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Abstract 

 

Results of a quantitative research based on students’ 

perspective of a Mexican public higher education 

institution regarding their educational program are 

presented, in the context of a curricular evaluation process; 

responses of 171 students to a survey that addressed five 

areas of the curriculum: Level of satisfaction with the 

graduate profile, learning content, method, evaluation, and 

remote emergency teaching due Covid-19. As a result, the 

five variables were valued as "satisfied" by the students, 

with the graduate profile being the best evaluated with an 

average of 4.32 points. A Student's t test for independent 

samples using the variables of sex and the 4 main variables 

of the study, showed that the means do not differ 

significantly at the p<.05 level in any of the cases. A one-

way ANOVA analysis of variance was calculated to find 

out if there was a significant influence of the year over the 

same 4 variables, concluding that there was no statistically 

significant difference in the means of assessment of any of 

the variables studied between at least two groups. 

 

 

 

 

 

Curriculum assessment, Syllabus assessment, 

Curriculum design assessment 

 

Resumen 

 

Se presentan los resultados de una investigación 

cuantitativa sobre la perspectiva del estudiantado de una 

institución de educación superior pública mexicana sobre 

su programa educativo, en el contexto de un proceso de 

evaluación curricular por la actualización de su plan de 

estudios; se obtuvieron las valoraciones de 171 estudiantes 

a un instrumento que abordó cinco áreas del plan de 

estudio: Nivel de satisfacción sobre el perfil de egreso, 

contenidos de aprendizaje, método, evaluación y 

enseñanza remota de emergencia por Covid-19. Como 

resultado se obtuvo que las cinco variables fueron 

valoradas como “satisfecho” por parte de los estudiantes, 

siendo el perfil de egreso la mejor evaluada con una media 

de 4.32 puntos. Una prueba t de Student para muestras 

independientes usando las variables sexo y las 4 variables 

principales del estudio, arrojó que las medias no difieren 

significativamente al nivel p<.05 en ninguno de los casos. 

Se calculó el análisis de varianza ANOVA de una vía para 

conocer si existía influencia significativa del año en que se 

encuentran los estudiantes sobre las mismas 4 variables, 

concluyendo que no había una diferencia estadísticamente 

significativa en las medias de valoración de ninguna de las 

variables entre al menos dos grupos. 

 

Evaluación curricular, Evaluación de programas 

académicos, Evaluación del diseño curricular
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1. Introduction 

 

Within the internal curricular evaluation process 

carried out by the Instituto Tecnológico de 

Sonora (ITSON), within the framework of the 

curricular redesign plan 2023, the evaluation of 

the efficiency of the educational programs was 

carried out through a series of instruments that 

aimed to identify the needs, trends and 

expectations of students, those responsible for 

educational programs and certifying and 

accrediting bodies about each career and the 

institution, in order to contribute to the 

reordering and diversification of the educational 

offer. 

 

One of these instruments, designed to 

evaluate the efficiency of the programs, was 

oriented to investigate the perceptions of the 

students, to detect areas of opportunity and 

implement the necessary actions to offer better 

service and quality during the students' school 

career, since ITSON considers a priority the 

consolidation of the formation of future 

graduates to assume professional leadership, 

strengthening the culture of social responsibility 

within the university community. 

 

In this sense, it is important to emphasize 

that in today's times, the university has to deploy 

all the means at its disposal to respond with 

quality to the demands of students in the social, 

cultural, educational, technological and 

scientific fields. 

 

The Education Sciences career, attached 

to the Department of Education at the 

Technological Institute of Sonora, derived from 

the updating of its curriculum proposed for the 

year 2023, conducted a consultation process 

with its students about its educational program, 

which was carried out in November 2021, from 

there arises the main objective of this study: to 

identify the student perception about the 

graduate profile, learning content, method and 

evaluation of its curriculum. 

 

The evaluation of careers in higher 

education institutions is an important factor for 

making decisions on modification, updating or 

expansion of content and innovation in academic 

practices, since training processes require 

continuous assessment (Segura, 2009).  

