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Abstract 

 

The work presented by the authors offers a journey 

of the role of the teacher in different historical 

periods of Mexico. To say: Liberalism and lights in 

education, The Mexican Revolution and the Ministry 

of Public Education, Socialist education in Mexico, 

National Unity, Neoliberalism and globalization, The 

"community" as the central axis of/for citizen 

formation. In each of them, the aforementioned role 

is argued and analyzed, as well as its representations. 

To do this, the analogy of photography is proposed, 

where the possibility of observing important details 

over the years is sought. Concrete and upcoming 

situations, which were the channels for axiological, 

theoretical and ethical frameworks to show an active 

teacher, as a critical and reflective subject in their 

context and that, historically, has been built and 

institutionalized. 

 

 

Conceptions, Historical, Community 

 

Resumen 

 

El trabajo que presentan los autores, ofrece un 

recorrido del rol del docente en distintos periodos 

históricos de México. A decir: El liberalismo y las 

luces en la educación, La Revolución Mexicana y la 

Secretaría de Educación Pública, La educación 

socialista en México, La Unidad Nacional, El 

neoliberalismo y la globalización, La “comunidad” 

como el eje central de/para la formación ciudadana. 

En cada uno de ellos, se argumenta y analiza el rol 

mencionado, así como sus representaciones. Para 

ello, se plantea la analogía de la fotografía, en donde 

se busca la posibilidad de observar importantes 

detalles al paso de los años. Situaciones concretas y 

próximas, que fueron los cauces para que marcos 

axiológicos, teóricos y éticos dejarán ver un docente 

activo, como sujeto crítico y reflexivo en su contexto 

y que, históricamente, se ha construido e 

institucionalizado. 
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Introduction 

 

The teacher is a historical subject, who is shaped 

and lives in a specific space and time. It is a 

historical and social subject, and without 

idealizing a vision of a teacher who is a fighter 

and conscious of his class, always in struggle for 

its emancipation; nor that of a teacher who 

processes information, who only codifies, 

uncritical and efficient in the transmission and 

reproduction of ideological canons; it is 

important to elucidate that real interaction 

between the social and historical person with 

that context that determines and influences his 

formation, however, that also that formation in 

its daily concretion transforms the context in a 

dialectical relationship of reciprocal interaction. 

Rockwell (quoted in Bertely, 2001), mentions 

that when interpreting small fragments of social 

interaction it is forgotten that these are inserted 

in a determined historical and social framework, 

that the reality of influence of some educational 

fact cannot be avoided or isolated as if it were a 

laboratory experiment. 

 

What gives meaning to qualitative 

explanations is their capacity to maintain the 

holistic reality of the subjects in their social 

complexity, incorporating their daily actions and 

social demarcations in a back-and-forth 

analytical trace. 

 

The present argumentative work intends 

to analyze teachers, their roles and 

representation in different historical periods of 

Mexico, but without getting lost in an ambiguous 

discourse and outside of any social or historical 

reality. In these terms, the analogy of 

photography would be useful: a photo close to 

the school will allow us to observe even the 

smallest details in its walls, painting, treatment 

of the passing of the years, etc. But a distant 

photo of that same school will allow us to 

visualize in what context it is framed, in what 

environment it is, etc. Therefore, it is as 

important to focus the lens on concrete and 

proximate situations as it is to place these 

situations in a social and historical context. 

 

In this way, it is proposed to make an 

approach towards the relevance of a historical-

social justification of the development of 

teachers in elementary school, considering their 

autonomous role, their own axiological, 

theoretical and ethical frameworks;  

 

But also an approach to the teacher as a 

critical and reflective subject that has been 

historically constructed and institutionalized 

(Hernández, 2015). Arguing about the 

complexity of the double hermeneutic (Elliott, 

1999), it is a complicated but necessary bastion 

in the analysis of educational reality, especially 

if it is assumed that the meanings of the teacher 

and his role have changed to a participatory and 

constructive way. This approach will be 

achieved by means of pertinent mechanisms in 

the analysis of the data of this work and also by 

taking up in broad strokes some transcendental 

epochs in Mexican education, triangulating them 

with the conceptualization of the specific role of 

the teacher. 

