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Abstract 

 
The text we present here constitutes a second partial report of the research Women in Science: intellectual biographies of Latin American 

academics, which aims to decipher the women who, from the scientific field, influence the development of knowledge. But how to identify 

the protagonists of these narratives? How to approach them? How to account for the plots they built to be what they decided to be? To 

answer these questions, mere descriptions of their lives are not enough, it is necessary to contact the deepest levels of their subjectivities 

that explain their uncertainties but also their certainties, their ruptures, and alliances as well as their most intimate convictions that led them 

to struggle against the current to carry out vigorous projects that impacted their time and context, sowing deep footprints that are worth 

recognizing and valuing. Under this logic, it is important to recognize, in dialogue with their intellectual biographies, their voices, their 

desires, their strength and their legacy. The starting point is to work on a methodology from a multidisciplinary perspective that combines 

social and cultural history with the gender perspective and intellectual biography. The objective is to show empowered women in the field 

of science.  

 

 
Women, Gender, Intellectual biographies 

 
Resumen 

 
El texto que aquí damos a conocer constituye un segundo informe parcial de la investigación Mujeres en la Ciencia: biografías intelectuales 
de académicas latinoamericanas, misma que se propone descifrar a las mujeres que, desde el ámbito científico, inciden en el desarrollo del 
conocimiento. Pero ¿Cómo identificar a las protagonistas de estas narrativas?, ¿Cómo acercarnos a ellas?, ¿Cómo dar cuenta de las tramas 
que construyeron para ser lo que decidieron ser?  Para responder a estas preguntas, no bastan las meras descripciones de sus vidas se requiere 
contactar con los niveles más profundos de sus subjetividades que nos expliquen sus incertidumbres, pero también sus certezas, sus rupturas 

y alianzas, así como sus más íntimas convicciones que les llevaron a bregar a contracorriente para llevar a cabo vigorosos proyectos que 
impactaron su tiempo y su contexto sembrando profundas huellas que vale la pena reconocer y valorar. Bajo esta lógica, importa reconocer, 
en diálogo con sus biografías intelectuales sus voces, sus deseos, su fuerza y su legado. Se parte de trabajar una metodología desde la 
perspectiva multidisciplinaria que conjunta la historia social y cultural con la perspectiva de género y la biografía intelectual. El objetivo es 
develar a mujeres empoderadas en el campo de la ciencia.  

 

 
 

Mujeres, Género, Biografías intelectuales 
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From the vantage point of theory: the intellectual biographies of Latin American academics and 

the links between history and memory 
 

“Imagine that the mirror becomes soft like gauze, and we can pass through it. 

Wow, how curious, I'd say it's turning into some kind of fog!  

It will be very easy to cross it…” 
Lewis Caroll Alice Through the Looking Glass 

 

In this text we propose to elucidate, based on a theoretical debate, the closeness and distance between 

some central categories of contemporary historiography. Namely, those that distinguish the History of 

Memory and the paradigms, such as social history and cultural history, that call us to read the school 

from various epistemic and methodological postures. 

 

 In this line of knowledge, in the first section, we will return to Marc Bloch, Agustín Escolano, 

and Elizabeth Jelin as main authors, who allow us to define the core categories of a debate that since 

postmodernism - and beyond it - has been sustained to differentiate and, in some cases, raise seemingly 

insurmountable barriers between these perspectives. 

 

 Fortunately, lucid, and balanced voices have realized the profound interrelation that connects 

these ways of “making history” and, above all, to highlight the virtuous equation that results from the 

conjunction of these views, from the creative and permanent dialogues that include more rather than 

exclude and they converge rather than move away. 

 

 Like the metaphor of Alice Through the Looking Glass, it is not only about building bridges 

and breaking down barriers but also about recognizing the multiple possibilities that arise when Alice 

manages to penetrate that other parallel, mysterious, and distant world that is hidden inside the mirror. 

Profane universe, full of barely hinted at dream images in which Alice sees her own world but inverted. 

Game of perspectives that lead us to assume that history and memory are parts of the same complex 

explanatory equation about societies “in time.” 

 

 The second section addresses social history and the ethnographic shift articulated to cultural 

history. 

 

 In it, the metaphor of the three school cultures - which Agustín Escolano proposes to us - 

constitutes the methodological tool that allows us to understand the meaning of objects, times, and the 

empirical dimensions of education as a symbolic universe that we can only decipher if we allow ourselves 

to fascinate by its unknown and at the same time familiar contents. 

 

 Once again, it is about establishing closeness and contacts between these perspectives, carrying 

out a dialogic exercise that allows us to use various epistemological tools, sources, and interpretive keys 

to understand the educational contexts, practices, representations, and narratives with increasing depth. 

Components that constitute the indexical keys of the school, the classrooms, its objects, its actors, and 

its practices. 

 

History and memory: a necessary and inclusive dialogue to understand the past/present of 

education as well as its possible futures 

 
Behind the sensitive features of the landscape, the tools, or the machines. 

Behind the apparently coldest writings and the apparently most distant institutions … 

Wherever he smells human flesh, the historian knows that his prey is. 

Marc Bloch 

 

Almost a hundred years ago, Marc Bloch, with a premonitory look, announced the changes that history 

was going to experience throughout the 20th century. According to him, the nineteenth-century logic that 

tried to find the great general laws that determined the meaning of social transformations and tried to 

control them by paying attention to them was exhausted. In this context, Marxism, and positivism, 

declared adversaries, drew on this same “universal” assumption. 
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 The 20th century, a short century according to Eric Hobsawm (2003), indeed transformed that 

powerful worldview of which sediments and records still remain. As Tomás Kuhn (1962) states, when 

the edifice of known science collapses, a crisis of paradigms occurs. The exit - which includes false doors 

and labyrinths with no alternative - can be reached if one renounces the most expensive certainties, 

placing oneself far from the irrefutable to arrive at the territory - always unstable and terrifying, but at 

the same time seductive - of the unknown. 

 

 The generations that have preceded us... in the last decades of the 19th century and even the 

first of the 20th... considered that there can be no authentic knowledge that cannot lead to certainties 

formulated under the guise of imperiously universal laws through irrefutable demonstrations... 

 

 Now, our mental atmosphere is no longer the same... the certain has been replaced by the 

infinitely probable, the rigorously measurable by the notion of the eternal relativity of measurement. 

Today we accept making certainty and universalism a matter of degrees... (Bloch, M., 1978, p. 19) 

 

 But even situated in the terrain of uncertainty, the task of the historian is to unite the world of 

the living with that of the dead... (p. 40) and with that of those who have not yet been born, we would 

add. And how can we do it if those who preceded us, especially those who lived in remote times that we 

did not know, are no longer among us? The answer: Resorting to testimonies that are made of traces and 

records that we cannot always identify at a glance... As Bloch points out: 

 

 Documents do not emerge here and there... their presence and absence in this or that archive... 

in a library, on the ground, depend on human causes that do not escape analysis and the problems posed 

by their transmission, far from having the scope of a technical exercise, they touch upon the most 

intimate part of the past because what is at stake is nothing less than the passage of memory through 

generations... (Bloch, 1978, p. 62). 