 

 

 

For this work we have tried to have an 

approach to the student population, knowing that 

these are young people with heterogeneous 

social backgrounds, with different ways of 

seeing their educational environment, and even 

with differences in their priorities and 

preferences regarding a career such as 

Educational Sciences (Sibaja, 2020); Therefore, 

precautions will be taken and only reflections on 

the student consultation processes and some 

suggestions for the educational program will be 

derived, understanding the limitations of 

informants with diverse expectations, but after 

all, main members of the university community, 

who therefore, provide elements not only of 

evaluation, but also of self-evaluation (Mora, 

2004). 

 

The current curriculum of Educational 

Sciences, a program opened in 1985 and which 

today has 37 years of operation and 34 

generations of graduates, has been redesigned 6 

years ago, so that there have already been 6 

generations who have studied it and 3 have 

graduated, Therefore, it is appropriate to have a 

study of the curriculum through the process of 

consulting students as an input of information to 

understand the performance of the career, 

without detriment to other valuable information 

such as the appreciation made by graduates, 

employers, administrative and academic people. 

This document opts for a methodology that is 

developed around the perspective provided by 

the student population. 

 

2. Background 

 

The curriculum is defined as the sum of all the 

experiences to be provided in an educational 

institution. According to Wheeler (1967), 

curriculum means the planned experiences 

offered to students under the guidance of the 

school. Curriculum has been defined by Tanner 

and Tanner (1975) as the planned guided 

learning experience and intended learning 

outcomes, formulated through a systematic 

reconstruction of knowledge and experiences, 

under the auspices of the school for the 

continuous and voluntary growth of the learner 

academically, personally, and socially. 

 

Evaluation is a word that is used in a 

variety of ways, sometimes with imprecise and 

overlapping meanings (Layton, 1973).  
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It is more fundamentally concerned with 

deciding on the worth or full value of a learning 

process, as well as the effectiveness with which 

it is carried out. Curriculum evaluation refers to 

the process of studying the merit or worth of 

some aspect, or the totality of a curriculum. 

Depending on how the term curriculum is 

defined, the focus or objects of evaluation could 

include the design, the learning environment, the 

instructional process, the resources and materials 

used in the instructional process. 

 

It is also essential to know the adequacy 

and provision of the necessary instructional 

resources, such as teaching materials, 

laboratories, books, and library instruments 

(Wiles & Bondi, 1989). Curriculum evaluation 

is clearly a process by which an attempt is made 

to measure the value and effectiveness of any 

educational activity which could be a rational 

project or work done by or with students. 

 

Purpose of curriculum evaluation 

 

Education prepares future generations to take 

their rightful place in society. It becomes 

essential that deficient educational goals, 

materials, and instructional methods are not 

retained, but are updated in line with 

developments in the social, cultural, and 

scientific fields. It is also important to determine 

how different educational institutions and 

situations interpret a given or prescribed 

curriculum. From this arises the need for 

curriculum evaluation. 

 

Cronbach (1963) distinguishes three 

types of decisions for which evaluation is used: 

 

1. Course improvement: deciding what 

material and instructional methods are 

satisfactory and where changes are 

needed. 

2. Decisions about individuals: identifying 

learner needs. 

3. Administrative regulations: judging how 

good the school system is.  

 

The goal of evaluation should be to 

answer questions of selection, adoption, support, 

and value of educational materials and activities. 

It helps identify needed improvements to be 

made in content, teaching methods, learning 

experiences, educational facilities, personnel 

selection, and the development of educational 

objectives.  

It also serves the need of policy makers, 

administrators, and other members of society for 

information about the educational system. 

 

3. Objective 

 

To know the perspective of the student of the 

Bachelor's Degree in Education Sciences of the 

Technological Institute of Sonora, about their 

educational program in terms of the graduate 

profile, learning contents, method, and 

evaluation. 

 

To know the student's perspective about 

their educational experience during the Covid-

19 pandemic and the implementation of 

emergency remote teaching. 

 

To identify if there are differences based 

on gender and year in their curriculum on the 

level of satisfaction about the educational 

profile, learning content, method, and 

assessment. 

