language it is an example of exchange because there 

are initiating and responding moves which give an open to maintain a conversation. 

This is an example of interactional talk because T and S are stablishing a relation in order 

to solve a doubt having a turn taking for the reason that each one is having a turn to talk 

with brief silences.  

 

33 

10:27.79 

T1<L1 sp>: [↑SA↓, ↑¿Ya?↓] 

T1<L1 sp>: [↑Al, ¿Ya casi?↓] 

S04<L1 sp>: [N:o!] 

S03<L1 sp>: .[↑pro:fa↓, aquí ya no sé ↑qué 

hacer↓]. 

T1<L1 sp>: [aquí tiene que poner el lugar en donde 

paso su experiencia!] 

S03<L1 sp>: [es que no:!, así co:mo, ¿Qué: 

experiencia? ¿Experiencia de qué?] 

T1<L1 sp>: [¿Te acuerdas que ustedes estaban 

hablando algo de fútbol:l o ↑no sé:↓ algo así?] 

S03<L1 sp>: [↑¿Cuándo?↓] 

T1<L1 sp>: [E::::h, las clases ↑pasadas↓ que vine] 

S03<L1 sp>: [A:::h!] 

T1<L1 sp>: [Estaban hablando de sus partidos de 

futbol que tuvieron aquí: afu:era o algo ↑así↓  (.) 

entonces puede poner, ↑¿En dónde fue?↓] 

S03<L1 sp>: [En la ↑school! ↓] 

T1: [In (.) ↑the↓(.) school] 

S03<L1 sp>: [↑¿CÓMO?↓] = [¿La T con H?  

↑¿The?↓ ¿Así?] 

T1<L1 sp>: [↑ajá!↓ T,H,E,= T,H,E] 

LOCUTIONARY ACT. It’s the direct expression of the utterance /profa, aquí ya no sé qué 

hacer/ 

ILLOCUATIONARY ACT. The intention of the S is asking for help because he doesn´t 

know how to answer the activity.  

PERLOCUTIONARY ACT. The T most of the time answer in Spanish solving the doubts 

of the S and helping him to remember which was his topic according to the Social Practice 

of the Language.  

 

TYPE OF SPEECH. According to Searle´s, this is an assertive speech because the T 

describes and explains to the S solving his doubts and guide him to remember his topic. 

The condition of satisfaction is based on the final answer of the S where he says / En la 

school / by reason of it means that he understood how the gap will be filled.  

SPOKEN LANGUAGE. This speech act is an interactional talk because the T and the S 

are creating a conversation in order to help the S solve his doubt about the activity but also, 

this is a transactional talk because the T is getting the S remembered which was his topic 

about the activity.  

Turn taking is open when the T and the S are organizing themselves to take turns to talk.  

Here we find an example of a common opener because the T use the question /¿Te acuerdas 

que ustedes estaban hablando algo de fútbol?/ in order to the S remembered his topic.  

This speech act is a exchange because the T and the S are creating a fluent conversation.  

 

46 

15:53.31 

T1<L1 sp>: [↑RI↓ , ¿Ya tienes? = (.) Sa, ↑¿Ya?↓] 

S19<L1 sp>: .[Profa, ¿Y si ya lo corte?]. 

T<L1 sp>: [todavía no era cortarlo.]  ↑A ver↓ (.) 

listen, Es, LISTEN A VER ↑everyone↓  Ga, Ko. 

↑HERE WE HAVE↓ our activity, tenemos nuestra 

actividad, ↑Su↓ hoja esta, así como esta, de este 

lado tenemos una línea delgadita y punteada la 

vamos a doblar  hacia la mitad, ¿Ok? 

S09<L1 sp>: [↑Ya!↓] 

S03<L1 sp>: .[¿Cómo?]. 

T1: [↑please fold it!↓, <L1 sp>la doblamos] 

S03<L1 sp>: .[↑ajá! por eso↓, para que quede como 

librito ¿Veda?]. 

T1<L1 sp>: [Sí para que quede like a not- Like a 

book, como un librito!] 

S26<L1 sp>: .[a ver otra vez profa]. 

T1<L1 sp>: [↑Esta así!↓,= la ↑doblamos así!↓] 

S23<L1 sp>: .[¿Esto lo vamos a entregar hoy?]. 

T1<L1 sp>: [así, = ↑sí!↓] S23<L1 sp>: [↑A:::::h↓] 

LOCUTIONARY ACT. It’s the direct expression of the utterance / Todavía no era cortarlo.  