 

 And despite having the sources, we must interrogate them, stripping ourselves... as far as 

possible, of our naivety. What it is about is subjecting the memories, the vestiges, the icons, the narratives 

to the “examining” doubt, the critical judgment that allows us to elucidate between the lie and the truth, 

the false and the authentic. 

 

 Suspicious of the veracity of the testimonies and comparing what some remember without 

hesitation and categorically affirm with what is assumed to be true... and also with what others have 

forgotten. And this combination of screams and silences are the records that the historian sniffs out not 

only to discover the deception but also its motives... "thus searching behind the imposture for the 

impostor, that is, in accordance with the very motto of history, for the man" (Bloch, M. 1978, p. 75) 

Despite the risks involved in this task, words are worth more than silence, memory than forgetting. For 

this reason, those who practice the profession of historian strive to make their sources speak, to give the 

word back to their witnesses, since only in this way will they be able to understand them. 
 

 Given that individual memory can be slippery and full of traps, it must be placed in the context 

in which one dialogues with others. Those others who can also constitute an us and in that scenario the 

testimony, the trace, the record, "becomes the mirror in which the collective consciousness contemplates 

its own features... The source and the context is the relationship that constitutes the key element to its 

validation…” (Bloch, 1978, p. 85) 
 

 That is to say, the exercise that Bloch proposes is complex, in that it involves… “interrogating 

languages about customs and tools about workers… [to] descend to the deepest levels in the analysis of 

social reality… and human beings in their own time, we would add” (Bloch, 1978, p. 49) 
 

 Now, when Bloch talks about memory and history, he is not talking about synonyms but about 

two different categories whose meanings and with them their differences and particularities are important 

to consider. If we start from the paradigm constructed by Marc Bloch, history is the science of men in 

time. Its subject matter is the human essence and how it has transformed or remained through eras and 

time horizons associated with spaces, territories and/or landscapes that give them meaning. But above 

all, the human element as experiences, emotions, and narratives that explain the processes as a result of 

the life lived by men and women in their daily lives. 
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 And, also returning to this author, the job of historian involves taking charge of these vestiges 

of the past in the present to make them visible, validate them, explain their relationship, and try to build 

possible future scenarios with these tools. 

 

 But, when we talk about memory, what do we mean? What elements does memory contain so 

to speak? What is its substance? And what role does it play in the historian's workshop? 

 

 As we already saw, according to Bloch history and memory are different but close categories 

and for historians’ memory is the raw material from which the historian builds inferences and possible 

interpretations about the past/present/future. Interpretations subjected to analysis from theoretical 

panoptic typical of historiography. That is, in light of the theory. 

 

 For Agustín Escolano, memory constitutes: The structuring ethos from which human beings 

open ourselves to the world of life... a value that allows us to not advance blindly [Zambrano dixit]... 

although it must often be done by writing and erasing, as is done in games of sand, the contents of 

memories, or also by traveling through the chimerical museum of inconstant forms that Jorge Luis Borges 

alluded to when referring to the versatility and volubility of the mnemonic. (Escolano, 2011, pp. 11 – 12) 

 

 Following this author, human beings who were born in the post-war period are torn between 

submission to the spasm of the present and the hermeneutical condemnation. The spasm of the present 

refers to a predominance of presentist thinking that resolves human life in the here and now, which 

implicitly entails an invitation to forgetfulness and a trivialization of the past. For its part, hermeneutical 

condemnation has to do with the subjective exercise of permanently carrying out the resignification of 

the interpreted world in which we are born (Rilke, R., in Escolano 2011). This exercise, which is also a 

challenge whose resolution is not guaranteed in advance, is supported by. 
 

 Two cultural heritages: one that is brought to us by tradition... that kind of collective memory 

attached to the reflected factual history that classical hermeneutics spoke of; another, which is configured 

at the level of subjectivation in the memory of each personal biography. With both we weave the fabric 

of the hermeneutical response to the interpretive condemnation, and in both of them the contents of 

memory play an essential role. (Escolano, 2011, p. 12) 
 

 And since it always returns, as Escolano (1997) indicates, it is worth reflecting on this category. 

Although there are many authors who have contributed elements to conceptualize memory and its 

behaviors, we are interested in returning to Elizabeth Jelin's approaches since she has built two central 

equations: on the one hand, the relationship between memory and the sociocultural and, on the other, the 

intimate and indissoluble relationship between history and memory. 
 

 Following this line, the author states: “Addressing memory involves referring to memories and 

forgetfulness, narratives and acts, silences, and gestures. There is knowledge at stake, but there are also 

emotions. And there are also gaps and fractures” (Jelín, 1998, p. 17). 

´ 

 Next, he points out that the axes involved in the analysis of memory are: 
 

- The subject that remembers and forgets with respect to which it is feasible to ask: Is it a particular 

subject or a collective? Who are your interlocutors and in what identity terms do you relate to 

them?  

- The second analytical line refers to the contents: 
 

The question of what is remembered and what is forgotten. Direct personal experiences, with all 

the mediations and mechanisms of social ties, of the manifest and the latent or invisible, of the 

conscious and the unconscious. And also, knowledge, beliefs, behavioral patterns, feelings, and 

emotions that are transmitted and received in social interaction, in socialization processes, in the 

cultural practices of a group. (Jelín, 1998, p. 18) 
 

 And the third axis has to do with how and when it is remembered and forgotten? In this regard, 

Jelín points out that the past is remembered or forgotten based on subjective and/or intersubjective 

triggers that frequently involve scenarios, interactions or dynamics that allow us to remember. Next to 

these “pivots” there are other memory activation keys that can have an “expressive or performative 

character, and where rituals and the mythical occupy a privileged place” (Jelin, 1998, op.cit.). 
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 In this sense, according to Jelin, the existence of archives, documentation centers or digital 

repositories does not guarantee the subjective or collective evocation of certain social processes. But 

from our point of view, they do allow those interested to preserve and open the possibility of consulting 

and exploring the traces and records of the past. 

 

 Warning that these traces “do not constitute «memory» unless they are evoked and placed in a 

framework that gives them meaning. A second question linked to forgetting arises here: how to overcome 

difficulties and access these traces. The task is then to reveal, to bring to light what is hidden, «to cross 

the wall that separates us from those traces»” (Ricoeur in Jerlin, 1999, p. 105). 

 

 Faced with forgetting as a content of memory, whether socially or subjectively induced, often 

due to political causes or produced voluntarily and even unconsciously, reactions are generated that can 

be related to the fear of the destruction of the past and the consequent “urgency” of conservation and 

accumulation. This results in a kind of compulsion, an obsession with remembering and creating public 

monuments that preserve collective memory.  

 

 From our perspective, monumental, heroic history, the “Master Story of Life” fulfills this 

function. This view is categorically refuted by the paradox of the monument transfigured into ruins, like 

those inherited by the fascist regimes in Europe and those that we see re-emerging in our days through 

peremptory vestiges of papier-mâché that display on their walls electronic games that recreate the 

imaginaries. of power over collective pasts that do not fully admit their vigorous diversity. 