 

4. Type of study 

 

The present research is a quantitative 

methodological study, thus providing the 

possibility of minimizing subjectivity in the 

study of the phenomena of interest, based on the 

measurement and use of quantifiable 

(numerical) data through the design and 

application of measurement instruments to 

obtain data. The design to be used is non-

experimental, since the object of research is not 

altered. The study variables are not manipulated, 

only observed and recorded as they are at the 

time of data collection.  

 

On the other hand, the study is cross-

sectional (or trans-sectional), since the data 

collection is done at a single moment; its scope 

is descriptive, since this topic has already been 

explored in various investigations around the 

world, thus ruling out an exploratory scope (Gall 

et al., 2007; Hernández-Sampieri & Mendoza-

Torres, 2018; Kerlinger & Lee, 2002).  

 

5. Participants 

 

The population consisted of students of the 

Bachelor's Degree in Education Sciences of the 

Instituto Tecnológico de Sonora who were 

taking classes in the August-December 2021 

semester, enrolled in the Obregón Unit, in any 

modality. 
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6. Sample 

 

A non-probabilistic sampling by convenience 

and by chain or snowball reference (Kerlinger & 

Lee, 2008) was used. Non-probability sampling 

is a method of selecting units from a population 

using a subjective (i.e., non-random) method. 

Because non-probability sampling does not 

require a complete survey frame, it is a quick, 

easy, and inexpensive way to obtain data. 

However, due to its nature, it is not possible for 

it to be used to infer conclusions about the 

population from the sample.  

 

Convenience sampling allows the 

selection of those accessible cases that agree to 

be included; this is based on the convenient 

accessibility and proximity of the participants to 

the researcher. Chain-referral sampling is a 

method in which researchers recruit initial 

subjects to participate in a study and then ask 

those initial subjects to recruit additional 

subjects to participate in the study. 

 

7. Instruments 

 

For data collection, we started from the 

instrument "Student's Perspective on their 

Educational Program" that was used in the 

curriculum redesign exercise in 2015. In order to 

update the questionnaire and thus obtain a 2021 

version of the same, the following phases were 

followed: Definition of the purpose of the 

instrument for the 2023 redesign, definition and 

delimitation of the topics/variables it should 

cover, review of items from the previous 

instrument, drafting of proposals and meeting 

with students. 

 

The 2015 version of the questionnaire 

was composed of 89 questions grouped into 18 

topics, namely: School registration, computer 

center, treasury, sports, cultural, social service, 

classrooms, internet, tutoring, scholarships, 

classes, failures, teachers, program manager, 

curriculum, course design, professional 

practices, and English.  

 

In the initial evaluation by the team that 

worked on this exercise, it was concluded that 

the number of 89 questions makes it 

uneconomical to administer; some items were 

ambiguous; other items have no relation to a 

redesign or perception of the career; others are 

idle questions when dealing with economic 

issues (such as school costs).  

 

The suggestions that emerged from this 

first phase were: Do not include questions about 

what is already evaluated by other internal 

instances in the institution, such as the Integral 

Quality Center (CICA) that already evaluates 

academic and administrative services by 

professors and students, for example: school 

registration, social service, tutoring, classes, 

teachers, program managers, professional 

practices and English. Since the evaluation was 

carried out in times of pandemic, physical 

facilities and on-site services were not evaluated, 

since they were not being used (and some 

students had not even used them since they 

enrolled): Computer center, classrooms, 

internet. As an additional criterion, care was 

taken to include only topics that correspond to 

aspects or elements that can be adjusted based on 

the redesign of an educational program. 

 

A meeting was held with students with 

the objective of exploring topics that could be 

surveyed and that the work team could omit, in 

addition to exploring questions that are crucial 

for the student body and that could be ignored or 

unknown; we also sought to ask for help and 

suggestions for the application of the survey. 

The number of students who participated in this 

forum was 20 men and women, from third to 

seventh semester of their career. 