 

Liberalism and the Enlightenment in 

education 

 

Mexico in the 19th century was immersed and 

influenced by a wave of conceptions and 

perspectives that were running all over Europe, 

all this due to an economic-cultural transition of 

the productive forces of the capitalist mode of 

production: it was moving from a manufactured 

production to an industrialized one. In addition 

to the social demands on the explanation of their 

roles and social perspectives. The Enlightenment 

bequeathed to the world the rational position to 

wrest human beings from prejudice and bigotry. 

Human reason would be the only vehicle to 

reach the truths, therefore, religion as a dark 

shadow that chased the light of human reasoning 

would be discarded, the center of society would 

be replaced from the divine being God by 

science. In this context, we find the formation of 

men through the social institution of education, 

whose purpose, according to the ideas expressed 

by one of its representatives and critic, Rousseau 

in the Emile or education, is to form a natural 

being, good, reasonable and capable of 

sociability. 

 

With this influence, an episode of actions 

in the education of our country was written. Both 

Lucas Alamán, conservative, and José María 

Luis Mora, liberal, saw the school as the state's 

way of building moral principles, which should 

be public and universal. However, when the 

liberals came to power, they would transcend 

their conceptions and reforms, such as that of 

Valentín Gómez Farías, which in 1833 would be 

the instrument that Mora (quoted in Tenti, 1999) 

considered as the legal-political instrument that 

would make it possible to break the church's 

educational monopoly. 
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The country was facing the enlightened 

ideal of breaking the ties of prejudice and 

religious dogmatism, but it was also facing a 

palpable reality of a church that dominated many 

of the schools and people's consciences, due to 

the inability to offer education in the face of the 

unattainable demand; the only possibility 

outside the clergy was the Lancasterian school 

founded in 1822, which even became the 

General Directorate of Primary Education in 

1842. This period was characterized by the 

ideological influence of the liberals and 

Barreda's positivism, in addition to the attempts 

to make education compulsory, free and secular, 

these three characteristics being granted to 

education in 1867. However, Tenti (1999) 

highlights the enormous distance between 

ideological discourse and practice. 

 

The same Tenti (1999) mentions that in 

1896, when the municipal schools of Mexico 

City and Federal Territories were nationalized, 

the federal government created the General 

Directorate of Primary Education, with the 

purpose of creating unity, that is to say, a 

positivist bureaucratism of liberalism was 

inherited and control and inspection of 

pedagogical work began to manifest itself. 

 

It is at this moment that Arnaut (cited in 

De Ibarrola, 1998) describes the teaching 

profession as going from being a free profession 

to being a state profession and from being 

authorized to being a specialized profession. 

 

It can be observed how the significance 

of education for liberals led to the construction 

of an ideal of pedagogical action attached to 

rationalism and enlightenment, however, the 

concrete reality of the country also influenced 

the institutionalized ideals, in such a way that the 

role of the teacher was formed and transformed 

within this polarization and led his work to an 

adaptation and development of its own. 

 

The Mexican Revolution and the Ministry of 

Public Education 

 

The victory of the national bourgeoisie in 1921 

by Venustiano Carranza and his 

Constitutionalist army consolidated the 

federalization of education and the creation of 

the Secretariat of Public Education (SEP) in 

1921 as a fundamental part of the revolutionary 

ideals and the basis for a corporative state in the 

Mexican consolidation of the capitalist mode of 

production with a view to its development.  

Ornelas (1998) summarizes this space by 

saying that education constituted the basic point 

of the reforms of the 1920s. 

 

According to De Ibarrola (1998), the 

teacher in the revolutionary and socialist 

consolidation stage plays a double role, both in 

activities oriented to the social and political 

development of the communities and in his 

pedagogical function for children and adults. 

The country required this warrior, since since its 

Independence there were many wars and internal 

and external battles that had marginalized its 

communities, especially the rural ones. 