 

On this nodal point Jerlín maintains: 

 

The task of historians is not simply the "reconstruction" of what «really» happened, but... 

includes subjective dimensions of social agents and interpretive processes, construction and 

selection of «data» and choice of narrative strategies by the researchers… 

 

In short, there is no single way to approach the relationship between history and memory... 

Without a doubt, memory is not identical to history. Memory is a crucial source for history, 

even (and especially) in its distortions, displacements, and denials, which raise enigmas and 

questions open to investigation. In this sense, memory functions as a stimulus in the 

elaboration of the historical research agenda. For its part, history allows us to question and 

critically test the contents of the memories, and this helps in the task of narrating and 

transmitting critically established and proven memories. In the tension between one and the 

other is where the most suggestive, creative, and productive questions for inquiry and 

reflection are posed… (Jerlin, 1999, pp. 75-78) 

 

How to read the history of education from a cultural perspective? The contributions of the 

ethnographic turn 

 

Agustín Escolano recalls: “Mnemosyne, from whom Clío was born, was for the Greeks the mother of the 

muses, a nourishing source of inspiration. And Cicero associated the exercise of memory with the virtue 

of prudence, even considering the art of memory as one of the essential parts of rhetoric, which precisely 

fulfilled the role of what Inventio created…” (Escolano, 2003, p. 15). 

 

Agreeing with Jelin, Escolano assures that memory involves the creation of representations from 

which we appropriate them. That is to say, scenarios, icons, sounds, breaths, and contexts are 

remembered. Not stark contents located in a vacuum. 

 

In this sense, the historian of education: “constructs a kind of cognitive theater that, as in the 

elaborations of the linguistic turn, can be organized into a text that produces meaning and significance 

by itself” (Escolano, Op. Cit.) 

 

In the face of this theater, we must remain vigilant so that representations of the past do not 

acquire a farcical meaning, becoming mere simulacra, empty props at the service of power in which 

masks replace reality. 
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The culture of the school is a recently opened chapter in the scenarios of the history of education. 

If we consider that the functions of the school are and were - above all - socialization and control and 

that teaching focuses on tutoring, instructing and urging others to assume the pedagogical ethos valid at 

a given historical moment (Escolano 2011). Then, the culture of the school "Refers to the set of narratives, 

norms that define the contents of teaching, the behaviors and worldviews to be instilled" (Julia, in: 

Escolano 2003, p. 17). 

 

For Antonio Viñao, school culture materializes in “the ways of thinking and acting that provide 

strategies and guidelines to organize and lead the class, interact with classmates and other members of 

the educational community and integrate into the daily life of the school.” (Viñao, 1998, pp. 168 – 169) 

In short, school culture refers to school contexts (historically situated); its props that include narratives 

and practices, norms and management processes of teaching, knowledge, and power distribution 

mechanisms; the schools, the classrooms, their tools, and instruments among which the textbook has a 

predominant place; present actors such as teachers and students but also absent ones such as managers, 

members of private education, publishing houses, religious organizations, etc. 

 

And it is there that properly anthropological perspectives dialogue and converge with those of 

social history in the historiographic attempt to understand our educational history as a complex 

framework that links desire with memory, memory with oblivion, objectivity with its representations, 

what is narrated with what is actually lived. 

 

And it is here at this confluence, at this magical moment in which the surface of the mirror is 

transmuted to allow Alice to pass through it to arrive at the dream world of a dream realized, in which 

the women of our biographies can see themselves and find themselves - like Alice - in the “mirror house” 

where they and their dreams, their struggles and their achievements acquire the concretion of memory 

and historical narrative. 

 

Brief methodological approaches 

 

The key questions that guide the research are the following: 

 

What are the contextual and subjective conditions that committed our biographies to an 

intellectual and academic project that had a relevant influence on their lives? What are the emblematic 

moments that they identify and refer to in the narratives of their own lives? What do these women appeal 

to and how do they express it? 

 

Which were the projects that these women were able to develop and at what moments in their 

lives, in which institutions and from which alliances, dialogues and strategies did they do it? 

 

From the perspective of these women, what are their main contributions? 

 

Under this logic we plan as a General Objective: 

 

Recover the intellectual biographies of Latin American women and learn, through them, the 

various paths, strategies, alliances, and ruptures that these women lived, faced, and rehearsed to develop 

the academic projects that guided their lives. 

 

And as Specific Objectives: 

 

- Explain the contextual and subjective conditions that committed our biographeds to intellectual 

and academic projects that guided their lives. 

- Recover the main projects that they developed and place them in their vital contexts. 

- Know, from their own perspectives, their main contributions to the society of their time. 

- Women in Science: intellectual biographies. 

 

We wish to emphasize that all research, based on the biographical genre, is qualitative and is 

based on conducting in-depth interviews and/or searching public and private historical archives from 

primary sources that will be analyzed from a historiographical perspective. The published works of the 

women who are considered in this project will also be worked on. 
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It is necessary to emphasize that they will always be interlocutors of the researchers and will 

contribute permanently to our work, thus allowing the significant interweaving of various types of 

sources with a dialogue that allows us to clarify and deepen the biographical work, breaking into the 

midst of silence, prohibition, and obscurantism to walk joyfully at their side to make a path by walking, 

as the poet once sang... 

 

This is how when writing a biography what it is about is placing the life of a woman in a time 

period and explaining, from the history of gender, that includes not only her sexual preference but also 

the various marks such as ethnicity, social class, religious option or political positions that influence their 

choices, their struggles and their priority projects, in this case intellectual and academic. 

 

In this sense, we care to identify the ways in which the biographed women have "played their 

cards" -so to speak- in a patriarchal, hierarchical, exclusive, and authoritarian society, such as the 

Mexican one, to define their projects and develop them even when the "the tide is high, and the boat is 

fragile.” The voices that we recover show us that, in many cases, an attempt has been made to explain 

women, their circumstances and their struggles from gender to open spaces for their participation and to 

activate their presence in spheres, such as the world of work, academy or the streets, that were for a long 

time forbidden to them. 

  

We think about the medium-term juncture because it is from there that we will historically 

reconstruct the biographies of the women who constitute our objects of study. Reading history from that 

perspective, returning to contemporary debates focused on gender that will lead to problematization not 

only of the times in which our women lived but also of their worldview and practices. 

 

Furthermore, starting from the dichotomy as a metaphor, we can point out that the possible 

identity resolutions that women confront are played out between the essentialism of “the feminine” and 

the relativism of the validity of everything and nothing, passing through the structuring denial of class, 

ethnicity, mother tongue, religion, and sexual preference. As Lazreg (1990) points out, the recognition 

of differences must include categories such as class, race, religion, color, etc. Recognition cannot 

transform differences into mere divisions. 