 

The design of the final survey was 

developed in the months of October and 

November 2021 to arrive at a version where, in 

summary, the total appreciation of five areas of 

the study plan was inquired through the 

questionnaire: 1) Level of satisfaction on the 

graduate profile (2 items), 2) Level of 

satisfaction on the learning contents (10 items), 

3) Level of satisfaction on the method (3 items), 

4) Level of satisfaction on the evaluation (2 

items) and 5) Appreciation on the emergency 

remote teaching by Covid-19 (4 items). See 

Annex 1. 

 

The survey application began on 

Wednesday, November 17 at 10:00 am and 

closed on Friday, November 19 at 23:59 pm. The 

format used was digital and the Google Forms 

application. The form of distribution consisted 

of sending the survey link by WhatsApp to the 

groups of the generations/cohorts; to the group 

of professors of the Department of Education to 

send to their students and tutors; an email to 

students enrolled in the August-December 2021 

cycle on Thursday, November 18, 2021 (single 

email). 
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8. Analysis procedure 

 

The data obtained through the instruments were 

downloaded from Google Forms and imported 

into a database with subsequent statistical 

processing, using SPSS software. The data were 

described using frequency tables and measures 

of central tendency, as well as graphs. The 

inferential tests used to analyze mean differences 

were Student's t-test for independent samples 

(for sex and the instrument variables) and one-

way analysis of variance (for the students' year 

of study and the instrument variables). 

 

9. Results 

 

With the collection of information from the 

survey, 171 valid responses were obtained, that 

is, 61% of the students enrolled in the August-

December 2021 school year (N=279) responded. 

Table 1 shows the breakdown of responses 

obtained by year of study. 

 
Year 1º 2º 3º 4º+ Total 

Registration 92 64 65 58 279 

Responses 48 32 41 50 171 

Participation rate 52% 50% 63% 86% 61% 

 
Table 1 Responses obtained by year of study Source: 

Prepared by the authors 

 

As can be seen in Graph 1, most of the 

participants were women (78%) against 22% of 

men who answered the survey. 

 

 
 
Graph 1 Sex of participants 

Source: Own Elaboration 

 

 

 

 

 

 

 

 

 

 

Evaluation of the graduate profile 

 

For the evaluation of the graduate profile, the 

general objective of the Bachelor's Degree in 

Educational Sciences and the graduate 

competencies of the degree (which are teaching, 

management) were taken into consideration. The 

response scale to these two questions ranged 

from very dissatisfied (1), dissatisfied (2), 

undecided (3), satisfied (4) and very satisfied 

(5). The mean of the evaluation of the graduation 

profile when considering the 171 student 

responses was 4.33 points, that is, "satisfied".  

 

About the learning contents 

 

For the evaluation of the learning contents, 10 

items with the same scale as the previous 

variable were used. The questions revolved 

around topics such as the general formation of 

the curriculum (person of integrity, social 

commitment, effective communication, 

entrepreneurship, professional ethics, social 

responsibility and university English I and II); 

the disciplinary courses of the degree, which are 

the rest of the courses in the program that 

contribute to the achievement of the graduate 

competencies (for example, psychopedagogy, 

statistics, fundamentals of education, 

measurement workshop, research methodology, 

educational quality management, etc.); the 

proportion of theoretical and practical courses; 

the number and variety of elective courses in the 

seventh and eighth semesters, that is, courses 

focused on teaching, training and virtual 

learning environments. 

 

The mean obtained when processing the 

answers to these 10 questions and 171 responses 

was 4.20 points, so it is considered that students 

are "satisfied" with the learning contents of their 

curriculum.  

 

About the method 

 

To evaluate the method, 3 questions were used 

that referred to topics such as the integration of 

learning contents under the strategy of 

integrating projects per semester; the 

organization of the practices of the integrating 

projects in real scenarios; and the type of class 

activities, laboratory practices and tasks as 

support for the achievement of learning. The 

mean obtained was 4.13 points, which shows 

that the student population is satisfied with the 

method.  
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About the evaluation 

 

The evaluation was measured with 2 questions: 

the evaluation criteria and the strategies and 

instruments used to evaluate learning and 

progress. The response scale used was the one 

already mentioned, and the mean obtained was 

4.13 points, that is, the students were "satisfied" 

with the evaluation.  