A ver, listen, Es, listen, a ver, everyone,  Ga, Ko. Here we have our activity, tenemos 

nuestra actividad, su hoja esta así como esta, de este lado tenemos una línea delgadita y 

punteada la vamos a doblar  hacia la mitad, ¿Ok?/ 

ILLOCUTIONARY ACT. The intention of the T is getting the attention of the SS in order 

to explain the activity because they were getting ahead 

PERLOCUTIONARY ACT. The SS pay attention to the instuctions and some of the 

answered /Ya/ which means that they understood it but, other answered /¿Cómo?/, question 

that did the T explains again and gives to SS and example of a relation with a book.  

 

TYPE OF SPEECH. This speech act, according to Searle´s, is an example of directive 

speech because the T is order and giving commands to the SS as a way of do the activity. 

The condition of satisfaction is based on the SS´ obedience of the instructions. 

SPOKEN LAGUAGE. This is and example of transactional talk because the T is giving 

instructions to the SS how to do the activity.  

Also, this is an example of exchange because the conversation between the T and the SS is 

fluently.  

The turn taking is observed when the T and the SS organize to take turns to talk  

50 

17:18.47  

 

T1<L1 sp>: [↑AHORA, A VER↓(.) Ya que la 

tenemos así ↑Ric↓]= 

S19<L1 sp>: .[ajá!]. 

T1<L1 sp>: [You going to↑ cut↓] 

S30<L1 sp>: [↑¿Recortarla?↓] 

T1<L1 sp>: [↑ajá↓Van a cortarla pero solamente 

donde esta la línea punteada ↑¿Ok?↓] 

S11<L1 sp>: [↑¿ASÍ doblada?↓] 

T1<L1 sp>: [↑Sí↓, doblada] 

S07<L1 sp>: .[Pues es lo que estaba: haciendo::::!]. 

S22<L1 sp>: [Sí!, es lo que estaba haciendo] 

S31<L1 sp>: .[↑DOBLADA↓]. 

S20<L1 sp>: .[↑Claro que no↓]. 

S31: .[Yes]. 

T1<L1 sp>: [↑a ver↓, dígame] 

S31<L1 sp>: [↑¿Doblada?↓] 

T1<L1 sp>: [sí:!] 

 

LOCUTIONARY ACT. It’s the direct expression of the utterance / ahora, a ver. Ya que la 

temenos así, you going to cut/  

ILLOCUTIONARY ACT. The intention of the T is SS follow her instructions as a way of 

do the activity. 

PERLOCUTIONARY ACT. The reaction of the SS is asking if they will cut the sheet fold 

in order to don´t have mistakes and other realized they were doing it well. 

TYPE OF SPEECH. Conforming to Searle´s, this is a directive speech because the T asked 

to SS follow the instructions/orders that she was saying. The condition of satisfaction was 

based on the obey of the SS because they were asking and following the instructions.  

SPOKEN LAGUAGE. The turn taking in the conversation is analysed when the T and the 

SS create a communication way where they took turns to talk.  

The talk is transactional because the T is asks to the SS follow the instructions in order to 

cut a sheet.  

This is an example of exchange because the T and the SS initiating and responding moves 

to follow a conversation and get an objective with the instructions.  

 



89 

 

Conclusions 

 

The analysis of the discourse of the trainee teacher, as cited by Searle (1980) and McCarthy (1991) shows 

that in order for communication to exist between two people (in this case teacher-student) it is important 

to understand each other, that is, that the same code exists so that both can decode and thus understand 

the message in order to give a verbal, physical, written response, etc. according to the context and the 

form of communication given between the two parties. 

 

In all honesty, I can conclude that doing a job of this magnitude is a bit overwhelming because 

between transcribing, listening, re-listening and coding the audio takes a long time and there is no end in 

sight, but the truth is that it leaves a great learning experience. 

 

Professionally, I can mention that doing this work left me with a comforting satisfaction because 

I was able to realise that, between learning a new language and teaching it, there must be a means that 

helps these two actions to connect and what better than understanding in communication, which must be 

guided by the person who is sharing the knowledge, that is to say, the teacher. As teachers, we are the 

ones in charge of ensuring that this understanding is reflected in the learning that the student gradually 

creates and as a teacher in training I can mention that, although we are not one hundred percent in charge 

of the student's learning, we are an indispensable means for them to be inclined to learn and interact with 

enthusiasm within what has been developed. 