 

Another of the risks involved in the identification of differences is the potential reduction of the 

capacities to understand ourselves as a collective that is also united by deep ties and similarities that 

frequently place us, despite everything, on the same battlefront. A contradiction is knotted at the center 

of anthropological practice. On the one hand, the aim is to understand, appreciate and interpret cultural 

particularities in their own terms; in this mission, ethnographic case studies have been central. The second 

mission is generalization, the discovery of similarities over diversity and thus developing cross-cultural 

explanations... (Sacks, 1989). 

 

Now, the visibility of these symbolic links between gender and other identity traces deserves our 

reflection. In that sense, another element that we wish to mention here has to do with the inclusion of the 

public and private; body and representation; rationality-affectiveness and other dichotomies that have 

boxed women into stereotypes that reinforce, reproduce, legitimize gender domination, but also ethnic 

discrimination and class exploitation. In short, it is about elucidating the complex power networks that 

are created and developed within patriarchal – colonialist – capitalist systems, societies and institutions 

that still call us to criticism and rebellion. 

 

In this sense, it is proposed to take intersubjectivity into account as an alternative to include 

otherness, thus avoiding the objectification and victimization of the other. One observation that we can 

make from these stories has to do with the tendency of feminisms to erase the already classic borders of 

national states to arrive at global and in a certain sense internationalist perspective, perhaps because 

gender identity is more powerful than national identity. 

 

In the complex equations organized from theory to explain the changes and permanencies that 

have marked the struggles of women dedicated to scientific work, it is necessary to account for the march 

towards diversity, multiculturalism and the inclusion of elements linked to ethnic and class origins that 

constitute today, part of the initial route that leads to a holistic reading of the identities assumed by the 

various groups of women. 
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Lucrecia 

 

1. Initial words 

 

In this chapter, as we already pointed out, we will address the biography of Professor Lucrecia Janqui 

Guzmán and the context in which she developed. To carry out this exercise, we follow the proposal of 

historian Eric Hobsbawm who points out that placing a biography in a historical context implies capturing 

an era and, from it, making visible the complex networks that intertwine the life lived by a subject with 

the historical moment. in which his biography develops. 

 

From the perspective of this author, that life lived, those experiences that impact the biography 

of human beings are modulated by “a deeper system in which the framework of an individual's life, the 

time in which it develops and the analysis of these two circumstances, contribute to shaping a 

comprehensive view from history that... turns out to be independent of both” (Hobsbawm, 2003, p. 11). 

 

In this sense, for Hobsbawm, biography is not the illustration of an era from the subjectivity of 

an individual nor the more or less systematic record of his memories. It is about the organized memory 

of a life based on the structural conditions that surround it and one of those conditions is, without a doubt, 

the historical moment. In other words, and as this author points out, “the life itinerary of a human being... 

possibly could not have taken place in another time {and I would add, nor in another space}” (Ibidem). 

 

Beyond this position, we recognize that individual and collective memory also play a role in the 

reconstruction of a biography, which is an articulating element that allows us to build a narrative that 

collects the traces of different events in our subjectivity to generate a commonality, a symbolic language 

that allows us to share with others the experiences of the life lived. In this exercise, history has a dialogic 

place since it orders and systematizes what we have experienced, the spaces through which we have 

traveled in a given time, the feelings we have experienced, the perceptions-representations that we 

remember, and the series of records generated throughout this transit. These records constitute the traces 

of the human that - paraphrasing Marc Bloch - those who make history interpret to give meaning to the 

past and its relationships with the present (Bloch, 1976). 

 

Seen in this way, the historically situated biography allows us to see, as in a game of mirrors, the 

period in which the human life develops in time. Of course, a biography is not written detailing the entire 

life of the biographed, but rather those passages, events, and circumstances that he or she recognizes as 

relevant, like the perennial traces that cannot be erased, that “marked his or her life” and gave it deep 

meanings... indelible ones, it is often said. 

 

In intellectual biographies these traces are associated with “their ideas, positions and acts but it is 

not a forensic discourse” (Ibid, p. 10) because these live and remain as elements of their worldview and 

social practice. Furthermore, we would add, they are collective and are part of the history of an us that 

identifies and recognizes itself in them. Such is the case of some Latin American academic women. 

 

Now, in the case of Lucrecia Janqui, we think about her participation in the field of science from 

an epistemological perspective radically different from the “classical” views deeply linked to Western 

thought. In the case of Lucrecia, science is done when social reality is discussed to transform it in a 

profound way. The criticism, the creative power, the vital commitment to the radical position that also 

implies personal sacrifice for the sake of achieving a fair and egalitarian reality to which Peruvians had 

the right. From this aspiration, emerges the revolutionary epistemology that Lucrecia shares with Others 

and that is born from dialogue with Others. 

 

At the root of these readings was the recognition of the ancestral voices of the Inca, of Tupac 

Amarú, the hero who traced the path to freedom with his own blood. 

 

The science that our biographed put into practice is not carried out in the manner of “a scientist” 

within an isolated space or in solitude because, as we already pointed out, it has to do with collective 

efforts and a permanent praxis that forces her to be in permanent interaction with its context. 

 

Finally, we wish to emphasize that, when she talks about her profession as a teacher, she refers with 

a certain naiveté to the possibility of educating to transform existing social conditions. 
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2. The context: Peru at the end of the 20th century. 

 

In the second half of the 20th century, the countries of Central and South America experienced political 

processes that marked their contemporary history because in many of them violent coups d'état were 

carried out that further fractured the weak and unstable democracies that for many years, characterized 

these nations within which, Perú was no exception. 

 

The second effect that the cancellation of these formal routes brought was the opening to other 

alternatives to access power, among which the armed means from the armed forces and from the guerrilla 

war, tried by radicalized actors often labeled as “terrorists” stood out. 

Not for nothing, in the report of the Truth and Reconciliation Commission on the situation in Peru in the 

period from 1980 to 2000, it is noted: 

 

“The internal armed conflict experienced by Peru between 1980 and 2000 has been the longest, 

the one with the most extensive impact on the national territory and the one with the highest human and 

economic costs in our entire republican history. The number of deaths caused by this confrontation far 

exceeds the figures of human losses suffered in the war of independence and the war with Chile - the 

largest conflicts in which the nation has been involved" (CVR, 2003). 

 

Coups d'état, guerrilla movements and social conflict caused by the misery of many and the 

opulence of a few eroded daily life in Peru. An example will serve to illustrate this phenomenon: the 

shortage of educational services that operated to the detriment of those who aspired to study and attend 

school, especially the middle classes who saw academic training as a means to achieve upward social 

mobility. 

 

In the work: The Long Night of Peruvian Education, three moments in the financing of education 

in Peru are identified. A first period is one of expansion in spending, which coincides with a general 

growth in state action from the 1950s to the beginning of the 1970s. At this stage, a large expansion in 

enrollment can be observed. This expansion opens up opportunities for post-primary studies. In the case 

of Secondary school, this level is changed in a structural way, because previously, Secondary school was 

particularly limited to a small elite in the country. 