 

On emergency remote teaching by Covid-19 

 

The students were asked about their experience 

with the Covid-19 emergency remote modality 

implemented due to the health situation in mid-

2020, and the mean score was 3.51 points, which 

means that the students are "satisfied" with the 

experience.  

 

They were also presented with a question 

intended to find out what obstacles they had 

faced in their remote work experience during the 

Covid-19 pandemic. Among the most common 

responses were excessive workload (n=117), 

lack of or poor quality Internet (n=113), 

problems with time management (n=111) and 

lack of adequate space to study (n=89) which 

were reported by over 50% of the students who 

participated in this exercise. 

 

The last question in this group of items 

has to do with the mode of delivery of their 

classes. Graph 2 shows the responses obtained to 

the question: How would you like to continue 

studying for the rest of your degree? This 

variable was considered important because when 

designing new courses, it will be important to 

take the modality into account. 

 

 
 

 
Graph 2 How would you like to continue studying for the 

rest of your career? 

Source: Own Elaboration 

 

 

 

On competencies 

 

In order to know their perception of their own 

competence to work in different fields of action 

of their career, in which they should value 

themselves on a scale ranging from 0 (not at all 

competent) to 10 (totally competent), it was 

obtained that teaching at the basic and higher 

secondary level is the one in which they feel 

most competent, with an average of 7.78 points 

(out of 10). This is followed by the competency 

of developing and implementing educational 

products in virtual, face-to-face and mixed 

learning environments (M=7.06); training 

(M=6.89); teaching in non-conventional 

modalities (M=6.87); management of academic-

administrative processes (M=6.35); independent 

practice in curriculum design and academic 

support (M=6.25). 

 

Table 2 shows the participants' answers 

to the question "Where would you like to work 

when you finish your degree? They are shown in 

order according to the priority they gave to each 

work scenario. 

 
Priority Work scenario 

1 Elementary and high school educational 

institutions. 

2 Companies in the area of training and human 

resources. 

3 Social organizations. 

3 Educational consulting and/or advisory firms 

4 Centers for the development and production of 

technology-supported educational materials. 

5 Provision of independent professional services 

 
Table 2 Where would you like to work when you finish 

your career? 

Source: Own Elaboration 

 

Summary of results 

 

At the end of the processing of the responses 

received, the five target evaluation variables 

were rated as "satisfied" by the students, with the 

graduation profile being the best rated with an 

average of 4.33 points (see Table 3). 

 
 M DE 

Profile of graduates 4.33 .85 

Contents 4.20 .71 

Method 4.13 .82 

Evaluation 4.13 .84 

Total 4.19 .69 

 
Table 3 Summary of results  

Source: Prepared by the authors 
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Difference in means 

 

To find out if the mean perception in the 

variables studied is influenced by the sex of the 

students, a Student's t-test was performed for 

independent samples using the variables sex and 

evaluation of the graduate profile, learning 

content, method, and evaluation. As can be seen 

in Table 4, the means do not differ significantly 

at the p<.05 level in any of the cases. 

 
 Sex N M DE t p 

Profile M 134 4.35 .90 .787 .433 

H 37 4.23 .63   

Contents M 134 4.22 .75 1.029 .305 

H 37 4.09 .53   

Method M 132 4.16 .85 .981 .328 

H 37 4.01 .70   

Evaluation M 134 4.13 .87 .057 .954 

H 37 4.12 .74   

 
Note: M and SD represent mean and standard deviation, 

respectively 

 
Table 4 Student's t test for independent samples 

comparing evaluation of the graduation profile, learning 

content, method and evaluation  

Source: Prepared by the authors 

 

On the other hand, a one-way ANOVA 

analysis of variance was calculated to determine 

whether there was a significant influence of the 

year students are in their study plan on the 

evaluation of the graduation profile, learning 

content, method and evaluation. Table 5 shows 

the means and standard deviation for each of the 

variables according to the year of study. 