 

To work on sharing knowledge so that a person learns a new language is to work on the analysis 

of our discourse since, if there is an understanding of the other party, together with the tools and strategies 

to be used, the process will be more digestible and understandable for the student. 

 

I think it is interesting to mention that, although it is an extensive analysis, teachers should do it, 

and not only language teachers, but teachers in general, because in this way we can realise what needs to 

be reinforced when there is communication or simply when we are sharing knowledge with the students. 

 

Communication is an essential part of learning and learning to communicate in the right way 

between teachers and learners will help the development and even the confidence of both to be able to 

function properly. 
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Abstract  
 

In Mexico, every year thousands of high school graduates decide to join a teacher training college to pursue their 

higher education studies and join the professionals of basic and higher secondary education. Thus, this study is 

aimed at those interested in understanding the formative experience in a Normal School from the perspective of a 

graduate student with the objective of providing a broad vision of teacher training and support during entry into 

service and preparation for their new reality as teachers. The study focuses on the observation and analysis of the 

experiences lived during the teacher training process and highlights the adaptation to the way of working during 

the Covid-19 pandemic, which promoted the use of technologies and limited face-to-face classes for some time. 

The results highlight the importance of understanding and knowledge in the educational process, and how the 

pandemic brought about an approach to technology, but also revealed significant challenges in teaching. Among 

the main conclusions, this paper highlights the evolution of teacher training in the face of new realities and 

technologies in order to be at the forefront to face current and future educational challenges. 

 

 
 

Formative experience, teacher training, support 
 

Resumen 
 

En México, cada año miles de egresados del nivel medio superior, deciden incorporarse a una escuela normal para 

realizar sus estudios de nivel superior e integrarse a los profesionales de educación básica y media superior. Es así 

como el presente estudio se dirige a aquellos interesados en comprender la experiencia formativa en una Escuela 

Normal desde la perspectiva de un alumno egresado con el objetivo de proporcionar una visión amplia sobre la 

formación de los docentes, el acompañamiento durante el ingreso al servicio y la preparación para su nueva 

realidad como docentes titulares. El estudio se centra en la observación y análisis de las experiencias vividas 

durante el proceso de formación docente y resalta la adecuación a la forma de trabajo durante la pandemia de 

Covid-19, que impulsó el uso de tecnologías y limitó las clases presenciales por algún tiempo. Los resultados 

destacan la importancia de la comprensión y el conocimiento en el proceso educativo y como la pandemia propició 

un acercamiento a la tecnología, pero también reveló desafíos significativos en la enseñanza. Entre las principales 

conclusiones, se resalta la evolución que ha tenido la formación docente ante nuevas realidades y tecnologías a fin 

de estar a la vanguardia para enfrentar los desafíos educativos actuales y futuros. 
 

 

Experiencia formativa, formación docente, acompañamiento  
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Introduction 

 

This paper is intended for readers interested in gaining a broader view of what is involved in studying in 

a teacher training college. The information provides an insight into the teachers' training experience, the 

support for entry into service, as well as the preparation for the new reality as tenured teachers. 

 

One of the main reasons for studying at a teacher training college is the opportunity to enter an 

enriching educational world. The classes are not only interesting, but also encourage discussion among 

the future teachers, which results in a more solid construction of knowledge. This dynamic benefits the 

structure of future sessions to generate learning in basic education students. 

 

During the process, as normalistas we faced complex situations during the teacher training stage, 

among them the covid-19. This circumstance meant that classes were taught in a virtual environment, 

which also affected teaching practices.  As a result, the first experience of teaching in a face-to-face 

environment did not occur until the fifth semester. 

 

Accompaniment in the training process contributes to improving the preparation of future 

teachers; this is due to the fact that errors that arise during the internship are corrected. Therefore, 

studying at a teacher training college not only benefits the trainee teachers, but also the students who will 

be under their responsibility. 

 

Teacher training experience in teacher training college 

 

Education is one of the primary means by which society evolves; however, to achieve this purpose, it is 

essential to have teachers prepared to teach in the classroom in order to foster positive development in 

each primary or secondary student. One of the keys to guaranteeing adequate training lies in the level of 

academic competence of the teachers who teach the disciplines; this fosters greater commitment on the 

part of those involved in the learning process. 

 

The Escuela Normal de Atlacomulco allows for personal and professional growth in each of its 

students in the various degree courses it offers. From this perspective, the institution has worked on the 

implementation of strategies that seek to improve the professional capacity of its students. The aim is to 

ensure that they have the required level to join the service as teachers in order to deal effectively with the 

classes based on the topics to be addressed. 