 

A second period of between three and four decades (1970 - 2000) was characterized by meager 

public financing, coinciding with a profound national crisis that implied the exacerbation of social 

inequalities, the development of guerrilla movements in rural and urban areas and the increase in state 

violence. 

 

Finally, for the 21st century, “a period of recovery in the levels of public investment per student, 

which begins in the middle of the first decade of this century and is associated with the economic 

expansion that was experienced at that time” (Mendizábal, Twanama and Castro, 2018, p. 1) 

 

If we consider that Lucrecia was born in 1959, we can infer that she experienced a favorable 

moment at the beginning of her schooling that allowed her to study without problems up to Secondary 

school. However, the advantages of this moment would lose force when Lucrecia entered Secondary 

school and this fact would seriously limit her aspirations when the time came to choose a career. 

 

The key questions that Lucrecia asked herself then involved two axes: the socioeconomic and the 

political. Under this logic, she had to answer these questions: Which institution should she enter 

considering the family's economic possibilities? And what profession should she choose if what she 

wanted was to contribute to the profound transformation of social reality? 

 

Initially she leaned towards psychology but to study this career she had to move to Lima and live 

there, which meant paying for food, housing, and local transportation in addition to the expenses of 

school life. Impossible for her family to support at that time. 

 

Debating with her older brother who was also her mentor and a convinced leftist militant, Lucrecia 

decides to study education at the National University of San Antonio Abad del Cusco (UNSAAC). 

«Mama Llaqtap San Antonio Abad Yachay Sunturnin”, In Quechua.... This University is a public 

institution, the fourth oldest university in Peru and the fifth oldest in Latin America. 
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The words his brother says when advising him about this professional option are key. On the one 

hand, there is the pragmatic view, you will be able to get a job and with that resource you can do what 

you want. Metaphorically speaking, what her brother offers her are the wings to fly that young Lucrecia 

requires to achieve her dreams. No more no less. 

 

But perhaps, the other part of the argument that her brother elaborates is the most vigorous 

because it marks a path for life, since he maintains: "That career will allow you to transform reality" and 

this statement moves Lucrecia's place in the world and places it on the path of rebellion. 

 

Under this logic, Lucrecia enrolls in the San Antonio Abad University of Cuzco as a student. But 

what are the birthmarks of this institution? Let this story be told by the own voices of those who are part 

of this institution: 

 

Our University was created with the name of Royal University of San Antonio Abad by the Brief 

of Election of Pope Innocent XII, given in Rome, Santa Maria Maggiore on March 1, 1692. From its 

beginnings it was authorized to grant the degrees of Bachelor, Licentiate, Master, and Doctor. The papal 

document was ratified by King Charles II, through a Royal Decree called exequatur, given in Madrid on 

June 1, 1692. 

 

It has been the alma mater of two Presidents of the Republic of Peru, José Luis Bustamante y 

Rivero, who was also president of the International Court of Justice; and Valentín Paniagua Corazao. 

Likewise, it was the educational center in which Francisco Xavier de Luna Pizarro, President of the First 

Constituent Congress of Peru, and manager of the first constitution of the Republic of Peru, was trained. 

https://www.unsaac.edu.pe/historia/ 

 

To add reflections of great historical value that also point out the future commitments of San 

Antonio University, we will return to the speech of Dr. Eleazar Crusinta Ugarte, current Rector of the 

University: 

 

This institution has a well-deserved place in the historic capital of Peru, cultural heritage of 

humanity, in its more than three hundred years of institutional life it has forged top-level professionals 

over time, always being at the forefront of every important event, Their participation was always 

significant, especially when they had to fight for humanity, freedom and social development. We can 

mention the great participation that the Antonians had in the libertarian process today on the way to the 

Bicentennial of Peruvian Independence, we quote the Angulo brothers who forged a clearly nationalist 

uprising that is considered a true independence struggle from the heart of America, the QOSQO 

 

San Antonio was the center of great changes and contributions to university consciousness, here 

the fight for university reform was forged, it was the nucleus and focus of free university thought, here 

the original idea of university co-government germinated and laid the foundations of university 

autonomy; Our San Antonio is great for its achievements in knowledge, science, technology, art and 

culture, traced paths that our ancestors bequeathed to us, paths along which we have to continue walking. 

https://www.unsaac.edu.pe/quienes-somos/   

 

Once she decided that she would pursue a career in teaching, Lucrecia would opt for the specialty 

of Natural Sciences, which included the disciplines of Biology, Physics and Chemistry. Upon completing 

her studies, she would work in a secondary school in her homeland (1985 – 1986), rehearsing in the 

classrooms the epistemological proposal that would allow her to rehearse the first answers to the key 

question that made her a teacher: Can society be transformed through education? 

 

From her practice with adolescents, he can formulate the following hypothesis: “It is possible if 

we try to shape and not just educate, if critical thinking and reflective analysis are put into play to explain 

reality.” From there, Lucrecia admits that the acquisition of basic skills that will bring her students closer 

to the scientific spirit and fascination with new knowledge are relevant results of this experience. 

 

In 1987, having made some savings, she moved to Lima where she was hired at the San Luis 

School located in the district of the same name inhabited by a middle-class population. 

 

https://www.unsaac.edu.pe/historia/
https://www.unsaac.edu.pe/quienes-somos/
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In 1989 she moved to the upper-middle class Salamanca District where she was hired at a 

“concerted” school as private institutions run by religious congregations that were financed with private 

resources and public funds were then called. 

 

During those years, Lucrecia was able to confirm that the levels of economic inequality are even 

higher, and that misery is concentrated in the indigenous population that migrates from the mountains to 

the capital of Peru in search of work and better living conditions. In Lima, the former capital of the 

Viceroyalty of Peru, racism, classism, and discrimination against women are also more visible. 

 

Paradoxically, it was in Lima where Lucrecia would take note that in the capital various trade 

union movements were developing with much greater vigor, among which the Single Union of 

Education Workers to which she belonged and in which she would actively participate stood out. 

 

It was there where she also met - through some of their direct actions - Sendero Luminoso and 

the Tupac Amarú Revolutionary Movement (MRTA). 

It would be precisely in 1989 when Lucrecia would join, at the invitation of a colleague and friend, the 

MRTA as a supporter. 

 

3. From theory to practice: The Tupac Amarú Revolutionary Movement (MRTA). 

 

MRTA Anthem: https://vozrebelde.noblogs.org/ 

 

Although from her childhood Lucrecia approached left-wing thought and commitment to social 

transformation, through the conversations, attitudes, and political practices of her family, throughout her 

secondary and professional training her convictions were strengthened as she joined various study circles 

and student organizations. In them she collectively analyzed the literature and the Marxist postulates that 

allowed her to explain the realities of Peru at the end of the 20th century. 

 

These exercises were frequently linked to the literature of José María Arguedas (1911 – 1969) 

and with the historical vision of José Carlos Mariátegui (1894 – 1930), vigorous pens that gave meaning 

to the “Deep Rivers” and the ancestral figure of the Inca in the history of Peru in the 20th century. But, 

without a doubt, it was the figure of Tupac Amarú, the most powerful ancestral voice that marked 

Lucrecia's life when she joined the MRTA at the age of 31 and already being a teacher with three years 

of teaching experience at the invitation of a colleague with whom she shared a similar story, both of life 

and struggle. 