 
Perspective 

 Profile Contents Method Evaluation 

Year M DE M DE M DE M DE 

1º 4.25 1.12 4.24 0.82 4.14 0.84 4.23 0.80 

2º 4.23 0.98 4.29 0.75 4.16 0.82 4.19 0.87 

3º 4.37 0.57 4.17 0.52 4.07 0.78 4.02 0.83 

4º+ 4.43 0.64 4.12 0.71 4.13 0.84 4.08 0.88 

 

Note: M and SD represent mean and standard deviation, 

respectively 

 
Table 5 Descriptive data for year of study and evaluation 

of the graduation profile, learning contents, method and 

evaluation 

Source: Prepared by the authors 

 

A one-way ANOVA test was performed 

to compare the effect of the students' year of 

study on their perspective of the graduation 

profile. The one-way ANOVA test revealed that 

there was no statistically significant difference in 

the means of valuing the graduation profile 

between at least two groups (F (1.151, 122.509) 

= .523, p=.667).  

Similarly, it was found that there was no 

statistically significant difference in the learning 

content valuation means between at least two 

groups (F (.696, 84.773) = .457, p=.713). Nor 

was there found to be a statistically significant 

difference in the means of valuing method 

between at least two groups (F (0.158, 111.552) 

= .078, p=.972). And finally, it was found that 

there was no statistically significant difference in 

the means of assessment valuation between at 

least two groups (F (1.160, 118.510) = .545, 

p=.652). 

 

10. Conclusions 

 

There are other works that characterize 

undergraduate students (Sibaja, 2020); their 

competencies (Ureña & Ureña, 2016); others 

that describe the teaching profile (Alfaro & 

Alvarado, 2018); evaluation of teaching 

performance (Rocha, 2013) or the general 

quality of an entire educational program (Vera, 

2018); this work explores the students' 

perspective on their educational program by 

organizing the measurement in 5 areas: exit 

profile, learning content, method, assessment, 

and experience in the emergency remote 

modality by Covid-19; thereby tapping into their 

direct knowledge of educational dynamics while 

providing them with an opportunity to explicitly 

reflect on methods and content in their own 

learning (Weimer, 2013). 

 

Along with the knowledge that can be 

derived from the results of this work, the 

updating of a curriculum needs to add other 

sources of information and objective data such 

as: financial, human and physical resources, 

infrastructure, enrollment, performance, 

promotion and graduation, employability, 

among others. It is not correct to assume that, 

even if student assessment is a priority, it is 

sufficient to decide on possible modifications to 

the curriculum or to have a complete view of its 

impact.  

 

On the other hand, it is advisable to take 

a critical distance from the data collected, since 

it is considered that the testimony provided by 

the student population through the survey is not 

enough; that is, it is necessary to delve 

qualitatively into the aspects addressed and 

reconsider those gaps that may have arisen 

throughout the research.  
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One difficulty presented by this study is 

that, by attempting to measure several courses 

within the same variable, it is neglected that 

within this subset of subjects some are 

differentiated from each other and could report 

very different results if considered separately. 
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Annex 1 

 

Instrument  

 

Student's opinion about their educational 

program / Bachelor's Degree in Education 

Sciences 

  

Section 1. Demographics. 

 

 Semester (select the one that most closely 

matches the moment in your career 

progress): 

 Gender 

 

General Instructions 

 

Answer honestly and objectively to each of the 

following aspects, choosing the option that most 

represents your level of satisfaction, considering 

the following scale: 

 

1. Very dissatisfied 

2. Dissatisfied 
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3. Undecided 

4. Satisfied 

5. Very satisfied 

  

Remember that we are looking for "how satisfied 

or satisfied do you feel about..." 

 

Part 1. About the graduate profile. 

 

1. The general objective of the Bachelor of 

Science in Education. 

 

"The Bachelor of Science in Education will be 

competent in developing training processes in 

different modalities, as well as in school 

management, to contribute to improve 

educational quality, making use of technologies, 

research, collaborative work and leadership, 

under a social responsibility approach". 

 

2. The graduate competencies: teaching, 

educational management and virtual 

learning environments.  

 

Part 2. About learning contents. 