 

As the first Secretary of Public 

Education, José Vasconcelos promoted and 

developed three characteristics: national 

jurisdiction, popular education and literacy 

campaign. The fine arts would be the 

fundamental axis for education, De la Peña 

(1998) called it the vindication of metaphysics 

and spirituality. 

 

De la Peña (1998) also stated that a new 

type of teacher was needed, a leader nurtured 

from the popular soil. This is how the Casa del 

Pueblo was constituted, a place where arts and 

teaching were combined to seek the 

development and socialization of the 

communities. 

 

It is in this historical stop of 

institutionalization of education where the 

practice of the teacher begins to be contemplated 

more in its concrete context, as well as its social 

scope, in no way denying the importance of the 

teacher in the liberal era, but after the Revolution 

and the creation of the SEP, this task that 

required strengthening to constitute an 

irreplaceable way to bring knowledge, 

knowledge, art, the ideal of man and citizen to 

society, highlighting in this period the rural 

environment, is turned to be seen. 

 

Socialist education in Mexico 

 

First of all, it must be said that socialism is a 

process of transition to a different mode of 

production, which implies relations of 

production different from capitalism. In this 

sense, it is not possible to develop a socialist 

education in a capitalist mode of production. 

From this beginning, this specific form of 

educational development in Mexico was a 

contradiction. 
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How to pretend to develop a class 

consciousness alien to the concrete labor 

conditions of a country. Nor is this attempt to 

emancipate the exploited social class from 

education rejected, it is only that the engine for a 

real transition is not only in education, but in the 

whole mode of production and the relations that 

are socially built from its concreteness and daily 

antagonism. 

 

From 1931 onwards, subsidies to the 

states began to be administered directly by the 

SEP and administrative action began to be 

centralized. This period is called by Ornelas 

(1998) as the equalizing impetus, the desire to 

provide equity from the class struggle and the 

recognition of this antagonistic condition; De la 

Peña (1998) characterizes it as a radicalization of 

teaching, which carried with it the dissemination 

of the doctrine of dialectical materialism and 

inculcation of a proletarian class consciousness. 

What is true, in spite of these differences in 

conceptualization, is that this period made us see 

this struggling teacher, not only pedagogically 

speaking, but at all levels of interaction, 

watching over the development of his social 

class and struggling through his practice for its 

emancipation. The teacher was a promoter, a 

historical and social subject. 

 

National unity 

 

According to Ornelas (1998), in 1946 the 

constitutional culmination of socialist education 

was decreed. From the state discourse our 

country would begin to walk united, to seek, not 

the differences, but everything that would allow 

the country to develop. The State was no longer 

an ally of the class struggle, now ideological 

neutrality would be defended. Octavio Véjar 

Vázquez's school of love would be disseminated 

and teachers would begin to be displaced from 

any activity that was not merely pedagogical, 

with the understanding that school efficiency 

was the only activity of the teacher. 

 

Jaime Torres Bodet, as Secretary of 

Education as of 1943, became the main 

ideologist in the education of this national unit. 

From this moment on, the greatest growth in 

terms of mass education and literacy in Mexico 

took place. From 1,960,000 students in primary 

school in 1940, there were more than nine 

million in 1970. 

 

 

Ornelas (1998) argues that the priority of 

education at this time was to unify the nation, to 

incorporate an increasing number of Mexicans to 

the benefits of schooling, without distinction or 

social origin, and to promote greater economic 

growth. Of course, with this argument it is 

inferred that all this unity also had an economic 

background. In this regard, Guevara (1980) 

argues about the developmentalist cycle 

promoted by Avila Camacho, which sought 

industrial, not populist, development; at this time 

the public sector became a support apparatus for 

the expansion of private capital. The 

revolutionary discourse was transformed and 

linked to other expectations and social ideals. 

 

The pedagogical function with the 

ideological implication it entailed, according to 

De Ibarrola (1998), became increasingly 

complicated throughout the twentieth century, 

professionalism, scientificity, contents, etc., an 

attempt was made to define a teaching role more 

committed to children's learning, their processes 

and terminal efficiency, but guided by 

predetermined objectives (Tyler, 1973). The 

social-historical subject should become a filter 

of the homogenizing curriculum, a technicist and 

applicator of the interests that, according to this 

perspective, would lead the student to better 

learning and social development. 