 

The MRTA was born in 1980 as a result of achieving the unification of various leftist currents 

with which the MRTA identified itself in doctrinal terms, even though it recognized differences with 

these organizations because, as it stated in its programmatic documents: “No leftist man is our enemy.” 

 

In this regard, the MRTA points out: “The set of documents discussed in committees and 

approved in plenary sessions at the Unitary Conference of the PSR-ML-MIR-EM in June 1980 

were collected in the form of a brochure and were published under the name OUR POSITION. 

in July 1981” https://cedema.org/digital_items/1584 

 

In its founding documents, the MRTA is defined as: “the embryo of the construction of the Party 

of the Peruvian Revolution; It is the political-military organization of the working class, the peasantry 

and all the exploited and oppressed of our country, whose ideology is Marxism-Leninism.” 

 

And it proposes as the objectives of the organization: “to fight to overthrow bourgeois power and 

the establishment of a popular power, which will lead us towards a free homeland, a society without 

exploiters, where justice, solidarity, freedom and human well-being prevail: Socialism.” 

 

To this end, it is proposed to constitute: “a vanguard, political and military detachment, capable 

of leading the revolutionary war of the people, as the only way to combat the unjust economic-social 

order and to build a new one that is at the service of the causes of the poor.” 

 

https://vozrebelde.noblogs.org/
https://cedema.org/digital_items/1584
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Despite this “formal” birth, on January 22, 1984, MRTA would receive its baptism of fire with 

the attack on the Villa El Salvador Civil Guard barracks, when after 35 minutes of crossfire, the 

combatants would withdraw from the place. 

 

After that, the MRTA would proceed to carry out armed assaults on museums and on the ancient 

Inca heart of Cusco where the legitimate guardians of Peru were preserved. Characters linked to the 

“repressive forces of the State such as the army and the police or to the predominant economic model 

that was already neoliberalism” were also targets of the movement (De la Serna, 2023). 

 

According to this same author, one of the most spectacular actions that MRTA carries out in this context 

is the 1984 assault on the historical museum of Tluarra located in the historical residence of José de San 

Martín from where they took the original flag of proclamation of the independence. 

 

Along these same lines, the MRTA tries to establish a military base in Cusco, the cradle of Peru and the 

site where the rebellion of Tupac Amarú, considered the last Inca, took place. In that place Tupac Amarú 

was beheaded in 1592. 

 

The result of this attempt was the imprisonment of 10 members of the movement in December 

1984. Towards the end of that same year and until 1987, the MRTA experienced relevant episodes that 

put it on the front line of the media in Peru and the world. Opportunities that MRTA took advantage of 

to emphasize its closeness from Sendero Luminoso and to the historical roots of Peru. 

 

It was in 1987 that the military truce between the MRTA and the government of Alan García 

would culminate, whose first presidential term lasted from July 28, 1985, to July 28, 1990. 

 

At the end of the truce, a repressive stage began that would worsen during the mandate of Alberto 

Fujimori, President of Peru from July 28, 1990, to November 21, 2000 (Contreras and Zuloaga, 2014). 

 

Precisely in this context, the arrest of the MRTA leadership would take place, among whom 

Víctor Polay Campos, Lucero Cumpa and Néstor Cerpa stand out, as well as a growing number of 

guerrillas and increasing casualties in different combats and even in everyday life scenarios. 

 

 hunt for MRTA militants had begun. Faced with this, the hard wing of the organization would 

take control, which is observed in the actions themselves, no longer oriented as in the past towards the 

vindication of their historical identity but rather towards the murder of figures linked to the most 

repressive face of the regime. 

 

It was at this complex moment that Lucrecia Janqui, our biographed, would decide to join the 

MRTA in 1989, as we already noted. 

 

As a supporter of the organization, Lucrecia would acquire several responsibilities that she would 

fully fulfill. Among the tasks that would have to be carried out, the following stand out: attendance to 

periodic meetings of the organization as well as to cultural events promoted by it. 

 

And those with the greatest risk because they involved clandestinity: keeping printed propaganda 

at home, carrying out flyer distribution in public spaces and, in addition, posting posters on the walls of 

the districts assigned to her. 

 

The costs of these last interventions became evident when, at the beginning of January 1990, 

Lucrecia was arrested when, before leaving for her town to enjoy the school holidays (January-March), 

she posted posters on the walls calling on the population to join the MRTA. 

 

Immediately, Lucrecia was held responsible for storing subversive material in her apartment and 

was later transferred to the aforementioned “Miguel Castro y Castro” penitentiary center where she was 

subjected to various tortures, many of which, according to the testimonies collected, had “woman's 

body”  as they were intended for female prisoners identified with the different guerrilla movements that 

were acting at that time in Peru and other South American countries whose regimes were organized in 

"Operation Condor." 

 



54 

 

4.  A tunnel open to life 

 

Among the prisoners, those who had participated in the guerrillas that we have already mentioned, were 

separated, and occupied various spaces in Canto Grande, but not all of them were isolated. Many of them 

maintained regular communication that produced unexpected alliances and, in the long run, a true saga 

that led to an escape that turned out to be epic. 

 

The prisoners of the MRTA and some of the Shining Path were taken to the “Miguel Castro y 

Castro” prison, inaugurated on January 15, 1986, better known as Canto Grande due to its location. This 

was a “modern” and maximum-security prison; it was also located on the outskirts of Lima and had 

modern technology to monitor the interior of the prison. 

 

Despite these material conditions, from the first day they set foot in prison, the members of the 

MRTA began to formulate plans to build an escape route for their coreligionists, several of whom had 

already been victims of acts of repression by the government of Alan García that included torture and 

illegal detentions. Furthermore, they had witnessed real massacres that ended the lives of many of their 

companions. 

 

In a certain sense, they were survivors who were considering the “after” of Canto Grande and 

that included their liberation. Everyone was busy with that, and they were not alone because there were 

local and international networks willing to support them. One of these networks was that of the 

Tupamaro prisoners of Uruguayan origin with whom they had established a close relationship in Canto 

Grande. This had helped Polay, the leader of the MRTA, to establish contact with the Tupamaro leader 

Raúl Sendic who had lived one of the most successful experiences in this regard by organizing the escape 

of 100 prisoners that, at the time, deserved all the attention of the press. (Thorndike, 1991, p.51) 

 

Under this logic, and with the conviction that liberation was possible, the political prisoners 

discovered that the wastewater pipes connected to all the cell blocks and… they began to dig a tunnel. 

 

“Shortly after being transferred…, the Tupamaros began to dig from the underground duct to 

which the prison drains reached. They had advanced fifty meters and were approaching the outer wall 

when they were betrayed” (Thorndike, 1991, p.51) 

 

On July 17, 1987, the 20-meter-long tunnel was discovered, which stopped the plans and meant 

that, as Polay stated: “Breaking with the tradition of tunnels, built from inside the prison outwards, this 

one would have to be “from the outside towards the inside” (De la Serna, 2023, p.209) 

 

Furthermore, the new tunnel had to reach its destination, there was no room for more mistakes. 