 

3. The learning contents of the general 

training courses of the degree program. 

The general training courses are: person 

of integrity, social commitment, 

effective communication, 

entrepreneurship, professional ethics, 

social responsibility and university 

English I and II. 

4. The learning contents of the disciplinary 

courses of the degree. The disciplinary 

courses are the rest of the courses of the 

program that contribute to the 

achievement of the graduate 

competencies. For example, 

psychopedagogy, statistics, 

fundamentals of education, measurement 

workshop, research methodology, 

educational quality management, etc. 

5. The proportion of courses with 

theoretical and practical content. 

6. The number and variety of elective 

courses (seventh and eighth semester). 

Courses focused on teaching, training 

and virtual learning environments. 

7. The time allocated to the courses 

(number of hours per week), considering 

the complexity of the contents. 

8. The sequence of the courses in the 

curricular map. 

9. The possibility of applying the contents 

seen in my classes in real contexts, 

through the internships. 

10. The sequence between the contents of the 

classes. 

11. The possibility of choosing which 

disciplinary subjects can be taught in 

English. 

12. The flexibility to select the academic 

load according to my needs and interests.  

 

Part 3. About the method 

 

13. The integration of learning contents 

under the strategy of integrative projects 

per semester.  

14. The organization of the practices of the 

integrative projects in real scenarios. 

15. The type of class activities, laboratory 

practices and homework as support to the 

achievement of learning.  

 

Part 4. About evaluation. 

 

16. The evaluation criteria of the courses. 

17. The strategies and instruments used to 

assess my learning and progress. 

 

Part 5. On emergency remote teaching by 

Covid-19. 

 

18. Your experience in the modality. 

19. Rank the items in the list whether or not 

they have presented an obstacle for you 

in your remote work experience during 

the pandemic. 

 Time management. 

 Lack of computer. 

 Shared computer. 

 Lack of or poor quality Internet. 

 Lack of adequate study space. 

 Excessive homework load. 

 Dislike of the modality. 

 Time and effort dedicated to work 

activities. 

 Other: _____ 

20. Please rank the items in the list without 

having been a "hit" or a "miss" of your 

teachers in remote teaching during the 

pandemic 

 The number of synchronous classes 

scheduled. 

 The way learning was assessed. 

 The mastery of technologies. 

 Flexibility and understanding. 

 The emotional support provided. 
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 The extra-class advising. 

 Communication with my tutor. 

 The support materials developed by my 

professors. 

 The type of feedback on the assignments. 

 The clarification of doubts. 

 The clarity of the instructions of the 

activities to be performed. 

 The amount of tasks. 

 The demand in the participation and tasks 

to be performed. 

 The type of activities in the class. 

 The number and type of communication 

channels. 

 Other: _____ 

21. How would you like to continue taking 

the rest of your studies? 

 Only face-to-face courses (subjects) in 

ITSON classrooms. 

 Only distance courses from home. 

 Some face-to-face courses at ITSON and 

some distance courses from home. 

 

Part 6. Closing 

 

22. On a scale of 0 to 10, how competent do 

you feel to work in: 

 Teaching at the elementary and high 

school level. 

 Non-conventional teaching. 

 Management of academic-administrative 

processes. 

 Training. 

 Independent practice in curriculum 

design and academic support. 

 Development and implementation of 

educational products in virtual, face-to-

face and blended learning environments. 

23. In order of priority, where 1 is higher and 

6 is lower, where would you like to work 

when you finish your career? 

 Educational institutions at the 

elementary and high school level. 

 Companies in the area of training and 

human resources. 

 Independent professional services in 

training and performance evaluation 

firms. 

 Centers of development and production 

of educational materials supported by 

technology. 

 Educational consulting and/or advisory 

firms. 

 Social organizations. 

 Other: ____ 

24. Do you wish to expand or comment on 

any of the questions asked or on any 

other topic that you believe may have an 

impact on the career redesign process? 

You can do so in this space. 

25. Would you be interested in participating 

in a focus group at a later date to discuss 

the topics covered in this survey? 

 Yes 

 No, I am not 

 
 

 

 