 

At one time, as a trainee teacher, I considered that teaching was only about addressing the topics 

set out in the syllabus. However, as time went by, I realised that it involves several factors, such as the 

students' emotions, the context in which they develop and the necessary balance within the classroom. 

Although it is not easy, I understand that we are taking on one of the most significant responsibilities, 

which is to look after the future of the generations and thus of our nation. 

 

Recalling the publication of Digital Literacy (2021), regarding the disease that caused education 

to be developed online, they allude to the following. ‘The process of adaptation and development of 

distance classes has been quite difficult, not only for the students, who in many cases have required 

emotional and economic family support, but also for the teachers, who have gone through a process of 

learning and change of pedagogical approach in order to adjust classes and content to the new reality’. 

This is why it is essential to be aware of the emotions that arise during the development of classes, as it 

is possible that sometimes we are faced with difficult situations, such as the loss of a family member, 

which changes the perspective of both the learner and the teacher. 

 

Throughout the four years of training, we acquired new skills in both online and face-to-face 

teaching. This experience changed our approach to training, especially from 2020 onwards, when we 

discovered various applications such as Canva and Kahoot to develop functional strategies in both study 

modalities. It is worth noting that we became self-taught, as at certain times it was not possible to conduct 

face-to-face classes due to the illness that was present. Therefore, we implemented various applications 

such as Zoom, Microsoft Teams or Google Meet for the development of the classes, generating doubts 

at first due to our limited previous contact with this technology in the educational environment. 
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Life has taught me that, even if we face difficult situations, it is crucial to look for moments that 

generate joy and peace in order to overcome them and move forward. In addition, I highlight a special 

experience with my Alma Mater, as when my father passed away, I found significant support in that 

difficult time. At this point, I would like to express my deep gratitude to every teacher who is part of the 

Escuela Normal de Atlacomulco ‘Profesora Evangelina Alcántara Díaz’, since, beyond their various 

postgraduate degrees, they are excellent human beings. I hope that in the future I will be given the 

opportunity to be part of the working group of my beloved school. 

 

If I were asked if I would choose again the same school where I did my degree in Teaching and 

Learning History in Secondary Education, my answer would be yes. This is because, beyond the 

classrooms, the environment in which you develop is also vitally important. In this case, the presence of 

debates on the topics addressed enriched the learning and made the experience truly wonderful. 

 

Box 1 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1 

Normal School of Atlacomulco 
Source Own Elaboration 

 

Accompaniment for Entry into Service 

 

As students of a teacher training college, we are mainly looking for teachers to facilitate our growth in 

the academic field. This implies a reflection on the quality of the work we produce and an in-depth 

analysis of the information related to the subject we are dealing with. In this sense, the accompaniment 

provided by each professor at the Teacher Training College is noteworthy, as it is significant for 

achieving the goals proposed as future teachers. 

 

From the approach to the preparation of the reception document, which is an essential requirement 

for obtaining the degree, to sharing information about the in-service process, these are aspects that were 

relevant throughout our process because they allowed most of the trainee teachers to achieve what they 

had set out to do. However, the mindset of each trainee to succeed also comes into play, and it is 

motivating when the necessary support is in place to prepare adequately for entry into service. These 

elements were acquired through communication with the teachers in the institution. 

 

Teaching goes beyond lecturing and sharing knowledge; it involves establishing a genuine 

connection with each of the students, recognising that they are not always emotionally well. Active 

listening is essential for each learner to develop in the best possible way and even more so when there is 

preparation for a teaching service examination. It is important to note that the teachers at the teacher 

training college were receptive to our concerns about the process we would be facing. In this regard, they 

facilitated our registration on the platform by providing us with the necessary tools, such as timely and 

exclusive access to the computer centre on the days established by the call for applications, thus ensuring 

that we could participate without any inconvenience. In education, it is essential that teachers encourage 

a reflective analysis of the various topics addressed. Generating comprehension of texts contributes to an 

adequate understanding when faced with situations in the professional or social sphere, such as the careful 

reading of calls for papers, exam questions and the preparation of the reception document. It is important 

to note that the support during our training has been adequate, which is reflected in the fact that most of 

the graduates in History, Spanish and English are currently working. 
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The stage of accompaniment for entry into service is not limited to the last year of studies, but 

begins from our first day in the institution, where we understand the way in which our process will be 

built. Furthermore, it is pleasing to note that the Escuela Normal de Atlacomulco trains highly qualified 

teachers for the professional field. This is reflected in the constant concern to ensure that classes are 

conducted in the best possible way, allowing trainee teachers to acquire the necessary elements to 

successfully complete their degree. Effective communication at our Alma Mater has been crucial; 

otherwise, learning experiences would suffer, and there could even be stagnation. 