They counted on the fact that with the help of a professor from the University of Engineering and 

members of the National Federation of Miners, they had perfected their measurements and had drawn 

up plans “from a drawing of the ventilation system and, upon request of the moles, short tools were 

prepared in a foundry, like the “goat's legs” used by thieves, pointed at one end and shovel-shaped at the 

other, so that they could simultaneously be used for chipping and digging,” ( Thorndike, 1991, p.63) 

 

Finally, almost three years after the first attempt, on July 9, 1990, at 3:45 in the morning, the 

work known today as “The Polay Tunnel” was completed. The tunnel measured 332 meters long, half a 

meter high and 1 meter wide. Books, revolutionary symbols of the MRTA, and even in one of them, a 

shower for whoever required it had been installed on several landings. 

 

From the beginning they planned to buy a piece of land next to the prison so that a couple of 

young militants, who would pretend to be spoused could live there and keep an eye on the work, but 

actually, the first couple was replaced by another when the work had not yet begun. The full details - 

although not exactly coincident - of the tasks involved in the construction of the tunnel are narrated by 

Guillermo Thorndike and Miguel De la Serna, both cited in this text. 

 

Eight women (one of them who had just given birth and the other with a back injury) and 40 men 

escaped through the tunnel. All of them, once outside, would be supported by their coreligionists and 

taken to various destinations. Lucrecia Janqui flew out of Peru without money in her saddlebags but with 

firm convictions, she retraced the paths of her future. 
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5. The life lived: Lucrecia in her own words 

 

“I was born in 1959 in Andahuaylas, a town in the Andean region of Apurimac, Peru, a place located 

between two worlds. One, the indigenous, the one from the Deep Rivers, invisible but resistant that 

always refused to die and the other, the mestizo, at that time strongly impacted by the modernizing 

dreams of the post-war that allowed the Empire to flood our lands with its promises of economic growth, 

development and equality but which, in the long run, only brought with it marginalization, poverty and 

merciless and opulent wealth.” 

 

Andahuaylas, is located in the Peruvian Andean region of Apurimac. Andahuaylas is located in 

the Chumbao River valley at 3500m above sea level. The area is well known for being a region of the 

Chankas, the Quechua people eternal enemy of the Incas, so that the Quechua spoken in that region is 

known as: Quechua Chanka. 

 

Andahuaylas also carries with it the enormous legacy of being the homeland of the great writer 

and ethnologist: José María Arguedas, author of the work “Los Ríos Profundos (1958)”, in which he 

makes a profound reflection on the Peruvian identity consciousness. He knew from within the two 

worlds, that of the mestizos in the gamonal system and that of the original Andean peoples; also 

experiencing discrimination on both sides firsthand, but always assuming to take the side of the 

oppressed; All of this is reflected in his works, flooded with magical realism and at the same time with 

a very close and bloody description of the social reality of Peru. 

 

Box 1 

 

 
Figure 1 

Map of Peru and its regions 
Source. https://www.google.com › maps 
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For Lucrecia, being from Andahuaylas, the land of Arguedas, and like him, being a bilingual 

Spanish and Quechua speaker as well as being the daughter of a Quechua and a mestiza, grants her the 

possibility and privilege of swimming between those two waters and being able to know both worlds 

and from that symbolic place, she writes: 

 

“I am mestiza, I was born in the mountains of Peru. My father was indigenous, my mother was 

mestiza; I lived my childhood in the countryside, my miscegenation is not only ideological, but also of 

experiences and learning, of the vision of life, of the world vision, of culture. 

 

I was born in the city of Andahuaylas, but at that time the town had about 5,000 or 6,000 

inhabitants; I remember very well that we had a house there and on weekends we went to the farm, to 

the field, to the farmhouse very close to the field. On the farm you have a country house, you have the 

animals, the crops, the garden, and a whole world of great cultural wealth full of sounds, colors, symbolic 

presences that overwhelmed you from the first moment you entered the farm. 

 

Usually, we went there on weekends. My father would take us to the farm to help with field 

chores and to spend the day there. The most pleasant memories of my childhood were spending time 

together with the country kids with whom, depending on the time of the year, we would eat capulines 

(black Mexican or South American cherry type of fruit). Most of our neighbors were kids of the age of 

our older siblings that were going to plant vegetables, to remove weed, and other chores suitable for 

them. 
 

Although they included me in the work that was required, I participated more as a game because 

I am the seventh of nine siblings, too small and not very strong to participate seriously as they did. 
 

But I had my own alternatives since my mother is a merchant and I was always very attached to 

her. At the farm, the janitors who took care of the house cared for me very much and pampered me a lot. 

For them I was “the Lucre girl” and they treated me very affectionately. That same affection was 

expressed to me by the people around me. 
 

I started school when I was four years old, I remember that my grandmother took me, that 

memory has marked me because it was very solemn and for me very significant because I was leaving 

my early childhood behind, and I was beginning a very long path that had to do with learning, what the 

world was like. 
 

I went to a private nun's school for the first year of primary school. It must be said that in my 

town, attending that institution gave you a kind of prestige. However, that school was closed as a result 

of the coup d'état that shook Peru at the end of 1960, so I returned to the public school and in public 

school I continued my studies until university where I completed my education career, as a secondary 

education teacher. And with an eye on the present, Lucrecia shares with us the Ayni pacha and its 

invaluable meaning: 
 

Times of Solidarity - Ayni pacha 
 

I started the month of January 2020, with my return trip from Peru to Madrid. And during these six 

months I have not stopped traveling; the entire south of my country, crossing Chile and part of Argentina, 

all the way to Buenos Aires. With greater impact in these months declared as: “time of the global 

pandemic” COV-19, I have had to travel through Germany, where I arrived with the smells of hyacinths 

and when I was able to say goodbye, all the roses were already in bloom. Everywhere I have gone, I met 

people, families, and friends of friends; with whom we have put into practice the value of Ayni; Without 

this practice it would not have been possible to return to my home in Madrid. 

 

In the name of gratitude, I write these lines to give a face to Ayni, which is a Quechua concept of 

the Andean worldview, it denotes several meanings related to the Allin Kawsay of the Ayllu (the good 

living of the community). One of them, the best known and most practiced, is the correspondence or 

reciprocity of daily life, according to Professor Edwin Benites of the José María Arguedas National 

University of Andahuaylas. 
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Nicolás Pauccar; who belongs to the Qero nation, and I also highlight that he is the first Qero 

who learned to read and write in Spanish in the 21st century; for whom Ayni is sharing not only what 

you have, but also what you are; Likewise, living in Ainy means generating balance in the environments 

where the person lives; whether family, community, social and natural, with the purpose of harmonizing 

chaos through attitude. 