 

As contextual contributions to education 

in this period that will require a deeper analysis, 

we must remember the 1968 movement, the 

corporatization of the Confederation of Mexican 

Workers (CTM), the creation of the National 

Union of Education Workers (SNTE) in 1943 as 

a means to corporatize the movements of 

teachers and railroad workers in the 1950s. 

 

Neoliberalism and globalization 

 

To speak of neoliberalism in a context of 

globalization is to speak of implications, 

necessarily economic and political, which affect 

and influence other spheres of interaction, but 

which at this moment is determining and 

configuring many of the social, political and 

economic scenarios, a situation which, due to its 

necessity, it will be important to also delimit. 

A process that developed more or less at the 

same time in our country was the signing of the 

North American Free Trade Agreement 

(NAFTA) and the reform for the modernization 

of primary education that took place through the 

1993 Primary Education Study Plan and 

Programs. 
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Noriega (1996) observes that education 

is integrated at the root of the modernization 

process. In this sense, the following quote is 

found in the 1993 Plan and Programs, which 

shows the relationship that Noriega manages: 

"Work processes will be more complex and will 

change rapidly; productivity needs will be 

greater" (SEP, 1994, p. 10). 

 

Thus, it can be said that, with the formal 

entry of neoliberalism as an economic model in 

our country with Miguel de la Madrid in 1982, a 

series of processes were formulated in the 

transformation of diverse economic, political, 

social and educational interactions in Mexico, 

the specific case we see with NAFTA and the 

Educational Reform. It is from this relationship 

that some of the main characteristics of 

neoliberalism and globalization, necessarily 

related to education and the role of the teacher, 

are addressed. 

 

Globalization has brought with it a series 

of transformations at all levels of interaction and 

relationship between subjects and nations. This 

phenomenon goes beyond any reductionism, 

even economic, since it also has to do with 

technological and scientific advances, 

intercommunication, the Internet, the possibility 

of having knowledge of places, customs and 

beliefs in seconds, thus making possible not only 

commercial exchange, but also advances in 

technology, culture, art, health, science: living, 

coexisting and interacting in a knowledge 

society. 

 

From this part of the analysis we will 

focus emphatically on neoliberalism as an 

economic and political expression assumed from 

some nations as predominant, being this 

expression the predominant one and which 

necessarily has repercussions at the educational, 

social and cultural levels. 

 

Neoliberalism is an economic model 

characterized by a political current of thought 

that corresponds to the philosophical and 

doctrinal foundations of liberalism, whose 

fundamental principle is economic freedom and 

that this influences other freedoms. In the case of 

neoliberalism and economic liberalism, the only 

thing that separates them is the historical space, 

but not the essence of their foundations. 

Therefore, we could say that it is the awakening 

of liberalism, but with the current conditions of 

globalization it has been strengthened and 

fortified. 

Emmerich (1991) calls this process the 

predominance of big capital and development 

"from the outside", whose beginning dates back 

to the time when the entry of transnational 

capital was promoted by developmentalist 

governments, favorable to modernizing 

bourgeois sectors, such as that of Miguel 

Alemán (1946-1952). 

 

This developmentalism encountered 

obstacles in terms of its expectations of 

productivity and distribution, and even more so 

when the phenomenon of the association of the 

local bourgeoisie with transnational capital 

began to be experienced, that is when the 

discourse of freedom and openness to commerce 

arose, the sentimental nationalism of the past 

was no longer sustainable. 

 

The expectations of this freedom would 

bring more sources of work and investment to 

the country, therefore, greater development and 

opportunities, industrial development would be 

consolidated, the country would have the 

opportunity to provide itself with technologies 

that it did not have and that were difficult to 

build. In order to bring all these benefits, some 

policies had to be undertaken that would allow 

the sustained progress that was boasted, these 

would have to be the privatization of state 

enterprises, suppress political prices to ensure 

political stability and labor tranquility. 