 

Understanding the space in which as teachers we will develop is important because it allows us 

to generate a perspective of the forms of teaching that are currently taught, which are useful for the 

construction of our teaching; it is in this way that the Teacher Training College has a positive impact 

because from the first semester they bring us closer to the schools in order to understand the problems, 

the learning processes, as well as the attitudes that may arise on the part of the students and which is a 

substantial part of becoming the holders of a discipline. 

 

Preparation for the new reality as a tenured teacher 

 

Segura, E. G., Bruno, A. O., & Verónica, F. D. J. N. (2024), mention that ‘the days of classroom 

practice allow the teacher to foster human and visual contact in order to learn about their progress 

and limitations so that they can make proposals for improvement’. During the training stage, various 

forms of teaching for secondary level students were learned. A significant factor was the pandemic, 

which made it necessary to focus preparation on teaching in a virtual environment due to the 

difficulties of the face-to-face environment. In this period, doubts arose about the development of the 

practice school. According to Segura, Bruno and Verónica, one of the fundamental aspects for the 

effective development of trainee teachers is to be immersed in the face-to-face environment, which 

allows them to learn more about the strategies that can improve the students' training process.  

 

I consider that the new educational model contemplates aspects that can favour the social 

construct of the communities, it is a challenge, because our training was based on the 2018 model, 

so it has a significant impact on the approach to the subjects in the different grades of secondary 

school. This, in turn, generated a new challenge for secondary school students because there are still 

limitations to the point of confusion on fundamental topics such as the Independence of Mexico and 

the Mexican Revolution. 

 

The new reality poses interesting challenges, because we now assume full responsibility for 

each student assigned to us. It is relevant to point out that the way in which we were integrated into 

the teaching service was fundamental, as it gave us clarity on the importance of building the teacher's 

diary to shape learning in the classroom. Today, we apply the lessons we learned during our training, 

but we also recognise that change is inevitable. In education, we conceived this idea in a positive 

light, which attributed the understanding of new dynamics to constant updating. 

 

The Group of Experts in Education of the International University of Valencia (2023), points 

out that ‘teaching is often underestimated. Perhaps you have noticed that when a person says they 

teach, at any level of education, it is seen as an easy task. Nothing could be further from the truth, as 

a teacher is not a machine that repeats content like a machine. Conveying knowledge requires 

strategies that involve reflection on the subject matter. For that reason, insisting on the concept of 

thinking is important’. Taking into consideration the words of the Expert Group, I would like to 

emphasise that embarking on teaching is an aspect which, during the student stage, does not clearly 

reveal the complexity of the work involved in teaching. However, when immersing oneself in this 

magnificent profession, one realises that there are many challenges that provide a valuable learning 

opportunity. 

 

Nowadays there are different challenges in the educational sector, from the impact that 

information technologies are having in the classroom, to the diverse emotions and attitudes that 

adolescents present; thus, there must be adaptability as mentioned by Charles Darwin in his theory 

of evolution, because he who does not achieve it, will be condemned to not obtain the objectives he 

has set himself, so he will stagnate, generating even more complex problems in the classroom. Based 

on the above, preparation is one of the basic principles provided in a teacher training college. 
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Brito (2024) points out that ‘tutors know that trainees lack direct classroom experience and, 

therefore, do not have sufficient strategies to handle the different situations that may arise during 

lessons. Therefore, they recognise that their role as tutors is essential, as they are the ones who will 

guide the students and help them to transform their teaching identity’. At this point, the influence that 

the teachers of the teacher training college had in the formation of the 2019-2023 generation is 

highlighted. This is because they guided the process in a significant way through their classes and 

continuous accompaniment, both in the observation visits and in the construction of the plans for 

teaching practice. 

 

Practice is essential on the way to mastery, but its successful implementation requires the right 

tools. This is why the work of both the mentor and the mentoree becomes crucial. The learning 

experience starts in the classroom environment and materialises in actions. Undoubtedly, the 

proposed goal has been achieved, which allows me to share the perspective of preparation, guidance 

and belonging to the community of Normalistas, an identity that I will always carry with pride. 