 

This concept can also be considered as one of the pillar codes of ethics of the Andean peoples as 

is the case of Peru. The practice of this ancestral value is still sustained today, in the relationships of 

good coexistence; transmitted orally from generation to generation. 

 

In the region where I come from, Andahuaylas – Apurímac; where 60% speak Quechua, different 

ethical practices such as Ayni are still maintained…kay kausaypachapiqa tukuymi aynillan…My mother 

taught me this message; with her practice of generosity with her entire family and close people from my 

town; What it means is that, in this life, everything is a sharing, a loan and an act of solidarity. It is worth 

saying that ayni in its essence must be understood as a selfless, voluntary, and philanthropic attitude that 

leads to the general well-being of the community or the common good. 

 

Ayni becomes relevant in these times of health crisis around the world that have revealed the 

human values and anti-values. Here I will focus on the practice of Ainy as a human value; because it is 

not an exclusive practice of the Andean peoples; it is the practice of all humanity when it finds itself in 

any situation of crisis and prosperity. 

 

At a macro or global level, the solidarity of thousands of Cuban doctors, who have traveled to 

care for people who were victims of Cov-19 from Italy in Europe to Mexico in Latin America and other 

nations located in various latitudes worldwide, is internationally recognized. Germany, that has been 

able to control the virus, has not motivated its doctors to be present in other countries, not even in Italy. 

 

For me it is an act of justice, to express my gratitude or the anchota SulpayKi- (I am deeply 

grateful, in Quechua) giving my testimony, in this way as an understanding and practice of life, from the 

simplicity, anonymity and generosity of many people who know that sustaining friendship, empathy as 

part of human relationships, involves recognizing each other face to face as equals. Also, my gratitude 

goes to my family, who always embodies this human value, reaching out to me at different times in my 

life. 

 

In these times of crisis, it is pertinent to recognize the existence of Ainy as a concept and practice. 

In this regard, I wish to emphasize that Ainy has different forms of practice such as the Aynillapaq, 

which is a way of borrowing, everything is borrowed from life, the non-existence of exclusively private 

property, but rather that life, Pachamama, gives us on loan everything one needs to live. 

 

So, throughout this time of pandemic I reflected deeply on this concept and its various ways of 

putting it into practice not only in my country because, as a concept, it exists in all the languages and 

civilizations of this now globalized world. 

 

The response to every act of solidarity and Ayni is THANK YOU. There is also the concept and 

gesture of gratitude in all languages and civilizations, in this process of exchange of material and 

immaterial goods. 

 

These days it is important for me to express that gratitude through words, for all the people with 

whom I have shared the path of life, the CCapaq Ñan (in Quechua). Sometimes words cannot express 

the depth of my feeling of gratitude, which encompasses my best wishes, my recognition and 

appreciation of this gesture of welcome in the family home, the food, the coexistence, the 

accompaniment, the affection, the compassion and so many human gestures that make us more similar 

than different. 

  

If I had to make a list of all the people who have expressed solidarity, or Ainy, with me in these 

times, someone could be left out, due to my fragile memory; so I don't want to make the mistake of 

failing to name someone who surely had some gesture of solidarity with me. 

 



58 

 

For this reason, I write in the name of gratitude, so that we include each person who has 

welcomed, in different ways, a refugee from COV-19. Likewise, anyone who has had to live, and 

continues to live, the experience of being a refugee anywhere in the world, without being able to return 

to their home, which they miss so much. In this idea, I have seen on television and social networks that 

many people have returned home in different ways, by bicycle, probably even walking. 

 

Life or Kausay, does not leave any person helpless or unprotected if they practice ayni or 

solidarity with any other person and with Pachamama, known also as Mother Nature. There is so much 

evidence that speaks to us and asks us to show life in harmony or balance to sustain all forms of life on 

this earth that is our only home for now; as long as we don't have a travel ticket to Mars or any other 

planet." 

 

Conclusions 

 

This intellectual biography of Lucrecia Janqui, mestiza, Quechua speaker, inhabitant of the highlands of 

Peru, university professor, insurrectionist and in her youth a member of the MRTA armed forces, 

confronts us with several ruptures worth emphasizing. 

 

The first is the one that has to do with her origins as a member of a middle class that is recognized 

not only by the place it occupies in production but by its access to education and a certain belonging to 

institutions and cultural circuits that involve intense dialogues from which worldviews, projects and 

commitments are built - not always conscious - with the historical future of Peru. 

 

From what Lucrecia narrates, in the house of her early childhood (the farm) where she spent 

many weekends, there was a habitat where animals were raised, she spent time with workers, and 

received an education close to the rural and indigenous world. which, in the long run, would form part 

of the complex identity in which Lucre recognizes itself. 

The second question refers to the need to transform the material and social reality in accordance with 

the principles declared by the MRTA to which we have already referred before. 

 

This commitment, which would imply in the long run a transition towards armed militancy, also 

had a bearing on Lucrecia's training and professional practice since she constructs an epistemological 

perspective that breaks with Western schemes of science, scientific work, and teaching. in the 

classrooms. This rupture transforms scientific and pedagogical work into a true praxis in which doubt, 

criticism and creation matter as much or more than certainty, repetition, or the mere description of reality. 

In other words, it is a position that implies, in addition to a worldview, a praxis that attempts to be 

consistent. For a conceptual development of these terms, consult: 

 

- https://www.filosofia.org/urss/dfsm1965.htm 

- https://www.filosofia.org/urss/ddf1984.htm 

- https://www.filosofia.org/urss/dmf1971.htm 

 

Under this logic, we must note that when we refer to this woman's relationship with science, we 

start from a vision of science that constitutes a counterpoint with respect to the paradigms of Western 

science in which many of us have been trained and also in relation to representations about “doing 

science” and “being scientific.” 
 

In this way, Lucrecia's biography confronts us with many of the nests of comfort that we have 

assumed even when symbolically they are masculine, patriarchal universes and have resisted the equal 

participation of women in "the sacred precincts of knowledge.”, as stated in the literature located in the 

gender perspective that we cite here as well as the one that, for reasons of space, we have omitted. 
 

By returning to Lucrecia's story, we do not do so with an exemplary spirit as does the “Historia 

Maestra de Vida” (Chinchilla, 2020) but rather to show, from other panopticons, these women who 

contributed - from their own perspectives - to deconstructing a world distant from the “Place of the Inca”, 

deaf to the voices of the Deep Rivers of Arguedas and the history built from the often denied pasts of the 

conquered. 
 

We are convinced that, when history is written in woman’s key code, faces change, militancy is 

transformed to give birth to vigorous analysis in which criticism and creativity go hand in hand. 

https://www.filosofia.org/urss/dfsm1965.htm
https://www.filosofia.org/urss/ddf1984.htm
https://www.filosofia.org/urss/dmf1971.htm
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We close this section with the statement of two pending tasks: The one that has to do with 

recovering and making audible the testimonies that show that torture has a woman's body and the one that 

allows the life testimonies of these women to be conveyed through social networks. these women who, as 

we have tried to show, from various positions have “done science.” 
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