 

The state should limit its economic 

influence in the country, it should only develop 

policies that would allow development: it began 

to restrict strikes with individual contracts, the 

lowering of real wages, the reduction of public 

expenditures, the containment of inflation using 

wage freezes, repression of social protests. All 

these actions thanks to the modification and 

dismantling of the constitution: from 1982 to 

date more modifications have been made to the 

constitution than in its entire existence. 

 

Emmerich (1991) warns of structural 

limitations of the development model "from 

outside" for underdeveloped countries. For 

example, Casar (1985) says that where 

investment is equal to imports of capital goods, 

a process of sustained accumulation is 

impossible, which is why in our country almost 

the only thing that is exported is raw material, 

with many processed products and also raw 

materials and basic consumer goods being 

imported.  
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The consequence is the supply of labor 

force with low wages, protectionist policies to 

private investment, inequalities and economic 

crises. One of the escapes is the loan, but with 

medium and long term costs, since in addition to 

the cost of the loan itself, it also has a political 

cost. The International Monetary Fund (IMF) 

and the World Bank (WB), as international 

bodies that provide loans to underdeveloped 

countries, use restrictive measures and 

suggestions to make the loan more efficient, 

which of course are aimed at protecting 

monopolies and transnational corporations. 

 

It is in this context that several of the 

educational reforms have been carried out in 

Mexico (1993, 2009, 2011, 2017; for Primary 

Education); and it is in this context that was 

thought of when building the formal curriculum. 

An education that responded to form the ideal 

man for this new scenario, who has the basic 

intellectual competencies, skills and values to be 

able to coexist and develop in this scenario. 

 

On the one hand, a process of curricular 

construction is offered in terms of the what and 

the how of teaching, making possible a series of 

concrete educational experiences in the 

teaching-learning process between the teacher 

and the students (see the teaching approaches of 

Spanish, Mathematics, Natural Sciences, etc.). 

Talking about the communicative and 

functional; the basic competences of reasoning 

and use of information; the care of the 

environment, its knowledge and transcendence 

towards the human being, etc.). 

 

On the other hand, according to Fierro 

(2000), teachers are left in adverse working 

conditions: low salary, vertical and horizontal 

competitions for promotion, added to the type of 

relationship established between the union 

power and the bureaucracies of the educational 

system at the base of the deprofessionalizing 

action of the teaching work; and still this 

discourse blames the teacher for all educational 

mistakes, saying that the infrastructure demands 

are met but not the teaching practices, in this 

aspect it would be necessary to complement the 

analysis and deepen the arguments with the 

Educational Reform promoted in the period of 

Enrique Peña Nieto's government. 

 

 

 

 

 

In the daily life of schools, teachers 

coexist daily with the expectations of 

neoliberalism and with their own expectations, 

according to their training process and their 

opportunities in learning experiences, they will 

be aware of the concrete reality trying to 

transform it to the extent of their possibilities or, 

they will be configured by the neoliberal 

tendency, they will defend it and reproduce their 

expectations. 

 

By way of conclusion: current teacher 

training. "the community as the central axis 

of and for citizenship training" 

 

The pandemic of covid19 (as of February 2020) 

came to bare the deficiencies of an educational 

system that, in the historical logic derived from 

neoliberalism, instead of educating for 

autonomy is educating for dependence and the 

market; in order to try to reverse this trend, in the 

government of Lic. Andrés Manuel López 

Obrador, in the face of a strong criticism of the 

fragmentation of knowledge, in a public 

education in which "a discourse has prevailed 

that argues social, economic and cultural 

inequalities on the basis of individualizing 

qualities such as "intelligences", "competences", 

"talents", "innate faculties", "gifts", which tend 

to be standardized and objects of measurement 

to distinguish some from others under the logic 

that there are inferior children who fail and 

others who are superior and stand out" (SEP, 

2022, p. 8). As we can see, this critique 

implicitly implies a critique of the neoliberal 

policy that has been dragging on since previous 

governments. 