 

Unicef (n. d.) mentions that ‘Education is a basic right of all children and adolescents, which 

provides them with the skills and knowledge necessary to develop as adults and also gives them the 

tools to know and exercise their other rights’. Based on the right to education mentioned in our Magna 

Carta, it is fundamental to highlight that it is not only about preparing ourselves to develop classes, 

but also to act in situations that may arise in schools, and, above all, on how to improve our 

educational practice with the aim of providing quality education. The rights that students have are 

relevant, so within our training process we had an approach with the purpose of always seeking that 

their stay in the classroom is transcendent and that they can reach both the upper secondary and 

higher levels. For this reason, the curriculum in my perspective was the ideal place to get to know, 

understand and put into practice the principles and personal, family and, above all, the values of the 

school that trained me as a teacher; because it is not only about sharing knowledge but also about 

going beyond what is presented in the curriculum. 

 

No one is born with all the learning; it is built throughout the training process. As teachers, 

we are confronted with new situations, especially in the field of technology, which 15 years ago was 

not as advanced as it is today. This represents a great challenge, because secondary school students 

still do not understand the responsible use of these technologies. However, there are more challenges, 

starting with the educational model, but it is possible to find solutions during its implementation, 

with the main purpose of improving society through proper education. UNICEF (n. d.) points out that 

‘Our challenge is to ensure that all children have access to quality education, remain in it and 

complete it with the learning expected for their age and educational level, especially the most 

vulnerable children and adolescents’. Quality education is forged through the preparation of teachers, 

who play a key role in enabling students to reach their full potential. This is where studying in a 

teacher training college becomes relevant, as its vision and mission are focused on effectively 

addressing the needs that arise in the educational environment. 
 

What Impact Does Technology Have on the Educational Process? 
 

According to the Editorial Group, Etecé (2023), technology is ‘a set of ordered knowledge, coming 

from the field of the different sciences, which is applied to the resolution of our problems, desires 

and needs. It can be used in the plural (technologies) or in the singular (technology), to refer to the 

set of available human-made tools’. This is how I discovered applications that contributed to the 

development of the classes, facilitating more meaningful learning for the adolescents. In addition, 

the approach was more pronounced thanks to the online classes, which made it possible to identify 

applicable tools to address specific needs and solve problems effectively. Some of them were 

Plickers, Emaze (virtual museums), video games (Forza Horizon 5 set in Mexico), among others. 
 

Understanding is essential to guide the process, and knowledge is one of the most important 

aspects in this regard. The situation triggered by the Covid-19 pandemic favoured the approach to 

technology, but simultaneously limited face-to-face classes. During the fifth semester, we 

experienced a reality in which only half of the group attended each week, with the aim of 

safeguarding the students' health. This change of approach also led to stagnation in the learning of 

many young people. From this experience, it can be noted that, due to illness, there was a closer 

approach to an area previously unknown to most teachers: the delivery of classes on platforms such 

as Zoom, Microsoft Teams or Google Meet. 
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Santander (2023) mentions that ‘The use of digital applications and virtual platforms in 

schools has grown in recent times. New technologies are expected to continue to emerge in the future. 

This implies a change in teacher training and curriculum development, new interactive educational 

experiences and skills, improved teacher-student interaction, both face-to-face and distance learning, 

and a teaching process more adapted to the needs of the market’. One of the main causes that aroused 

intrigue and led to a closer 

 

One of the main reasons for the intrigue and the possibility for students to benefit even more 

from knowledge through the emerging media is the possibility for students to benefit even more from 

knowledge through the emerging media. It also seeks to reduce the rates of problems that are 

manifested in the environments where secondary school adolescents live. 

 

Box 1 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2 

Explanation of the graduate in class 
Source: Own elaboration 

 

Conclusions 

 

Experience is forged over time and with the knowledge that is acquired. Without constant updating in 

education, there is a likelihood that we, as teachers, will stagnate, which could result in students not 

achieving as expected. In addition, it is essential to note that our training has had a significant impact 

over the four years, as we have learned in a different way than we anticipated at the beginning of our 

teacher training. This transformation is now a palpable reality. Consequently, with the constant 

advancement of technology and the increasing presence of these tools in the new generations, it is 

necessary to underline the need to stay ahead of the curve in order to provide effective and up-to-date 

education. 

 

Finally, I would like to mention that the Teacher Training College changed many young 

people's perspective, especially mine. I had many doubts, but the way they make you feel part of the 

institution is what motivates and makes you feel at home. This is how I will always be grateful to my 

Alma Mater, my classmates in the Bachelor's Degree in Teaching and Learning History and the 

teachers at the institution, as they will always be a fundamental part of who I am today. 
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