 

The criticism goes to the heart of the 

matter, it is assumed that  

 

After 50 years of an efficiency-based 

curricular model, subject to the demands of the 

development model of the time, industrial, post-

industrial and the models of societies produced 

by the information society or society 4. 0 society, 

the rhetoric is the same: to train subjects to meet 

the learning objectives, competencies for life or 

key learning in order to respond to the demand 

for human capital for the productive system of 

that society, bringing with it a set of 

contradictions and inequalities that make it 

unfeasible to maintain the curricular model that 

has been implemented in the last five decades 

(SEP, 2022, p. 51). 
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In this sense, the center of educational 

policy decisions will now be "the community", 

which "commits the State, the community and 

the school to the oppressed, women, indigenous 

people, Afro-descendants, the disabled, the 

violated sexual diversity, and not to a type of 

education that removes children and adolescents 

from their historical and social conditions and 

determines them to be depositaries of 

information whose social and economic value is 

translated into the form of human capital" (SEP, 

2022, p. 11). 

 

In this educational policy proposal, the 

community is understood as a construction that 

is interwoven from the mutual care that subjects 

procure for each other, as well as the 

responsibility they assume towards the equal 

rights of others and the equal possibilities to 

exercise those rights; that is, the broad concept 

of community goes beyond the physical space, 

to articulate the interactions between equals in 

the dialectical processes of knowledge 

construction from the construction of projects 

aimed at social justice and solidarity with the 

environment. 

 

From this curricular framework, 

"Teachers are cultural professionals in the 

anthropological sense of the term who summon 

knowledge, they are interlocutors of different 

generations of people belonging to the 

communities in which they exercise their 

educational practice, which places them as 

central subjects of social transformation" (SEP, 

2022, p. 64). These ideas remind us of the 

Gramscian idea of the "organic intellectual", as 

the role assigned to teachers as agents of social 

transformation and not as mere executors of 

prescriptions dictated by others. 

 

Furthermore, in the New Mexican School 

Curriculum Framework, it is recognized that the 

task of the teacher, in conjunction with the 

community "is that students can construct their 

own meanings about the people, places and 

actions of everyday life; value the territory in 

which the school, home, families and 

communities are located; they are stimulated to 

develop values in favor of collective wellbeing, 

as well as to know and exercise their rights and 

responsibilities within a broad framework of 

principles taken from the community, the region, 

the country and the world" (SEP, 2022, p. 87). 

 

 

In this sense, in the current social 

representation of teachers, they are assigned a 

leading role as agents of social transformation, 

organic intellectuals who recognize their 

historical circumstances, as well as the current 

conditions in which they develop to support the 

community and the subjects that interact in it, 

respecting their identity and the identity of 

others without trying to absorb or dilute them in 

an epistemic domain dedicated to the control of 

knowledge and subjectivities. 

 

Finally, it is important to mention that 

there may be a parameter of relevance as 

mentioned by Schmelkes (1995) in which the 

concrete reality cannot be ignored and in which 

the context is lived and transformed in any way, 

hence the relevance that this work has been 

marking: the teaching role is its reciprocal 

interaction of con-formation with the socio-

political and historical context. 

 

The teacher, through his or her practice, 

makes possible or not, the development of 

certain ideals; now we have a broader vision of 

the teacher and the importance of his or her 

conceptions in the past and in the present. It is 

undoubtedly more important now to find that 

level of explanation and justification of what the 

teacher does and what he thinks about what he 

does, since it is a daily guideline and of real 

concreteness to delimit that reality in the 

classroom, that real didactic process, that 

transcend, reproduce or emancipate. 

 

This argumentative work provides a 

historical vision of the ideals and concretions of 

the teacher in diverse historical and social 

contexts until tracing a present time; in the 

course of that temporality the expectations 

regarding the roles of teachers have changed, 

their characteristics and ethos, their foundations 

and their social as well as pedagogical actions. 

This vision will now be an important lens of 

conceptualization and historicity that will allow 

us to have a broader perspective of the 

complexity of teachers, their work, their 

conceptions and the system's conception of 

them. 
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